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M.A. Ananvuna

HUHTEPHPETALUSA TEKCTA
C OITIOPOM HA JIMYHBIE
HNMEHA KAK CPEACTBO

®OPMUPOBAHUA

BTOPUYHOMH SI3bIKOBOM

JIMYHOCTHU HA YPOKAX

AHTJIMHACKOTI O SI3bIKA
Annortamms. CtaThsl TOCBSIIEHA Me-
TOAUYCCKUM aCIICKTaM O6y‘-IeHI/IH
COIIMOJIMHIBUCTUYECKOMY KOMIIOHCH-
Ty KOMMYHHMKaTUBHOW KOMIIETEHIUHY,
HEo0X0uMOMYy B 00pa3oBaTeIbHOM
mporiecce W B TOCIEAYIOMIEH Mex-
KyJIBTYPHOH KOMMYHHKAIIMH B pPaM-
Kax JIMHTBOKYJIBTYPHOU SI3BIKOBOM
MeIaroTUKA. B cTaThe mMpeacTaBIeHE
0COOCHHOCTH, METOIUYECKUE TPYA-
HOCTH W TpHWEMBI, HAIllpaBIICHHBIC Ha
(hopMupoBaHUE BTOPHYHOMN A3BIKOBOI
JMYHOCTH. ABTOp IpeJyIaraeT B Kade-
CTBE BEAYIIETO METOJUYECKOTO TPH-
€Ma HUCIIOJIb30BATh HA 3aHATUAX IIO
HUHTEPpIIpECTaAllU XYIOO0KECTBEHHOI'O
TEKCTa  Pa3iIUYHBIE  YNPAKHEHUS,
HalpaBJICHHBIE Ha YCBOCHHUE aJlTO-
3UBHBIX HMEH. ABTOpP OOOCHOBBEIBAaET
JAHHYIO0 METOJVKY OOJIBIIAM ITeIaro-
THYECKUM,  TCHXOJOTHYECKUM U
JUHTBUCTHICCKAM ITOTCHITHAJIOM 3a-
HATUH 10 MHTEPIpETauuu XyHOxkKe-
CTBEHHOIo TeKkcTa. Bo BpEMs 3aHA-
TUH IPOUCXOAUT INPUCBOCHUE JIMHI-
BOKYJIBTYPHBIX XYIO0KECTBEHHBIX
KOHIICTITOB, PAacCIIUpPECHUC HCXO}IHOﬁ
SI3BIKOBOM KapTHHBI MHpa o00yd4aro-
muxcs. MiMeer MecTo HpaBCTBEHHAs
TPaKTOBKa IOCTYIIKOB TI€pPOEB, UTO
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M.A. Ananyina

TEXT INTERPREATION WITH
THE HELP OF ALLUSIVE
NAMES AS A MEANS OF
SECONDARY LINGUISTIC
PERSONALITY AT THE
LESSONS OF ENGLISH

Abstract. The article is devoted to the
methodological aspects of teaching
the sociolinguistic component of the
communicative competence, neces-
sary in the modern educational pro-
cess and in subsequent communica-
tion within the frames of Linguocul-
tural Language Pedagogy. The article
represents the peculiarities, methodo-
logical difficulties and techniques,
aiming at the formation of the sec-
ondary linguistic personality. The
author of the article proposes various
techniques which can be used in clas-
ses on interpretation of a literary text
as the leading methodological devices
targeting at the uptake of the mean-
ings and usage of allusive names. The
author justifies the methodology by
means of the great pedagogical, psy-
chological and linguistic potential of
the classes in literary text interpreta-
tion. During the lessons the appropri-
ation of linguocultural fictional con-
cepts by high-school students takes
place, the initial picture of the world
of students widens. During interpreta-
tion there also occurs the moral
treatment of characters’ deeds, which
is meaningful for the development of



3HAYUMO U1 (pOpPMHPOBAHHSA TIpar-
MaTHKO-MOTHBAI[HOHHOTO YPOBHA B
CTPYKTypE€ BTOPHUYHOH  SI3BIKOBOM
JUYHOCTH. VICHONB30BaHUE — aJlTio-
3UBHBIX UMEH TPEICTABIACTCA aKTy-
aNbHBIM, BAXHBIM U TpeOyeT paspa-
0OOTKH METOIUYECKOI CHCTEMBI B Oy-
JyHIeM.

Knrouegvie cnosa: numnzeoxynvmypo-
J102Us, NUHSBOKYIbMYPHAS A3bIKOBAs
neoazoeuka, 6MOPUYHAS A3LIKOBAS
JUYHOCMb, ALIO3UBHbIE UMEHd, X)-
000iICeCmMBeHHbIe  MEKCMbl,  AHeUlL-

the pragmatic-motivational level in
the structure of the second language
identity. The usage of allusive names
appears a vital and a significant issue
which requires further creation of the
system of methods in the future.

