VK 378.124:811.111. DOI10.51762/1FK-2021-26-03-15. BBK 111143.21-9+4448.042.
T'PHTMU 14.35.07. Kox BAK 13.00.02.

ACADEMIC ENGLISH LANGUAGE TEACHERS’ ROLES
IN AVIRTUAL AND HYBRID EXCHANGE PROJECT

Marcin Kleban
Jagiellonian University (Krakow, Poland)
ORCID ID: https://orcid.org/0000-0002-3985-392X

Abstract. Thisarticle offers an analysis of the roles and their respective knowledge types, and competences, which
characterize a higher educational English language teacher working in a virtual and hybrid exchange project — CLA-
VIER. The project in question is a language and intercultural exchange which connects three core partners — Univer-
site Clermont Auvergne (France), Warwick University (UK) and Jagiellonian University (Poland). This study explores
the collaboration tasks completed by the French and Polish partners over a period of six years between 2014 and
2020. Set against the backdrop of the challenges faced by contemporary education such as the rapidly progressing digi-
tal revolution, the pivoting to online learning caused by global challenges of the recent times, and the pressure on
internationalization of higher education, this autoethnographic analysis of the project activities reveals new func-
tions and requirements to academic teachers of English from the point of view of their personal cultural and inter-
cultural experience. One of the conclusions of this study is that the English language teaching profession is moving
away from the role in which teachers acted as mere language instructors or language input providers. Instead, con-
temporary and future language teachers are likely to be required to focus more on those tasks which facilitate mean-
ingful communication, to be concerned with setting up and managing educational activities in offline and online
spaces and will need to encourage reflection on local and global community involvement.

The article separates concepts of virtual exchange as referring to the engagement of groups of learners in online
intercultural interactions and collaboration projects with partners from other cultural contexts or geographical
locations as an integrated part of their educational programmes, and hybrid exchange, which adds to virtual
exchange incorporation of offline interactions and physical mobility of students.

Thus this research contributes to the solution of the problem of changing the viewpoint to second language
teacher’s knowledge and competences by suggesting an alternative, more comprehensive framework which takes
into account what is likely to become an increasingly common educational reality — virtual and hybrid teaching.

Keywords: academic English teachers; second language teaching; English language communication; English
language practice; virtual exchange; hybrid exchange; intercultural exchange; autoethnography.
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AHHomayus. BIAHHOU CTaThe IIPEANATraeTcs AaHAIU3 POJIEN, A TAK)KE COOTBETCTBYIOIIME MM BUAbI 3HAHUN U
KOMIIETEHIVH, KOTOPBIMU LODKHBI 06/1aZaTh YHUBEPCUTETCKIE [IPEIOoAaBaTeNr aHIMIMACKOrO A3bIKa, paboTa-
I0II[MEe B PAMKaX BUPTyanbHOro u rubpuguoro obmennoro npoekra — CLAVIER (Connected Learning And Virtual
Intercultural Exchange Research | Hccaedosanue 8 06racmu 06vedunennozo 00yueHus u mencdyHapooHozo eupmyarbHozo
06Mena). YKa3aHHbIN IIPOEKT MPEACTABISLET OO0 S3bIKOBOM U MEXKYIbTYPHBIE OOMEH, COENMHSIOIMMI TpeX
OCHOBHBIX NapTHepoB — YHuBepcuteT OepHU (Ppannus), Bapsuk (CoenuHeHHOe KoponeBcTBo) U dArennoH-
ckuit yausepcurtert ([lonbiua). [IpoBeeHo UcciesoBaHue KOIAO0PALMOHHBIX 32JaHU, BBIIONHEHHbIX GpaH-
Ly3CKUMHU U [IONbCKUMU IIAPTHEPAMU 32 6-JIETHUI IIePUOZ C 2014 MO 2020 rofbl. YUUTHIBASL IPOOIEMBI, C KOTO-
PBIMU CTaJIKMBAeTCsl COBpeMeHHOe 06pa3oBaHUe, BKI0Yast IIPOrPECCUPYIOLIYI0 LUPPOBYIO PEBOMIOLMIO, XKH3-
HEeHHYI0 HeOOXOAUMOCTb OHIANH-00y4eH s, BEI3BAHHYIO PA3MMYHbBIMU [MI0OAIbHBIMU UCIBITAHUIMU IIOCIEL-
Hero BpeMeHU, U HapacTAoIIYIO0 TeHAEHIINIO MHTEePHAIMOHANIN3alUY BBICIIEr0 06pasoBaHus, aBTOdTHOrpadu-
4eCKHI aHAIN3 JIeSTeNbHOCTH B paMKaXx JaHHOTO [IPOEKTa BhISBUI HOBble GYHKIMY U TpeGOBaHUS K YHUBEPCH-
TETCKUM IIPENOAABATENAM AHITIMHACKOTO A3bIKA C TOUKY 3PEHUS UX JUYHOTO KYIBTYPHOIO U MEXKYIbTYPHOTO
ombiTa. OZHUM U3 BBIBOZLOB HCCIELOBAHUS SBILETCA TO, YTO NMpOdeccrs IPernofaBaTess aHIIUNCKOTO S3bIKA
OTXOZUT OT GYHKUMI SI3bIKOBOTO MHCTPYKTOPA U IIpelbsIBUTENI [OTOBbIX 3HAHUH. BMecTo aToro oxxupaercs,
4TO BOCTPeOOBAHHBIN B HACTOALIEM U OYAyILEM [IpenofaBaTelb o/DKeH GOKyCHPOBaThCA Golee Ha 3aJaHUAX,
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HaIIpaBJIeHHbIX Ha OCO3HAHHY0 KOMMYHHKALHUIO, HA GOPMHUPOBAHUE CPefibl U yIIpaBleH e y4ebHOM AesTeNbHO-
CcTbI0 B OQIIaliH U OHIANMH-IIPOCTPAHCTBAX, HEOOXOAMMO CTHMYIUPOBATh PedIeKCUBHbIN AHANTU3 BOBIEYEHHO-
CTH B )KU3Hb MECTHOT'O WJIH ITI062IBHOTO COODIIeCTB.

