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Пояснительная записка
Пособие по устной речи для студентов IV курса английского 

отделения составлено с целью представить дополнительный материал 
на английском языке по некоторым аспектам педагогики и 
психологии. Спецификой материалов, вошедших в данное пособие, 
является тот факт, что они ориентированы на обсуждение проблем 
воспитания детей дошкольного возраста. Студентам предлагается 
рассмотреть вопросы с позиции родителей, познакомиться с мнением 
психологов, побывать на «консультации» у зарубежных специалистов 
в области дошкольной педагогики и психологии.

Цикл статей, включенных в пособие, является дополнительным 
или альтернативным материалом для изучения темы «образование», 
предусмотренной учебным планом (аспект устная речь, основная 
специальность) для IV курса английского отделения Института 
иностранных языков УрГПУ. Пособие предназначено для 
использования на занятиях как очного, так и заочного отделений. 
Основная цель пособия - внести элемент разнообразия на занятиях по 
теме «образование», показать многогранность и неоднозначность 
изучаемых вопросов.

Прохождение всего пособия рассчитано на 15-20 часов во втором 
семестре IV курса. План прохождения материала пособия включает 
знакомство с текстами 1-2 разделов, ответы на предтекстовые и 
послетекстовые вопросы. Особое внимание уделено проектной 
деятельности студентов, результатом которой должны стать газетные 
статьи по тематике, предложенной в пособии. По желанию 
преподавателей и студентов рамки проектной деятельности могут быть 
расширены. В качестве этапа, предваряющего написание статьи, 
студентам необходимо найти во всемирной компьютерной сети 
Интернет и проанализировать содержание веб-сайтов, схожих с 
проблематикой пособия.

Рекомендации по работе с пособием
Особенностью данного пособия является то, что ко всем его 

разделам предусмотрен единый набор вопросов.

Информация для студентов очного отделения.
Ознакомившись с текстом каждого раздела, студентам очного 

отделения необходимо ответить на следующие вопросы.



Answer the questions.

1. Say why you think this information is important for parents.
2. Say what information given in the text is new as compared with your 

previous knowledge.
3. Choose one idea from the suggested in the text which seems to be the 

most important. Justify your choice.
4. Sum up new facts this text provides on the problem of children’s 

upbringing.
5. Comment on the list of key concepts in the unit. Is this list complete?
6. The information given here is mother-focused. Should fathers also share 

in?
7. Say what was done in your family to cope with the problem.
8. Act out a dialogue with your partner. Dramatize a conversation between 

a mother and a family psychologist discussing the problems described in 
the text.

9. Suggest a list of related websites. Is this problem widely discussed in the 
Internet?

10. Think of a newspaper article devoted to the problems described in the
text. Present the article in class. Comment on the articles of your
groupmates. Analyze the articles according to the following plan:

-  What is the subject of the article? Name its main themes and subthemes.
-  How does the topic of the article relate to us today?
-  What type of readers is the article addressed to?
-  What are your personal points of interest in the article?
-  Why would others find this article interesting?
-  Describe the style of the article, its main features.
-  How do you find the article? What are its strong and weak points?

Статьи, написанные по материалам одного или нескольких разделов, 
далее необходимо обсудить на общем занятии, посвященном изданию 
групповой газеты/журнала. По результатам работы со всеми 
разделами пособия возможен выпуск общего издания, включающего 
лучшие работы за весь период обучения. Работу над изданием 
рекомендуется выполнять по следующему плану.

Magazine/newspaper editorial board meeting.

1. Discuss the main subjects of the issue. Decide on the editor and the 
team. Set up journalists interest groups.

2. Look through a collection of British or American (e- 
)magazines/newspapers. Identify their main sections, arrangement of 
material, style and design.

3. Group your articles according to the sections selected from foreign press.



4. Choose and render some articles from the list of recommended Russian 
resources (pp.29-30).

5. Compile the articles and the renderings. Add illustrations, if possible. 
Think of the design.

6. Present the final product. Compare it with the products of other groups.

Информация для студентов заочного отделения
Ознакомившись с текстом каждого раздела, студентам заочного
отделения необходимо ответить на следующие вопросы.

Answer the questions.

1. Ask 10 questions to the text that might serve as a plan for the 
reproduction of the text.

2. Reproduce the text. Express your attitude to the proposed solutions. Be 
argumentative.

3. What advice can be added?
4. Prepare to present the contents of the text as a recommendation for 

young parents.
5. Suggest a lexical test using words and expressions from the text.
6. Choose 10 lines of the text for a pair dictation. Check the portion in class.
7. Choose 1 item from the list of recommended Russian resources which 

discusses similar problems. Read it. Be ready to present its contents in 
class.

8. Compare foreign and Russian approaches. Discuss their differences and 
points of similarities.

9. Whose approach is more to your liking? Why? Give your reasons.
10.Act out a dialogue between a Russian and foreign psychologists 

discussing the problems described in the text.



Job Loss
Unit of Study: Discussing family money problems.
Key Concepts: job loss, economic hardship for families, layoffs.
Read the abstract below. How much is die problem discussed 
here relevant to your family?

Job loss creates anxiety and economic hardship for families. For advice 
on how to talk with kids about layoffs, we consulted these experts:

Carolyn Hoyt, editor at Working Mother magazine: Telling 
them proactively what's happened is probably the best thing to do, because 
they're going to see that Mommy's not getting up and going to the office, or 
Mommy's mad at Daddy. When you say nothing's wrong, they'll perceive 
the truth anyway and then won't trust, you at exactly the point they need to.

Ellen Galinsky, president and founder of die Families and 
Work Institute in New York: If there's something going on but it's not 
being talked about, then it’- ". whole lot scarier. Bring up how you feel about 
it-I'm upset, I'm angry-but also say what you're going to do about it, what 
your coping strategies are.

Robert Waldinger, M.D., child psychiatrist on die staff of 
Boston's Judge Baker Children's Center and Harvard Medical 
School: The child sees work through the parent's eyes. When the parent 
conveys the message, 'these things happen, people change jobs, we'll be 
okay,’ that's what the child needs to hear. Try to present things realistically: 
While I'm looking for a new job, well have more time to do things together, 
but then when I get a job things will go back to the way they used to be.'

Wbat Not to Tell Kids.
Galinsky: Little kids misunderstand much of the language. 'Fired'- 

that's with a gun. 'Laid off-it just doesn't make sense.
Waldinger: Cross bridges when you come to them, not before. I 

wouldn't say, We may have to sell the house.' Only share the uncertainty 
the child needs to hear about. Don't put the child in the position of having 
to worry about losing his/her bedroom.