Keywords: linguoculturology, linguo-
cultural language pedagogy, second-
ary linguistic personality, allusive
names, literary texts, English lan-
guage, methods of teaching English,

ckutl A3vik, Memoouka npenooasanus linguocultural — concepts, personal
AH2ULICKO20 A3BIKA, TUH260KYIbmyp- Names.
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Examepunbype, ya. Janunvt 36epesa,

B HACTOAIICC BPEMS BCC GOHLHIYIO AKTYaJIbHOCTb B JIMHT'BOU-

JAKTHKE II0Jy4aloT WAEU JIMHTBOKYJbTYPOJOTHYECKOIO MHOAX0da H
HEOO0XOIUMOCTH 00yUYEeHHUs JIMHTBOKYJIBTYPHOW WH(POPMAIIUH, TTOSBIIS-
I0TCSl KYJIbTYPOBEIYECKU-OPUEHTHPOBAHHbBIE IOAXOABI K O00yUYeHHIO
WHOCTpPAaHHBIM s3blkaM. B MeTonndyeckoM IIIaHE BCTaeT BOIIPOC O
HEOOXOMMOCTH OOBEIMHEHNSI COM3YYEHUS SI3BIKOB M KYJILTYP B MpaK-
THKE TMpPEroaBaHusi HHOCTpaHHOTO si3bika [11, ¢. 5]. CHavana BO3HHK
JIMHTBOCTPAHOBETYECKHUM MOAXO0/, HA CMEHY KOTOPOMY INpHIIET HOBBII
9Tal Pa3BUTHUS TEOPHUH OOYUYEHHS HHOCTPAHHOMY SI3BIKY, a MMEHHO
JIMHTBOKYJIBTYpHAsI sI3bIKOBast rejaroruka [11]. B pamkax JHHTBOKYIIb-
TYPHOH SI3BIKOBOW NEIArOTMKH MOSBHUIIMCH OUKYJITYPHBIE U ITOJIUKYJIb-
TypHBIE KyJIbTypOBEIUECKHU-OPUEHTUPOBaHHbIE MOAX0Abl. Kak oTMeda-
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et B.B. CadonoBa, B paMkax OMKYJIbTypHOTO MOJAXO/a HaYald pa3BH-
BaTbCs C KOHIA TPOLUIOrO0 BEKa KYJIbTYpPHO-CEHCHUTHUBHBIM, JIMHIBO-
KyJIbTYPOJIOTHYECKUI, MEKKYIBTYPHBII H KOMMYHHKATUBHO OPHUEHTH-
poBaHHBIN 3THOrpadmueckuii moaxoxasl [11, ¢. 6]. TloaukyIbTypHBIC
METOANYECKHE TIOJXO0/Ibl PA3BUBAIHCH MApAJIEbHO ¢ OUKYIBTYPHBIMU
W, KaK CIEAyeT M3 Ha3BaHWs, KOHICHTPHPOBAIUCH BOKPYT H3YUYCHUS
HECKOJIbKHX SI3bIKOB. K HUM MOT'YT OBITH OTHECEHBI COLIMOKYIbTYPHBIi,
TPaHCKYJIBTYPHBII U IUTFOPUKYJIBTYPHBIH noaxoast [11, c. 6].

