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OBYYEHUE MHTEPHET-
OBIIEHUIO HA AHTJIMMCKOM
A3BIKE CTYAEHTOB
KOJUIEJKEN I YUYAIIIUXCS
CTAPHINX KJIACCOB
AnHoTanug. B crathe paccmarpuBsa-
eTcst MIOHSTHE Wnrepuer-
KOMMYHUKAIUsl, KOTOpas Ha Cero-
JHSIIHUA JEHb SIBJISETCS OCHOBHBIM
CPEACTBOM  B3aWMOJEHUCTBHUS  MOA-
pocTkoB. M3ywaercst Bompoc o0yde-
Husl VIHTepHET-O0IIEHUIO CTYJICHTOB
HESA3BIKOBBIX KOJUICIKEHM, a Takke
YYaIMXcs CTapIInX KIaccoB 00IIe00-
pasoBaTeNnbHBIX MIKOA. Mccnenyrorcs
0COOCHHOCTH aHMIIOS3bIYHON HTEp-
HET-KOMMYHHUKAIlMH Ha MOJOJEKHBIX

caiitax U popymax.
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HUKU;  KOAneoxcu; obueobpazosa-
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Abstract. The article discusses the
concept of Internet communication,
which today is the main type of interac-
tion of adolescents. The issue of
teaching Internet communication to
students of non-linguistic colleges, as
well as high school students of
secondary schools, is being studied.
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It is impossible to deny the fact that today the Internet, even with all
the sanctions and restrictions, remains the main channel of interaction for
most people, especially for university students, college students and
secondary school students.
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An English teacher cannot teach only a “book” language without taking
into account live communication with its peculiarities in the lexical and
grammatical spheres.

The “book” language, especially a foreign one, is very different from
its “live” counterpart, since many lexical units, phrases, phrasal verbs,
idioms and other language elements in the textbook do not always corre-
spond to the actual ones that native speakers use in their everyday com-
munication at the present time.

According to O. Y. Usacheva, Internet communication is “commu-
nication in a special (global electronic) environment that arose as a result
of combining personal computers into a single network and providing
high-speed information flows” [2].

Any language has certain features that appear in written or oral
speech. Since Internet communication can be in written and oral form and
it is a special type of communication, that is different from face-to-face
communication, it has a number of features, among which the following
can be distinguished: grammatical, lexical as well as nonverbal features [1].

We analyzed several popular youth social networks and forums and
came to the conclusion that Internet communication has its own lexical
features:

— abundance of neologisms (for example, “flu hunter” — a scientist
who looks for new strains of flu so that an effective vaccine can be devel-
oped; “dark store” — a large shop that is not open to the public but is used
to process online orders; “treat brain” — a state of mind where someone con-
stantly wants to buy things because doing so makes them feel good etc.);

— the use of obscene vocabulary;

— abundance of colloquial vocabulary (for example, “fancy” — a soft
desire for something, including people, food and/or objects, activities,
things; “nuts” — crazy in a good or bad sense; “score” — 20, often 20 GBP
(Great British Pound) etc.);

—the use of words formed by blending two other words, the so —
called “blends” (for example, “vertiport” — “vertical” + “airport™, a place
where an aircraft such as a drone or a helicopter can take off and land ver-
tically, “proplifting” — “propagating” +“shoplifting”, the activity of pick-
ing up stems and roots that are lying on the floor of a plant shop, garden
centre etc. and taking them home to try to grow them into new plants;
“stresslaxation” — “stress” + “relaxation”, a feeling of stress that you expe-
rience when you try to relax etc.);



—a large number of acronyms that allow you to write a word or a
whole phrase faster and shorter (for example, “FOMO” — fear of missing
out, “JOMO?” — joy of missing out, “WFC” — working from cafes etc.);

—incorrect spelling of words (for example, “realy” instead of “real-
ly”, “concious” instead of “conscious”, “basicly” instead of “basically”
etc.);

—the use of abbreviations, which is typical for the informal style of
language, which is dominant in Internet communication (for example,
“exam” — examination, “RSVP” — please reply, “ad” — advertisement etc.).

The textbook considers partly or does not consider at all the lexical
features of the English language, which were listed above. Thus, when
faced with real communication on the Internet, the student may experi-
ence some difficulties in understanding a particular statement. Online
translators do not always help in solving this problem because most words
in English are polysemantic and the learner simply cannot independently
choose the translation he/she needs in the list. The translation of a whole
phrase in the same online translators is also not always successful be-
cause, for example, the translation of neologisms, blends, abbreviations or
acronyms appears in the online dictionary database much later than it
comes into common use among native speakers. That is why a teacher of
any foreign language needs to teach his students a “living” language, with
modern, up-to-date vocabulary [3].

Internet communication also has its own grammatical features:

— simple sentences (for example, “It was great” etc.);

—elliptical (incomplete) sentences in which the predicate or the sub-
ject is missed (for example, “love it” instead of “I love it” etc.);

— parallel structure, i.e. similarity of parts of the sentence, word order
in a sentence, etc. (for example, “I like walking with my friends. I like
listening to music” etc.);

— inversion, i.e. an indirect word order in a sentence (for example, for
example, “Little did he know!” etc.);

— violation in the use of tenses (for example, “She does her tasks
now” instead of “She’s doing her tasks now” etc.);

—solecism, i.e. an ungrammatical combination of words in a sentence
(for example, “between you and I” etc.);

—lack of subject, auxiliary verbs or articles (for example, “I not
want” etc.).

Grammatical features of Internet communication do not always inter-
fere with the understanding of the message text as a whole, but neverthe-
less make it difficult for students to perceive it [4].
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Among the nonverbal features of Internet communication, the fol-
lowing can be distinguished:

— using a large number of emojis;

— using an exclamation mark to enhance the emotional coloring of the
sentence. Moreover, the more exclamation marks — the more emotionally

— using punctuation marks for emojis (for example, “* *” etc.).

Nonverbal features of Internet communication in English are similar
to the Russian language, so their understanding, in our opinion, should not
cause any difficulties for students.

Thus, teaching English to students of non-linguistic specialties and
high school students should take into account the peculiarities of the
modern “living” language. In real life, in Internet communication, which a
modern young person uses every day, students will encounter a completely
different language if the teacher uses only school textbooks in teaching. The
teacher needs to take into account the linguistic (Iexical and grammatical)
features of modern English in his/her work.
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CHILDREN WITH DEVELOP-
MENTAL DISABILITIES IN THE
EDUCATIONAL SPACE

Professor: Almazova O.V.
Abstract. The article is devoted to the
problem of inclusion of children with
severe multiple developmental disor-
ders (TMD) in the educational space.
The definition and content of the con-
cept of “severe multiple developmen-
tal disorders” is analyzed, a compari-
son of similar terms and concepts
(complex defect, complex violation,
combined violation, complex viola-
tion, multiple violation) is carried out.
The features of the psychophysical
development of children with severe
multiple developmental disorders, the
specifics of their special educational
needs are described.
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A child with special needs is primarily a child. People often look
away when they see a disabled child, parents forbid playing and being
friends with such a child, most try to step aside if they see an attack in a
child with developmental disabilities. All this comes from the fact that
people are simply afraid of such children, they do not know how to be-
have correctly with them. The acceptance of the integration of the popula-
tion by each person is a long process of educating the whole society. This
is the cultivation from early childhood of a new generation (perhaps not
one), for whom integration will become part of the worldview. The key
point in this case should be the conviction that children with special needs
do not adapt to the rules and conditions of society, but are included in its
life on their own terms, which society accepts and takes into account.

The causes of such severe disorders may be hereditary syndromes
suggesting severe intellectual disability complicated by sensory and motor
disorders; the consequences of intrauterine diseases leading to a complex
of severe disorders in the child; the results of premature birth for unknown
reasons; the consequences of diseases or injuries after birth. A. M. Tsarev
draws attention to the fact that severe multiple developmental disorders
are a set of psychophysical disorders, usually caused by organic damage
to the central nervous system and having a high degree of severity (pri-
marily, a high degree of intellectual defect) [8]. Another definition relat-
ing to the term “severe multiple developmental disorders” is given by
I. L. Ryazanova, referring to foreign authors: “TMNR (severe and multi-
ple learning disabilities) is defined as a complex syndrome, an obligatory
part of which is severe or profound mental retardation, combined with
blindness or low vision, severe behavior disorder, deafness or hearing
loss, musculoskeletal disorders or somatic disorders in various combina-
tions...” [7]. The study of special literature on this problem shows that a
number of authors use the concepts of “complex violation”, “multiple viola-
tion”, “complex violation” as interchangeable. At the same time, it should
be noted that at present there is a pronounced tendency to replace the above
concepts with the term “severe multiple developmental disorders”.

Children with severe multiple developmental disabilities occupy a
special place among children with disabilities. They are a heterogeneous
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group. As a rule, these are children with severe intellectual disabilities:
moderate, severe, deep mental retardation. Mental and intellectual under-
development are combined with other systemic or local disorders. These
are disorders of the musculoskeletal system, vision, hearing, emotional
and volitional sphere. Severe multiple developmental disorders are not
just the sum of two or more developmental disorders, but a qualitatively
new defect structure that differs from the structure of each disorder in-
cluded in the complex of severe multiple developmental disorders. The
peculiarities and peculiarities of the psychophysical development of chil-
dren with moderate, severe, profound mental retardation, with severe mul-
tiple developmental disorders, determine the specifics of their educational
needs. This category of children is characterized not only by a significant
underdevelopment of mental activity, which does not allow them to mas-
ter subject-specific educational knowledge, but also by violations of basic
mental functions: attention, memory, perception, thinking. Children with
severe multiple developmental disorders have a peculiar development of
all structural components of speech, up to its complete absence. In the
latter case, children are taught the use of non-verbal communication, al-
ternative or additional communication. Attention is extremely unproduc-
tive, unstable. Children are quickly distracted, restless. The weakness of
active voluntary attention prevents the solution of even simple tasks of
cognitive content associated with the formation of educational actions.
Purposeful and prolonged correctional work gives certain results in the
delayed future, especially positive dynamics is noticeable with moderate
underdevelopment of mental activity. Psychophysical underdevelopment
is characterized by impaired coordination, accuracy, pace of movements,
which complicates the formation and development of not only precise and
subtle movements, fine motor skills, but also simple physical and labor
actions. This category of children has a slow pace, inconsistency, awk-
wardness of movements or increased excitability, chaotic non-directional
activity, disinhibition. Mastering skills that require more subtle and differ-
entiable movements, for example, holding a pencil, pen, lacing, buttoning,
grabbing a spoon, causes significant difficulties in children with severe
multiple developmental disorders. Some children with severe multiple
developmental disorders are completely dependent on the help of others
during hygiene procedures, dressing, undressing, feeding. Age norms are
not applicable to children with severe multiple developmental disorders.
The cause of combined disorders is an organic lesion of the central nerv-
ous system, as well as sensory functions, communication and movement.
All this creates difficulties in social adaptation, development of independ-
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ent life activity of the child. The dynamics of the development of children
in this group is determined by a number of factors: etiology, pathogenesis
of disorders, the time of occurrence and timing of detection of deviations,
the nature and severity of each of the primary disorders, the specifics of
their combination, as well as the timing of the onset, volume and quality
of correctional care provided. Due to pronounced disorders of cognitive
processes and higher mental functions, approaches to correction that re-
quire the formation of abstract logical thinking will be unproductive. In
this regard, it becomes impossible to assimilate the “academic” compo-
nent of educational programs. The motivational sphere of children of this
category is not developed, the interest in activities is unstable and short-
term, which complicates the educational process.

The special educational needs of children with severe multiple devel-
opmental disorders require the creation of a special individual develop-
ment program (SIPR) for them [7]. The result of mastering such a pro-
gram by a student is the acquisition of various life and social competen-
cies that allow him to become as independent and independent as possible
in solving everyday tasks, to join social life at a level accessible to him.
The program is implemented in stages, as the child's capabilities expand.
Also, an individual curriculum is being developed for this category of
children, in which subject areas and remedial classes are prescribed in
accordance with the capabilities and needs of each student with severe
multiple developmental disabilities. Conventionally, such children can be
divided into three groups, according to their characteristic features.

The first group includes children who have no pronounced disorders
of movement and motor skills, movement is completely independent. The
deficit of motor function is expressed in a slow pace, inconsistency and
insufficient coordination of movements. Children may have stereotypes,
destructive behavior, impaired communication and social interaction.
Children of this group have moderate mental retardation. Children have
elementary speech: they understand speech at the everyday level, answer
simple questions. For children of this group, the individual curriculum
includes basic academic subjects and remedial classes. The second group
of children is characterized by a more pronounced violation of intelli-
gence, behavior. It is difficult for children to provoke a response to the
actions of an adult, there is no interest in activity, they often do not re-
spond to verbal instructions in any way, show aggression, demonstrate
destructive behavior. For these children, the individual curriculum in-
cludes mainly remedial classes in various areas: motor and motor devel-
opment, sensory development [1], subject-practical activities. If the child
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is able to master the methods of alternative communication, then this di-
rection of study is also included. Children belonging to the third group
have complex forms of cerebral palsy, as well as the specifics of devel-
opment associated with genetic syndromes. They are completely depend-
ent on the help of an adult, they cannot move independently, drive a
wheelchair, or serve themselves. Most of these children cannot hold their
bodies in a sitting position on their own. Organic damage to the speech
apparatus and the inability to master speech significantly complicate the
process of their communication with the social environment, even within
the family. In this case, the individual curriculum includes remedial clas-
ses that correspond to the capabilities and needs of a particular child (mo-
tor and motor development, sensory development, self-service methods,
the development of elementary subject-practical activities, etc.). When
drawing up an individual curriculum of a student, it is necessary to deter-
mine his level of formation and accessibility of activities. The purpose of
educational activity in the implementation of an individual curriculum is
the transition from the level achieved by the child to what has yet to be
mastered. At the moment, the problem of evaluating the learning out-
comes of children with severe multiple developmental disorders remains
the most difficult.

When interacting with a child with severe multiple developmental
disorders, it is important to take into account their capabilities, give them
time to use them, and also help in expanding their boundaries. Considera-
tion of the individual characteristics of the child should be reflected at all
stages of psychological and pedagogical assistance. For successful devel-
opment, such children must acquire social experience. The actions of all
people involved in working with the child must be coordinated. It is nec-
essary to form a team of specialists taking into account the actual needs of
the child, discuss these actions with all team members, jointly determine
further goals of correctional and developmental work. A certain experi-
ence of individual support has already been accumulated, which shows a
significant improvement in their condition under conditions of attentive
attitude to their peculiarities and mandatory respect for their feelings.
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It is impossible to talk about “emotional intelligence” without knowing
the history of emotions. If we turn to a psychological dictionary, we see
the following definition: "Emotions (from Latin emovere — to excite, wor-
ry) are a special kind of human mental processes or states related to in-
stincts, needs, motives and reflecting in the form of direct experience
(satisfaction, joy, fear, etc.) the significance of phenomena and situations
acting on an individual for the implementation of his life activity. And,
indeed, the child comes into this world immediately manifests his or her
emotions. Recently | had to get acquainted with the work “Expression of
emotions” by Darwin (1872) where he described the first observations of
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his four-month-old son’s experience of anger. Of course, anger should not
be categorized as an exclusively positive emotion or an exclusively nega-
tive emotion. Anger is more about pain and the expectation of sweet re-
venge. One of the first extant definitions of emotion was given by Aristo-
tle (384-322 B.C.). Aristotle viewed anger as a temporal dimension — an-
ger passes, whereas hatred is infinite in time. And of course, revenge is
sweet, the expectation of sweet revenge is imaginary; here expectation
flourishes in the realm of fantasy.

Studying the literature, | encountered that Aristotle associated many
feelings with the world of fantasy, thus preparing the ground for further
reflections on ethics and feelings. Aristotle believed that feelings unrelated
to reality, that is, pure products of fantasy, are weaker than feelings related
to the real world [1].

Later, however, in the writings of the philosophy of Plato (424/423 —
348/347 B.C.) and his disciple Aristotle, feelings came to be seen as a
state, as a source that is in man himself.

One cannot help noting that, emotions, as Aristotle understood them,
can be changed not only in oneself, but also in others, especially younger
people. And young people, as the philosopher believed, need a school of
the senses, which would help to memorize correct judgments and turn
them into a habit [5].