Hoyt: You need to have important conversations out of kids' earshot. 
You don't give a child specific financial information he's/she’s not 
requesting, so it's important not to say things like We don't know where 
we're going to get next month's paycheck.'

Making Kids Feel Secure.
Waldinger: The best thing parents can do for their child is to take care 

of themselves, because the main questions for children are: Are my parents 
okay? Is my life going to be able to go on? Alcohol abuse and domestic 
violence go way up when people become unemployed. It's those things that 
tend to make a child anxious, more than the loss of a job, which tends to be 
a more distant thing.



Galinsky: It could backfire if you are overly positive about a job loss, 
saying things like 'Now I have more time to spend with you.' We tend to 
think in either/or terms-job or family. 'You're important to me whether I'm 
working or at home* needs to be the message.

Hoyt: Don’t make important changes, like potty training or moving to a 
*big girl' bed because such transitions may cause a child to feel insecure, 

life  Lessons Learned.
Hoyt: Ibis is a chance for children to learn what resiliency looks like, 

how a family sticks together in hard times. Kids may want money to go to 
the mall. You can say, Things have changed and we can't buy that right 
now.'

Galinsky: Whether we're heading into a downturn or a recession, 
that's not a bad message for children-not being able to buy, for example, 
PlayStation 2. It teaches an important lesson about money.

Waldinger: Let your child know that you think he's/she’s wonderful, 
by offering love, affection, and consistent limits. Consistency is probably the 
most reassuring thing. Making things predictable, keeping the family 
dinners or the Saturday activities you always enjoy, will help children cope 
with the problem.

Talking About Teasing: When Your Child Is Teased
Unit of Study: Discussing relationships.
Key Concepts: playful and hurtful teasing.
Read the abstract below. Have you been personally subjected to 
teasing? What was you reaction?

Teasing is a normal part of human relationships. It can be fun; it can 
even be a good way to cope with minor conflicts. But there's a fine line 
between playful and hurtful teasing. Recognizing degrees of teasing and 
learning to cope with hurtful tearing are both important life skills. Whether 
kids are teasing or being teased, dinnertime conversation is a good way to 
help them navigate the experience.

What to Say to Your Child.
The Scene: Eight-year-old Derrick is barely eating. When asked what's 

wrong, he bursts into tears. The kids at school keep calling me a dork,' he 
sobs.

The Words You Need. Children may have strong feelings about being 
the victims of teasing, and that can make it hard to talk with them about it. 
Here are some suggestions to keep the conversation going:
I'd  like to understand what happened. Why don't you tell me about it?'

Listening respectfully to children - hearing their experience of events 
and interactions - is one very important way to give them your support. 
Remember to listen before offering advice.
That must have felt awful...'



Acknowledging children's feelings without judgement is a good way to 
help children feel safe talking with us about difficult and embarrassing 
topics.
'I remember being teased when I was your age...'

Feeling alone, or singled out, is one of the more painful aspects of being 
teased. Hearing that you had difficult times when you were a kid will help 
children feel less alone - and most children love stories!
'Let's think about what we can do about this...'

It's best not to start problem solving until your child feels as though you 
understand, or are trying to understand, his or her experience. Engaging 
children in the problem-solving process helps them feel competent and 
helps them build important skills.

You know, it's hard to believe, but lots of times people who tease are 
really unhappy.' It's helpful if children begin to understand that kids who 
tease may have problems and are less than all-powerful.
*Would you like me to do something about this?'

Children may or may not want parental intervention, but it's important 
to offer it as an option. They may feel that talking to other parents or 
teachers will make things worse instead of better.

Some people are more sensitive to teasing than others. How we talk to 
our children about it will depend on what we know about them. Ask yourself 
these questions: Are my kids especially sensitive? Can they laugh at 
themselves? Has this kind of thing happened before? How do they generally 
get along with their peers?

Most children are occasional targets of hurtful teasing. How you and 
your children approach teasing will depend on your culture and your 
family's style of interacting. Encourage kids to avoid games that involve 
coming up with increasingly gross, or nasty put-downs. These can lead to 
hurt feelings and even fights.

If children are persistently the victims of teasing, in a variety of 
situations, they may be sending out signals that encourage it. In that case, it 
may make sense to seek professional help through your health plan or 
school.

Materialism: Talking to Your Kids About Things'
Unit of Study: Discussing material priorities.
Key Concepts: precious and irreplaceable things.
Read the abstract below. Can you identify you own material 
priorities? What are they?

Things. The more of them the better-Pokemon cards, CD's, fashionable 
clothes. It's vital that children learn to distinguish between the things the 
media tells them they should own and things that possess enduring value



and meaning. You can help your kids recognize what's truly important by 
asking them the following questions:

The Words You Need.
'If our home were about to be destroyed by fire, and you could save just 

one thing, what would it be? Why?'
This question will trigger a discussion of which possessions are just 

things and which ones are precious and irreplaceable. Your kids will be 
compelled to inventory their own and the family's things and attach degrees 
of meaning.

'If you could give any gift to anyone in the world, what would it be and 
who would receive this gift?'

This question taps into your children's natural spirit of generosity, 
kindness, and compassion. It turns all things into potential gifts, 
encouraging your kids to focus on how good it feels to give to others.

'If you could invent something, what would it be? What would it do?'
This question asks kids to evaluate how necessity and creativity can lead 

to the invention of some wondrous things. Their inventions might be very 
imaginative, hysterically funny, or downright ingenious.

'If you were alone on an island for one year and could take only one 
book to read, one song to hear, and one photograph to look at, what would 
they be and why?'

Some things have continuing value and importance to us. We want to 
read them, hear them, and see them again and again. Pausing to think about 
why these particular things have such lasting meaning might reveal what 
your children hold dear and what lifts their spirits.

As in all family discussions, be prepared to volunteer your own answers 
to these questions and to answer your kids' follow-up questions. This 
discussion naturally could lead to talking about what your children value 
most-beyond things. It's a good way to check out how 'shared' your family 
values really are.

Let's Talk About Sex
Unit of Study: Discussing family sexual education.
Key Concepts: misconceptions about sex, unsafe and unwise sex.
Read the abstract below. Have you had a Trig talk* with your 
parents?

Studies show that 80 percent of parents feel responsible for their teen's 
sexual education, but few actually sit down and talk about it. One study 
reveals that 19 percent of kids get information about sex from their parents, 
while 81 percent are educated by their friends. It's no wonder that teens 
suffer from so many misconceptions about sex!