B cTaThe pa3BOASATCS IOHATHS BUPTYILHOIO OOMeHa KaK 33/|efICTBYIOLLEr0 IPYIIIIbl 00yYAIOIUXCS. B MEXKKY/ILTYDHOM
OHJIAFH-B3aUMOAENCTBUHU 1 COBMECTHBIX IIPOEKTAX C IAPTHEPAMH U3 APYTHX KY/IbTyPHbIX KOHTEKCTOB 1 reorpadude-
CKUX JIOKALIMi1 B Ka4eCcTBe HEOTheMIEMOT0 KOMIIOHEHTa 06pasoBaTe/IbHBIX IIPOrPaMM, U TUOPUIHOTO 06MeHa, KOTo-
PBIi1 K BUPTyaJIbHOMY 06MeHy io6aBiseT BKIodeH e odraiH-00ydeH s 1 $U3ndeckoi MOOIBHOCTH CTYAEHTOB.
TakuM 06pasoM, ;AHHOE UCCIIeOBAHUE BHOCUT BKJIA B pellleHHe IPo6IeMbl U3MeHeHHUs B3I/ Ha 3HAHHUS U
KOMIIETEHIIY NIpellofaBaTess NHOCTPAHHOIO S3bIKA, [IpeAsaras albTepPHATUBHYIO, PACLUIMPEHHYIO CTPYKTYpY
paboTh!, BKIIOYAIOLIYI0 KOMIOHEHTbl BUPTYIbHOIO U MMOPUAHOrO 00yYeHMs, KOTOpble Ha ZaHHbIA MOMEHT
SBJIAIOTCS HEOThEM/IEMOI 00Pa30oBaTeNbHOM PeabHOCTHIO.