Another point of view, in my opinion interesting, is that of the histo-
rian Thucydides (454 — c. 399 B.C.), where he described emotions as the
main driving force behind people’s actions in the past. In his works, he
wrote that it was anger, fear, and some other strong emotions that made
Athenians and Spartans go to war with each other in 431-404 B.C., and
out of fear of the growing power of Athenians, Spartans broke the peace
and started the war, and Corinthians acted “out of hatred towards
Cercirians” [2].

Turning to the works of Polybius (c. 200 — c. 120 B.C.) we see that
emotions were becoming a factor that determined decision-making. Espe-
cially the feelings of kings had many implications — “Personal feelings in
kings turn into history”, Polybius thought hard to get at, and many times
he wondered, “How could the monarchy descend into tyranny?” And
when it comes to collective subjects like the “Roman Senate” or the “Car-
thaginians”, it turns out that their actions were driven by emotion, and it
was easier for the historian to see because they were not dependent on one
individual subject, the king. Thus, two ancient historians, considering the
power of feeling as the main driving force, drew the first history of emo-
tion in the ancient world.
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Turning to the Middle Ages, we would like to note that judgments
about emotion have not been sufficiently studied, much better is the case
with the ancient period; moreover, the ancient reflection about emotion
has not influenced subsequent eras. And here we can find something real-
ly new, appearing only in the work of René Descartes (1596-1650). Des-
cartes is considered the most influential philosopher of the New Age, as
well as the founder of all dualisms — and above all, soul-body dualism as
well as the mind vs. feeling opposition. However, what was new and un-
heard of about Descartes — let us say, when he declared in The Passion of
the Soul that he was going to study emotions “not as a speaker or as a
moral philosopher, but as a physicist” (en physician) and separate them
from the soul in order to study them, like all living organisms (except the
human soul), as mechanisms [1].

Turning to history — with whom the history of emotion began — we
can safely single out one person: it was Lucien Fevre (1878-1956). In
1941, Fevre published his paper Sensibility and History: Approaches to
the Emotional Life of Past Epochs, which was an appeal to his colleagues
to put emotion at the center of historical research and to overcome the shy
detachment from psychology in the study of feelings in the past. His arti-
cle was a call to study the history of emotion in spite of all the objections
of critics. And to all those who said that such a history had no right to exist,
Fevre replied that they were writing their history with emotion in mind
anyway, only doing so unknowingly and anachronistically, imposing on
past eras modern notions of feeling and not thinking that concepts of emo-
tion might have changed over the centuries. Fevre was the first to define
the contours of those fields of inquiry whose development constituted a
significant portion of emotion later on.

When we study the literature on the history of emotions, starting
from the ancient world, we can see how many works have been written
and devoted to this question. Even nowadays the history of emotions is
booming, as evidenced by the conferences that are taking place all over
the world and the research groups that are working on three continents:
America, Australia, and Europe. The everyday topic of emotion is now
present everywhere.
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English is one of the most popular and high demanded languages in

the world because more than 60 countries speak it. Also, English is one of
the UN’s official languages. Many people choose it as a foreign language
because of its simplicity and laconism. Moreover, students start learning
English since primary school. Unfortunately, education system focuses on
studying grammar and vocabulary, considering these sections more im-
portant, and forget about punctuation. That is why some people are una-
ware about its existence.

The punctuation problem worried and still worries people who study
English, in particular, school and university students. Because, as it was
said earlier, English study program do not focus on the learning of the
placement of commas and other punctuation marks. This article aims at
distribution and solving this problem by analyzing and distributing the
rules of punctuation, which will help all those interested in in-depth study
of English.
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The statement of some basic punctuation marks (such as question
mark or full point) are clear for most English learners, because their native
language has the similar rules for their application. However, the rules for
setting other, more complex punctuation marks, such as commas and co-
lons, are not always clear and logical for foreigners. The situation is also
aggravated by some punctuational differences in the British and American
versions of the language.

The following are the most common and, at the same time, non-
obvious rules for setting various punctuation marks.

Comma

1. To set off introductory elements. “Accordingly, | believe it is right
and proper to make an apology to you on behalf of the government” (BBC
News).

2. To connect two independent clauses. “It might have been worse,
but Amy considered it bad” (“Little women and good wives” L. M. Alcott).

3. To isolate information if it is not essential and can be omitted.
“Amy felt anxious, as well she might, for when Jo turned freakish there
was no knowing where she would stop” (“Little women and good wives”
L. M. Alcott).

4. After the subordinate clauses, facing the main sentence. “If parents
favour one of their adult children by giving them more money that the
others, it can create emotional havoc in the whole family” (The Guardian).

Question mark

1. Question mark is put in rhetorical question®. “Marriage is a won-
derful institution, but who would what to live in an institution?”
(H. L. Mencken)

2. In dialogues after affirmative sentences to show uncertainty. “You
don’t mean that, I am sure?” (C. Dickens, “A Christmas Carol”)

Exclamation mark

1. After the appeal, separated from the subsequent sentence by a
pause. “...and Tom! — where’s Tom? Tom, you come here...” (Jerome K.
Jerome, “Three men in a Boat”)

2. After an interjection, if a pause is implied after it. ““...but in the
night, when out Mother Earth has gone to sleep, and left us waking, oh!”
(Jerome K. Jerome “Three Men in a Boat”)

LIt is important to pay attention to the fact that after rhetorical questions, a full stop or an
exclamation mark can be put. The statement of the sign depends on the emotional coloring
of the sentence.
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3. In order to make the phrase expressiveness or enhance the drama.
“They upset salt over everything, and as for the butter!” (Jerome K. Je-
rome “Three Men in a Boat™)

Colon

1. After the generalizing word before the same-native members.
“That hasn’t stopped them pledging a great deal: Ukip’s manifesto for the
local elections centres om immigration, foreign aid and the EU...”
(The Guardian).

2. After the author’s words before the quote (mainly the British ver-
sion of punctuation marks). If you had watched her, her hymn book
dropped to her side, her glance directed straight before her into space, you
would have said: “Well, here is one who, whatever her defects, probably
does what she believes as nearly as possible” (“An American Tragedy”
T. Dreiser).

Semicolon

1. A semicolon is used in enumerations when the enumerated ele-
ments have a complex structure. “They had decided to fight back: peace-
fully if we may, said Dr King; liolently if we must, replied Stokely Car-
mechael and Malcolm X.” (The Guardian).

2. Separate participial construction and construction with gerund.
“It’s time to consider the possibility that the system is part of the problem,
dragging down standards rather raising them” (The Guardian).

3. A semicolon can be placed between sentences connected by a union.
“l wanted the violet silk; but there isn’t time to make it over” (“Little
women and good wives» L. M. Alcott).

To conclude, it is important to note that the presented rules for setting
punctuation marks are only a small part of the entire punctuation of the
English language. The purpose of this article — to highlight issues related
with punctuation by demonstrating them with an example — was success-
fully achieved and, hopefully, it became a start for further research in this
area.
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Legal culture is an integral part of the life of each of us. At birth, a

child is endowed with legal capacity, at the age of fourteen, partial capaci-
ty, and upon reaching eighteen, full capacity. Tracing an individual’s
varying rights and duties throughout his life, we can conclude that every
person, regardless of his desire, is constantly in the legal “framework” that
regulates every sphere of public life. In this regard, being a direct partici-
pant in the system of law, a person needs to know, be able to use, and put
into practice his rights and obligations.

Legal culture is one of the constituent elements of the general culture
of a person and society as a whole. The term “culture” has many defini-
tions. For instance, in Ozhegov’s dictionary we find the following defini-
tion: culture as a set of social and spiritual values of a person; culture as a
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high level of possession of something, akin to mastery. We are closer to
the second meaning of the term “culture” [4]. Accordingly, the term “legal
culture” means the quality of the legal life of society, and the degree to
which the state and society guarantee human rights and freedoms, as well
as knowledge, understanding and observance of the law by every member
of society.

Legal culture, like any culture, is a dynamic and self-developing sys-
tem, which is why the rules of law change along with society, and its
views on certain problems. Of course, there is also an opposite opinion,
according to which the legal culture is static, since the culture of law ex-
ists within the framework of specific legislation, which means that the
system cannot “go beyond what is permitted”.

Legal culture, like any culture, originates in the primary institution of
socialization — in the family — and continues to develop throughout life,
including through the education system.

So, at the stage of preschool education, the main task of the Federal
State Educational Standard for Preschool Education (approved by order of
the Ministry of Education and Science of the Russian Federation dated
October 17, 2013 Ne 1155), is to shapes children self-respect and respect
for the members of society around them, and to learn to communicate
with peers and elders [3]. At this age, students learn the basics of toler-
ance, learn to be responsible citizens, and to respecr other people’s rights.

As part of school education, students receive interdisciplinary training
and acquire legal competency in the following subjects: world affairs, his-
tory, social science, law and others.

We consider it necessary to focus on the interdependence and multi-
dimensionality of legal culture at the individual and social levels. In par-
ticular, we proceed from an understanding of the concept of “legal cul-
ture” as a three-tiered structure: everyday, professional and theoretical [1].

The everyday level of legal culture is achieved from the non-
systematic assimilation of legal knowledge from various information
sources. It does not provide for practical legal experience or professional
legal training. It is inherent in the general population, and most important-
ly, its content is a blend of traditional values, legal stereotypes, attitudes,
customs and habits. This “everyday” level stems from one’s own life ex-
perience and empirical knowledge about the current law and other legal
phenomena [2].

The professional level of legal culture is based on the legal
knowledge and skills acquired through specialized legal education.
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The theoretical level is acquired through a scientific comprehension
of legal issues. As a rule, this group includes lawyers- scientists, and
teachers of higher educational institutions. This level of legal culture is
inherent in the theoretical level of legal consciousness.

Legal culture can be expressed in the following:

e The level of development of legal activities, legal acts and state
regulatory documents.

¢ The degree to which the state guaranteesthe freedoms and rights of
man and citizen.

e An individual’s level of legal consciousness, namely, in his
knowledge of the legal foundations, respect for the law, and the law itself,
and conscious observance of the rule of law, understanding of legal
responsibility, knowledge of one’s rights and obligations, and a firm
approach to offenses.

The concept of legal culture includes many elements: ideas, tradi-
tions, norms, ideas and beliefs, a certain level of legal thinking and per-
ception of legal reality, the population’s awareness about the law, a high
level of respect for the rule of law, a qualitative process of making laws
and implementing them, the work of law-enforcement agencies, the sys-
tem of legislation and judicial practice.

The role of legal culture in the life of society is as follows:

1. Legal culture is a distinct part of a person’s harmonious
development, through which general social progress is achieved. It is
associated both with the creation of legal values that enrich the individual,
and with the provision of the necessary legal conditions for a society’s
calm and orderly development.

2. Legal culture is a concentration of acquired human legal values:
legal norms, monuments of law, ways of resolving conflicts, various
precedents, etc.

An individual’s legal culture is comprised of the following: legal
awareness, law, legal relations, law and order, lawful activity of the sub-
ject, state legal institutions, legal science, legal acts.

Legal consciousness is a particular form of public consciousness, a
system of legal views, theories, ideas, beliefs, assessments, moods and
feelings, which express the attitude of individuals, social groups, and so-
ciety as a whole to the existing and desired law, to legal phenomena, to
the behavior of people in the field of law. In short, it can be defined as the
way in which people subjectively perceive legal phenomena.

It is believed that legal consciousness consists of two elements: legal
psychology and legal ideology. The first is the experience that a citizen
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experiences in relation to the law. The secondis expressed in the scientific
expression of legal views, principles, societal requirements and individual
social groups.

Thus, a high level of legal culture goes hand-in-hand with a rule-of-
law state. This is one of the reasons why it is so vital to engage in the pro-
cess of forming a legal culture as early as possible. Raising the level of
legal culture of minors is imperative, since it is at this age that adolescents
are very interested in legal issues.

Legal education is a process of assimilation by students of specialized
knowledge (legal, political science, economics, etc.), the acquisition of
crucial skills — critical thinking, the ability to cooperate and analyze — and
of values — respect for human rights, tolerance, compromise, dignity, civic
consciousness — necessary for the assimilation of positive social experi-
ence, and the development of basic social competencies.

Legal education can be divided into legal education and legal training.
Legal education is a purposeful, planned and organized process of training
and professional development in the legal field. Legal education involves
the transmission of moral and legal ideals, values, and experience of law-
ful behavior in order to form and develop an individual’slegal activity. It
is important to note that rigorous legal education and training are indis-
pensable if a society hopes to produce legally literate citizens. Society, as
a whole, should be interested in educating a cultured and knowledgeable
citizen who would be able to defend his rights, and observe his duties.
This means respecting public safety, being a law-abiding citizen, and not
interfering with the state's natural development.

Today, pedagogical experience demonstrates the great need to stabi-
lize the legal education of schoolchildren, with the aim being to bring
about a democratic legal culture. It is important for teachers to ensure that
students have a solid grounding in moral and legal values and principles,
and to instill in the young generation a respect for legal literacy — and the
law itself [5].

To achieve this goal, it is necessary to create conditions for young
people’s active participation in the educational process. Accordingly, legal
education and training should be designed in such a way that the transmit-
ted legal knowledge provides a foundation for the individual’s values.
Moreover, the legal knowledge gained by the student as a result of inter-
action with the teaching staff shouldlay the groundwork for the student’s
life-long legal habits and professional methods.

In the modern school, the passive mode of learning gives way to active
methods. The latter represent a democratic form of interaction between the
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student and the teacher, in which the role of the student segues from that of
passive listener, to active participant in the educational process.

To form the legal culture of a student, the teacher is recommended to
use innovative teaching technologies:

e Interactive technologies (work in pairs, groups, one-on-one
conversation with the teacher and peers).

e Game technologies (games: role-playing, business, didactic,
educational, etc.).

¢ Problem-based learning technology (“heuristic” learning — the
acquisition of knowledge, skills and abilities, the development of methods
of independent activity and of cognitive and creative abilities).

¢ Technology of advanced learning.

e Technology for the development of critical thinking [2].

Many of the listed technologies are aimed at getting a student more
actively engaged, awakening the student’s internal dialogue, and ensuring
a better understanding of the information being taught. They also seek to
individualize the teaching process, and make the child feel that he is the
subject of learning, while also ensuring that students communicate with
one another as a critical part of the learning process.

The crisis of modern legal consciousness is largely a product of the
low level of legal culture. It can be remedied with carefully thought-out
legal propaganda in the media, wide access to the legal framework, and
the development and implementation of more effective ways of involving
citizens in law making and law-enforcement activities. To disseminate
knowledge about law and order, the state must use all the means at its dis-
posal: literature, art, school, press, and mass media.
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What is tartan anyway? Tartan is a design for cloth traditionally asso-
ciated with Scotland, and which has a number of distinctive types. The de-
sign is made up of lines of different widths and colours crossing each other
at right angles. Tartan is also used to refer to cloth which has this pattern.

However, tartan is actually an ancient textile design which has been
known for almost 4,000 thousand years all across the Atlantic and Central
Europe. The first mention of tartan dates back to the third century AD.
The age of the oldest tartan found is more than 1700 years old. It has a
characteristic pattern in a cage, but is made of dark sheep wool. One of the
very first recorded mentions of Tartan was in1538 when King James V
purchased ‘three ells of Heland Tartans’ for his wife to wear. Tartan only
started to be used as a means of Scottish clan identification during the 19™
century. Despite this some historians believe that in ancient times people
could tell what area of Scotland someone was from by the shade of the
dyes that were used in their clothing. Initially, this pattern had no special
purpose and symbolism.
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Of course, there is a huge number of varieties of tartan, but the fol-
lowing are particularly distinguished among them: ancient tartans, chief
tartans, clan tartans, district tartans, hunting tartans, fashion tartans,
mourning tartans and universal tartans.

However, developing your own tartan design is the most interesting
part of the whole project, because it is here that you can show all your
skills acquired in the course of all the work.

Now, the first thing to start with is the choice of colours. It is already
clear that colours have an important role in the history and composition of
tartan. Even at the beginning of the existence of this fabric, the colour was
the “face” of the owner and could tell a lot about him. Colour is an essen-
tial part of everything around us, which is able to influence the emotional
and mental state of people. And based on this, it is easier and much more
fortunate to combine some colours with each other in clothing and decora-
tion and even come up with your own designs, which is exactly the pur-
pose of this work.