If the thought of talking about sex with your teen give you the jitters, 
take heart: It's okay to confess this to your son or daughter. Most kids are



just as uncomfortable as we are. If one, Trig talk1 makes you more nervous, 
consider having several continuing discussions. Do your best to start talking 
before your adolescent’s hormones start raging.

Since teens are bombarded with the consensual, rarely-protected sex 
occurring on TV, in the movies, and in the lyrics of popular music, try using 
the media to launch your talk.

For example, ask your teen her opinion about TV characters who are 
having-or contemplating having-sex. Once you open up lines of 
communication, you can bring up unsafe and unwise sex, abstinence, and 
the consequences of sex with a mere acquaintance.

When the Pressure Is On.
Media portrayals of sex between teens are shown as risk-free, normal, 

and a way to gain popularity: 'Hey, if everybody's having sex, why not me?' 
Ask your teen if kids today feel pressured to have sex. Who applies the most 
pressure? Is it TV? Peers? Boyfriends or girlfriends? Teens often pressure 
each other to have sex: Jf vou really loved me you'd have sex with me. Do 
you want to be the only virgin in high school?'

Acquaintance (date) rape is a growing problem among teenagers. Your 
teen needs to know that 'No' always means 'No' and that nobody has the 
right to pressure him or her in any way to have sex. Also mention that teens 
are more apt to have sex when they are drinking or using drugs.

To broach the subject of homosexuality and bisexuality, ask your teen 
how he thinks his peers feel about different sexual preferences. Many teens 
become confused about their own preferences as they search for their sexual 
identity. Teens who become troubled about their confusion or gender 
preferences are at an increased risk for committing suicide. Almost one- 
third of all suicides are committed by gay kids.

Your teen needs to know that it’s normal to experience an attraction to 
someone of the same sex or to people of both sexes. Sexual attraction and 
confusion about sexual identity doesn't automatically mean that a person is 
gay or bisexual. If your teen is gay or bisexual, he or she must know that this 
will never cause you to love him or her less.

Remember that informal sex talks shouldn't center on 'sexual plumbing' 
facts and scare tactics. Focus more on the emotional and social factors of 
teenage sex and sexuality, as well as your own values regarding sex within a 
committed, caring, and mature relationship.

Many adolescents have told me that although they acted embarrassed 
and uninterested in their parents' efforts to engage them in sexual 
discussions, they appreciated their parents' concerns and efforts to guide 
them in this confusing area. Several teens acknowledged that their parents' 
advice saved them from sexually transmitted diseases (STDs) and unwanted 
pregnancies.



Accentuate the Positive
Unit of Study: Discussing family communication.
Key Concepts: the daily ratio of positive, parent - child interaction.
Read the abstract below. Should teachers also accentuate the 
positive, rather than point out mistakes?

What’s the daily ratio of positive, encouraging words that you say to 
your children compared to the number of complaints, orders, criticisms, 
warnings, and discouraging words? According to the children Гѵе spoken to 
over the past 20 years, the ratio is heavily weighted toward the negative. Far 
too many children have told me that these daily negative interactions form 
the core of their communication with their parents.

Social research on family communication has repeatedly confirmed the 
fact that we spend very little time actually talking with our children Qess 
than 20 minutes a day on average) and that when we do speak to them it’s 
more often to register a complaint, a command, or a request for assistance. 
As kids grow older, the ratio of negative to positive comments appears to 
increase, peaking during their middle to later teenage years.

It seems we’re not talking with our children very much - and when we 
do say something to them, it's not likely to increase their sense of self- 
worth. I’ve heard countless versions of 'The only time I hear anything from 
my parents is when I screw up.' We can change this dismal state of parent- 
child interaction by changing how and why we speak with our children 
every day. Our focus must shift from reminding them and reprimanding 
them for what they are doing wrong and for how they are disappointing us 
to reminding them and showing them how much they are loved, 
appreciated, and valued. It doesn’t mean that we give them false flattery, 
because they’ll see right through that. It also doesn’t mean that you don’t 
tell them when they’re in the wrong. But it does mean that we can’t let them 
think that they are invisible and unnoticed except when they make a 
mistake or do not please us.

We must have more real conversations, where we show a genuine 
interest in their world and we share our world with them. It doesn't take 
much time to fire off a messy room command or a curfew warning. But it 
does take time to enumerate the ways that you’ve been noticing your 8-year- 
old daughter’s daily kindness to her ailing grandmother, to mention that 
you've noticed your 12-year-old son has been taking time every afternoon 
after school to teach his younger brother how to dribble a basketball, to 
remind your 5-year-old daughter that nobody can make her new baby sister 
laugh and smile like she can.

Accentuating the positive-their positives-should be at the core of your 
communication with your children. It should be your primary intention for 
talking with your kids. Telling and showing our children how much we love



and appreciate who they are can become a daily habit. Make an effort to do 
it every day.

TOking Abort Stereotypes: Getting Basi Generalizations
Unit of Study: Discussing multicultural experiences.
Key Concepts: racial and ethnic stereotypes, a minority group, isolated 
and segregated neighborhood.
Read the abstract below. Have you ever been subjected to 
cultural discrimination?

'It's so annoying,' ten-year-old Joshua says between bites. 'Linda Chan 
got another 100 percent on our math test. I'm not surprised. All those Asian 
American kids are good at math.'

It's amazing how children absorb societal stereotypes, even if we avoid 
them at home. Children are aware of racial differences by the time they're 
preschoolers. And by the age of 12, children have developed an image of 
most racial or ethnic groups in America. Only by actively challenging 
stereotyping can we help our children overcome the lessons they may 
inadvertently learn from friends, television, and even textbooks.

Here are some ideas to help you talk with your kids about stereotypes
'I'm wondering why you think that about Asian Americans?'
In a non-threatening way, try to find the roots of your children’s 

generalizations. Are they stereotyping because they only have limited 
experience with a minority group? Do their ideas come from movies, 
television, or books? Help them identify where they are getting their 
misinformation. Discuss how easy it is to draw erroneous conclusions from 
a few examples.

'Actually, Asian Americans are not all good at math.'
Let children know that you understand why they might believe a 

stereotype, but that, in fact, it's not true. Being bom into a particular race or 
ethnicity does not make someone automatically good (or bad) at math, 
science, dancing, making money, or anything else.

Thinking that all people of a particular group are alike is called 
'stereotyping.' Can you think of any examples?’

Make sure your children understand the concept of 'stereotyping' and 
how to identify it - whether it's based on race, ethnicity, religion, age, 
gender, etc. Discuss how stereotyping can lead to prejudice, discrimination, 
and even genocide and ethnic cleansing.