[To muenuro B.B. CadonoBoli, pyHKIMOHAIEHBIM Ha3HAYCHU-
€M TEpPEUYHCICHHBIX IOAXOAOB SBISIETCA IPOCKTUPOBAHHE MOJECIH
KOMMYHHKAaTHBHOW MOJTOTOBKH 00YYaOLIErocsi KaK HOCHTENS KYJbTY-
pbl WM COBOKYMHOCTH KynbTyp [11]. JlaHHBIE MOAXOMABI pa3BHBAIOT
CIOCOOCHOCTbh HCIIOJIb30BaTh M3y4aeMblii MHOCTPAHHBIN S3bIK KaK WH-
CTPYMEHT MEKKYJIBTYPHOTO B3aHMOJECHCTBUS, pa3BUBACT KOMMYHHKa-
TUBHO-KOTHHTUBHBIE CIIOCOOHOCTH C IIETbI0 HCIIONB30BAHUS HMHO-
CTPaHHOTO SI3bIKa B Kau€CTBE MHCTPYMEHTa MEXKYJIbTYPHOIO B3aWMO-
JEUCTBUS B MOJUKYJIBTYPHOU SI3BIKOBOM cpefie, MPEOOJICHUs KOMMY-
HUKATHBHBIX TOMEX, BHIOOpa M peann3alui KOMMYHHKaTHBHO MPUEM-
JIEMBIX CTpaTeruil B3aUMOJEHCTBUA C MPEACTABUTEISAMH JIPYTHX KYJIb-
typ [11]. TTosiBeHHE JTMHIBOKYIBTYPHOM SI3BIKOBOM TEIarOTHKU O3HA-
MEHOBAJI0 HOBOE NOHMMAaHHE CyObeKTa OOyueHHs, NMOCKOJIbKY peaju-
3alus KyJIbTyPOBEAUECKU-OPHEHTHPOBAHHOTO TOAX0Ja MOXET CIIo-
COOCTBOBaTh CO3JIaHHMIO TaKOI'O KyJbTYPHOTO HMPOCTPAHCTBA, KOTOPOE
CHOCOOHO OKa3aTh OJAroTBOPHOE BIMSHHUE HA JIMYHOCTH 00yYarolero-
Cs, KOTOpas OCO3HAHHO OTHOCHUTCS K CBOEH pPOJHOW HalMOHAJIBHOMN
uaeHTHIHOCTH. Kpome Toro, MeHseTCsl cTaTyc meaarora, KOTOpelid cTa-
HOBHUTCA KYJIBTYPHBIM aHTPOIOJIOTOM, KYJIbTYPOBEAOM, KOHCYJIBTaH-
TOM ¥ (acCHIMTATOPOM AMCKYCCHI MO COIMAIbHO BAYKHOW TEMaTHKE
[11,c.8].

JlaHHOe MccaeqoBaHUE BBIIIOJHEHO B PaMKax OHMKYJIbTYpPHOTO
METOANYECKOTo moaxoaa. HeoOxoaumocTs pa3paboTKH TEXHOJIOTHHA U
METOJUYECKHUX MPHUEMOB B paMKax JIMHTBOKYJIBTYPHOU A3BIKOBOM Imefa-
TOTHKH 00YyCJIOBIMBAET aKTyalbHOCTh IaHHOTO MCCIICAOBAHMS.

OCHOBHBIMM TIOHATHSIMH B PYCJ€ JIMHIBOKYJIBTYPHOU SI3BIKO-
BOIl Mearoruky BBICTYNAIOT KapTHHA MHUPA, SI3BIKOBAask JTIMYHOCTH, BTO-
pUYHAs S3BIKOBAs TUYHOCTD, JIMHIBOKYJIBTYPHBIN KOHIIENT.

®opMHpOBaHNE BTOPUYHOHN SA3BIKOBOM JMYHOCTU SBISETCS B
HACTOsIILIEe BPEMsl OJJHUM M3 [IPUOPUTETOB WHOSAZBIYHOTO JIMHIBOOOpa-
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3oBaHus [6]. OMHUM U3 SAPKUX MPEACTABUTEIICH TEOPHHU S3BIKOBOM JTHY-
Hoctu siBisiercst FO.H. Kapaynos [4]. B cooTBeTcTBHU € €ro y4eHHEM,
ObuIa BBIAEICHA TPEXYaCTHAS! CTPYKTYpPa SI3bIKOBOW JIMUHOCTH, BKJIIO-
Yarolast JISKCUKOH, Te3aypyc M MparMaTtikoH [4]. YpoBeHb JeKkcHKOHA
TaK Xe Ha3bIBaeTcsi BepOasbHOOCEMaHTUYECKUM, BKJIIOYAIOIIUM Bep-
0aIbHO-aCCOLMATUBHYIO CETh JICKCHUKO-TPAMMAaTHYECKUX €OUHHUL, 3TO
HYJIEBOI YPOBEHb BIaJCHUA S3bIKOM. Te3aypyc CBS3aH ¢ KOTHUTHBHBIM
YpOBHEM, BKJIIOYAIOIIEM KOHIICITHI, WACH, NOHSATHSA, BepOanbHbIe BbI-
pakeHHs B BUAE ad)OpU3MOB, KPBUIATHIX BBIPAKEHUH, MOCIOBULL, TIOT0-
BOPOK, CIUHMIL A3bIKA U PEUH, ABIIIFOIINXCS XPAHIIUIIEM KyJIbTYPHON
undopmanmu Hamuu [6, c. 23]. K cpeacrtBam BbIpaKeHHs JaHHOTO
YPOBHS OTHOCSITCSI TaK e Mpele/IcHTHbIe ()eHOMEHBI M AJLTFO3UBHEIC
umeHa. W.M. XameeBa mpomomkmia pa3paboOTKy IMpeICTaBICHHOTO
Mmoxoja Ha 0oJsee TIIyOMHHOM ypOBHE B acliekTe OOyYeHHs CTyICHTOB
ayJMpOBaHUIO U BbissBUIIA Te3aypyc | u tesaypyc Il [13]. [IBa Buaa Te-
3aypyca OTpa)kaloT THUIIbl ACCOIIMATHUBHBIX CBA3EH JIEKCHYECKUX €IU-
Huu. IlepBeie mpeacTaBIAIOT HEMOCPEICTBEHHBIC CBSI3M IJIaHA BhIpa-
JKeHHs U pedpepeHTa, B TO BpeMs Kak eMHHUIIbI, OTHOCSIIUECS K BTOPO-
MY THITY, CIIOCOOHBI BBIPaXKaTh INTyOOKHE acCOLUATUBHBIE CBS3HU C IIH-
POKHMM BEPTHUKAJIBHBIM KOHTEKCTOM, K KOTOPBIM OTHOCSITCS, B 4aCTHO-
CTH, aJUTIO3UBHBIE MMEHA. lIparMaTHKOH BBIXOIWT 3a paMKH BepOajib-
HOU MH(pOpManuu U 0OMeHa €f0 U MPHOOpeTaeT OIEHOUYHYI0 MapKUPO-
BAaHHOCTb. MHOTHE y4YeHbIE CXOISTCS BO MHEHHUH, YTO NMpPELEIEHTHBIC
TEKCThI OTPAKAIOT CreM(UKY TparMatukona [6, c. 23].