Krwueswe CA064: YHUBEPCUTETCKMI MPEOAABATeNb AHITIMICKOIO SI3bIKa; OOydeHMe BTOPOMY S3BIKY;
KOMMYHUKALUs Ha aHIIUICKOM SI3bIKe; AHIIOS3BIYHAS [IPAKTHUKA; BUPTYAIbHBIA 0OMeH; rHOPUAHBIIA 0OMeH;
MEXKYJIbTYPHBII 06MeH; aBTOITHOrpadusl.
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Introduction. The competences required integrating an international, intercultural, or
for teaching are undergoing changes which, global dimension into the purpose, functions
depending on the contexts people live in, may or delivery of postsecondary education” [Knight
be more or less dynamic. Rapid transformation 2003: 2], is often listed as one of the top mis-
of education is driven by a variety of factors sions of a modern university. In their large-
related to the linguistic, cultural, political social scale survey examining 303 higher education
and technological changes we are witnessing in institutions from 48 countries, Gaebel et al.
a globalised world. It is clearly visible in the [2018] report that one way in which universities
transition from English as a foreign/second conceptualize internationalization is to widen
language towards English as a lingua franca the offer of courses delivered in English.
used as a tool for global communication. Rapid technological transformation, also

With the growing role of English as a lin- dubbed as the digital turn or the digital revo-
gua franca, English has become tool not just for lution [Bruhn 2020: 23], the impact of which
basic, transactional purposes of communica- was accelerated by the latest global challenges,
tion but also for intercultural understanding. has given rise to changes in English language
The fact that English is spoken by people of so teaching. The widespread use of distance
many different cultural backgrounds and that learning tools, mobile technologies, learning
twice as many non-native speakers use the lan- management systems or social media, has
guage than native speakers [Eberhard, Simons greatly facilitated access to language re-
& Fennig 2021] leads to the inevitable conclu- sources and provided language educators with
sion that English language education needs to new affordances which enable teaching al-
take into account not just the cultural contexts most anytime, anywhere, and made an almost
of the so-called inner circle countries [Kachru infinite collection of samples of spoken or
1985] but also the cultural backgrounds of the written English available.
expanding and the outer circle nations. The teaching profession requires teachers

The demand for English language educa- to have developed a certain knowledge base
tion is also driven by political and social factors and a set of skills and competences. Arguably,
such as the promotion of the idea of interna- despite the fact that every teaching situation
tionalization at European universities and is unique in one way or another, we can speak
elsewhere [Gaebel, Zhang, Bunescu, & Stoeber of a core of pedagogical knowledge that every
2018]. Internationalization, which, at the ter- teacher needs to master. This core teaching
tiary level, can be defined as “the process of knowledge was defined a while ago by Shul-
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man [1987] in his seminal article Knowledge and
training: Foundations of the new reform in which
the author defines what teachers should be
able to know and do. This consists of the content
knowledge, curriculum knowledge, pedagogical
content knowledge, knowledge of learners and
their characteristics, knowledge of educational
contexts and the knowledge of educational ob-
jectives, purposes and values, as well as their
philosophical and historical grounding [Shul-
man 1987: 8]. In particular, Schulman points to
the key role of pedagogical content knowledge
which is a sort of amalgam of the content
knowledge and the teaching skills instrumental
in facilitating the learning process. In the con-
text of English language teachers, this
knowledge concerns the specialist knowledge of
the language as well as the ability to effectively
teach it to a specific group of learners.

However, the process of teaching is not
merely limited to a skilful delivery of language
instruction. Shulman among others, points
explicitly or implicitly, to other important
teacher roles. For example, Harmer [2001] lists
the following teacher roles: controller, organis-
er, assessor, prompter, participant, resource,
tutor, and observer. These call on teachers’
managerial, assessment and facilitation skills.
Zawadzka [2004] notes that teachers act as [lan-
guage] experts, class tutors, organisers, mod-
erators, advisors and evaluators. She adds that
since teachers need to engage in continuous
professional development, they may often be
innovators, researchers and reflective practi-
tioners. In particular reference to foreign lan-
guage teachers, Zawadzka observes that they
must also display the skills of an intercultural
mediator.