'Sometimes people like us get stereotyped, too.'
One way to help children understand what it feels like to be 

dehumanized by stereotyping is to talk about ways that your family might 
be stereotyped. Talk about how your family fits or doesn't fit some 
stereotypes.



'Even though it sounds positive to say that Asian Americans are good at 
math, it's still a stereotype.'

Sometimes children think that stereotypes are only harmful if they are 
bad. In fact, any kind of stereotype is hurtful because it denies individual 
differences and promotes discrimination.

'Linda might be good at math because she works hard and because her 
family cares a lot about doing well at school.'

Help your kids understand how cultural values and family concerns can 
influence children's interests and achievements. Point out that there are 
Asians in all kinds of professions-from sports, to law enforcement, to the 
arts.

'Stereotyping is complicated. Let's keep talking about it.'
Let your children know that these conversations are ongoing.
Talk with your children about stereotypes that emerge in conversation, 

on television, or in the news. Consider the stereolypes you have about 
people whose race and/or ethnicity differs from yours. Exploring our own 
biases will help our children grow up less leased, as will talking openly and 
positively about race, religion, and cultural similarities and differences.

Encourage your children to explore friendships across racial and ethnic 
lines at school or in other activities. Their lives will also be enriched by your 
multiracial, multiethnic friendships.

l. If you live in an isolated or segregated neighborhood, filling 
your home with multicultural art and literature, taking trips to other 
neighborhoods or cities, and using museums and libraries will provide 
your kids with essential multicultural experiences.

Dealing With a Child’s Grief
Unit o f Study: Discussing children’s emotional traumas.
Key Concepts: directness, empathy, emotional and physical comfort. 
Read the abstract below. Did you experience grief in your 
childhood?

Helping a child grieve is difficult, especially for adults who are also 
grieving. Some parents, hoping to shield a child (or themselves) from 
emotional trauma, may explain too little. Another parent may tell a child 
too much, including information that is not helpful. Others try to soften the 
blowhy explaining death in simple but dishonest terms. Experts agree that 
directness, empathy, and honesty are the best guides.

Here are some suggestions for parents learning to cope with a
child’s grief:

* Be honest Saying that "grandpa went away on a long trip” sets up 
false expectations. Children deserve to get the correct information from 
loved ones who can discuss the subject honestly, answer their questions, 
and allay their fears.



* As much as age and circumstance permit, talk openly to your child 
about her feelings, fears, and anxieties about death. A common symptom of 
a child’s grief is an increased feeling of vulnerability; talking and physical 
affection are healthy ways to give a child emotional and physical comfort.

* If the child is old enough, allow him/her to participate in the rituals of 
death and grieving. Explain beforehand what to expect-say, at a funeral or 
wake-and why it is being done. Don’t force a child to do something that 
makes him/her uncomfortable.

* Be careful never-intentionally or not-to put her in the position of 
emotional caretaker for a parent or sibling. Whatever a child’s level of 
maturity, he/she should not be burdened with a responsibility that belongs 
to parents.

* Use the example of a pet or someone in a story dying to teach a child 
how to handle smaller losses and go through all the questioning. Find out 
what they think and feel. Seize opportunities to encourage a healthy 
openness.

A Rhyme for Bedtime
Unit of Study: Discussing children’s innate abilities.
Key Concepts: acting out, animation, rhymes.
Read the abstract below. Do you remember any nursery rhymes?

There are few better natural matches than poetry and the vivid, 
innocent imagination of children'. Just as they possess an innate ear for 
music, so children intuitively respond to the repetition, rhythm, and rhyme 
of various forms of verse. Nursery rhymes, lullabies, bath time songs, jump 
rope jingles, or even the innocuous playground taunts-Jimmy and Sally, 
sitting in a tree, K-I-S-S-I-N-G-all share the same source of simple delight 
in the music of words.

There are few better language instruction tools for pre-school children 
than repeated and memorized poems. Without the usual necessities of more 
formal learning, children who hear, act out, and repeat poems are absorbing 
many of the essentials of grammar while greatly expanding their 
vocabulary. Even metaphors normally beyond their understanding, such as 
"that dark magician Night" (from "Nightfall," by Barbara Juster Esbensen), 
often help fire their imagination and provide a parent with the opportunity 
to discuss the magic of nighttime.

Here are some ideas for exposing your child to poetry as early and often 
as possible:

Make poetry reading a natural part of a daily routine. If you read books 
nightly, try including a poem or two each night. Never force it. Your 
consistent gentle enthusiasm will catch on sooner or later.



Always read with plenty of animation, varying the volume and tone of 
your voice. As the reader of the poem, you are in essence the instrument of 
that poem's music and make it come alive for your child.

Choose books with colorful pictures accompanying the poems so that 
your child is stimulated visually as well as verbally.

Keep a book of poems handy at all times. When you see objects that are 
in the poems-shadows, fog, skyscrapers, wings, waterfalls-point them out 
and read the poem those words appear in.

Start to recite a poem without the text, subtly prompting your child's 
memory. This can easily be made into a game, with you starting and your 
child filling in the rest, assisted where necessary to "find the missing word."

How to Promote Nonviolence
Unit o f Study: Discussing aggressive behavior.
Key Concepts: teasing, bullying, violence.
Read the abstract below. How can you contribute to the 
atm osphere o f nonviolence.

To contribute to an environment of nonviolence at your child's school, 
you can take steps to help your child approach problems in a nonviolent 
manner. Even if he is showing signs of acting aggressively, you can help 
curb these tendencies. Just as violence can be learned, so, too, can it be 
unlearned. This process begins even before a child enters school. You can do 
the following:

Make your home a safe, secure place.
Promote respect for people of different racial or ethnic groups. Model 

for your child your respect for people of diverse backgrounds, Find 
opportunities for him/her to interact with children from different 
backgrounds.

Get to know your child's friends and steer him toward good role models.
Observe how your child relates with other children and encourage 

considerate behavior.
Discipline your child without using physical punishment.
Make it dear, if necessary, that teasing or bullying other children is 

absolutely unacceptable.
Review the school's code of conduct and let your child know you expect 

him/her to abide by it
Monitor your child's television watching and video game playing to limit 

his exposure to violence.
Keep your child from seeing violence in your home or in your 

community.
If you have a gun in your home, lock it away securely, and consider 

removing it.



Try to resolve conflicts at home in a reasonable, nonconfrontational 
manner. This will model good problem-solving skills.

Talk to your child about the consequences of violent behavior

Early Math Skills: How to Encourage More Mature 
Sorting Skills

Unit o f Study: Discussing logical abilities development.
Key Concepts: the development of complex sorting and reasoning skills. 
Read the abstract below. Provide your own examples of logical 
and mathematical development strategies.