Well, the main colours of my design will be maroon, grey and yel-
low. Maroon always represents its admirer as a person belonging to the
elite class, and self-confident. Negative associations such as a heavy, de-
pressing colour are also possible. For some, it may be associated with the
colour of antiquity, but in combination with grey it becomes an indicator of
prosperity and solidity. Then grey is the colour of intelligence, it relaxes,
helps to feel calm. It is versatile Thus, a yellow or even more golden colour
will play the role of an accent in the tartan. This colour is bright; it in-
creases concentration, improves memory, organises and even promotes
quick decision-making and conservative, and can be used almost every-
where to create conciseness and sophistication. So, these three are directly
related to the way | feel. Since | chose the option of weaving tartan with a
lot of stripes, and | did not want to take other colours so as notto break the
idea, | used various shades of yellow and grey to make my tartan look better.

The next stage of the development was the selection of the colour
combination closest to me in order to avoid any inconsistencies. To speed
up and simplify this process, | used a special website [3] that, just the
same, more clearly shows the interlacing and the difference between them,
as well as the colours themselves. Asa result, I made four different ver-
sions of the tartan for this, which still remains similar to each other.

And the final stage was to choose one of the four invented designs. It
was the most difficult for me, because, firstly, the differences between all
the patterns are insignificant, and secondly, | spent a very long time se-
lecting different options to eventually get each of the four. Still, I can say
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that design number four attracts me a little more than the others; therefore,
it is the final, main product of my work.

| initially set the goal to develop and create a personal tartan for my
school. In conclusion, | can say with confidence that | have achieved my
goal, based on all the knowledge gained during the work. Those are:

e | got to know more about the history and the ornament itself.

o | learned about what varieties of tartan exist in general and how
they differ from each other.

¢ | have also delved into the topic of the influence of colour on a
person.

All in all, working on the project seemed very interesting to me, es-
pecially the practical part, even though there is no huge benefit from the
final product. The main thing is that the work done broadened my hori-
zons in the field of Scottish traditions and gave me great pleasure.
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On 23 January 1959, a group of tourists led by Igor Dyatlov set off
on a hike in the Ural Mountains, from which no one returned...
The death of nine tourists has become one of the mysteries of the

century.

The mystery of Igor Dyatlov’s group death raised a lot of specula-

tions and theories, from the most logical and pragmatic to the most outra-
geous. It only remains to be amazed at the human imagination engendered
by this aura of mysticism. The Ural tragedy has become an integral part of
modern folklore: there are many horror stories, YouTube tapes are burst-
ing with horror stories, documentaries and television series are made, and
books are written.

1. The murder of tourists by the KGB and special agents

When the cover-up over the death of Dyatlov’s group broke out,
opinions about the involvement of the government in the tragedy spread
among the public. According to this theory, the Dyatlovs were liquidated
because they had got too close to secret government facilities for developing
new missile weapons. There is a version according to which there was a
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firing range near the Dead Men’s Mountain, the place of death of the tourist
group and in 1959 there would be missile tests of a new weapon, timed for
the 21% Congress of the CPSU.

The Myth of the Missile Range. Perhaps one of the most controver-
sial points in the whole already murky “missile version” is the assumption
that a secret testing ground once existed at the location of Dyatlov Pass.
Stranded on the perimeter of the forbidden area, the tourists unwittingly
became involuntary participants in military tests, which eventually led to
the tragedy.

There is another version of the “missile theory” according to which
the tourists simply fell into the trajectory of a missile, the impact and
chemical emissions of which hit them. The bodies were found to have
high levels of radiation on their clothing and their injuries were of a nature
consistent with a severe wave impact. Chemical pollution, caused by gas
emissions from the rocket trail, caused the Dyatlov’s men to flee the tent
in a hurry. Chemical poisoning may be the cause of Dubinina’s missing
tongue.

Another popular theory was that the Dyatlov men could have fallen
victim to poachers or even officers of the Ministry of Internal Affairs,
who were poaching in the vicinity.

A version that the band members may have been killed by escaped
convicts or even members of a detective search party looking for fugitives
became very popular among those who took an interest in the tragedy.

2. The murder of the Dyatlov group by local Mansi

Some internet researchers have suggested that the Dyatlovs were
killed by the Mansi. This was revenge for the desecration of ritual places
of great importance to the natives. There is a photo which shows an unu-
sual structure of strange construction and unclear purpose. There are pho-
tos of group members looking at Mansi symbols, and this is also noted in
their diaries.

3. One of the more “down-to-earth” versions was an attack by wild
animals. Four members of the group (Thibault-Brignol, Zolotarev, Slo-
bodin and Dubinina) had severe bodily injuries as a result of an attack by
wild animals. At the same time, far less severe injuries were found on the
bodies of all the Dyatlovs: broken noses, abrasions on cheekbones, bruises
and so on.

4. Intervention by otherworldly forces

The most intriguing theme that has found expression in numerous
horror stories. The human imagination has created a wealth of variations:
the curses of Mansi shamans, the punishment of disturbed spirits, demonic
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creatures living in those places. One of the most popular theories is that
Bigfoot was involved. One of the last photos taken by the Dyatlov group,
showing a blurred, large-scale silhouette, has been circulating on the World
Wide Web for years. According to this theory, Bigfoot was disturbed by the
hikers because the Mansi did not come near Dead Mountain, and decided to
kill the people, attacked their tent, then, without letting them return for
warm clothes, brutally killed all the participants of the hike.

It is important to realise that each of these theories does not explain
the true causes of the tourists deaths. None of the theories has solid evi-
dence and sometimes even contradict the facts known about the tragedy.
The official conclusion of the investigation is: “The hikers encountered a
natural force that they were unable to overcome”.

The mysterious story of Dyatlov’s group continues to attract people
to this day. Travel agencies offer adventure lovers to visit the site of the
tragic events. In fact, the place is iconic. People go very often also in win-
ter, more often in summer, because you can pitch a tent wherever you
want, whenever you want and the hiking conditions are not as harsh as in
winter. But people do hike in winter too. In 2015, Sverdlovsk Governor
Evgeny Kuyvashev signed a decree “On Approving the Strategy for De-
velopment of Domestic and Inbound Tourism in the Sverdlovsk Region
until 2030, which specifies Verkhoturye, Oleniye Ruchey, but not a sin-
gle word about Dyatlov Pass, although the number of tourists is increasing
every year. Nevertheless, the route is still gaining popularity and increasing
tourist interest in the nature and culture of the Urals. Everyone can choose
a theory, in his/her opinion, that fits these facts most accurately, or even
make up his/her own. It seems to me that this is one of those mysteries
that must remain unsolved, wait for myths and legends and theories. It
will probably never be possible to find out what happened to the Dyatlovs,
but many people like to try to solve this great mystery of the century.
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Legal consciousness is a certain qualitative level of knowledge of
law, understanding of its necessity and its participation in the internal mo-
tivation of actions and deeds. An individual with a developed legal con-
sciousness is aware of his duties to society and other people, and also un-
derstands the value of his rights and does not allow their violation [3, p. 1].

Legal consciousness does not belong to a person from the moment of
birth, its formation occurs over a long period of time under the influence
of a number of factors, conditions and circumstances, which can be classi-
fied according to various characteristics. They can be divided into two
groups: external and internal. Internal factors are represented by psycho-
physiological features of the human body and the level of professional
education. Psycho-physiological features as factors influencing the for-
mation of legal consciousness, in turn are divided into: constants, which
are properties that do not depend on the will of an individual and serve as
a foundation of personal legal consciousness (for example, the level of
intellectual development, which determines the quality of knowledge
about the law and legal phenomena or the presence of certain diseases of
mental nature that completely exclude the possibility of any reasonable
activity, etc.); properties and features that can change either themselves or
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due to external factors (for example, willpower, temperament, etc.). Exter-
nal factors affecting the formation of legal consciousness are represented by
a great variety due to the fact that they consist in the activity of subjects of
legal consciousness, the diversity of which, in turn, determines the num-
ber and variability of external factors that form the legal consciousness of
society. Thus, the group of external factors influencing the formation of
legal consciousness is represented by public authorities and their officials,
and not only Russian, but also foreign and international, educational insti-
tutions, media and entertainment industry, both public and private, confes-
sional affiliation, socio-demographic group, family, work team, friends, etc.
The family is the first factor influencing the formation of a person’s
legal consciousness, because it is here that the foundations of a person's
consciousness are laid, which further form the legal consciousness. The
importance of this factor in the context of forming anti-corruption legal
consciousness is due to the fact that parents, being a model of behavior for
their children, lay in them such qualities as respect for the law, lawful be-
havior, intolerant attitude towards illegal behavior. In the future, the for-
mation of personal legal consciousness occurs under the influence not on-
ly of the family, but also other environment (friends, school, university,
team at work, etc.), as well as religious, socio-demographic and other
identity of the person. Educational institutions have a significant impact
on the legal consciousness of the individual, since it is here that further
socialization and legal education take place. The educational system is
responsible for forming a high level of personal legal consciousness. Edu-
cational institutions through their activities are designed to instill positive
spiritual orientations, moral norms and values in children, to educate them
a strong-willed person who respects the law [1, p. 91-93]. An important
external factor in the formation of personal legal consciousness is the me-
dia, designed to disseminate legal knowledge, demonstrate methods of
legal regulation, as well as law enforcement activities, disseminate legal
culture, contribute to the formation in society condemning and intolerant
attitude to illegal behavior [5, p. 1-3]. Ensuring law and order in society is
traditionally seen as the fight against crime and other offenses, which in
practice focuses on identifying unlawful acts and bringing perpetrators to
justice, and also includes a list of some measures to prevent offenses. The
strategy of preventive activity is based on the principle of eliminating the
causes and conditions of unlawful acts, as crime is seen as a phenomenon
secondary to other social phenomena that act as its determinants.
Individual legal perceptions are formed not only as a result of per-
sonal assessment of the state of law and order, crime and other compo-
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nents of legal reality, but also as a result of orientation to the relevant per-
ceptions of others. An individual forms perception of legal consciousness
of other people, first of all representatives of the social group to which he
attributes himself and on which he is oriented [2, p. 25-29].

It is possible to distinguish such structural elements of individual le-
gal consciousness as:

1. Knowledge of legal prescriptions defining duties, prohibitions, the
order of realization of legitimate interests. Lack of sufficient legal
knowledge is a prerequisite for offenses.

2. Attitude towards legal prescriptions. It may be positive or negative.

3. Attitude towards lawful ways of satisfying needs or solving prob-
lem situations: lawful labor, finding compromises in conflicts, resorting to
lawful means of protecting personal interests, etc.

4. Ideas and attitudes about a law-abiding person.

5. Attitude to illegal ways of satisfaction of personal interests (self-
ish, violent, etc.).

6. Perceptions of and attitude towards a person who commits an un-
lawful act (of a certain nature).

7. Attitude to social values protected by law. Such attitude may be re-
spectful or selfish.

8. Perceptions of legal positions of other people. The subject of social
behavior is characterized by orientation to other people, first of all to
those with whom he identifies himself, who represent a reference social
group for him.

9. Social and legal expectations, express ideas about the consequences
of unlawful behavior and the success of lawful ways to meet the interests.
These expectations concern, on the one hand, the occurrence of legal re-
sponsibility for the commission of unlawful actions (its inevitability or the
possibility to avoid it), on the other hand, the success of lawful ways of
satisfaction of certain interests.

10. Attitude towards the unlawful behavior of others. On the one
hand, in this attitude, our own attitude towards unlawful deeds projective-
ly manifests itself. On the other hand, this attitude acts as a basis for an
individual position on performance of a civil duty of participation in
maintenance of law and order.

11. Attitude towards law enforcement activity of state bodies, which
expresses attitude towards legal control of law enforcement bodies, identi-
fication of unlawful acts and perpetrators, application of legal sanctions
and legal liability measures, as well as attitude towards law enforcement
officers.
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12. Attitude towards the fulfillment of civil duty to participate in the
maintenance of law and order, namely, to participate in the protection of
law-protected social values, in the suppression of unlawful acts, in the ex-
posure of criminals and in justice over them. This attitude is concretized as
an attitude towards various forms of participation in the maintenance of law
and order, which are a legally established obligation (for example, partici-
pation in criminal proceedings as a witness) or act as a moral civic duty (for
example, to prevent illegal actions, report to law and order bodies).

13. Attitude towards criminogenic influences of other persons that
induce to commit unlawful deeds. The most important component of legal
consciousness is a critical attitude to such influences, awareness of their
own responsibility for their actions, the need for legal self-determination
[6, p. 6-18].

In addition, in the legal consciousness we can distinguish the ideal
and pragmatic levels. In the individual legal consciousness the ideal level
represents a set of value-normative ideals of a personality, which are
based on opinions and attitudes concerning legally significant behavior.
They determine which deeds and ways of solving life tasks are right, fair,
and which are, unworthy. The individual in his actions seeks to meet the
ideal notions of what he should be and how to act, but this desire does not
always act as a dominant internal factor in motivation and decision-
making to perform certain actions, because motivation and goal-setting
are also influenced by other factors, both internal and external. Based on
value-normative ideals, a person evaluates the actions of other people and
their own, feels a sense of pride for themselves when their actions corre-
spond to personal ideals or remorse in the opposite case [4, p. 7-11].

Being in specific social conditions, the individual is forced in one
way or another to adapt to them and focus on those opportunities that ac-
tually exist, on the social impact that is on him. In accordance with such
adaptation, the pragmatic level of legal consciousness is formed. They can
be realized by an individual or the majority of representatives of the social
group as not worthy, but forced and justified in these conditions due to the
lack of real opportunities to meet needs and interests in a legal way in ac-
cordance with the value-normative ideals [7, p. 15-17].

Thus, the main personal determinants of legal consciousness include:
value orientations of a person, aimed at compliance with the law and fol-
lowing the norms of society; morality of a person, expressed in the aware-
ness of duty; emotional-volitional determinants, represented by a respon-
sible attitude and emotional background; level of knowledge in the field
of law and intellectual abilities of a person.
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Before analyzing the features of Korean cinematography, it is neces-
sary to pay attention to the film industry in Korea as a whole. The standard
model of filmmaking is based on commercial interest: the more likely it is
that a film will pay off, the more likely it is that a film will be made. And
how to understand that the film will pay off? To do this, there must be
three fundamental elements in the film.

1. The story of a hero who goes out of his comfort zone and goes
through trials undergoes changes.

2. The action — task of the operator and the editor, which accompa-
nies the hero’s journey, and also enhances the emotions and delight of the
viewer.

3. A cast that will help attract viewers not only through the plot.

After the onset of the presidential republic in South Korea, the film
industry was freed from a large number of censorship bans. The market is
instantly filled with Hollywood products: blockbusters, action movies and
other films. However, American films have not found success in Korean
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society. The reason for this was the law in South Korea to show domestic
films at least 106 times a year. This law has been revised many times and
the number of days has changed. Thus, the Korean government could be
sure that the films would be shown regardless of audience demand. On the
one hand, this is a planned economy, but on the other hand, it is a good
way to protect domestic films.

However, this is not the only reason for the loss of American cinema
to local. Hollywood has its own formula for commercial success, which
did not work in Korea. The hero of American cinema and his values are
not understood by Korean society. All this is happening due to the great
differences in the Asian and European way of life. Korea is a country with
a huge history that is unlike any other, so many images and heroes that we
understand will not resonate with Koreans.

Many film critics consider the Korean film industry to be one of the
leading in the world. However, if it took Hollywood films a century to
achieve fame and worldwide popularity, then Korea is young and new in
this area. How did Korea achieve such success?

Now, Korean cinema is associated with the film “Parasites”. However,
do not forget that before “Parasites” there were other films that received
nominations at important film festivals. Parasites are just the tip of a huge
iceberg of films that have formed a unique Korean cinema style.

The 2003 film “Oldboy” won the Grand Prix at the Cannes Film Fes-
tival and became Quentin Tarantino’s favorite film. In 2013, Korean di-
rector Bong Joon Ho signs a contract with the American industry and will
shoot his first western “Snowpiercer”. The main role was played by the
Marvel movie star Chris Evans. The world press highly appreciated the
picture, even included it in the list of the best films of the year. A year
later, a new blockbuster is released in Korea. The film collects almost
twice as much as “Snowpiercer” and chained to the taps of cinemas al-
ready 2/5 of the country’s population or more than 17 million people. Kim
Han Min’s film “The Battle of Menryan” instantly became a national hit
and the first film of this scale made entirely in Korea. The fees exceeded
the budget by 10 times, and the film itself did not leave cinemas for several
months.