JIMYHOCTD SIBIISICTCS OJAHUM W3 IEHTPAILHBIX TIOHSATHH JIMHTBO-
KyJIbTyposioruu. CaM Mpolecc MHTEPAKIUN KOHIENTOCHEPHI KYIbTYphI
U S3bIKa OCYILECTBISIETCS OJiarogapsi TBOPUECKOM HEsITENbHOCTH JHY-
HoctH [3, c. 48]. Kak otmeuaer .B. 3pI1K0Ba, UMEHHO JINYHOCTD SIBJISI-
eTcs YHUKaJIbHBIM «MEIHaTOPOM», OJarojapsi KOTOpOMY OCYIIECTBIIS-
eTcsl CIOXHEHIIMI mpolecc CeMHOTHYECKOTO NpeoOpa3oBaHuUsl BCETO
LHEHHOCTHOTO COJEpKaHUsl KOHLEeNTochepsl KyJIbTyphl B MHYIO (OCO-
OyI0) CEMHOTHYECKYIO cpexy — s3bIK [3, ¢. 48]. SI3pikoBast IMYHOCTD
SBJISIETCS TJIABHBIM 3BEHOM B MPOLIECCE B3aMMOEHCTBUS S3bIKA U KYJIb-
Typbl. Ha coBpeMeEHHOM 3Tane u3ydeHue A3bIKOBON JIMYHOCTH MPOJIBH-
Hysock Buepen. I.1. borun cuuraer, 4To S3bIKOBas JINYHOCTh JOJDKHA
paccMaTpuBaThCS B PEUEBOM acCIeKTe, C TOUKH 3PEHHS TOTO, KaKHUe BbI-
CKa3bIBaHMUS YEJIOBEK CIIOcoOeH npou3BoauTh [3, c. 51]. B.B. KpacHbix
MpeUIaracT KOHLENINIO «UYEJIOBEKa TOBOPSIIETO», COrIacCHO KOTOPOU
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CYILIECTBYET S3bIKOBas JMYHOCTh, pedyeBas JUYHOCTh U KOMMYHHKa-
THBHas TMYHOCTH [3, c. 51]. SI3bIkoBasi JTUYHOCTH MPOSBIIsiET ceOs B
peueBoil AeATeNbHOCTH. PedeBast IMYHOCTh NPOSIBISAET ceOsl B KOMMY-
HUKaluyd. KOMMYHHMKAaTUBHON JIMYHOCTBIO SIBJIACTCA KOHKPETHBIN
ydacTHUK oOmienus. O000IMMB UMEIOLIHecs] B HACTOAIIEe BpeMs MO~
XOZpl K IOHUMAHHUIO SI3BIKOBOM JTMUHOCTH, B.B. 3pIKOBa nemaeT BbIBOA
0 TOM, YTO JaHHas IpoOieMa U IOHSITHE YPE3BBIYANHO Ba)KHBI VIS
JIMHTBOKYJIBTYpOJIOTHYECKUX HccaenoBaHuil. IloHatue KynpTypHO-
S3BIKOBOM JIMYHOCTH MMEET METOAOJIOIMYECKyro 3HaunMocTh. Ha co-
BPEMEHHOM JTalle Pa3BUTUS JIMHTBOAMIAKTUKH H JIMHTBOKYJIBTYpOJIO-
I'MU HEOOXOMMO YUUTHIBATh MHTETPAIbHOC TOHUMAaHUE TUIHOCTH [3].