Earlier in her life, your child could probably recognize and respond to 
basic similarities in objects; it probably didn't take him/her long, for 
instance, to begin picking die raisins from his/her cereal to eat them 
separately. As an older toddler, he/she might have sorted a pile of M&Ms 
according to color. Now that he’s/she's in kindergarten, your child will 
begin to develop the ability to group objects on the basis of two or more 
characteristics. This is another key step in her ability to reason and think 
logically and mathematically.

Many of the activities that your kindergartener performs at school will 
contribute to the development of more complex sorting and reasoning 
skills. However, there are additional opportunities for you and your child to 
have mathematical moments:

* Spring cleaning: Organize your child's toys, books, or clothes into 
different containers. Have your child suggest ways to group the items: blue 
versus red cars, big versus small stuffed animals, or favorite books versus 
books to give away. You can provide containers for your child to label while 
she organizes her room.

* Making necklaces: Take your child to a craft shop to pick out beads of 
different sizes, colors, and shapes. At home, encourage your child to sort the 
beads according to two characteristics, such as long, black beads; orange, 
round beads; or sparkly, small beads. Notice if he/she can identity the two 
characteristics and sort the beads in this manner.

* Planting a garden: Involve your child in designing your garden. You 
can do this by sorting pictures of flowers or sorting the seeds into the 
separate areas of your yard or deck. Use a diagram of your yard, and see 
how your child wants to arrange the flowers. How does he/she group them: 
by color, by size, or by height?

Sorting helps prepare your child for the more complex applications of 
logic and reasoning that she'll encounter in later grades. Sorting teaches 
him/her to process information about objects and think more abstractly, 
and it demonstrates that he’s/she's developing a more mature relationship 
to the external world.



Howto Jkbcom-ageYourCliMTo Make Up Words to Songs
Unit of Study: Discussing children’s linguistic development.
Key Concepts: music, rhyming, rhythm, developmental standpoint.
Read the abstract below. Provide the examples of musical Svord 
plays.’

Remember the silly songs you sang as a child? Well, they weren't silly 
from a developmental standpoint. Music most likely helped you to develop 
new language, social, and motor skills. Now you can help your child make 
up words to songs and develop those same skills.

In school, your child probably has scheduled music time. It may be run 
by a specialist or his/her classroom teacher, but it is undoubtedly helping 
him/her begin to understand the importance that music plays culturally 
and linguistically in his/her life. Music helps many children to learn about 
rhyming, rhythm, and the structure of language. At this age, children will 
want to play with words to see how they fit into a tune, just like pieces into a 
puzzle.

If you'd like to try some musical "word play” with your child, consider 
drawing on the themes and topics that interest him/her (animals, sports, or 
cars, for example), or the ones he/she learns about in school (outer space, 
friendship, or community).

Encourage your child to come up with the ideas. You can always take 
turns when he/she gets stuck. This can be an activity to do in the car or 
while waiting in a line. Provide your child with the experience of writing and 
creating songs. It's fun, cultural, and educational.

Your Child's Maturing Language Skills
Unit of Study: Discussing incorporating abstract thinking into parent - 
child conversations.
Key Concepts: abstract ideas, visuals.
Read the abstract below. How can you explain the term ‘cognitive 
development’ ?

As child developmental theorist Jean Piaget proved, a child's cognitive 
development progresses through clear stages. Initial thought processes are 
the result of sensory experiences (tasting a toy to find out it's not edible, for 
example), evolve into egocentrism (hoarding toy cars so no one else can 
play with them), and finally reach the point when your child formulates and 
internalizes abstract ideas (hoping to get a certain toy for his birthday). 
Your child acquires language in much the same way.

Infants use hearing and sight to learn about and imitate your mouth 
movements and sounds. Toddlers are egocentric in language use as they 
learn the words that are most meaningful to them such as "doggie," "juice,” 
or "mommy." As your kindergartener's language develops, you will see



him/her incorporate abstract thinking into his/her conversations to 
describe how he/she feels or thinks. When your child uses beginning 
phrases such as "I think," "I believe,” or "I hope" to express ideas beyond 
their immediate circumstances, this is called indirect speech.

Prior to this stage, your child's speech was concrete and direct. He/she 
described exactly what he/she saw, and might have found it challenging to 
understand upcoming dates, or to express how he/she feels. You can 
encourage indirect speech in the following ways:

* Use visuals, like a calendar, to help him/her understand past and 
future events. Your child might not able to use a calendar properly, but the 
experience will begin the learning process. He might use words like, "I hope 
when Nana visits she brings me a toy."

* Model and demonstrate indirect speech. Share your opinions with 
your child about things and see if he/she agrees or disagrees. Help him/her 
find ways to express his/her ideas, like "I believe in the tooth fairy.”

Discuss feelings guided by his/her questions, not your agenda. When an 
emotional situation occurs (e.g., conflict, disappointment), observe how 
your child reacts, and discuss how he/she is feeling without assuming his 
thoughts.

Most importantly, your child needs to understand that it is always 
appropriate to express his/her beliefe, opinions, and feelings to you.

Reading Comprehension: Ups for Reading with 
Your Kindergartener

Unit of Study: Discussing early reading techniques.
Key Concepts: ‘sight’ words, story memorization, reading comprehension 
techniques.
Read the abstract below. Ibink of other early reading 
comprehension techniques.

By kindergarten, your child is most likely reading at some level. Prior to 
this age, children are more likely to memorize stories, infer meaning from 
illustrations, and read just a few basic words, such as the, dog, and, etc. 
(These are known as "sight" words and are usually among the first words a 
child learns to read.) If your child is reading at a more advanced level, 
however, you might consider assessing how well he's comprehending what 
he reads.

Here are a few tricks you might try-especially if your kindergartener is 
reading books that have one or more paragraphs per page (by authors such 
as Patricia Polacco, Mary Hoffman, and Tomie dePaola, for instance):

* Suggest that your child point to each word on the page while he/she 
reads it so he/she will see the one-to-one correspondence between the 
spoken word and the written word.



* If he gets stuck on some words, have him/her sound out the word or 
try to find meaning in the illustrations or a previous sentence.

* Talk to his teacher to learn what reading comprehension techniques 
are being used in school that you can reinforce at home.

Go to the library to pick out new books. Describe to the librarian how 
your child reads (e.g., knows a few sight words, reads paragraphs, tells the 
story from the pictures). Make a routine of visiting the library-to check out 
new books and attend reading events. Discuss your trips to the library over 
dinner to see how many details your child can recall.