Thus, it took Korea less than 15 years to catch up with European cine-
ma at festivals and American box office receipts and the scale of battles.

And finally in 2019, Pong Joon Ho’s film “Parasites” is released. The
film, which, with a budget of $ 12 million, collected $ 266 million, thus
paying off more than 20 times. The film that won the Palme d’Or at the
Cannes Film Festival, that is, the main European film award, and six
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months later wins the main Oscar nominations: best director, best original
screenplay, best foreign language film and best film. The phenomenon of
“Parasites” has been talked about for almost two years. The purpose of the
article is to study the phenomenon of the Korean industry, to trace the path
from the first open movies in the field of a completely new country to an
industry that is ready to demolish Hollywood from Olympus, the leading
film industry in the world.

What role did “Parasites” play in this process? Since the beginning of
the noughties, the main leitmotif of Korean films has been the theme of
the fusion of two cultures: traditional — ascending Confucianism and Bud-
dhism, and Western — based on the freedom of the individual from any
dogmas and prohibitions, giving everyone the opportunity to create an
individual value system. The reflection of this struggle in cinema was the
reason why Korean cinema so quickly gained world attention. If you look
at it, the crisis of ideologies is a fundamental problem that goes far beyond
the borders of South Korea. Now the market acts as a regulator and a kind
of tyrant. The director of the film, Pong Joon Ho, has been the main link
between the industries of Korea and the West for ten years. His latest
films “Snowpiercer” and “Okcha” are a synthesis of two cinematic ma-
chines, two cultures, and “Parasites” has become the same link in cinema.
The film united the conflicts of the two sides of the world and brought it
to a new level. The film “Parasites” has become a combination equally
understandable for both the West and the East. “Parasites” was not created
as a deeply philosophical work. The purpose of the film is to raise the
pressing issue as widely and acutely as possible. That is why both Europe
and America recognized the picture as the best.

Korea does not use Western cliches: the characters are new and unu-
sual, the plot is sometimes difficult to predict, and the idea of the films is
rather not to solve the problem, but to formulate it. It is the use of its own
potential that helps Korea to surprise viewers again and again. What kind
of movie masterpieces will Korea give us next time? One can only guess,
however, the fact that Korean films have already entered history and
largely predetermined the further development of the film industry cannot
be disputed.
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BzaumootHomenuss Poccun u Kuras nMeror odeHb JaBHIOIO HCTO-
puto. YBEIHUMBAIOMIASICS TEHACHINS K COMMKEHUIO POCCHICKON M KH-
TalCKOU KyJIbTYp 0OYCIIOBHIIIA TTOBBIIIICHHE HHTEPECA K PyCCKOU KYJIBType
CO CTOpPOHBI KuTaiickoro Hapoza. Ilpenodasanue pycckoro s3bika B Ku-
Tae 3apoauioch eunle B panekoM XVIII croneTuun, BMecTe ¢ MOSIBIEHUEM
MEepBOro y4eOHOro 3aBelieHHs, Ha 0aze KOTOpOro peain3oBaioch 00y4e-
HHE 110 3TOM CIIeMaIbHOCTH [4].

C Tex mop, MpakTHKa MPENOaBaHMsI PYCCKOTO S3bIKA, KaK HHO-
CTPAHHOTO B KUTAHCKUX YUEOHBIX 3aBEIICHUAX HAXOAWTCS B TOCTOSHHOM
pa3BuTMU M coBepiieHcTBOBaHWU. [locie oOpasoBanms Hooro Kwuras
MPEToaBaHue PYCCKOTO S3bIKa MOJYyYWJIO elle OoJiee CTPEMHUTEIHLHOE
paseutHe. Ha mpotsokennn uctopun B Kutae ckiaapIBaaIuch CBOM TPaIH-

42
© JIro JIaiz, 2023



MU OOYYCHHS PYCCKOMY SI3BIKY, OJHAKO CETOJHS KUTANCKUE yYCHBIC,
Mearord M MCCIeA0BaTeNId Havaldl TMOAYEePKUBATH, YTO TPAIUIIUOHHBIC
METOJIBI TIPEIMOIaBaHUSI COBEPIICHHO HE COOTBETCTBYIOT COBPEMEHHBIM
TpeOOBaHUAM, BBIIBUTACMBIM K crieiuanuctam. [locne Toro, kak Mexmy
Kuraem u Poccueit ObUIM yCTaHOBIEHBI JUILTOMATHYECKHE OTHOIICHUS
B XXI cromernn, mpormecc u MpakTHKa MPEMOJaBaHUS PYCCKOTO S3bIKa
cTaa emie 0ojee KaueCTBSHHOM [7].

B xonTEeKCTE COBPEMEHHBIX IKOHOMHUYECKHUX, MOTUTHUECKUX U KYJb-
TYPHO-HCTOPUYECKHUX YCIIOBHM M3y4eHHE PyCcCKOro s3bika B Kurae mpu-
00peno 0coOyro 3HAYUMOCTh U aKTyalTbHOCTh. B MpakTHKe mpernogaBanus
pycckoro s3bika B Kutae mpemomaBaTeny CTaTKMBAIOTCS C Pa3TUYHBIMU
mnpobiieMamu [5].

1. Ilo cocTosIHMIO Ha CETOAHAIIHUN JE€Hb OTCYTCTBYET KaK TaKOBas
YCTKas U sACHasA KOHULCIIIHWA pa3BUTHUA HNPCHIoAaBaHHA PYCCKOI'O sA3bIKa B
Kurae. B 6osbInHCTBE yueOHBIX 3aBeieHuit KuTtas KOHIeNIKsS npenoa-
BaHHUS J0 CHX TIOp HE JI0 KOHIIA OmpefelieHa KOHIEMIIHs MPenojaBaHus,
CJIOKMBILIKECS CIIOCOOBI M MOJICIU TMPETIOIaBaHUsl OKa3bIBAIOTCS OTOPBAH-
HBIMU OT PEAILHOTO TTOJIOKCHHUSI JIETT.

2. Pycckwii sI3BIK B CHCTEME COBPEMEHHOTO KATAHCKOTO 00pa3oBaHUs
3aHUMAETCSl CErOAHS JOCTATOYHO HecTaOWIbHOE MoJoKeHue. PeanbHas
MpaKTUKa CBUACTEILCTBYET, YTO B HACTOSIICE BpEMs U3YUCHHE PYCCKOTO
SI3bIKA BBITECHSIETCS HM3y4YEHHEM psga APYTUX HHOCTPAHHBIX SI3BIKOB,
MIPE’K/Ie BCET0 aHTIMICKOTO, SITOHCKOTO.

3. dakTHuvecKkoe OTCYTCTBHE MHHOBAIIMH B MPAKTHKE MpPENoaBaHUs
PYCCKOTO sI3bIKa, KaK MHOCTPAHHOTO Ha 0a3e KUTAHCKUX Y4eOHBIX 3aBe/ie-
HUH. MHOTHE CTYAEHTHl BIAQJICIOT XOPOIIMM YPOBHEM 3HAHHWHA IPaBHII
TPaMMAaTHKH PYCCKOTO SI3bIKA, CIAIOT HAa OTIMYHO BCE DK3aMEHBI, OJTHAKO,
B pEaJbHOW >KWU3HU HCIHBITHIBAIOT TPYJHOCTH H IO (aKTy HE CIOCOOBI
MTOJTHOIIEHHO OCYIIECTBIATh KOMMYHHKAIIUIO HEMOCPEJICTBEHHO C HOCH-
TEJSIMA PYCCKOTO sI3bIKa. JTO OOYCIIOBIEHO IMPEXIE BCETO TE€M, YTO MO-
pI(SAINS o6y11eH1/15{, IIPUHATHIC B KUTAUCKUX BYy3ax, SABJISAIOTCA B 6OJII)IHI/IHCTBC
cBoeM ycrapeBmuMu. OHH MPEAIONararoT JOCTATOYHO C1ab0e BOBIIEYE-
HUE CTYJICHTOB B IPOLECC KOMMYHHKAI[MU, MaJCHbKOE HX ydacTUE B
y4eOHOU JesATeNpbHOCTH. Takue TpaguIlMOHHBIE METOMIBI OTHIOAbh HE CIIO-
COOCTBYIOT TIOBBIIIIEHUIO HHTEPECA COBPEMEHHBIX CTY/IEHTOB K U3yUEHHUIO
PYCCKOTO $I3bIKa, @ BO MHOTHX CJIy4asiX U BOBCE BBI3bIBAIOT HEYJIOBJIETBO-
peHue. B paMkax JaHHOW CTaTbU HAMU OCYIIECTBISETCS CUCTEMAaTU3auUs
CBGHCHHﬁ, Kacaromunuxcsa COBPEMCHHBIX IMOAXOAOB K IIPEIIOJJaBaHUIO PYyC-
CKOTO SI3bIKa, KaK MHOCTPAaHHOT'O B BHICIITNX Y4eOHBIX 3aBeieHUsX Kuras.
AKTyanbHOCTh paccMaTpuUBaeMON MPOOJIEMBbI B COBPEMEHHOW HAayKe JI0-
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CTaTOYHO CJIO0XXHO NepeoleHnTh. CeroaHs yHMBepcuTeThl KuTas BbIIBH-
rafoT B KaUeCTBE CBOEH HOBOW LI€NM HE IOBBIIIEHHWE YPOBHS BIIAJACHUS
SI3BIKOM, TTOCPEACTBOM COBEPLICHCTBOBAHMS HAaBBIKOB y 3aWHTEPECOBAH-
HOTO y4allerocsi, a o0y4eHue s3bIKy ¢ caMoro 0a30BOTrO YPOBHS, MPHBH-
Basi MHTEPEC K HEMY, KaK K HEOThEMJIEMOU COCTaBJISIOIIEH PYCCKOU KYJIb-
TYPHI B LIETIOM.

Ecnu B cCOBpeMEHHBIX KHTAHCKMX Y4YeOHBIX 3aBEACHHUSIX OCTaBUTDH
MpeXHHUe cTapble Mojenu OoOydeHHs, TO AaHHAs IeTb HE CMOXET OBITh
JNOCTUTHYTa, YTO O0s3aTEIbHO HETaTHBHO IOBIMSET HA NOATOTOBKY BBI-
COKOKBaNIN(UIIMPOBAHHBIX KaJIpOB CO 3HAHHEM PYCCKOTO s3bIKa. I'oBOpS
OpPYTMMH CJIOBaMHM, TIOCJI€ OKOHYAaHWSA YHHBEPCHUTETa CTyJEHTaM Tak
W HE yJacTCsl JOCTHYb TaKOrO YPOBHs, KOTOPBIH 00O3HA4YEH B paMKax
MPOrpaMMBbI 00YUEHHUS PYCCKOMY SI3BIKY [2].

[MpakTuka o0y4yeHHsT PYCCKOMY SI3BIKY KaK MHOCTpaHHOMY (najee —
PKW) BeicTymaeT BakHEHIIEH M HEOTHEMIIEMOM cocTaBisiioiel oOpaso-
BaTeNbHBIX MPOrpaMM KakK B CPEIHHX, TaK U B BBICIIMX Y4E€OHBIX 3aBeje-
Husax Kuras. CoBpeMeHHBIE MeTOIbI 00yYeHUsT pyCCKOMY s3bIKY B Kutae
B KauecTBE CBOEH 1€ BBIABUTAIOT MOBBILIEHUE YPOBHSA BIIaJICHUS HaBbI-
KaMU W YMEHHMSAMH IO ayJUPOBAHHUIO, TOBOPEHHUIO, YTCHHUIO W MEPEBOLY.
Kak mpaBuio, B paMKax MPaKTUYECKUX 3aHATHH MO PYCCKOMY SI3BIKY Ce-
TOJHS TMPUHSATO HCIIOJIB30BaTh KOMIIEKCHYIO METOJIUKY, COCTaB KOTOPOH
MPEeICTaBIEeH Pa3roBOPHOM NPaKTUKOH, 00yUYeHHEM rpaMMAaTHKE, YTEHHIO
U NHCbMEHHOW peuyu. M3BEeCTHBI KUTAMCKUN JIUHIBUCT-MPAKTUK Jlro
Cro1310aHb B CBOMX HAy4YHBIX TPyZax MOJYEPKUBAET, YTO CETOIHS CyIlle-
CTBYET OCTpasi HEOOXOAMMOCTh OOHOBJICHHUSI MOJXOJIOB K MPETOIaBAHHIO
PYCCKOTO sI3bIKa Kak uHOcTpaHHoro B Kurae [3].

I'oBopuTCs 0 TOM, YTO TpaAMIMOHHO B KuTae MHOCTpaHHBIN S3BIK, B
TOM YHCJIE U PyCCKUH, U3y4aeTcsi B COOTBETCTBUU C THIIOBBIMH YUCOHBIMHU
OCOOMSIMH, KOTOPBIE CErOHS OKa3bIBAIOTCSl YCTAPEBIIMMHU HE TOJIBKO 110
X COIEPXAaHUIO, HO TAaKXKe W 1o opMaM MpelCTaBICHUSI MaTepuaa.
[TomuMo 3TOTO, B 3aHATHS MO PYCCKOMY SI3BIKY MTPOBOJSATCS MO CTPOTUM
PYKOBOJICTBOM ITPEIO/IaBaTENEN, KOTOPBIE BBIIBUTAIOT MEPEN CTYICHTAMH
YETKHE MHCTPYKIIMH, B COOTBETCTBUH C KOTOPBIMH OHH JOJKHBI I€HCTBO-
BaTh, 0€3 TIPEJBAPHUTENLHOIO AaHAIN3a H MOCIEAYIONIEr0 KPUTHYHOTO
OIIEHMBAHUS UX coepKaHrua. Bo MHOTOM M3-3a TaKOTO MOJAX0/a y KUTai-
CKUX CTYIEHTOB OTCYTCTBYET MOTHBALIUS K TOMY, YTOOBI CAMOCTOSITEIHHO
M3y4aTh SA3bIK. B CBS3M C 3TUM MHEHHE COBPEMEHHBIX IPENOAaBaTesci B
Kurtae cxogurcs B TOM, YTO 3TH TPagulH CleayeT H3MEHHUTh. JIio
Crol3l0aHb TIOAMEYAET, YTO B HaIle BpeMs B Ipolecce O0ydeHHs Kak
MO>KHO 0oJiee 4acTo JOJKHBI UCIIOB30BATHCSl HOBBIE TEXHOJIOIMU Mpero-
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JaBaHUs PYCCKOTro si3bIka, VIHTEpHET M MyJIbTUMEAMHHBIE BO3MOKHOCTH.
OnHako, 3TO OTHIOAb HE 3HAYWT, YTO BCE TPAAULHMOHHBIE METOJBI
1 IOCOOMS COBEPILICHHO YTPATWINM CBOIO 3HAYUMOCTh U CETOJHS OKa3bl-
BAlOTCA IPOCTO Oecrone3sHbIMU. B mpouecce ontuMusanuu o0Opa3oba-
TEJNBHOIO U BOCHHMTATENIBHOTO MpoLiecca CIEAYeT yUUThIBATh, YTO TPAIH-
LIUOHHBIC METOMBI BCE XK€ JOJDKHBI OBITh IIPE00IaJaroIMMU, a COBPEMEH-
HbI€ TEXHOJIOTUU BBICTYNATh B KAUECTBE JIOMOJHEHHUS W PACIIMPEHUs UX
BO3MOXKHOCTEH. MBI coriamaemcsi ¢ MHEHHEM HCCIEA0BaTeNsd U XOTHM
CKa3aTh O TOM, YTO Ha Halll B3IJISA Takas oOpa3oBaTesibHAasi MOAEIb OKa-
3pBaeTcs B XXI| Beke Hanbosee COOTBETCTBYIOMIEH COBPEMEHHBIM HaIlH-
OHAJIbHBIM ycioBHuAM Kuras.