AKTyaJbHBIM CTaHOBHUTCS BOIPOC O TOM, Kak (hOpMHpOBATH
BTOPUYHYIO sI3bIKOBYH0 JuuHOcTh. H.J[. TI'anmbckoBa mnogyepkuBaeT
MBICIIb O TOM, YTO B COBPEMEHHOM METONYECKON HAYKe UCIIOIb3YIOTCS
Takue MOAXOMAbl K OOYYEHHIO WHOCTPAHHOMY SI3BIKY, KaK JIMYHOCTHO-
OpPUEHTUPOBAHHBIN, KOMIIETEHTHOCTHBIN, MEXKYJIbTYPHbIN (JINHI'BOCT-
paHOBETYECKHA, KYJIBTYPOICHTPUUECKNAN), aKCHOJIOTHYECKUH, WITH
[ICHHOCTHO-OPUEHTUPOBAHHBIN, aHTpONOLEHTpUYeckuid [2, c. 65]. Ta-
KUM 00pa3oM, JTMHTBOAMJAKTHKA TaK K€ BIUIOTHYIO MOJXOAUT K MPO-
O6nemaM 00y4yeHHS KyJBTYPHBIM LIEHHOCTSIM B HUX LIEJIOCTHOCTH, KaK U
(GWIIONOTHS ¥ TUHTBUCTHKA B LIEJTIOM.

Mpbl cuuTaeM, 4YTO TaKOW MpEAMET, KaK MHTEpIpEeTalus Xy/10-
JKECTBEHHOI'O TEKCTa Ha ypOKaX aHTJIMHCKOTO SI3bIKa B CTapIICH IIKOJe
C yriyOJieHHBIM M3yYEHHEM aHTJIMICKOTO A3bIKa UMEET OOJIbIINE Tep-
CHEKTHBBI I (POPMUPOBAHUS KYJIbTYPHO-S3bIKOBOW JIMYHOCTH. Bo-
MpocaMi MHTEPIPETANH XY0KECTBEHHOTO TEKCTa, METOIWYECKUMHU
acnektamu Tmpobnembl 3aHuManuch U.B. ApHonba, K.A. JlonmnHuHa,
A .N. lomammuesa, B.A. Kyxapenko, B.b. CocHosckas, B.B. Katepmu-
Ha, D.I'. Psbnena u apyrue. Kak ormeuaet JI.A. [lorocsH, uaTepnpera-
LS XyJOKECTBEHHOIO TEKCTa CHOCOOCTBYET PAa3BUTUIO PEYEBOH KOM-
METEHIINY, PA3BUTUIO S3BIKOBOW KOMIIETEHLIMH, COLMOIMHIBUCTHYE-
CKOW KOMIICTEHIINH, COLMOKYJIbTypHOH Kommetenimu [10, c. 47].
O.B. Cnaunip oTMe€YaeT, 4To B MPOLECCE HHTEPIPETALNN XYHOXKe-
CTBEHHBIN TEKCT OXKHUBAET, CTAHOBUTCA YaCThIO JINYHOTO, SMOLIMOHAIIb-
HOT'O, 3CTETHYECKOTO OMBITa yuTaronmux [12, 246]. Oco6eHHOCTRIO OTe-
YECTBEHHOU MIKOJIBI HHTEPIIPETALNHN XYIOKECTBEHHOTO TEKCTa SIBISET-
csl 00s3aTENbHBIN BBIXOJ HAa HPABCTBEHHBIE MOHATHS. DTO O3HAYAET,
YTO 3aHATHS 110 HHTEPIIPETALNHN XY I0KECTBEHHOI'O TEKCTa MOTYT CIIO-
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coOCTBOBaTh (DOPMUPOBAHUIO JIMHTBOKOTHUTUBHBIX YEPT BTOPUYHOU
S3BIKOBOM JIMYHOCTH, B CO3HAHMUH 00YYaIOIIETocs MPOUCXOIUT POPMHU-
POBaHHE XYyIOKECTBEHHOI'O KOHIEINTa, NPHHAIJICKAILEIO KyJIbType
W3y4yaeMoro s3bIKa, IEPBOHAYAIbHAS KapTHHA Mupa O0yYaroLerocs
pacumpsiercsi, JOMOJHIETCS HOBOM HMH(poOpManueil, 4T0 B KOHEYHOM
UTOre NPHUBEINET K JKEJAaeMOMY YPOBHIO BiajeHus KynbTypol. Ilon-
YEepKHEM, YTO B HAyKe IPUHATO MOJIOKEHHE O TOM, YTO XyIOXKECTBEH-
HBIH KOHILIENT MpeACTaBisieT coboil TpaHchopMaluio JTHHIBOKYIBTYP-
HOT'O KOHLEMNTA, CIEJCTBUEM €r0 CMBICIOBOTO U CUMBOJIMYECKOTO pa3-
BUTHS B paMKax HH/MBHUIYaJIbHO-aBTOPCKON KapTHHBI MHpBI [7, c.
147].