Ask questions about the stories your child reads. See if he/she can re
tell stories-or even the events on one page of a story-in his own words after 
he/she has read them with you. Guide him/her to become a reader and 
provide him/her with more challenging books as his/her abilities develop.

Intuitive Thought: How Kindergarteners Make Sense 
of Their World

Unit of Study: Discussing children’s thought development.
Key Concepts: preoperational stage of cognitive development, symbolic 
function, intuitive thought, inquisitiveness.
Read the abstract below. Why does die author use the word 
‘magical* to describe the thoughts of preoperational thinkers?

Cognitive psychologist Jean Piaget described children between the ages 
of two and seven as being in a preoperational stage of cognitive 
development. Preoperational thinkers are learning to reason and 
conceptualize, Piaget argued, but their thoughts tend to be magical and 
egocentric.

Piaget broke preoperational thought into two sub-stages: symbolic 
function (2-4 years) and intuitive thought (4-7 years). In the earlier sub
stage, children are able to think of objects symbolically, pretending for 
example, that a wooden block is a train. Once children reach kindergarten 
age, they tend to enter the intuitive thought sub-stage of preoperational 
thinking, displaying the even more complex cognitive abilities that allow for 
reasoning and inquisitiveness.

Expect, at this age, to see your kindergartener gaining more confidence 
in what he/she knows, though he/she may not always be able to explain 
how he/she knows it. For example, when you ask a kindergarten-age child 
how he/she knew about something, Piaget found, a common response is 
something like, "I just do." The child knows something, and is confident in 
that knowledge, but might need more developmental time to understand 
where that knowledge came from and why he’s/she's confident that it's 
accurate.



You can encourage your child to use his/her new-found intuitive 
abilities-and teach him/her how to begin supporting his/her beliefs and 
ideas-by asking open-ended questions, such as:
* "How did you know that?"
* "Did you learn that on your own?"
* "Can you tell me how you figured that out?"
* "I knew a time when you didn't know about that. When did you learn 
that?"
* "Do you think there are any other ways to figure it out?"

Take advantage of any opportunity to reinforce your child's confidence 
in his/her own knowledge and encourage him/her to explain how that 
knowledge developed. Don't push too hard, though. Some adults want 
children to learn as quickly as possible, but as Piaget found, there is a pace 
to cognitive development that should be respected.

How to Support Your Child's Pretend Play
Unit of Study: Discussing the ways of enhancing children’s learning.
Key Concepts: inventiveness, cognitive and emotional skills, child’s 
pretend play.
Read the abstract below. Why is it important to develop 
children’s pretend play?

Themes in children's pretend play are commonly drawn from favorite 
books, plays, movies, and television shows. Vehicle or travel scenarios and 
animal imitation are also common. Supporting your child's pretend play is a 
way to enhance him/her learning. -*<■r*

When interacting with your child, you don't want to squelch his/her 
interests in pretend play and role playing, by objecting to the content or 
timing of the play scenario. For example, comments like, "I would rather 
you act like a person than an animal" can discourage his/her inventiveness. 
Encourage him/her to play imaginatively whenever he/she wants to. Even if 
the result is messy or loud, he/she will be developing important cognitive, 
social, and emotional skills.

To be as encouraging as possible, spend time observing your child's 
pretend play to determine his/her interests and abilities. Here are a few 
ideas on how to watch and interact without interfering:

* Play side-by-side with your child using the same materials or actions 
that he/she uses. For instance, when your child is pretending to be a dog, 
you might crawl around the living room on all fours, too.

* Play the role that your child suggests to you. Wait to be invited to play 
a specific role. If you're not invited, sit back and enjoy the performance.

* Extend your child's play by suggesting variations based on the content 
of his/her pretend play. Be careful not to depart from his/her original ideas; 
if he/she is building a road with blocks, for instance, ask if you can be part



of the construction crew. Then await his/her instructions. You will know 
immediately whether he/she welcomes your involvement.

Young children are naturally imaginative. In a supportive setting, your 
child will surprise you with his/her ability to remember details from 
his/her own experiences, work through problem situations, and combine 
materials in new and creative ways through pretending.

How to Build on Your Child’s Ability to Follow 
Complex Directions

Unit of Study: Discussing children’s language development.
Key Concepts: receptive language skills, information-processing skills, 
following complex directions.
Read the abstract below. Can you describe the rules of the games 
given here?

As infants develop it often becomes clear that they understand the 
meaning of words even though they canft yet speak them. Once they begin 
talking, however, these so-called "receptive language" skills might not be as 
noticeable as their expressive language skills, their ability to speak. 
Nonetheless, receptive language skills are just as crucial to a child's overall 
language development.

Adults often make the mistake of assuming that children-especially 
older children-understand everything we say to them. You should not be 
surprised, however, that complex instructions and tasks challenge your 
child-even though he’s/she's able to speak at a seemingly advanced level. 
Following directions requires attention, listening, and information- 
processing skills. To help develop these skills, try incorporating these 
activities into your child's daily routine or add them as a fun break from the 
routine:

* Bedtime: Your child probably already has a routine for getting ready 
for bed. Integrate new steps into the process by having him/her lay her 
clothes out for the next day or put his/her dirty clothes into the hamper. 
Experiment with a two-step instruction, and add more steps as he/she 
seems ready.

* Active games: "Simon Says" and "Follow the Leader" both require 
your child to follow multi-step instructions. In either game, you can ask 
him/her to do more than one action such as "Clap your hands, then jump, 
jump, jump." You may eventually work up to three-step directions such as, 
"Run, leap, then twirl."

* Experiments: If your child enjoys science activities, consider using 
that interest as a means of improving her language skills. Most basic science 
experiments call for children to process and follow multi-step directions.

The more complex a set of directions, the more challenging it is likely to 
be for your kindergartener. Praise his/her attempts, and avoid drawing



attention to instances when he/she forgets a step. For any new activity, try 
to describe the steps for him/her before showing him/her how to do it  The 
more instructional language you give him/her, the better he/she will 
become at absorbing and following complex directions.

The Pincer Grasp: Your Kindergartener's Developing 
Fine Motor Skills

Unit of Study: Discussing the children’s motor sldlls.
Key Concepts: a fisting grasp, a tripod grasp, a pincer grasp, the accuracy 
of penmanship.
Read die abstract below. Why is it important to teach the child to 
love the act of writing?

By now, you've observed your child holding a pencil or crayon in many 
interesting ways: in a fisting grasp with his whole fist grasped around the 
pencil, for instance, or in a tripod grasp with his first three fingers and 
thumb holding it. Now that she/he is school age, you might want to check 
his/her pencil grasp, which can affect the accuracy of his penmanship.