B cnoxuBmieiics npaktuke npenoaasanusi PKU B Kurae B cBoe Bpe-
Msl OBUI ILIMPOKO PACHpPOCTPAHEHHBIM I'PaMMATHKO-TIEPEBOIHBIA METO..
OpHako, B TO k€ BpeMs, IPOBEJACHHbIN aHAIN3, U CHUCTeMaTH3alus Cylle-
CTBYIOLICT'O OIIbITa BECAYHIUX KUTaNCKUX negaroroB IO3BOJIACT CKa3aTb
0 TOM, YTO Takas METOJMKa HE JA0JDKHA BBIIBUIAThCS B KauecTBe (yHAa-
MGHT&HBHOP'I, IMOCKOJIBKY OHa HE ABJIACTCA rapaHTOM YCIICXa B M3yUCHHU
pyccKoro si3blka. B kauecTBe Benylero CeroiHs, JOKEH UCIIONb30BaTh-
Csl KOMMYHHKAaTUBHBI MOAXOA. DTO OOYCJIOBJIEHO TEM, YTO KIIOUYEBas
nenp npernonaBanuss PKM B Kurtae cBomutcsi k 0Oy4eHHIO OOIIEHUIO
(KOMMYHHUKAIIH) HA PYCCKOM SI3bIKE.

B cocraB mpakTuuecky 3aHATHUN, HApPaBJIEHHBIX HA pa3BUTHE TPeOy-
€MBIX PEYEBBbIX HABBIKOB, JOJDKHO OBITH BKJIIOYEHO MOJEINPOBAHUE KOM-
MYHHKATUBHBIX CHUTYalld, UTPOBBIE TE€XHOJIOTUU (POJIEBBIE WTPBI, UTPHI
CO CJIOBaMH U TOMY I10JIOOHOE), BCEBO3MOKHbBIE O0CYK/IEHHS Ha pa3HbIe
Tembl (1e0aThl, TUCKYCCHHM), TapHas W IpymmnoBas paboTa, KOMMEHTHPO-
BaHHOE YTEHHE, MEepecka3, COBMECTHOE OOy4YeHHE TIpaMMaTHKE H TOMY
nogo6Hoe. Kaxplii cCOBpeMeHHBIH MpenojaBaTeb UCX0As U3 0COOCHHO-
cTell cBOeH y4eOHOH rpynmbl JOJDKEH BBICTPaMBaTh M HAXOIUTh CBOM
CHOCOOBI MOBBIIIEHUS] YPOBHS Pa3rOBOPHON peduu ydammxcs, (hopMHpO-
BaTh CBOM COOCTBEHHBIE MCETOJIUYCCKUC «HAXOJAKW» U CUCTEMATHU3UPOBATH
CBOM meparorudyeckuii onbIT. OCHOBY MPaKTUKK MPENOJaBaHUS PYyCCKOrO
SI3bIKa, KAK HTHOCTPAHHOTO, B OOJIBIIMHCTBE COBPEMEHHBIX KUTAHCKUX BY-
30B COCTaBJIsIeT KOMIUIEKCHBIM mojxol. B kauectBe ero ¢yHmameHTab-
HBIX TIOJIOKEHUM BBIABUT'aOTCA CICAYIOMIME MPHUHIUIIBI: aKTUBHOC Yy4a-
CTHE CTYICHTOB B Ipoliecce OOydeHHUs] M UX COBMECTHasl AEATENbHOCTb
B paMKaxX TPYINIOBBIX 3aHSTHH, BOBJICYEHHE B MIPOUCXOASIINE ACHCTBUSA
BCEX IMPHUCYTCTBYIOLIMX Ipoliecca OO0YYCHHs IOCPEICTBOM IOBBIIICHHUS
CTETEHN UX 3aMHTEPECOBAaHHOCTH ¥ MOTHBHPOBAHHOCTH.
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KitoueBbIM Ha3HaUEHHEM TaKOTO METO/IA SBJISIETCA pa3BUTHE KIIOYe-
BBIX SI3bIKOBBIX U PEYEBBIX HABBIKOB B IIPOLIECCE KXUBOTO M HENPHHYX-
JIEHHOro oO0meHus. ['aBHas 1enp cBeleHa K TOMY, YTOObl Hay4uTh KH-
TaHCKHUX CTYACHTOB CBOOOJHOM pa3roBOPHOI pedn Ha PyCCKOM SI3bIKe Oe3
HCIOJIb30BaHMS NIPH 3TOM POJHOIO KUTAWCKOTO SI3bIKA, KaK IPOMEXYTOU-
HOTO, 0€3 TepeBOa MBICIIEH C OJHOTO SI3bIKa Ha IPYrod u 06e3 oOparieHus
K croBapsiM. st Toro, 4TtoObl 3TO 0OecrevnTh, B KUTAHCKUX BYy3ax Ipe-
MOJTHECEHUE JIEKCUKM W IPaMMAaTHKH PYCCKOTO SI3bIKa OCYILECTBISETCS
B KOHTEKCTE pEajIbHBIX, SMOLMOHAIBHO OKPAILLEHHBIX CUTyallUi, KOTOpbIE
00ecneunBaroT JOCTaTOYHO OBICTPOE M KPEIKOE 3alI0OMUHAHNE MaTepHaa.

Kak Hamu yke ObIIIO OTMEYEHO, B COBPEMEHHOW METOJMKE Tperoa-
BaHus PKU B kuTaiickux y4eOHBIX 3aBEICHHUAX 0CO00 BaKHOE 3HAUCHHE
yAETSIeTCS MapHOM OesITeNbHOCTH U paboTe B MUHH-TpyINax. B kauectse
KJIFOUEBOTO TPUHIIMIA BBIIBUTAETCS] MPUHIUII COBMECTHOM, KOJUIEKTHB-
HOW AeaTeNbHOCTH. Tak, 3a cueT oOCyXKACHUs MPEUIOKEHHBIX TeM MU
BOIIPOCOB, CTYJEHTHI HE MMPOCTO MPOOYIOT CBOM CHJIBI B paMKaX pPeabHbIX
cUTyanui OOIIeHUs, HO TaKKE U HACTPAaWBAIOTCA HA TO, YTOOBI BHHMa-
TENBHO BOCIPHUHUAMATH pedb coOeceHHKa, OPHUEHTHPOBATHCS Ha paboTy
10 UCTIPABJICHUIO OIIMOOK, CTPEMHTBHCS K CAMOCTOSITEIBHOMY IOCTpPOE-
HUIO KaK MOXXHO OoJiee MOHSATHBIX M YETKHX (pa3, OKa3bIBaTh MOMOIIb
JpYrUM B IIPaBUIBHOM BBIPAXXEHUU MBICIEH. Benyniue kuralickue neaa-
TOr'M OTMEYAal0T, YTO CETOAHS MEPBOCTENICHHOE 3HAYEHHWE OTBOIUTCS Lie-
JIEYCTPEMIICHHOCTH, TBOPYECKOMY IOJIXO/y K 3HAHMSM M BBICOKOM MO3HA-
BaTEIbHOMN IEATENbHOCTH CTYIEHTOB.

B pesynpraTte aHanm3za Takke ObUIO BBIICHEHO, YTO KHTAlCKHE Tpe-
nojasarenu Takke B pamkax PKUM Gonblioe 3HaueHue yaensioT BHEIpe-
HUIO B 00pa30BaTeIIbHBIN MPOIIECC Takux (POpM OOYUCHHUs, KaK POJICBBIC
WTPBI, CIIEHKH, CHeKTaknu. Ha HawampHBIX 3Tamax CTyJeHTaM Ipejyiara-
IOTCSL 17151 OOBITPBIBaHMS Pa3Hble OBITOBBIE, OOBIACHHBIE CHUTYyaluu (IO-
KYIKH B MarasuHe, Ioe3ka B OOIIECTBEHHOM TPaHCIIOPTE, ITOX0J B OMO-
JUOTEKY W TOMY TMOJOOHBIE), KOTOpBIE TaK WM HMHAYe MPEIoyaraior
MIPaKTUYECKOE MPUMEHEHHE HAaBBIKOB BIAJCHHS PYyCCKUM s3bIKOM. Kitro-
4eBas 3a]1a4a, KOTOpasi BBIABUIAeTCs Mepe] YUalIuMHUCs, COCTOUT B HEOO-
XOJUMOCTH TOHWCKA JIOTHYECKOTO PEIICHUsI C UCTIOIh30BAHUEM JIEKCHUKU
HCKITIOYUTEIHFHO PYCCKOTO S3bIKa, a TaKXKe HeBepOabHBIX CPENICTB 00IIIe-
HUS, KOTOpBIE XapaKTEepHBI JUIsl NPEICTaBUTENEN PYCCKOW KyJIbTYpHI
(x mpumepy, c¢ opueHTauueil Ha QuiabMbl). Mcmonb3ys Takue 3afaHus,
MPEeroJIaBaTeb CTPEMHUTLCS K TOMY, YTOObI MaKCHUMAaJbHO MPHUOIU3UTH
YYaCTHUKOB 3aHATHH K YCIOBHUSIM PEaIbHOTO OOIIEHUSI.
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Ha npoaBuHYTBIX 3Tanax U3y4eHHs] PyCCKOIO sI3bIKa KaK MHOCTPaH-
HOTO B KHTAlCKUX BYy3aX CTYJEHTHI CIIOCOOHBI MOJT PYKOBOJICTBOM TIPEIIO-
JaBaTells YCHEIIHO WHCIIEHWPOBAaTh pa3HbIe M3BECTHBIE CKa3KW, OacHW,
MIECHU U JPYTHE, YUUTHIBAs HAMOHAIBHBIA KOJIOPUT PYCCKOM KYJIBTYPHI.
Meroaudeckue pa3pabOTKH, CACIIaHHbIC KHTAHCKIMH TIPETIOaaBaTeIIMH,
CBUIETEIBCTBYIOT O TOM, YTO OOJIBIIION MHTEPEC Y KUTANCKUX CTYJEHTOB
BBI3bIBACT paboTa HaJl MHCIICHUPOBKOW PYCCKHX HAPOJHBIX CKAa30K, CPEIU
koTopeix «Konobok», «TepeMok» u Tomy mojo0HbIe. [Ipexae Bcero 3To
00yCIIOBIIEHO WX TPOCTOTON M JOCTYITHOCTHIO IIPEICTABICHHOTO B HHUX
cioxera. CHcTeMaTH3UpysI CBEJICHMSI, MTOTydeHHBIE HAMH B XOJI€ aHaIN3a
Y paboThl HaJ MPOOJIEMON HMCCICIOBaHMSI, MBI XOTUM OXapaKTepHU30BaTh
TPH KIFOYEBBIX IIOX0/]a, KOTOPHIE OKA3bIBAIOTCA MPEOOIaTaroInMU
B TEUCHUE MOCICIHUX NECATWIETHN B IPAKTUKE MPENOJABAHUS PYyCCKOTO
sI3bIKa Kak mHOcTpaHHoro B Kutae [6].

Bo-nepBbix, 3T0 CO3HATENBHO-COMOCTABUTENBHBIN MTOAX0. B pamkax
JaHHOTO TOIXOJa YYUTHIBAETCS, KaKk WHTepdepupyrolee BO3IeicTBHE
POJHOTO S3bIKA HA MHOCTPAHHBIN SI3BIK, TAK U BOBMOXXHOCTH HCIIOJB30Ba-
HHUs IEPEHOCa 3HaHWM, YMEHHMH U3 POJHOrO s3blKa. BO-BTOpBIX, CO3HA-
TEJIbHO-NIPAKTUYECKUA NMOAXO0N. JlaHHBIA MOAXOA BBIABUIAETCS CErOJHS
B KaueCTBe KJIFOUEBOTO CIIOCO0a M3yUeHHs JII0OOr0 HHOCTPAHHOTO S3BIKa
B Kutae, mockonbky OH mpemycMaTpuBacT MPUMEHEHHE 3HAHUM O SI3bIKE
B IIPAKTUKE PEUYEBOU JEATENBHOCTU. B-TpeThbUX, KOMMYHUKATUBHBIA MO~
xon. Ero rjmaBHOe OTaMYMe OT ABYX HOPEIbIAYIIMX MOAXOIOB COCTOUT
B TOM, YTO OH OPUEHTUPOBAH MMPEUMYIIIECTBEHHO Ha KOMMYHUKAIIUIO. MBI
JKe I10JIaraeM, 4To MPOIecC 00yUEHHUS PYCCKOMY SI3bIKYy KaK WHOCTPAaHHO-
My B Kurae nomkeH OBITh MPeX]ie BCET0 KOMITIEKCHBIM, TO €CTh MPEITo-
JIaraTh MCIOJIb30BaHHE BCEX OCHOBHBIX ITOJIX0J0B — COIIOCTABUTEILHOIO,
CO3HATEIHHOT0, AYJAMOBU3yaIBHOTO, MMO3HABATEILHOTO, HECMOTPS Ha TO,
YTO JBa MOCIEJHUX HE TaK YaCTO HCHOJB3YIOTCA B MPAKTUKE KUTAHUCKUX
y4eOHBIX 3aBEICHUH B MMPOIECCE MPENOJaBaHUS HHOCTPAHHBIX S3BIKOB.
OnHako, HE CTOMT WTHOPUPOBATH TO, YTO OTH JBa IMOAXOAA CIIOCOOHBI
00eCneunTh yCUIIEHHE KOMMYHUKATHBHO-OPUEHTHUPOBAHHOTO OOYYEHUSI.
MoxHo cormacutcs ¢ MHeHMeM Ban Hemry, koTopsiM Oblla ommcana
KOMIUTIEKCHAsI METOJMKA, Ha3BaHHASI OTKPHITHIM KOMMYHUKATHBHBIM Me-
TogoM. MccnenoBareab-METOIUCT TOBOPHUT, UTO VIS HEE XapaKTEPHBI He-
KOTOpbIe crenrduaeckue ocobeHHocTH [1].

1. BaXHO OIHOBPEMEHHO OCYIIECTBIISATh KOHTPOJIb 3a IPaMMATHKOM
Y KOMMYHUKAITUECH, TO €CTh HCIOJIH30BaTh CO3HATEIILHO-COMOCTABUTEILHBIN
METOJ TIpH 00YYEHHH T'paMMaTHKE, OJJHAKO YISl TOTO, YTOOBI 00ECIeYHnTh
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3aKperyieHne 3HAHUH Ha MPaKTHKE, CIEAyeT MPHOeraTh K HCIOIb30BAHUIO
KOMMYHHKATHBHOTO METO/IA.

2. JInst obecrieuenus: ymecTHOTO U 3 ekTHBHOTO OOIICHUS, B TIpaK-
THUKY NPEnoJaBaHUs PYCCKOTO s3blKa KaK MHOCTPAHHOTO CJENyeT BHEH-
PATH CTpaHOBEMUYECKHE Pa3eNbl, KOTOpble OyayT MOCBAIICHBI HE TOIHKO
Poccun u pycckoit kynbType, HO Takxke 1 Kutato.

3. HeoOxoauMo cTpeMUThCSI K MAKCUMAIILHOMY UCHOIb306AHUIO CO-
BPEMEHHBIX HMHPOPMAIMOHHO-KOMMYHHUKAIIMOHHBIX TEXHOJOTHH M BO3-
MOHOCTEH, KOTOPBIC MPEAOCTABIISIOTCS TI100aThHON ceThio IHTepHET.

C TOMOIIIBIO0 ATOTO MOXKET OBITh 00ECIIEYCHO COBEPIICHCTBOBAHHE
KOMMYHHUKATUBHBIX KOMIeTeHIMH oOydvaromuxcs. [Ipemroxkennsii Ban
Henry HOBBII 00pa3oBaTeIbHBIN METO BUAWUTCS HaM B IIOJIHOW Mepe KOM-
IUIEKCHBIM, OTKPBITHIM M FHOKMM. B pamkax maHHOTO MeToaa, Ha Halll
B3MJISAJ], MOXKET OBITH oOecrieueHo 3(PpPEeKTUBHOE COYETaHHE MPEUMYIIICCTB
CTapbIX TPAAULMOHHBIX MOJXOJ0B M BCEX BO3MOXHBIX JOCTOMHCTB M Ipe-
MMYIIECTB HOBBIX WH(POPMAIIMOHHBIX POJBHHYTHIX TEXHOJIOTHHA. Pe3toMu-
pys TpOBEICHHBIM aHanM3, Mbl Obl XOTENHM AaKIECHTHPOBATH BHUMAaHHE
Ha TOM, YTO B COBPEMEHHBIX BBICHINX yueOHBIX 3aBeneHusix Kuras ciemyer
WCTIOJIB30BaTh KOMIDIEKCHBIH TOAXO]] K MPEMOJaBaHUI0 M O0YUYCHHIO CTY-
JIEHTOB PyCCKOMY SI3BIKY KaK WHOCTpaHHOMY. VIHHOBaIlMy ¥ HOBBIE TIOJXO-
IIbl HE IOJDKHBI MIPUBOANTH K Pa3pyIICHUIO TPAJUIIMOHHBIX KHTAHCKUX 00-
pa3oBaTeNBHBIX ITOAX00B, KOTOPhIe 00ECTICUMBAIOT CO3/IaHHE OCHOBATEIh-
HOTO (h)yHIAMEHTA 3HAHUH PYCCKOTO SI3bIKA Y KUTAHCKUX CTYJICHTOB.