Mpl cunTaeM ajuTIO3UBHOE UMsI OHOM M3 €IUHHMII B TpOIecce
npruoOpereHns (HOHOBBIX 3HAHMH. AJITIO3UBHBIE MMEHA NPEICTABIISIOT
c00OH OTCBUIKM Ha KyJIETYPHO-A3bIKOBbIE (DAKTBI, BOLIEIINE B 30JI0TOM
¢doHa KyJAbTYyphl. B Hayke Tak ke MCTHONB3YyeTCs MOHSATHE MpeLeaAeHT-
HOT'O TEKCTa, MpeleAeHTHOH cutyaunu U umend. H.A. Ky3pmuna ot-
MEYaeT, 4TO MNPELEICHTHOCTh COOTHOCHTCSI C TE€M, YTO IMPOUCXOIUT
ceifuac M aKkTyaJbHO CEroJiHs, HO BOBCE HE 00s3aTeNnbHO OyAeT 3HaYM-
Mo 3aBTpa [9, c. 204]. Ammto3uBHBIE UMEHA COOTHOCSATCS C MHTEPTEK-
CTYaJIbHOCTBIO, TIOHUMAEMOI KaK TPAHCIHMPYEMbIH KOI KyJBTYPHI KakK
CHCTEMBbI TPAAWLUOHHBIX AJISI YeJIOBEYEeCTBA LICHHOCTEH MaTepHaIbHO-
ro ¥ JIyXOBHOTO MHUpAa, MPENEJICHTHOCTh — SIBICHUE XH3HH, KOTOPOE
MOXET CTaTh WJIH HE cTaTh (hakToM KyibTypsl [9, ¢. 204]. B.B. Karep-
MHHA YKa3bIBa€T Ha CIIOCOOHOCTh MMEH PENpe3eHTHPOBaTh OHOMACTH-
YEeCKHl KOHIENT U BBICTYNATh B KAUECTBE CPEJICTBA B3aMMOJCHCTBHS
3HaKOBBIX cucTeM [5]. Kpome Toro, «u3ydeHne Xya0KeCTBEHHONH OHO-
MacTUK{ OTKpPbHIBaET MyTH AJs Oojiee IIIyOOKOro MO3HAaHUs YeJIOBEKa
KaK 4iIeHa KyJIsType» [5, c. 4].

CBOIO METOJIMKY HCIOJIb30BaHUs TMOTCHIIMANA TPEIeeHTHBIX
UMEH C LeNbl0 (POPMUPOBAHUS YePT BTOPUYHOM S3BIKOBOM JMYHOCTH
npuBoasat E.A. Komoukuna u T.B. Cenesnena [6]. OOyueHue ucmoib-
30BaHMIO MPEIIEACHTHBIX UMEH JIOJDKHO HAUYMHATKLCS ¢ aHAITN3a MaTepH-
ana y4yeOHHMKa, OCOOCHHO YYEOHMKOB [UIs YITYOJIEHHOTO HW3y4YeHHs
MHOCTPAHHOTO s3bIKa. MOXKHO MPEAJIOKHUTH O0YUaIOIIMMCS 3ar0JIHUTh
TaOJNHILy, KOTOpasi COACPIKUT TaKue KOJIOHKH, KakK IMpeleIeHTHOEe UM,
UCTOYHUK, 3HAUYCHHS B OpPHUI'HHANE, yIOTpeOIeHue, MepeBoibl Ha pyc-
ckuil s3bIK. [loMCK M pacKpbeITHE MCTOPUKO-KYJIBTYPHBIX CMBICIOB H
acCcoLMaLMil MOXKHO MPEUIOKUTh yYallUMCs B BUJE CAMOCTOSITEIbHON
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paboThI C MOCIAEAYIOIIUM MPEACTABICHHEM PE3yIbTaTOB B BUAE JTOKJIA-
JI0B U mpe3eHTanuii. Kpome Toro, aBTOpsI NpeAsaratoT BHIMOIHSTD 3a-
JlaHUsI Ha COOTHECEHHUE 3arojIOBKOB M OTPBIBKOB TEKCTOB, IEPEBOJIA
MMEH Ha PYCCKHH SI3BIK, IOUCK U OTOOP MPUMEPOB COBPEMEHHOI'O YIIO-
TpeOJieH!sI UIMEHH C TIPHUBJICUYCHHEM MHTEpHET-pecypcoB. PaboTa mpo-
BOIUTCS B Iapax, rpynnax, Kaxnaas u3 KOTOPBIX OTBEYAET 3a CBOIO 00-
JIACTh YKa3aHHOTO TIOWCKA, 3aTeM PEe3yJbTaTbl CYMMHPYIOTCS M MIPHUBO-
IUTCS Ha BceoOmee oOcyxkneHne. Mbl MOXKEM HCIOJIB30BaTh JaHHbBIE
npuemMbl B paboTe HajA ajUIlO3MBHBIMH WMEHAMHU B XYAO0)KECTBEHHOM
TekcTe. [IoMIMO IPUBEAEHHBIX, MOYKHO HCIOJIB30BaTh OTPBIBKH TEKCTA
C aJUTIO3MBHBIM UMEHEM U MOTNPOCUTH 00yUaIoIInXCcsl IEpeBECTH, HATH
WCTOYHMK WJIM WIITIOCTPAINIO, KIII0Y K 3arajJke UIMEHHU B TeKcTe. Mox-
HO TaKKe MPEUIOKHUTh TEKCT C MPOMYCKaMH W CIHCOK aJUTFO3MBHBIX
MMEH, He0OXOANMO BCTaBUTh MPOITYCKH UMEH.