Look at how you hold a pencil when you write. Most adults write with a 
refined pincer grasp, which means you hold the pencil with your index 
finger and thumb while your middle finger provides stability along one side 
of the pencil. Is your child holding the pencil like you do yet?

It is important that he/she eventually hold it in a pincer grasp, so that 
he/she will have the agility to form capital and lowercase letters at school. 
Also, you might notice that it is easier to guide a pencil across a straight 
lined piece of paper using a pincer rather than a fisting or tripod grasp. Here 
are a few activities that will encourage your child to practice a mature grasp 
while identifying and writing letters:

* Suds and Fun: Put shaving cream on the wall around the tub and write 
letters with your finger. Have your child do the same, using a paintbrush or 
toothbrush to practice how he/she holds the "writing" utensil.

* Crayon Magic: Have your child color an entire piece of paper with 
different crayons (encourage the pincer grasp), and then use black tempera 
paint to cover the crayon marks. Once the paint is dry, use a toothpick or 
the end of a spoon to write letters into the paint. Ask your child to write 
certain letters or words he/she knows.

* Sidewalk Chalk: Collect different sizes of sidewalk chalk, and invite 
your child to cover the driveway or sidewalk with letters and pictures. 
Encourage him/her to hold the chalk with a pincer grasp.

There are many activities that can promote a mature grasp without 
discouraging your child to give up on writing. Be sensitive to his/her 
frustrations, and try not to push too hard. It is more important for him/her 
to love the act of writing than it is to pressure him/her to hold a pencil 
correctly.



Your Kindergartener's Moral Development
Unit of Study: Discussing children’s morals and values.
Key Concepts: “being good’, ‘interpersonal norms’, decision-making 
models, value judgements.
Read die abstract below. How can you explain the term ‘societal 
standards’?

Have you noticed that your kindergartener is becoming more concerned 
about "being good" and demonstrating loyalties to certain people? He/she is 
entering a key stage of moral development, which theorist Lawrence 
Kohlberg referred to as the stage of "interpersonal norms."

Your child is beginning to internalize the morals and values that you 
demonstrate. He has spent the first five years of his life observing how you 
handle situations. Now, he/she is tiying those values on for size to see how 
they fit into his/her own life. This is why it is so crucial for you to model 
decision-making and value judgments that you want your child to imitate 
and use. The following prompts could help you to see more clearly how this 
process works:

* Reflect on how you treat people in the service industry, such as 
waiters, flight attendants, or sales clerks. Has your approach toward people 
had an effect on your child? Howr does he/she talk to his friends? How does 
he/she ask for help from others?

* Think about how you help others in need (a sick relative, an elderly 
neighbor). Does your child mirror any of your generosity? Does he/she 
reach out to people to help them? How does he/she play with his/his stuffed 
animals in role-playing your actions?

* Notice how consistent you are in setting limits and rules. As you watch 
your child when he/she plays, does he/she imitate the same routines and 
standards that you have set for him/her? Listen to his/her conversations for 
whether he/she has departed from these rules to create his/her own.

In this stage of moral development, your child might be more rigid 
about and dependent upon specific guidelines. He/she is learning to apply 
societal standards to his/her own life by internalizing them. The standards 
are not his/her own yet, but this stage is the foundation for later 
development when he/she will be able to define his/her own standards and 
values.

Bicycling: How to Teach Your Child to Pedal and Ride
Unit of Study: Discussing teaching riding a bicycle techniques.
Key Concepts: a two wheeler, balance, the ability to follow directions. 
Read the abstract below. Who taught you to ride a bicycle? Do 
you remember your first bicycling experience?



Do you remember the first time the training wheels were taken off your 
bike? Or how your parent or relative held onto the bike seat and handlebars, 
saying, "Keep going. Keep going. Don't stop pedaling!" And then there was 
the moment when you realized you were actually riding by yourself: scared 
but excited. Now, it's your child's turn to pedal, and your turn to say the 
words of encouragement, beaming with pride as your child passes this giant 
milestone.

Until now, your child might have been riding a two-wheeler with 
training wheels. Today the training wheels come off, and your child learns 
how to ride a bicycle. It's a simple activity, but he/she needs balance and the 
ability to follow directions. You can help him/her by following these 
guidelines:
* Prepare your child for what will happen so that he/she has dear 
expectations and will be able to follow the order of steps. "What do we need 
to do to get you and your bike ready for riding without the training wheels? 
Why don't you help me take the training wheels off of your bike?"
* When the bike is ready, give careful instructions to him/her: "Put your 
helmet on, get on your bike, pedal it, and I'll hold on. Once I think you are 
balanced, I will ask you if you're ready and then let go. I will run beside you 
just in case.” Remain patient. This sequence of events might take a few go- 
rounds before he/she is comfortable for you to actually let go.
* Following dose beside him/her, hdp him/her to stop for the first few 
runs, as you tell him/her to "pedal backwards" to brake. Once he/she seems 
comfortable and gets the hang of it, you can decide to stay close by as she 
practices braking on his/her own.

Learning how to ride a bicycle requires time and practice. Take time out 
of your day or weekends to make a ritual of going bike riding with your 
child. Check out paved bicycle paths in and around your town. Your child 
will not only perfect his/her riding style but will grow to have an 
appredation for the outdoors, as well as for spending time with and 
learning from you.

How toMate Traveling ЕцдоаЫе for You andYour Child
Unit of Study: Discussing planning family excursions.
Key Concepts: developmental needs, a loss of control, the needs and 
interests of the entire family.
Read the abstract below. Describe your family trip which you 
liked most of all. Analyse the strong and weak points of it.

When you are planning a family excursion, consider the developmental 
needs and interests of your child. Strike a balance between what your child 
likes to do and what you like to do. You might have a long-range plan for the 
trip, but your child will find it challenging to think beyond waiting in long 
lines, or sitting for a long car ride. He/she may also be struggling for a sense



of control at his/her age; at the same time, on a trip, he/she is in unfamiliar 
territory, on an unfamiliar schedule, and feels a loss of control.

Your perspective of the trip might be very different from how your child 
sees the trip. You may want to visit family or friends, or national 
monuments, while your child might only see that he/she is sleeping in a new 
bed and not eating at his/her regular time. It is important to understand 
your child's viewpoint so that a four-hour car ride does not feel like eight 
hours. The following tips will help you devise a plan that meets the needs 
and interests of the entire family.
* Take time to prepare your child. Before leaving on the trip, act out some of 
the plan together. If you are going camping, set up a tent for an overnight 
backyard experience with lanterns, a camping stove, and sleeping bags.
* Follow familiar routines and provide choices during the trip. Plan 
activities around your child's normal eating and sleeping times. Let your 
child bring some favorite books or toys or tapes to play with while traveling. 
Be certain your child makes some of the choices about what to eat or where 
to go.
* Act out parts of the trip when you get home. Your child will want to re
enact and recall parts of the trip that were meaningful. In this way, your 
child will internalize what was it to be free.