B nepByro oyepenp, Kak MMOKa3allo HCCIeJOBaHKE, 3TO TpeOyeT OT
npernojaBarens OoybmIoro Uckyccrsa. CoderaHue TPaIUIMOHHBIX CJO-
KUBIIAXCS (DOPM pabOTHI ¥ HOBBIX ITOIXOJIOB JOJKHO OBITH COATAHCHPO-
BaHHBIM M OOOCHOBaHHBIM C YYETOM TPeOOBaHWA, KOTOPHIC MPEIbsBIIs-
I0TCA K BBIITyCKHUKaM COBPEMEHHBIX KHTalckux By30B. Ciemyer ocy-
HIECTBIIATh Pa3pabOTKy HOBBIX 00pa30BaTENbHBIX METOJIOB H ITOJXOJOB,
B paMKaX KOTOPBIX YYHTHIBAIUCH OBl TEAarorHdecKue WM METOTUYECKHe
WHHOBAllUM, COOTBETCTBYIOIIME HAIMOHAIHHBIM M COLMOKYJIBTYPHBIM
0COOEHHOCTAM KHUTAMCKOM BhICIIEH MIKOJIBI. BosblIyio 3HaUNMOCTE UMEET
U TO, 4TOOBI IperojiaBareib OblJI CIOCOOCH YYHTHIBATh pealibHBIE yCIO-
BHA, KOTOPBIE CKJIAIBIBAIOTCS B TPYIITIE M BO3MOXXHOCTH KaXIOTO CTYIECH-
Ta B oTAenbHOCTH. [IpH 3TOM, MOTHBAIHS CTy/IEHTa K U3YYeHUI0 PYCCKO-
IO sI3bIKa TOJDKHBI OBITH c(hOpMHUpPOBaHA HE MPENoAaBaTeNieM WIN €ro po-
JTUTEISIMU, @ €r0 COOCTBEHHBIM JKEJaHWEM K MOCTIDKEHHIO SI3bIKa, MO-
CKOJIbKY, KaK M3BECTHO, OT 3TOTO 3aBHUCHUT KaK MPOAYKTHUBHOCTH PabOTHI,
TaK 1 €€ KOHEYHBII pe3yJbTarT.
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The basis for successful teaching a foreign language communication
lays in understanding of oral speech. Listening skills allow the person to
receive, possess and interpret the input, in order to interact effectively and
exchange information in the target language.

According to I. L. Bim, listening comprehension is a complex skill
aimed to perceive speech by ear, with its one-time presentation. The con-
ditions for presenting information, in this case, are involved with the spe-
cifics of natural oral-speech communication. In the process of listening,
students use their knowledge to understand the meaning and relevance of
information given [1, p. 82].

Due to the requirements of the federal public educational standard, in
the system of secondary vocational education, for training specialists in
the sphere of “Underground mining mineral deposits™, after completing
the course of “A foreign language for professional communication”, the
student must demonstrate the following proficiencies: to have a
knowledge of socio-cultural specifics of English-speaking countries and to
be able to build their own verbal and non-verbal behavior according to the
communicative situation; to acquire lexical and grammatical minimum at
intermediate level of target language; to be able to use English as a means
for obtaining information from authentic English sources for academic
purposes and self-educational intentions; to be able to communicate orally
and in writing, using a foreign language as the means to discuss everyday
and professional topics, to translate professional texts; to improve oral and
written speech independently, to extend vocabulary.

The social demand of the society for training the competent graduate in
the specialty of “mining technologist” sets the goal of high quality training
in the professional and linguo-cultural sphere, which is manifested in the
ability to apply the target language in a real intercultural communication.

The success of listening process depends on a number of factors,
such as: students’ age, their personal abilities, individual characteristics
etc. It is also needs to be taken into account the fact that teaching foreign
language is possible under condition of using materials taken from the life
of native speakers or made with peculiarities of their culture and due to
the norms and rules of the language studied.

After completing the course of “A foreign language for professional
communication”, a student studying “Underground mining of mineral de-
posits”, must acquire sufficient skills in order to participate in the intercul-
tural communication on such professionally relevant topics as: “Mining
education in Russia”, “Earth’s crust”, “Types of rocks”, “Energy sources”,
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“Types of minerals”, “Exploration and elaboration of deposits”, “Methods
of mining”.

The analysis of syllabus for the academic discipline “A foreign lan-
guage in the sphere of professional communication” has revealed a num-
ber of contradictions. Among which is the discrepancy between the level
of organizational and methodological support, including the lack of spe-
cific requirements for the proficiency level in listening comprehension
acquisition and modern requirements to graduate’s linguo-cultural qualifi-
cation in system of secondary vocational education.

These contradictions are confirmed by the results of questionnaire
conducted among teachers of foreign language, who work with the pro-
gram of teaching English for professional needs. The purpose of the sur-
vey was to confirm or disprove the differences between the requirements,
indicated in the academic syllabus for foreign language acquisition, federal
public educational standard, and the real methodological grounds serving to
develop professionally relevant competencies in listening comprehension.

Among the main disadvantages of existing syllabus in teaching foreign
language for professional communication, teachers note the following:

— insufficient number of academic lessons;

— lack of appropriate material and technical base for conducting prac-
tical classes;

— low level of students’ motivation:;

—lack of authentic audio texts for teaching English in professional
communication to a number of technical and mining specialties, including
the speciality of “Underground mining of mineral deposits”.

It is important to note that due to the teachers’ responces, existing ac-
ademic syllabus for teaching a foreign language for the needs of profes-
sional communication, first of all, is based on the development of such
types of speech activity as: reading, writing, and speaking. In this context,
listening is considered as part of speaking activity, and only a few teachers,
who participated in the survey, carry out listening comprehension as
teaching an independent type of speech activity.

In the context of teaching foreign language communication, teaching
professionally oriented listening appears as a goal and means of learning.

As a learning goal, listening realizes the ability to understand infor-
mation of various content and complexity by ear, thereby contributing to
the achievement of practical general educational and learning goals and
thus contributing to the formation of a secondary foreign-language per-
sonality.

52



As a learning tool, listening serves to form knowledge, speech skills
and abilities through interaction with such types of speech activities as:
speaking, writing and reading, while preserving and maintaining the
achieved level of foreign language proficiency [4, p. 135-142].

Types of speech activity, according to their
priority
listening
gpeaking
writing
reading
0] 1 2 3 4 5

Diagram 1. The results of teachers’ questionnaire on the priority,
given to different types of speech activities due to the syllabus

Teaching listening comprehension becomes essential due to the fact
that the syllabus for teaching English for professional needs is primarily
focused on the development of professionally significant skills essential in
real professional communication, also taking into account the importance
of choosing the appropriate speech behavior in situations of real profes-
sional communication.

Therefore, teachers note the following possible effects of including
professionally oriented authentic audio texts in teaching English for pro-
fessional communication:

— developing of listening skills, expansion of vocabulary;

—overcoming the conceptual difficulties in translation of professional-
ly oriented texts;

— formation and development the skills for foreign language commu-
nication vital in situations of real professional conversation;

— increasing the motivation level among students;

— training long-term and short-term memory;

— increasing the level and the depth of understanding the learning ma-
terial.

Considering methodological requirements and contradictions in
teaching listening comprehension for professional communication among
students of secondary vocational education, theoretical and methodologi-
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cal development of this problem becomes relevant. That will lead to
achieving a higher level in students’ listening skills thus to develop pro-
fessionally significant competencies. Teaching listening for professional
communication has great opportunities for implementation, due to the wide
choice of forms and methods, as well as to the great variety of preferences
for organizing the educational process. However, for the implementation of
listening opportunities in teaching process, teachers of English should be
provided with all the required means of education, including the range of
authentic audio texts reliable to the specifics of particular profession and
meeting the requirements of professional communication.
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This article examines the content of the creativity of iconic performers
of middle hip-hop school, as a social phenomenon reflecting the racial
oppression at that time. The value of this research lies in the analysis of
the historical and cultural context, which allows us to see the problem of
U.S. racial minority and reveal its mass psychology. The author systema-
tizes the main ideas which hip-hop culture is based on. The “Golden Era
of hip-hop” is a period of hip-hop evolution in the late 80’s — early 90’s of
the 20" Century. The period is characterized by active experimentation
with genres and rhymes, highlighting the social problems related to the
discrimination of black people. The leading themes of that period were
afrocentrism, political activism, open struggle against “enemies” (police,
white population, members of hostile gangs, other areas etc.).

Thanks to musical compositions related to the “golden era” of hip-
hop, we can immerse ourselves into the life of ghetto residents, who had
to obey cruel street smarts since childhood, becoming a part of criminal
environment. Low education level that black people traditionally had was
the result of their need to get enough money to support their families. For

55
© Ilepmunosa /l. C.,
Spuna E. T'., 2023



example, East Coast hip-hop legend Notorious B.I.G. dropped out of
school at the age of 12 and started getting money by selling drugs. That
caused a catastrophic unemployment problem; the rejection of black peo-
ple as an equal stratum of society and social prejudice against black peo-
ple despite of the abolition of racial segregation in 1964which led not only
to police but also white people violence against black people. All these
tragic events have been reflected in songs of hip-hop artists, who kept
their hopes up to be heard through the music.

Hip-hop has become the language of conflict. Its specific aggressive
flow can be considered as heart cry of people being oppressed for centu-
ries. In songs, hip-hop artists put themselves in contrast to Anglo-Saxon
population, defiantly identifying themselves as representatives of a different
culture — a culture of protest and fighting for justice. Therefore, perform-
ers unite black people around their creativity, being a voice of people.
Creating the songs under the slogan “Black Power”, hip-hop artists be-
came true fighters for equality. The influence of hip-hop culture, its spe-
cial morality and style of clothing formed a specific slang. This is a sign
of the desire of oppressed groups to renounce the culture of historical ex-
ploiters. The mentioned above explains the popularity and longevity of
hip-hop culture that has gone beyond music (and involved such phenome-
na as graffiti, breakdance, DJying, etc.).

Let’s consider the conflicting nature of high school hip-hop on the
example of the creativity of its representatives.

In the track “Black Steel in the Hour of Chaos” created by “Public
Enemy” band, the point of the attitude of the authorities and police to
black people is raised. The performers rap that the brutal treatment of the
authorities to them causes a protest and a need to defend their interests
with violence.

| got a letter from the government the other day

| opened and read it, it said they were suckers

They wanted me for their army or whatever

Picture me giving a damn, | said never

Here is a land that never gave a damn

About a brother like me and myself because they never did

I wasn 't with it, but just that very minute it occurred to me

The suckers had authority

Cold sweating as | dwell in my cell, how long has it been?

They got me sitting in the state pen

2Pac in its immortal track “Changes” talks about the role of a black
person in society and politics.
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He calls on black people to change, to break out of poverty and
crime, to stand on a new way and prove that they are able to change the
reality around them.

“Let’s change the way we eat/Let’s change the way we live” — sever-
al hip-hop musicians focus on the importance of healthy diet and lifestyle
(above and beyond not taking drugs) as an important part of Black em-
powerment.

In the song “You won’t Understand”, the hip-hop artist NAS talks
about the cruelty of a world in which dark-skinned people cannot feel
safe. Moreover, it reveals not only a conflict with a privileged stratum of
whites, but also inside the dark-skinned society, in which everyone strives
to occupy an advantageous position and gain influence. This environment
forms a special type of mind among dark-skinned people:

Dedication, hard work, routine builds character

In a world full of snakes, rats and scavengers

Never make choices out of desperation, | think through it

Break through walls like Pink Floyd

To sum up all of the above, we can state with confidence that hip-hop
culture includes a wide range of problems in economic, political and so-
cial spheres. Thanks to the commercialization of music, black people have
managed to publicize the plight of their race. Nowadays music serves as a
means of combating the established order, in particular for Afro-
Americans.
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The rapid development of scientific and technological progress, the
constantly changing structure of the labor market of modern society, im-
poses new requirements on job seekers, determines the allocation of assis-
tance to educational institutions in assessing the professional future and
building an adequate program of its achievements.

In this regard, in secondary and higher educational institutions, it is
necessary to get the opportunity to design their future and use useful re-
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sources for a conscious professional choice. The school should have ap-
propriate conditions for the individual educational activity of each student
in the process of developing his ability to self-education, self-
determination, self-organization, understanding his life plans and pro-
spects.

These conditions should include:

— individualization of the educational process, which can be ensured
by providing an independent choice for high school students of options for
studying subjects (profile and basic), elective courses, forms of education,
independent determination of topics and areas of research, design and cre-
ative activities;

— expansion of the space of social activity of high school students,
which is ensured by their inclusion in various forms of public speaking,
organization of internships and practices;

— organization of the space of reflection, which is provided within
the framework of consultations, conversations with high school students
on the topic of their educational goals and prospects.

Ensuring the creation of such conditions is possible with the intro-
duction of a special position of a school tutor into the educational space of
an educational institution, which should ensure the connection between
the individual educational needs of the student and various variations of
the possibilities for achieving it. The position of a tutor should be intro-
duced as a senior position, accompanying the process of formation of each
student’s own educational program and providing advice in response to
their specific educational requests [1].

An analysis of the scientific literature showed that the issues of tutor
support for students were considered in different years and are reflected in
the works of scientists such as: T. M. Kovaleva, N. V. Pilipchevskaya,
G. N. Prozumentova, E. A. Sukhanova, A.N. Tubelsky, P.G. Shche-
drovitsky.

The studies of the above scientists reveal important aspects of the
process of tutor support of professional self-determination of adolescents.

Nowadays, a tutor is often associated with someone who helps chil-
dren with special needs learn. But if you look at it, then in fact a tutor is
the one who instructs and helps the student throughout his educational
path. In this regard, the main goal of a tutor in high school is professional
self-determination and the determination of individual educational trajec-
tories by graduates.

Tutoring should be considered as a special type of activity that pro-
vides pedagogical interaction with students, pedagogical support for their
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development and self-development, the choice of ways of behavior, and
the construction of an individual educational trajectory.

The activities of a tutor of the basic and secondary levels of general
education include analytical and diagnostic, organizational and methodo-
logical, professional and informational, consultative and practical activi-
ties [2] and should be aimed at solving such problems as:

— development of professional orientations of students, facilitating
the assessment of their own professional capabilities, as well as the devel-
opment of a project of their own educational path, which correlates with
the goals set;

— identifying the interests of students,

— assistance in mastering the necessary skills and communication
skills;

— ensuring the development of organizational skills, the formation
of readiness to make social and professional decisions;

— creation of conditions for the organization of educational, research
and project activities, taking into account individual programs.

The pedagogical activity of a tutor at school should be considered as
an individual work with students to build the trajectory of their movement
in the space of secondary and basic levels of general education, which
should contribute to their professional self-determination and self-
realization in society. In the activities of a tutor on professional self-
determination, a significant role is played by the motivation of the student
to achieve the desired and declared results, and the goal is to assist the
student in realizing the opportunity in practice to check the correctness of
the chosen path of professional development and development.

Based on the study of E. A. Chelnokova, we can distinguish the main
functions of a tutor [3]:

1. Methodical — within the framework of which methodological sub-
stantiation and support of the process of professional self-determination is
carried out.

2. Control and diagnostic — during which the monitoring of the inten-
tions, interests, inclinations of students and, in general, their readiness for
professional self-determination is carried out. The analysis of the prob-
lems arising in the process of professional self-determination of students
is carried out.