MOXHO TaKkKe JOMOJHUTh METOAMYECKHE MPUEMBI O0Y4eHUs
WCIIOJIb30BaHMIO aJTIO3UBHBIX UMEH MpuMepamMu u3 pabotsl E.b. BricT-
paii, JLLA. Benosoii, O.H. Brnacenko u T.B. IllteikoBoii [1]. ITpencras-
JIieTCsl BO3MOKHBIM HCIIONIb30BaTh METOJ| MPOEKTOB, POJIEBBIE HIPHI,
urpy «AyKIHOH», HECKOJNbKO BHAOWU3MEHHUB e€€. YUalluMCi MOXET
OBITH MPEIIOKEHO HA3BaTh ACCOLUALIMIO C AJIFO3UBHBIM UMEHEM H I10-
JIO)KUTh IPUMEP C UMEHEM B «CYHIYK C COKpOBUIIaMW». HHTEepecHBIM
spisiercst mpueM «O0ydeHue 1o cTanuusmM». OOyyaromuecst moIyqarT
Ha CTaHIUAX 33JaHHSA W BBINOIHIIOT WX WHAMBHIYaIbHO WIH B Iape
WM rpynne. Bee 3aganusi TeMaTHYECKH CBA3aHBI, HAIIPUMEpP, OHU MO-
T'YT BKJIIOYATh «MPOYUTAN OTPHIBOK U3 XYJOKECTBEHHOTO TEKCTa», Ie-
peBean, OTpeeI acCOUHAIUN AJUTIO3UBHOTO HMEHH, TOCMOTPHY KHUTY,
BBINWIIY HA3BAHHUA. .., COCTaBb CHHKBEHH IO CIEAYIOIEMY allTOPUTMY:
I[BET, YTO 3TOTO IIBeTa (IIPEIMET), T1Ie, O YEM JyMaeTe, TISIH WK Ipo-
YUTaB 3TO UM, 3aKIIFOUECHHE.

Taxum 0O6pa3oM, COBpeMEHHass METOANYECKas HayKa 1o o0yyde-
HUIO WHOCTPAaHHOMY SI3BIKY CTaBUT Iepej Iemaroramu 3aady (opmu-
POBaHUA KYJIbTYPHO-SI3BIKOBBIX YEPT BTOPUYHOM SI3bIKOBOM JIMYHOCTH.
Mp!l npennaraeM HCIOIb30BaTh METOABI pabOTHl HMPU WHTEPIPETALUH
XYJIO’)KECTBEHHOI'O TEKCTa, COAEPXKAILEr0 ajulto3MBHBIE HMMeEHa. [lpu
paboTe co CTapIIMMH IKOJBFHUKAMHU B KllaccaxX ¢ YTriayOJeHHBIM H3y4e-
HUEM aHTJIMHACKOTO s3bIKa. MIHTEprpeTanys Xym0KeCTBEHHOTO TEKCTa
MOJET CIOCOOCTBOBATh MPHUCBOCHUIO JIMHTBOKYJIBTYPHBIX KOHLETITOB
yYamuMucs, (GOPMHUPOBAHHIO UX BTOPHUYHOH SI3BIKOBOW JINUHOCTH B
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KYJIbTYPOBCIYECCKN-OPUCHTHUPOBAHHOM HAIIPABJICHUH.
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METOJIMKA TIAHUPOBAHHUS
3AHATHS IO AHTJTHHCKOMY
SI3BIKY HA OCHOBE
HENPOJINJIAKTHYECKOT O
MOJIXOJIA