Meeting your child's needs before, during, and after a trip will take 
some effort on your part. However, by putting in the time and thought, you 
can make each outing a learning experience. What's more, you'll find 
yourself enjoying the anticipation, the actual event, and all its aftereffects, 
too!

ThelmportaiceafCoopmrtiveFlayforKmdergartenere
Unit of Study: Discussing the child’s interacting with other children.
Key Concepts: role-play scenario, the mature level of childhood play, a 
competitive spirit, facilitating group activities.
Read the abstract below. Name cooperative games which you 
played in your childhood. Compare them with modem 
cooperative games played by your children or students.

When your child engages in cooperative play, you will see him/her 
interacting with one or more children in an organized manner. The children 
will assign specific roles to each other for the purpose of achieving some 
common goal-building a block tower, for example, playing house, or acting 
out some other role-playing scenario. Cooperative play is the most mature 
level of childhood play, and it plays an important role in preparing your 
child for situations he’ll/she'll face in the future.

In preschool, your child began to interact with other children. Now, you 
will see her creating more elaborate situations with a group of children. This 
type of play will also develop her interest in games with rules, such as board



games, tag, or cards. Around this age, your child will begin to develop a 
competitive spirit through her new goal-oriented activities with other 
children. He/she is learning how to achieve a goal within a group of 
children.

To reach certain goals through his/her play, your child will naturally use 
behaviors that he/she sees on a regular basis. Encourage this behavior by 
facilitating group activities that involve role-playing and goals of some kind. 
For example:
* Breakfast Time: Each morning, your child sees you serving breakfast. The 
next time he/she has friends over, suggest that they serve you a pretend 
breakfast. Provide them with materials like a cereal box, a recycled egg 
container, and some plastic plates and utensils. Let them set the stage by 
deciding on their own roles. Interact as just another playmate, waiting for 
direction.
* Pretend School: Invite your child's friends or older neighbors (to act as 
role models for more mature play) over to play school with her. Watch to 
see how they work cooperatively, as a group. Ask the children what type of 
materials they need to play school. Let them come up with a list and supply 
them with those materials (crayons, books, paper, chalk, playdough). Notice 
any leading or following behaviors that occur, and observe how your child 
interacts with the other children.

In cooperative play, your child will practice his/her leadership, problem 
solving, and communication skills. As simple as it seems, cooperative play 
acts as a building block for your child's success in future organized 
activities, from sports teams to group projects at school to career 
opportunities.

How to Deal Effectively with Your Child's Outbursts
Unit of Study: Discussing children's behavior problems.
Key Concepts: temper tantrums, child’s perspectives, inappropriate 
behavior.
Read the abstract below. Do you agree with the pediatricians’ 
opinion?

Young children, typically between the ages of two and six, have 
outbursts or temper tantrums when they are frustrated or upset. As a 
parent, you can help your child through these difficult moments by 
understanding them from your child's perspective.

Try to think of difficult situations that have affected your child in one 
way or another. Has he/she had an outburst in the park, at the grocery 
store, or in a restaurant? How did it make you feel? Were you embarrassed, 
angry, or annoyed? All of these reactions are natural-it can be very 
embarrassing when a child screams in public. But try to consider what your



child was going through. Was he/she not quite ready to leave? Did he/she 
have enough sleep the night before? Was the experience too overwhelming? 
The following strategies might help you the next time your child

loses control:
* Try to anticipate problems and plan ahead. At the grocery store, bring a 
special snack or a toy for him/her to hold as a replacement for the candy 
that catches his/her eye at the checkout counter.
* Remain calm when your child gets upset. Comfort him/her physically 
(hold his/her hand, or rub his/her back), or talk it through with him/her.
* Make it dear that while feelings are real, certain behaviors are harmful, 
dangerous, or inappropriate.
* Involve your child in the solution to the problem. Try saying, "Maybe we 
can think of something to help you feel better."

Understand that your own feelings ot anger and embarrassment can 
make it difficult to remain calm and focused in situations like these. If you 
lose your composure, you are more likely to fall back on quick-fix answers, 
rather than seeking long-term solutions. You and your child both will 
benefit from the latter.

Two pediatridans share insight on raising a well-behaved child, saying 
discipline begins at birth.

Writing and Drawing: Making BookswithYour Kmdogartener
Unit of Study: Discussing encouraging the child’s creative abilities and 
interests.
Key Concepts: a budding writer, teachable moments’, inventive spelling, 
elaborate fantasy, personal experience.
Read die abstract below. Why is it important to encourage 
children’s stories?

Perhaps your child is a budding writer or artist! He might still be 
dedding where his strengths are: in pictures or words. But at this age, it is 
important to build your child's confidence in each area so his interest 
continues to grow.

When you were younger, you might remember the art teacher who told 
you what a great house you had drawn. Or, on the other extreme, think back 
to that English teacher who always took a red marker through your essays, 
making you believe that you were a horrible writer. These early experiences 
can affect us for life. This is why encouraging your kindergartener now will 
make all the difference in his future creative abilities and interests.

Whether he/she prefers writing or drawing, your child can be a 
storyteller. When he/she has a story to tell, you should listen and encourage 
him/her to tell you all of the details. Point out and summarize a beginning, 
middle, and end to his/her story, even if you have to dig a little to find them.



Take advantage of these "teachable moments" and encourage your child to 
write and draw storybooks. Here's how:
* Materials: Gather a few pages of white paper, a pencil, crayons or markers, 
and a stapler.
* Procedure: Adapt this activity to your child’s writing and drawing abilities. 
Have your child retell the story from the beginning, drawing a picture that 
represents different parts of the story and then writing the corresponding 
words under it (he/she can use inventive spelling, or receive your help). 
When all of the pages are done, staple them together, including a cover page 
designed by your child.
* Discussion: Ask your child questions about what happened in his story. 
Have him/her share his/her books with other people, so that he/she can 
take pride in what he/she has created and comprehended.

Telling stories can be a game you play in the car or waiting in line at 
the grocery store. It extends your child’s imagination, creativity, and 
language skills. Whether he/she creates elaborate fantasies or retells 
personal experiences (a trip, a school event, or a play date), support and 
encourage these stories!
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