Given the common and relatively easy ac-
cess to digital technologies, there is a need to
expand the teaching skills to encompass the
competences connected to the effective appli-
cation of computer technologies in education.
One well-known model which neatly describes
digital pedagogy skills is the Technological
Pedagogical Content Knowledge (TPACK)
[Mishra & Koehler 2006]. One of its strengths is
that it makes clear the connection between the
traditional teaching knowledge required from
teachers and the digital pedagogical type of
knowledge. The three basic components of this
model are three types of knowledge, namely:
technological, pedagogical and content
knowledge. In short, the technological dimen-

sion encompasses the abilities to use various
digital  technologies, the  pedagogical
knowledge refers to the skills of applying ap-
propriate methodologies and teaching strate-
gies while the knowledge of the taught subject
matter is termed as content knowledge. Rather
than being in separation, teaching requires
simultaneous application of two or, at times,
the three types of knowledge. Hence, we can
speak of pedagogical content knowledge, tech-
nological pedagogical knowledge and techno-
logical pedagogical content knowledge. This
type of knowledge, which integrates all the
other types must be called upon when working
in digital contexts. In the case of English lan-
guage teachers this means developing the ability
to combine linguistic knowledge with the spe-
cialized pedagogical knowledge about language
teaching as well as the ability to select and ap-
ply those digital technologies which facilitate
effective language learning.

As a result of the growing awareness of
the impact that education, including language
education, has on shaping the contemporary
world and its citizens, English language
teachers, as the facilitators of global commu-
nication, have yet another responsibility or a
role to play. Sato [2020] puts forward a claim
that social education should fall within Eng-
lish language teachers’ remit. He argues that a
number of problems that people have to face
these days are not only local but affect people
globally and in consequence, language educa-
tion should serve the goal of facilitating con-
versations on issues relevant to numerous
individuals, communities and nations. He
says [p. 23]: “Teachers eventually need to pass
their knowledge and wisdom on to the next
generation. Therefore, they must see their
students not only as foreign language learners
who need to learn a target language, but also
as individuals who actively and creatively en-
gage in the world, society, and communities,
bringing their wealth of knowledge to bear on
languages and cultures”. The corollary to this
postulate is the conclusion that teachers of
English should not merely act as language
providers or educators but assume much
more socially active roles to enable students to
engage in interactions with people, communi-
ties, and cultures. This vision also assumes
going beyond the classroom or university
walls in quest for language education and so-
cial transformation.



All these roles and skills are represented
and called upon in digital education designs
called telecollaboration or virtual exchange and
hybrid exchange. The first type is defined by
O'Dowd [2018: 1] in the following way: “telecol-
laboration, or ‘virtual exchange’, are terms used
to refer to the engagement of groups of learners
in online intercultural interactions and collabo-
ration projects with partners from other cul-
tural contexts or geographical locations as an
integrated part of their educational pro-
grammes”. Hybrid exchanges share a number
of similarities with virtual exchange in terms of
the online and distance education strategies
but additionally, incorporate offline interac-
tions which may involve offline learning, which
in the case of groups from two or more universi-
ties, involves physical mobility [Kleban, Ensor &
Blanchard Rodrigues 2021]. In both pedagogical
designs teachers make use of a variety of skills
and take on a multiplicity of roles: the tradi-
tional skills of language teachers, digital skills
and competences as well as the roles of project
managers, mediators and facilitators of online
and, in the case of hybrid exchanges, offline
intercultural interactions and learning.

CLAVIER - overview of the project. CLA-
VIER was initially launched in 2011 by Universi-
té Blaise Pascal Clermont (France) (now Uni-
versité Clermont Auvergne) and Warwick Uni-
versity [UK] as an online intercultural language
exchange project to facilitate the learning of
English and French. Jagiellonian University in
Krakow [Poland] joined the initiative in 2012
and since then the CLAVIER acronym has
stood for Connected Learning And Virtual
Intercultural Exchange Research [MacKinnon
2016]. Currently, CLAVIER is a multifaceted,
online-offline telecollaborative, intercultural
and linguistic exchange and research net-
work. The project started as a virtual ex-
change but when the physical mobility ele-
ment (students and staff visits to the partner
institutions) was added it morphed into a hy-
brid exchange.

CLAVIER focuses on language learning
and intercultural encounters. In this sense it is
also an experimental playground for innovative
teaching solutions which go beyond the tradi-
tional forms of language teaching. Beside the
typical forms of language instruction, the pro-
ject participants have an opportunity to use the
language they study in authentic communica-
tion contexts with their peers. This consists of
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both online, distance synchronous and asyn-
chronous communication and also in the case
of physical mobility, face to face encounters in
formal and informal situations. French, Eng-
lish and Polish university students have oppor-
tunities to practice their second language skills
through meaningful dialogue, relevant to their
interests and life experiences.