3. Educational — the implementation of the educational process and
the management of the quality of education.

4. Designing — identifying opportunities and resources to overcome
the problems that students have and developing means and procedures for
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tutoring activities for the socio-professional self-determination of students
in the educational process, corresponding to the individual characteristics
of their perception of the assistance provided.

5. Consulting — assisting students in understanding their educational
and professional prospects.

6. Organizational (management) — creating conditions for a conscious
and responsible choice of an educational institution for continuing educa-
tion.

7. Analytical — analysis and correction of the process and results of
socio-professional self-determination of students, organization of a system
of pedagogical assistance and support.

8. Marketing — research of the market of educational services.

9. Motivational — the development of the needs of students in self-
education and self-development.

10. Reflexive — organization of awareness of self-educational activity
in the process of professional self-determination.

In conclusion, | would like to add that the introduction of tutor sup-
port for high school students as an effective and efficient tool for profes-
sional self-determination of high school students is a necessary condition
for the successful functioning of the career guidance system of an educa-
tional institution. To meet the demands of society in a harmoniously de-
veloped personality of a student, which has certain characteristics, it is
necessary to develop and implement a program of tutor support for pro-
fessional self-determination of high school students [4].
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The ideological and thematic content of the cyberpunk and steam-
punk traditions originates in the broad context of humanitarian reflection,

represented by the names of R. Descartes,
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N. A. Berdyaev, M. Heidegger, M. Mumford, E. Toffler, F. Fukuyama,
etc. Speaking about cyberpunk as an artistic phenomenon of modern liter-
ature and studying it as a phenomenon, it should be noted that during the
XIX-XX centuries, many humanitarians unanimously declared the advent
of the era of total alienation of people from each other, and the aggregate
humanity from nature due to the ascent of the undivided omnipotence of
technology. In the work “Man and Technology” O. Spengler states that
man, imagining himself to be a technical master over passive nature, in
fact became a servant of technology. According to Spengler, depending on
machines, man himself became a machine, imitating its functionality and
rhythm. But in this race against technology, man, according to the prophe-
cy of the German philosopher, man is waiting for defeat and death. He is
equally critical in his assessments the social role of technology from an
anthropological perspective and the Russian religious philosopher
N. A. Berdyaev. In the work “Man and Machine” he thematizes a para-
doxical phenomenon in which technology, assuming culture, simultane-
ously denies the person who builds this culture over the basis of nature.

The key philosopher of modernity, Martin Heidegger, proceeds from
the fact that in the era of modernity, total industrialization subjugated both
nature and man. Heidegger calls the method of technical design of nature on
the part of the subject of the will to power over the world Gestell (skeleton,
frame). So, for example, the Rhine, flowing out of the Alpine gorges and
spreading across the plain in the middle of hills and plains overgrown with
forests and oak forests, collects a landscape in its unity of the heavenly
and earthly, technically it turns out to be just a hydraulic drive of a power
plant in order to generate megawatts of electricity, thereby losing its being
essence.

According to Heidegger, the reason for this cardinal civilizational met-
amorphosis was that from about the XVI-XVII centuries, Western humani-
ty aimed at transforming the world in the image and likeness of the subject
himself in overcoming fears of mystical ideas about extrahuman initiatives
of the world in the spirit of pagan or biblical worldview. At the peak of
them, the New European worldview put a person with his unique ability of
intelligence at the center of the world. With the approval of new imperatives
in the new Europe, under the impression of the world’s disenchantment,
human consciousness itself has changed into its mathematized picture.

Initially, these changes were motivated by the good goals of facilitating
human destiny through technological provision of a comfortable life,
overcoming social injustice by the establishment of democratic institu-
tions, facilitating access to education and culture for the broad strata of
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society. However, the downside of achieving these goals was that several
different results took place in the history of mankind — two world wars that
claimed millions of human lives, the invention of means of mass destruction
through scientific and technological inventions, including the most terrible
nuclear weapons, the victims of which were the civilians of Hiroshima and
Nagasaki. It should be noted that Heidegger does not insist on a total refuta-
tion of technology, which would be exactly the same nihilism. He only be-
lieves it is necessary to make the attitude to technology more responsible
and meaningful. Obviously, humanity is no longer able to do without such
achievements of STP as electrification, automotive engineering, nuclear
power, astronautics, etc. However, these achievements should, according
to Heidegger, be under strict humanitarian public control.

The American philosopher and sociologist L. Mumford saw the
source of the tragedies of the 20™ century in the colossal gap between the
technologization of life and moral motives. In the books “Technology and
Civilization” and “The Myth of the Machine he describes the situation of
technologization and the mechanization of social life as a large-scale cul-
tural phenomenon.

French sociologist J. Ellul in the books “Technological Bluff” and
“The Other Revolution” experiences considerable skepticism about the
achievement of man’s industrial power over nature. The Soviet Marxist
philosopher Evald llyenkov, in his book Dialectical Logic, summarized
the negative arguments of the possibility of a cybernetic replica of dialec-
tical reason, admitting the possibility of a formal logical reason. Thus, in
the twentieth century, humanitarians come to the conclusion that digital
reality, devoid of spiritual, mystical initiative, does not have the ability to
think non-linearly, paradoxically and non-standard, is completely different
from the creative productivity of the human spirit. According to the main
genius of the twentieth century A. Eystein, a genius is someone who dared
to think in spite of everyone and where everyone thought the same. But
digital intelligence is created precisely in order to think as standard as
possible, but only faster and millions of times faster, thinking not in the
paradigm of cyclic dialectics, but in the linear paradigm of formal logic.
According to experts, digital intelligence is capable of bifurcating unity,
but not to unite any pair. Its activity is carried out with the use of real,
symbolic icons, electrical signals. Therefore, it is not given to him to soar
to transcendental heights.

It can be said that at the present stage humanity is going through a
turning point in its development, the stage of the next revision of attitudes,
is at a civilizational crossroads in the proposal of alternative scenarios of
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history. In the theoretical field of the humanities, there is an iteration of
the world’s promising forms. Among them are such models as the
noospheric, coevolutionary, information technology, postmodernist para-
digms, the society of knowledge project, etc., and some cyberoptimist re-
searchers associate the future development of the human race with the use
of “artificial intelligence” and the creation of a “digital world”, “digital
society”, “cyberepoha”. At the same time, humanitarians complain that in
these scenarios there are practically no ideal and spiritual imperatives, they
carry threats of further "dehumanization". Thus, the epochs of industrializa-
tion and subsequent digitalization, creating circumstances of emancipation
from intellectually routine operations, simultaneously form an environment
in which there is a threat of abandoning mental activity in general.

Another philosopher and cultural critic Marshall McLuhan sees the
connection between the technologization of reality and the spread of mass
culture based on the involvement of technical means. He characterizes mass
culture as “the folklore of industrial humanity”. A similar assessment of
mass culture was held by representatives of the Frankfurt school, who be-
lieved that “mass culture generates conformity that supports the consumer
of this culture in an infantile state, unable to critically master reality and
therefore under threat of manipulation of consciousness™. The basic concept
of the Frankfurt School was the concept of cultural industry as a result of
the influence of conformity, manipulation and mass culture. According to
these social philosophers, modern culture is not conditioned by philoso-
phy and works of art. It is based on science and technology. “Various
variations of the definition of modern culture can be found in research: cy-
berculture, information culture, screen culture, audiovisual culture. Screen
culture in this perspective was understood as a system of imprinted cultural
values transmitted through the technical means of the screen.”

In general, in recent years, visuality has become a total environment
of human presence, which has deep psychological roots, determining, for
example, that up to 80% of the information a person receives thanks to
visual sensors. Nestling in the right hemisphere, in its archaic clarity, in
terms of the ability to impress the soul and penetrate consciousness, visu-
ality far surpasses left-hemisphere verbality. This physiological circum-
stance significantly determines the advantage of the screen spectacle over
other types of art. Visual-figurative impressionability turns out to be closer
to the emotional-sensory perception of a person. To some extent, due to
the visual nature at a new technological turn, human consciousness is sub-
jected to archaization as opposed to verbality standing at a higher level of
ontogenetic development. On-screen visuality reproduces the immersion
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of an archaic person in an extremely vivid nature, but already refracted in
the prism of the screen. That is, cinema has partly brought us back to the
primitive archaic of direct perception of the world. This probably explains
the special emotional drive that accompanies watching a movie, distin-
guishing its high affectation from a more moderate mood when reading a
literary work. Thus, the screen forms reference samples, an illusory reali-
ty, turned simultaneously into a conditional archaic and a conditional fu-
ture, leaving the viewer no opportunity for critical reflection. Thus, the
mass-cultural horizon that has been creating for almost a century, including
the Internet, mass media, advertising, cinema, computer games — all this is
an environment of information manipulation of mass consciousness, both
in relation to “our own” and in relation to “strangers”.

The researchers note that the problem of the relationship between
man and artificial (digital, cybernetic) intelligence is inscribed in a wide
field of humanitarian problems, which has an ethical, ideological and even
gnostic dimension. On the horizon of this context looms the figure of Pla-
to, who at the dawn of philosophy in the dialogue “Timaeus” imagined the
figure of the demiurge as an intermediary between eternal patterns and the
earthly world. And the theoretical disputes around the figure of Plato’s
demiurge not only do not subside with each passing century, but they be-
come more acute, giving rise to many contexts — religious, gnostic, tran-
scendental, cybernetic. The ideological relevance of the situation lies in
the fact that in the agenda of cyberintelligence, this “cognitive construc-
tion for the first time puts man himself in the place of the demiurge and
indicates the possibility of man-made technological embodiment. Hence
the interest in the genesis and content of this ancient model, which is be-
coming a working project today”.

The general pathos of the theme of demiurgism is reduced to a moral
conflict between the recognition of the involvement of the individual in
the supreme divine principle and the assertion of the autonomous isolation
of a person to a fundamentally immanent center.

The recognition of a person's spiritual involvement, being permeated
with a sense of gratitude to the world and the principle that initiated it,
motivates its bearer to be a predicate consequence, continuator, delegate
of the force that conditioned it. And in this sense, such gratitude faces the
task of multiplying the amount of good in the world. The ethical moment
of the multiplication of goodness is the experience of childish credulity
and the absence of any desire to subordinate, dominate and manipulate
any external object. And, therefore, the conclusion from this attitude is the
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denial of both the fact of the power of the evil demiurge over the world,
and the desire to be this demiurge in relation to another.

On the contrary, skeptical or even completely nihilistic denial of the
existence of some kind of gracious initiative of the world in favor of un-
derstanding the world as the result of an absurd case or even malicious
calculation motivates in its subject a stubborn desire to close the begin-
ning of this world to its subjectivity. In his book, the world is itself under
the slogan — “not the world is the cause of me, but | am the cause of the
world”. This leads to the pragmatic conclusion that “since this world is
ruled by an evil demiurge, then it is up to me to become one in order to
survive and achieve advantages over others”. The content of such a clo-
sure is the desire to achieve guarantees of protection from all unpredicta-
ble threats and risks of the world peripherally surrounding a person from
all sides. At the same time, the best way to protect yourself from the ef-
fects of a threat-filled object, which eventually turns out to be the whole
world, becomes an enterprise for its complete subordination, appropria-
tion, and restraint.

The purpose of this activity is anthropomorphic symbolization. And
the desire to create something that, having absolute intellectual power, at
the same time remains in complete subordination to its creator, the demi-
urge, becomes the cybernetic torment of the demiurgic apology. Thus, the
ideological origins of the ideological and thematic content of the cyber-
punk and steampunk genres boil down to the fact that since about the
XVI-XVII centuries, Western humanity has aimed at transforming the
world in the image and likeness of the subject himself. With a sense of
healthy alarmism, cyberpunks warn digital enthusiasm against unknowingly
flirting with the subtle matter of human rationality. They mean the threat
of the release of man-made intellectuality from the control of its godlike
creator, as, for example, is represented in the work of M. Shelley
“Frankenstein”.
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Comprehensive school occupies a key place in the system of educa-
tion and upbringing. The importance of these two factors for the formation
of the child’s personality began to be discussed even before the introduc-
tion of a single centralized education system. Scientific and technological
progress had a significant impact on society, changed its structure, thinking
and ideals. It had an impact on pedagogics and challenges it faces. A child
who comes to school needs to be prepared for adult life, to occupy a wor-
thy place in the society and contributes to its development. Professor
S. Molozhavy writes that all educational and training work is an appropri-
ate organization of the environment, which should strengthen in children
what is important and valuable for us by correcting what is contrary to our
educational objectives [3, p. 6].

Environmental coping strategies and the concept of environmental
person’s conditioning in the pedagogical process were considered and de-
scribed by many domestic researchers and educators: S. T. Shatsky,
K. D. Ushinsky, L. N. Pirogov, L. N. Tolstay, A. F. Lazursky,
A. F. Lesgraft. Their ideas are closely related to the environmental move-
ment in pedagogy in the 20-30s and subsequent decades of the XX centu-
ry in Europe and America. For example, American educators believe that
the process of socialization and environment closely interact determining
the quality of student’s life. As noted by U. Manuilov, foreign researchers
first of all focused their attention on “environmental science” — an optimal
interaction of school and environment, which benefits and saves teaching
time for teachers and students [2, p. 48]. They also considered the prob-
lems of school buildings’ architecture, interior design of classrooms and
refurbishment with necessary equipment, while Soviet educators adhered
to the direction of “environment pedagogy”.

In the 70-90s of the XX century, in addition to social institutions,
educators-researchers considered the environment a wide variety of acting
factors: subject, subject-aesthetic, natural, audiovisual, communication
environment, school and extracurricular social environment. The school
became known as the main environment for students’ education. Gradual-
ly, technological terms came into use and more often the term “space”
began to be used instead of “environment”.
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In the broadest sense, space is a set of interconnected objects. The
concept of space entered many spheres of people's social life: economic,
political, cultural, informational and educational. Unlike the environment,
it does not arise spontaneously, but when both external and internal forces
are commited to its unity. Educational space is a result of the constructive
activity in order to increase the effectiveness of education. Its structure can
be considered on the scale of the city and the region, since the development
of personality is carried out under the influence of many environmental
factors — natural, cultural, economic, and within the educational institution
itself. Describing possibilities of the educational space in realization of its
main goal — formation and development of students’ personalities,
N. Zahozhaya and A. Glinsky came to the conclusion that they mainly
consist in the following [1, p. 7]:

— freedom to decide whether to enter and remain in the educational
space;

— options for choosing content and forms of activity that are appro-
priate for the student and allow him to achieve the greatest success and the
highest self-expression;

— building dialogue relations with people of different ages and social
groups;

— intensive and diverse performance of various roles;

— selection of various collectives, communities and opportunities for
their change;

— development of subspaces (cultural, natural, informational, every-
day).

Educational space should be perceived by the children as their own
space, as a niche for what is outside. Children themselves are not only the
objects of influence of such a space, but also the subjects of its creation
and improvement [5, p. 141]. Thus, the space when the students them-
selves are involved in its positive transformation, feeling like a single
community. A.S. Makarenko, S.T. Shatsky, V. N. Soroka-Rosinsky,
S. M. Rives worked on the problems of the formation and principles of
organization of the children’s collective. Despite some differences in
views and approaches to solving the problem, they all held the opinion
that joint action is the basis of a cohesive team and the formation of intra-
collective relationships — business and emotional-psychological.

The main provisions and methods of collective education and the
formation of a cohesive children's team are as follows:

—common goal that all members of the team perceive as a vital per-
spective;
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— competition, a tool that helps strengthen the connection between
students, stimulates a sense of belonging to the team and the desire to be
involved in the process of completing the task;

—game, as a method of labor, cognitive, entertaining or creative ac-
tivity, helps the child to try new roles and enriches his social experience;

— preservation of traditions, purposeful action of teachers to strength-
en the team, saturate its life with positive emotions, consolidate moral
norms and develop community culture;

— establishment of norms and rules of the collective and system of
encouragement and punishment;

— joint aesthetic design of the surrounding space;

—analysis of the student’s activity results individually and all the
team as a whole by studying individual dynamics of his level of
knowledge and skills (comparing yourself with yesterday’s self);

— freedom to choose the type of activity that allows the child's per-
sonality to show his abilities and self-actualize.