The intercultural dimension is an im-
portant part of CLAVIER. The online sessions
organised by the teachers are devoted to a
number of intercultural issues which struc-
ture personal, cross-cultural encounters. For
example, in 2019 the students participated in
five video conferencing sessions, each of them
devoted to a single, broadly defined topic:
“identities”, “my region”, “cultural commonali-
ty”, “your future”, “your visit”. The intercultur-
al experiences were continued and deepened
during physical mobility to the partners’
countries and enabled an intimate insight into
the lives of the others.

The Study.

Aims. The current study aims to reveal the
teacher knowledge, competences, skills and
roles needed to set up, manage, and supervise a
virtual and hybrid international exchange pro-
ject (CLAVIER) whose aims include linguistic
and intercultural education. This study docu-
ments the activities of a Polish Jagiellonian
University teacher and teacher trainer, the au-
thor of this article, who was responsible for the
French-Polish branch of CLAVIER. The project
tasks described here illustrate the online, of-
fline and physical mobility activities between
Jagiellonian University in Krakow (Poland) and
Universite Clermont Auvergne (France) be-
tween 2014 and 2020. The project’s goals in-
cluded intercultural, digital and language skills
training and, in case of the Polish students,
pedagogical skills practice.

Participants and tasks. Over the six years
considered here about 160 Institute of English
Studies of the Jagiellonian University under-
graduate and postgraduate students were in-
volved in at least one project activity and about
30 of them participated in the physical mobili-
ties to Clermont Ferrand. Overall, the Polish
students’ English language proficiency level
ranged from B2/C1 to C2. The project was part
of a number of local university classes: from
Computer Assisted Language Learning,
through ESL teaching seminars to the speaking
and use practical English classes. All classes
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were taught in English and, apart from the
specific content delivery goals, they focused on
developing the students’ language skills. The
activities included: virtual Erasmus visits which
asked students to make videos of presentation
depicting everyday students’ lives in Krakow
and in Clermont Ferrand, personal information
exchange through Google documents, Face-
book/Messenger group intercultural chats,
video-conferencing sessions on intercultural
topics, online intercultural dialogue facilitation
training, social campaign design projects,
school visits and class observations in France
and teaching English to French students by the
Polish visitors.

Research methodology. The study uses
autoethnographic research methodology which
traces the tasks which the teacher and his
French partner set up, managed and evaluated
during the virtual and hybrid exchanges. Au-
toethnography can be defined as “an approach
to research and writing that seeks to describe
and systematically analyze (graphy) personal
experience (auto) in order to understand cul-
tural experience (ethno)” [Ellis et al. 2011: 1].
Cohen, Manion & Morrison [2018: 298] explain
that autoethnography aims to interpret per-
sonal experiences in terms of what they say
about culture, values, relations and society. In
this case, the teacher’s personal experiences
related to the key project activities/events are
analysed in order to reveal the teacher roles and
the knowledge types, competences essential for
its completion. The terms used in this analysis
are based on the descriptions of teacher roles
and knowledge suggested in Ensor, Kleban &

Rodrigues [2017] and the TPACK model [Mishra
& Koehler 2006]. The data sources used for this
study include the following project documents:
task descriptions, instructions for students,
presentations, and all relevant documents
which shed light on the teacher’s role in the
hybrid exchange between 2014 and 2020.

The teacher and the author of this article
has over 20 years of experience as an academic
English teacher and as a teacher trainer. At the
time of writing this article, he has supervised
the teacher training programme at the Insti-
tute of English Studies of Jagiellonian Universi-
ty in Krakow, Poland for the past ten years.

Results. The teacher’s roles and responsi-
bilities experienced a transformation over the
years in question. The project, which started
out as an online distance collaboration between
the teachers and students, was enriched by an
offline, physical mobility component in 2015.
The repertoire of the used communications
tools progressively changed too. Initially, the
collaboration began from the simple exchange
of presentations, videos and messages and in
the course of time steadily incorporated more
varied communication forms such as synchro-
nous video-conferencing sessions and student
led social media interactions. This, naturally,
required the teacher to perform a variety of
different roles and called for an array of
knowledge types to enable interactions be-
tween students on both sides of the exchange.

The timeline of the key activities, the
teacher roles and knowledge and is presented
in Table 1.

Table 1. CLAVIER’s Jagiellonian University & Universite Clermont Auvergne branch activities timeline and the

teacher’s roles and knowledge types involved

Year Type of activity Teacher role[s] Types of knowledge
manager, organizer, evaluator, technological knowledge,
2014 virtual ‘Erasmus+ project’ intercultural dialogue facilitator, | technological pedagogical
manager of online learning knowledge
intercultural exchange organizer, intercultural, online, pedagogical knowledge,
2015 through social media and dialogue facilitator, manager of technological pedagogical
physical mobility online learning knowledge
intercultural exchange organizer, intercultural dialogue pedagogical knowledge,
2016 through social media and facilitator, online dialogue facili- | technological pedagogical
physical mobility tator, manager of online learning knowledge
. . . content knowledge, peda-
social campaign project; I . .
. i . anguage tutor, evaluator, inter- | gogical content knowledge,
2017 hybrid mobility [online + learal dial Eacili hnolosical ped ol
hysical] cultural dialogue facilitator, technological pedagogica
Py content knowledge
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Table 1. CLAVIER’s Jagiellonian University & Universite Clermont Auvergne branch activities timeline and the

teacher’s roles and knowledge types involved

Year Type of activity Teacher role[s] Types of knowledge
social campaign project; content knowledge, peda-
2018 hybrid mobility [online + language tutor, evaluator, inter- | gogical content knowledge,
physical], synchronous cultural dialogue facilitator, technological pedagogical

Zoom video sessions content knowledge

hybrid mobility with syn-

5 . . ntent knowled: da-
chronous scheduled video manager of online learning, in- c;) if:il z;ngewntekr%s&zpl): 4 ae
2019 Zoom sessions; intercultural tercultural dialogue facilitator, gte%hnolo ical pedaco icgall

online dialogue facilitation tutor, mentor, organizer gical pecagog

training content knowledge
virtual mobility with syn- . L content knowledge, peda-

- manager of online learning, in- .

chronous Zoom video ses- . - gogical content knowledge,

2020 . . . tercultural dialogue facilitator, . .
sions, intercultural dialogue tutor. mentor. oreanizer technological pedagogical

facilitating training ’ )08 content knowledge

Since the project started as a virtual ex-
change, the teacher had to adopt the role of an
organizer of virtual exchange. The very first
activity asked the students to help their part-
ners to become familiar with student life at
Jagiellonian University or University Clermont
Auvergne, should they wish to spend a semes-
ter in Krakow or Clermont Ferrand. For this
purpose the students recorded short videos or
made presentations which depicted their typi-
cal days which were then shared with the other
university partners. Since the activity encom-
passed a certain type of exchange it could be
considered a virtual Erasmus + visit since,
similarly to the physical exchange, students
could experience university life in another
European country. This task put the teacher in
the position of an organizer of learning and an
intercultural dialogue facilitator who mediates
between the two sides of the project. The chal-
lenge was to clearly communicate the goals of
the activity and ensure that all students share
their work. In order to achieve this, the col-
laborating teachers had to devise appropriate
online communication channels thus demon-
strating digital skills and technological peda-
gogical knowledge and at the same time act as
organizers, managers, intercultural dialogue
facilitators and evaluators of these activities.

In the following year and in 2016 the pro-
ject’s activities were enriched by physical mo-
bility as a group of five Jagiellonian University
students with the supervising teacher had an
opportunity to visit Clermont Ferrand. Prior
to the mobility the students were asked to
communicate and make bonds with their
French hosts by means of social media. For
the purpose of facilitating personal and social
interactions Google documents were created
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and shared with the students. Once the stu-
dents obtained access to their partners’ social
media accounts, they began communicating
in English via Facebook messenger. These
digital interactions greatly facilitated the face-
to-face interactions between the two groups
during the physical mobility in France. The
mobility was reciprocated later that year when
the French students visited Krakow.

During the physical mobility, the teacher
adopted the role of a facilitator of online inter-
cultural communication in English and also the
organizer of the mobility which necessarily
included administrative tasks, organizing on
site class observation in France and the stu-
dents managed the informal social program,
facilitated by teachers. The key knowledge and
competences this time involved pedagogical
knowledge and technological pedagogical
knowledge.