The stronger the child’s need for successful learning activities and
positive interaction with others, the faster and easier he becomes involved
in the team and socializes in it. Providing educational and educational
space with this or that opportunity, allows you to meet social needs of the
child, provoke him to show appropriate activity, perform actions leading
to the desired result. In other words, the actualization of the student's need
to use the opportunities provided by the school environment occurs when
these opportunities are complementary to his needs [6, p. 9].

The class team is a structural unit of a large school team, which, in
turn, is a part of the educational community of the city and region. Along
with the formal structure for any children’s collective, an informal structure
is inherent, which is formed in the process of educational, work or gaming
activities. Each group influences the personality by transmitting the system
of values, value judgments and opinions adopted in this micro-group. If this
group is a reference for the entire class and the community of school stu-
dents, then this simplifies the process of socialization of the child in the
team. There is a mutual transfer of value orientations, enrichment of aes-
thetic ideals, culture of behavior and communication. If there is an informal
structure that is not referential to a large community of children, then there
is a conflict that prevents the optimal process of development and socializa-
tion of students in this group and the collective as a whole.

The collective, as an integral system, and its state characterize the
field of intellectual and moral tension or simply the “field of the collec-
tive”, expressing attitudes, norms of behavior, values, rules, public opinion
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developing in the collective, the field is one of the main characteristics of
the collective as a subject of education [4, p. 52]. It depends on the com-
position of children, their level of development, value orientations, the
nature of activities and communication, on the style of the teacher's rela-
tionship to the children's team. Being a characteristic of relationships in
the children’s environment, it, in turn, has a significant impact on them.

Working on the cohesion of the children's collective, forming a cer-
tain style of behavior in it, the teacher must understand that each of his
pupils came to school from their own social and household environment.
During preschool childhood and primary school, children are particularly
susceptible to influence from parents, teachers and older students. If a sig-
nificant adult is a carrier of cultural values and high aesthetic ideals, ex-
presses a position of rejection of marginal culture, condemns the violation
of generally accepted norms of morality and ethics, then the child will
behave this way, imitate this style of behavior. Therefore, the teacher, by
his actions and the transmitted way of thinking, has a significant impact
on the younger generation.

The educational space of school is not defined only by its boundaries.
This is a complex multicomponent structure that can be considered both at
the level of one institution and in the scale of the region and the country.
All its elements influence each other and interact with each other. A good
material and technical base and an aesthetically attractive designed space,
forms a certain style of behavior and communication between participants
in the educational process, supports the mood for success.

The educational community of the school includes two main groups —
pedagogical and children’s. They exist relatively independent of each other,
but they constantly interact with each other and influence each other. The
entire teaching staff is working to create a favorable educational space.

The basis for successful educational work with the younger genera-
tion is a cohesive children’s team. In order to reduce the influence of mar-
ginal culture, minimize manifestations of aggressive behavior and tolerant
attitude to the consumer lifestyle, it is necessary to create and maintain the
core of the children’s community from microgroups indifferent to such
values and ideals. The more children strive for self-knowledge, spiritual
development, increasing the level of education, the development of aes-
thetic ideals and the creation of artistic values, the more it influences and
forces children from disadvantaged social backgrounds to adapt to them.

The methodology of collective education is based on the joint activity
of students. A cohesive children's collective is a system that can be re-
sistant to unfavorable manifestations of social relationships and marginal
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culture. If this is not approved by the majority of microgroups, and, con-
versely, minimal pedagogical efforts are enough to introduce important
universal ideals and values, stimulate the desire for knowledge and suc-
cessful educational activities.
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The application of the neurolinguistic approach in teaching is not a
new trend, but it results from the development of scientifically grounded
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and proven theories in pedagogy, psychology, and linguistics. The neuro-
linguistic approach emerges as an evolutionary product of neurolinguistics
in the course of researches devoted to the connection between language
and thinking.

In Slavic linguistics, 1. A. Baudouin de Courtenay was one of the first
who singled out physiological and mental sides of language. He also paid
attention to the fact that language is a complex combination of physical,
physiological and mental, public and individual aspects [4, p. 8].

Neurolinguistics receives its development in the works of L. Bloom-
field, V. Doroshevsky, R.O. Yakobson, F. de Sossur. The foundations of
this science were laid by A.R. Luria, who was engaged in fundamental
research in this field. He revealed the close interdependence of speech
production ability and the physiological state of the brain [4, p. 10].
A great contribution to the study of the problems of thinking and speech
was made by researchers of the psychological direction in linguistics:
L. S. Vygotsky, A. A. Potebny, G. Steintal and W. Wundt.

L. S. Vygotsky distinguished 5 phases of speech generation: motiva-
tion, thought, mediation of thought in the inner word, mediation of
thought in the meaning of external words, mediation of thought in words
[4, p. 33]. His research is supported by the results of experiments con-
ducted by modern linguists in the study of mental lexicon.

Thus, neurolinguistics has formed as a separate compilation field of
scientific knowledge, combining studies of psychology, linguistics, neu-
rophysiology, neurology. The objects of modern neurolinguistics as ap-
plied to pedagogical issues are: 1) neuroplasticity, 2) reading and writing,
their violations, 3) bilingualism, 4) second language acquisition, 5) cogni-
tive decision-making algorithms, 5) brain and consciousness [2]. Hence,
the application of the neuropsychological approach is a fundamental and
reasonable criterion in the selection of pedagogical techniques in accord-
ance with educational goals and objectives.

The requirements of FGOS 3++ also necessitate the use of neuropsy-
chological methods and techniques, as the priority in education is not only
the formation of basic knowledge, skills and abilities, but also the develop-
ment of a harmonious personality, capable of successful socialization. The
general professional competencies established by the standard are aimed
at developing a learner's ability to generate and understand oral and writ-
ten texts in the studied foreign language, to carry out inter-linguistic and
intercultural interaction in oral and written forms [1].
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As we can conclude, the declared competences go beyond the for-
mation of the student’s systemic knowledge, basic abilities and skills, but
provide for psychological and neurolinguistic component.

Analyzing the results of entrance testing in a foreign language for the
purpose of dividing students into groups in accordance with the level of
mastering English language, we have identified ambiguity in terms of the
results of the written test and the oral part. For the stated purpose we
chose the methods of empirical research according to the classification
proposed by I. Y. Zimnaya: observation, conversation, interview, testing
[12, p. 29]. In most cases, the level determined by the written test was
higher than the level determined by the oral part of the test. The students
were asked general questions from the category of “General English” on
the topics that are studied in accordance with school curriculum, such as
“My family”, “My friend”, “My hobby”. Most students find it difficult to
select the appropriate vocabulary required for the statement, which is due
to the lack of active vocabulary formation. At the same time, students are
not able to express their thoughts in a foreign language dew to the lack of
vocabulary skills at communicative level.

Vocabulary skills are the basis of communicative skills and should be
formed with the use of communicative methods. First and foremost, much
attention should be paid to the issue of speech generation and mental lexi-
con formation, which is the scientific rationale for the choice of teaching
methods, technigues and tools.

Domestic linguists (L. S. Vygotsky, A. A. Leontiev, T. V. Ahutina,
A. R. Luria) distinguish the main stages of speech utterance generation:
1) motive, 2) thought, 3) internal word (internal programming), 4) external
word (syntactic structure), 5) formation of external speech [11, p. 350].

In order to determine the motive of speech it is important to take into
account the psychological features of the age and social group. The data
of numerous researches allow characterizing a student as a special subject
of learning activity with socio-psychological and psycho-pedagogical posi-
tion [12, p. 183]. The need for socialization and self-actualization is typical
for this age. The main form of learning is sign-contextual [12, p. 184]. The
important criterion stipulating the motive of speech generation is the
choice of a speech utterance theme. On practice, applying methods of ob-
servation, conversation, analysis of activity products (creativity) it was
established, that motive to the statement is produced by themes which al-
low to tell about personal feelings, emotions and experience.

At the stages of internal programming (internal word) and syntactic
structure (external word) it is important to take into account the research
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of neurologists in the field of mental lexicon formation. The mental lexi-
con is the internal vocabulary that we use when we generate and perceive
speech. The main method of studying mental lexicon is the method of
making a lexical decision. The experiments carried out in the laboratory of
cognitive research of St. Petersburg State University showed that words
related in meaning and pronunciation are also connected in mental lexi-
con. Therefore, if one of them is activated, the second will be perceived
much faster [8].

The data of these studies are also confirmed by experiments conduct-
ed by Dutch scientists A. S. Meyer, H. Schriefers, W. J. M. Levelt. Exper-
iments allow us to allocate stages, which we pass when we search for
some word in mental lexicon. At first an appropriate concept is identified.
Then a person has to understand how to pronounce the word which corre-
sponds to the selected concept [8].

Taking into account the findings, we can conclude that it is important
to provide an aural accompaniment to a word and to introduce words and
expressions related to each other in mental lexicon.

For example, while practicing the vocabulary on the topic “Introducing
yourself” students are offered to tell about their hobbies using a substitu-
tion table which concludes speech patterns: “I like”, “I enjoy”, “I am in-
to”, “I am interested in”, “I am good at” and variants of lexical units con-
nected with one meaning group defined as “hobbies, types of leisure activi-
ty”, which are related to each other in mental lexicon. The students make
utterances by using the speech patterns. Thus, an utterance is generated in
accordance with the stages of speech production: motive, thought, internal
programming, syntactic structure, formation of external speech.

It should be noted that various psycholinguistic techniques developed
on the basis of text study methods can be applied for teaching foreign lan-
guages.

It is worth mentioning the methodology of key words developed by
Professor A. S. Stern of St. Petersburg State University. The use of this
methodology is quite widespread, including its use in teaching a non-
native language. It is experimentally proved, that if students familiarize
with a set of key words before reading a text, the level of perception and
comprehension of this text increases [6].

A case in point can be a speech exercise that fits this methodology.
Students are given a list of questions such as “How do you feel when you
get a present?”, “How do you feel in case you fail an exam?” and a set of
adjectives, related to the concept “feelings”. Using the set of key words
students can build sentences and talk about their feelings and emotions,
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while practicing both the key adjectives and the useful phrases contained
in the questions.

Another example is a task to set up a discussion or to cover a topic, using
the set of key words and phrases. Providing the students are suggested the
list of useful language, needed to make utterances on a given topic, it will
contribute to lexical skills formation and effective communication.

Also, it is necessary to note the methodology of lacunar texts, applied
in psycholinguistics, which can be used in teaching foreign language for
vocabulary practice or testing the level of language proficiency. For the
first time this technique was proposed by N. L. Taylor [5].

The technique consists in removing certain words from the text. The
task is to fill in the gaps in order to restore the text. Another name for this
method is “Cloze-test”.

An example of such an assignment could be a comparison of Russian
and English versions of the same text. At first, students are offered to read
the Russian version of the text “My working day at the university”. Then
the English version with the omissions of key words and phrases is pro-
posed. The students are supposed to complete the English version, using the
Russian text as a base. Such tasks can be used both at the stage of lexical
skills formation and at the stage of vocabulary control.

The analysis of teaching practices with regard to neurolinguistic as-
pects enables to reveal and propose effective micro-strategies in the form
of speech exercises aimed at both lexical skills formation and develop-
ment of general communicative skills. The application of neurolinguistic
practices helps, first and foremost, to overcome the difficulties of vocabu-
lary learning, which helps to increase learning motivation, create a posi-
tive emotional background and relieve tension caused by the presence of a
language barrier. All said above results in productive learning and gaining
pedagogical aims.
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The most important compositional means in the hands of an architect
when designing buildings is color. Light and color are inseparable from
each other. The surrounding world is perceived in color due to the rays of
light reflecting from the sky and various objects. Human vision has a
wonderful quality to perceive the whole world in color. But color can
cause not only positive emotions, but also negative ones. The task of an
architect developing a color scheme is to achieve its maximum contribu-
tion to human labor activity.

Color can also serve to visually change the proportions of the room,
improving its microclimate. Color has the ability to reveal the plastic
properties of rooms, can contribute to the organization of space and be a
means of direction of movement. With the help of color, a certain rhythm
can be introduced, color accents are created in the places of compositional
nodes, and a psychological relationship of interiors is formed.

The development of a color solution can be conditionally divided into
three stages. The first stage is the choice of a color scheme in a system of
spaces or a separate space. The choice of color is usually associated with
the orientation of the building or interior. Rooms oriented to the north are
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usually painted in warm colors: cream light brown, apricot and others.
This partially compensates for the lack of direct sunlight in the room,
making its microclimate visually warmer. In northern areas, it is possible
to paint in warm colors and those rooms that are oriented to the south,
since there you can not be afraid of overheating of the premises. It is ad-
visable to paint in warm or neutral-warm colors of the room, into which
natural daylight does not penetrate. Cold color can have rooms oriented to
the south or southwest, in southern and central areas, as well as rooms
with large heat emissions.

A cold color may be appropriate if it is necessary to create a calming
microclimate. Cold-blue, gray-blue, green colors reduce excitement —
that’s why they are used when painting bedrooms of children’s institutions,
and classrooms. Large rooms should not be painted in pure saturated tones.
In such a color-saturated room, a person will feel bad, get tired quickly. In
a rich pure color in a large room, it is advisable to paint only small details:
lamps, flower stands, panels, furniture elements.

Adding to the overall calm range of different color shades is neces-
sary to change the impression of monotony — especially if the work pro-
cess of people in these rooms is monotonous. Small rooms in which a per-
son stays for a short time can be painted in more intense colors.

If the color in the interior and exterior of residential and public buildings
largely depends on the subjective approach of the artist, then in the interior
of industrial buildings the color is predetermined by the purpose of these
buildings and their elements, orientation, the nature of heat emissions, etc.
Therefore, the regulation of colors has been developed for industrial
buildings.

A special instruction on the use of color in an industrial interior in-
troduces the use of color into the law for the main types of production.
Identification colors of communications and warning colors of hazardous
areas and objects, as well as security zones are common to all industries.
Crane beams, crane hooks, workshop vehicles are painted in a red-black,
yellow-black or orange-black stripe. Security zones are highlighted in
green. All pipelines are painted in colors according to a special code. The
use of certain colors can achieve a different psychological effect. For exam-
ple, the introduction of red into the interior creates the impression of solem-
nity, conviviality. Contrasting combinations of colors have an exciting ef-
fect on a person. Nuanced combinations, on the contrary, are soothing.

The second stage of the development of a color solution is the selection
of appropriate color ratios, the determination of the contrasts of interacting
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colors and the degree of difference in brightness. In this case, the criterion
can be the amount of color.

The third stage is the selection of materials for finishing and the se-
lection of light sources. Here the architect must take into account the
properties of finishing materials, the nature of the texture of their surfaces
and the nature of natural and artificial lighting. The latter factor is im-
portant because some colors are distorted in the rays of artificial lighting,
the radiation spectrum of which differs from white daylight. For example,
incandescent lamps having a yellow radiation spectrum, or some fluores-
cent lamps with a cold radiation spectrum strongly distort the color of the
room. With incandescent lamps, the saturation of yellow and red tones
increases, blue tones turn green, purple and blue turn black. The spectrum
of the rays of incandescent lamps is superimposed on the color of the
painted surfaces and there is a mixing of colors.

The color climate is not always a determining factor when choosing a
color scheme. As a rule, the choice of color solutions in the interior is sub-
ject to more complex patterns, but in any case, color combinations should
be harmonious. There are a number of theories of the use of color in the
interior: the theory of optimal colors by Professor Rabkin, according to
which only the least tiring green and yellow-green colors should be used
in the interior: the theory of neutral color; the theory of the leading or
dominant color:; psychophysiological theory; the theory of focusing color
by Professor Birp; the theory of natural color. The use of each of these
theories is possible in specific cases. For example, in the color scheme of
the interior of the trading floor of a store where bright items are sold, it is
advisable to use the theory of neutral color, according to which all enclos-
ing surfaces and equipment should have a neutral achromatic color,
against which the colors of the goods look even more saturated.

The psychophysiological theory of color takes into account the dif-
ference in the perception of color by people of different genders and ages,
the creation of the illusion of lightness and heaviness, cold and heat, the
depressing and exciting effect of a number of colors on a person. This
theory should be applied to painting rooms where a person spends most of
his time. The harmony of color combinations largely depends on the
knowledge, experience and intuition of the architect. The correct color can
be measured with a colorimeter or classified using a color template, and it
is not subject to change.
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