In 2017, apart from the annual physical
mobility for the English as a second language
seminar students, one more component was
added to the project. Speaking and use of
English undergraduate course students were
asked to collaborate with the French students
on a short term virtual social campaign pro-
ject. As part of the task, students were to come
up with an idea for a social campaign, design
its aims, and ways of promoting it. As the task
involved group work, each small group of
Polish students was joined by 1—2 French stu-
dents who volunteered to participate in the
activity. In terms of teacher involvement, or-
ganizing and supervising this activity required
performing some traditional roles of a lan-
guage tutor as part of the activity was class-
room-based. Here, the teacher took care of
supervising the language content and giving
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feedback on the language for the social cam-
paign presentation and content. Additionally,
the technological and pedagogical content
knowledge played a part too, since the project
had been planned in online collaboration with
the French partners.

In the following year, the idea of the social
campaign was discontinued due to timetable
incompatibility issues between the two partner
universities, but the hybrid mobility compo-
nent was enriched yet again by adding the syn-
chronous video-conference session component
which was organised in the pre-physical mobil-
ity stage. The teachers on both sides of the ex-
change planned and organised a series of stu-
dent led Google Hangouts video sessions. The
sessions were designed to facilitate intercultural
encounters and authentic English language
practice. These were intended as opportunities
to put together physical mobility partners and

facilitate  personal encounters. Initially
modelled by the teachers but then set up and
led by students.

Further down the timeline, in 2019 and
2020 the hybrid mobility continued. Yet again
some modifications to the online communica-
tion component were introduced. Starting
from 2019 students were asked to participate in
five carefully planned synchronous, student-
led Zoom sessions devoted to five intercultural
topic areas: identities, my region, cultural
commonality, your future, your visit. In order
to provide adequate support in terms of the
skills of conducting intercultural dialogue, the
students were asked to complete online dia-
logue facilitation training delivered by a team of
Soliya facilitators, an organisation promoting
international understanding and dialogue.
However, whereas in 2019 the physical mobility
enabled the students to continue their intercul-
tural dialogue in face-to-face meetings in
France, the pandemic halted the physical ex-
change preparations and the project meetings
were limited to the virtual context.

As these tasks required online interac-
tions, technological pedagogical knowledge as
well as organisation, collaboration and super-
vision skills were called upon. The modifica-
tion of the project’s activities in this phase
concerns refining the task schedules and de-
scriptions and a better supervision of the
communication process. Another novel ele-
ment was offering students opportunities to
participate in an external training organised

184

by Soliya. Here, the teachers acted as academic
tutors or mentors who help students find
training opportunities outside the university
and enhance their lifelong training, language
learning and autonomous skills.

Discussion. The autoethnographic re-
search methodology requires a specific view of
the collected data; the collected experiences
must be analysed in a wider social context
which can shed more light on the autobio-
graphic events. The specific teacher roles and
the tasks undertaken constituted a product of a
particular educational milieu. This is charac-
terized by a rapidly advancing digital revolu-
tion, intense social mobility affecting all
spheres of life including tertiary education.
The teacher roles in the hybrid and virtual
projects of the kind described in this article
are a response to the challenges of contempo-
rary and, most probably, future education.

Contemporary language teaching is strong-
ly affected by a trend to pivot to virtual and also
to hybrid education understood as a mix of
online, distance and face-to-face learning. This
trend has been evident for several years and
most recently has been accelerated by the pan-
demic. Despite the relative stabilization of the
pandemic situation in the second part of 2021,
Jagiellonian University as well as a number of
universities in Poland, Europe and all over the
world, are introducing varying degrees of re-
strictions on on-site education. While Jagiello-
nian University will offer face-to-face seminars
and classes for small groups, lectures and classes
for larger numbers of students will be delivered
online. This trend is also clear in other contexts
as, for example, the popularity of working from
home, especially combined with periods of
office work, is set to increase about four times
among US companies after the pandemic ends
in comparison with the pre-pandemic period
[Barrero, Bloom & Davis 2021]. Considering
such facts, hybrid language and intercultural
exchange projects are likely to become a much
more common educational reality which will
have a huge impact on language teaching and
teachers at all levels and key stages and particu-
larly at the tertiary level, where students could
potentially benefit from this mode of teaching
delivery the most.

As regards second language education,
the digital revolution has already shifted the
range of affordances for language students in
a number of ways. The teacher is no longer the



main language input provider and the source
of knowledge as the bulk of language re-
sources students have access to comes from
the Internet. This dramatic change in the po-
sitioning of the teacher calls for a radical ad-
justment of teacher responsibilities, tasks and
the type of knowledge required from language
educators. Digital competences, and techno-
pedagogical content knowledge, the abilities to
set up and manage virtual and hybrid learning
become increasingly important for contempo-
rary higher education.

The study results highlight the teacher’s
role as an organizer and facilitator. Although
the traditional roles are also visible, the
teacher’s role is increasingly becoming that of
an orchestrator of learning, a facilitator and
an intercultural mediator. In contrast to the
pre-Internet era, the language input is easily
available, however the challenge is how to use
the existing resources effectively and provide
students opportunities for authentic commu-
nication.

The social campaign idea, completed part-
ly in distance collaboration with the French
partners, illustrates the role of the teacher as an
active community member who stimulates
socially meaningful dialogue in the target lan-
guage. This task positions the teacher as a dia-
logue facilitator and, at the same time, a per-
son creating a space for personally relevant
second language communication. The social
campaign tasks made the young people con-
sider their roles in the local and global com-
munities they are parts of. The students were
given autonomy in terms of the choice of the
topic, the issue they considered important
and worth discussing.

This analysis of the tasks performed by
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the teacher and knowledge types required by
the hybrid and virtual exchange tasks points to
the conclusion that teaching at the tertiary level
should focus on the facilitation of language
learning and use. This is achieved through set-
ting up authentic, intercultural communica-
tion tasks embedded in a meaningful context.
Without relinquishing the traditional teach-
ing roles, this type of delivery of second lan-
guage education entails a wider and more
frequent recourse to specific knowledge types
and skills, such as technological pedagogical
knowledge and managerial skills, which alt-
hough have long been part of the teaching
profession, now seem to gain even more
prominence.

Taken together, the study points to the
complexity of teacher roles and knowledge
types in contemporary language education
and to the conclusion that the existing models
which attempt to portray the second language
teaching profession fail to capture the full
picture. The TPACK model which describes the
intersection between the traditional and digital
teaching does not encompass the managerial
roles or the teacher’s responsibilities as re-
gards students’ civil and community educa-
tion. The traditional models depicting teacher
roles described in classic ELT literature [e.g.
Harmer 2001] focus mainly on the language
provider/evaluator dimension which is but
one of the role categories characterizing
teaching in the digital, English language satu-
rated, contemporary world.

In essence, the picture of the tertiary lev-
el English language educator’s knowledge,
competences and roles can be summarized as
follows (Fig. 1):

f

Technological pedagogical content
knowledge

Intercultural guide and facilitation
competences

.

Language teaching in
tertiary education

Community involvement facilitation

\

Managerial competences

role

/

Fig. 1. The knowledge, roles and competences of tertiary education language teachers
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The relationship between the components
can vary, depending on the situation teachers
find themselves in and the teaching choices
they make. In predominantly traditional, of-
fline classes the onus will be on the pedagogical
content knowledge related to teaching the ele-
ments of language and skills. Whereas in those
teaching contexts in which hybrid and virtual
education is promoted, the technological peda-
gogical content knowledge, the managerial
competences and the skills of facilitating inter-
cultural encounters will gain more weight.

The degree of the community involve-
ment will chiefly depend on the individual
teacher’s choices, their vision of the teaching
profession and the willingness to become
agents of social change, however, given the
growing role of universities as social trans-
formation and formation of civil society cen-
tres [e.g. Sharma 2015], academic educators
are likely to adopt approaches which build
bridges between language education and is-
sues relevant to local and global communities.

Conclusions. The practice of second lan-
guage teaching at the academic level is under-
going a profound transformation due to rapid
technological and social changes affecting
education. Language education, and English
language teaching in particular, has been
transgressing university classroom bounda-
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