AnHoTauug. TexHosoruum cTpemMu-
TEJIBLHO Pa3BHUBAIOTCS, B TOM YHCIE B
CWIIy TIOBBINICHHUS HHTEpeca K (PyHK-
LUOHUPOBAHHUIO YEJIOBEYECKOI'O MO3-
ra, B CBSI3M C 9TUM HEHpOHayKu odOpe-
TalT 0coOyro momyssipHOCTh. [lojo-
KUTENBHBIC PE3yNbTaThl IPUMCHEHUS
HEHpOMUAaKTUIECKOTO IMOAXO0Ia K
00ydYeHHNI0 JAEMOHCTPUPYIOT HAy4YHBIE
HCCIICAOBAHUS MHOTHX 3apyOeKHBIX
y4eHsIX. B maHHOW cTaThe IMpencTaB-
JICHAMETOJMKA IUIAHUPOBAHUS 3aHA-
TUH IO aHMNIMACKOMY SI3BIKY, OCHO-
BaHHas Ha IOJOXEHUIX HeHpoIaugak-
THKH, YYUTHIBAIOIIAX MO3TOBBIC MAT-
TepHBI M OOBEAMHSAIOUINX (U3NIe-
CKYI0 aKTHBHOCTH C OBJIQJICHHUEM S3bI-
KOM.
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NEURODIDACTIC-BASED
ENGLISH LESSON PLANNING
METHODOLOGY

Abstract. Technologies are rapidly
developing, including due to the
increased interest in the human
brain, in this regard, neuroscience is
gaining particularly high popularity.
The positive results of the applica-
tion of the neurodidactic approach
to learning are demonstrated by the
scientific research of many foreign
scientists. This article presents a
methodology for English lessons
planning based on the provisions of
neurodidactics, taking into account
brain patterns and combining physi-
cal activity with language acquisi-
tion.
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B Hacrosmee BpeMs B 00pa3oBaTeIbHOM JIaHIIIadTe HaOIIO-
JIAI0TCA CYILECTBEHHBIEC MepeMEHbI, IPOUCXOIUT MIEPEOCMBICIICHHE Tpa-
TUITMOHHBIX TOIXOA0B OOYYEHHUS: Mepexojl OT MOAXO0Na, OPUEHTHPO-
BaHHOTO Ha MPETOaBaTeNs, K IMOAX0Iy, OPHEHTHUPOBAHHOMY Ha 00Yy-
YaloIIerocs, MOTYEPKUBACTCSI 3HAUUMOCTh Pa3BUTUS Y OOYUaIOMINXCS
YMEHUH pPEUeBOW NESTEIBHOCTH, & HE TOJIBKO (OPMHPOBAHHE SI3BIKO-
BBIX HAaBBIKOB. TE€XHOJIOTHH CTPEMHUTEIIEHO DPa3BUBAIOTCH, OCOOEHHO
BBICOKYIO TOMYJIAPHOCTEOOpETAaIOTHEHPOHAYKH, B YACTHOCTH HEHpOIH-
naktuka[6].IlpuBnekaTenbHOCT,  HEUPOAUIAKTHUECCKUX  IPUHIIUIIOB
00yCIIOBIIIA X TIPUMEHEHNE B CaMBIX PA3HBIX OOJIACTSIX: OT O0yUYEeHHUS
nHPOPMAITMOHHBIM TexHoJorusM [12, 13] mo oOydenus mysbike [9,
10]. JlanHas paboTa paccMaTpUBACT KCIIOJIB30BAHUE MPHUHIIUIIOB
HEUPOAUIAKTUKY TP O0YUEHHUH B3POCIBIX aHTJIUHCKOMY S3BIKY.

CraHOBIIEHHE HEHPONENaroruKd KaK HayKH, MPOU30IUIO II0-
CpPEJICTBOM HHTErpanuu HehpoOuonoruu ¢ menarorukoid. B 1988 r.
Hemenkuil yu€nbiii [Ipaiic I'. BBEN TepMHUH «HEHpOAMIAKTHKA» (HEM.
Neurodidaktik) mist 0003HaYeHUST MEXTUCIUILTMHAPHONW 00JIacTH, Cy-
HIECTBYIONICH Ha MepeceYeHNH HEHPOHAYK, MeIarOTUKH U IICHXOJIOTHH.
Kynukosa O. B., gokrop ¢uionornyeckux Hayk, mnpodeccop MIJIY,
oTIpeeTsieT HeUPOIUIAKTHKY KaK «M3y4eHHE ClIOCO00B 3P (HEKTUBHOTO
0o0y4JeHHns: Ha OCHOBE Pe3yJbTaTOB UCCIIEAOBAaHNN (YHKIIMOHUPOBAHHS
CTPYKTYp TOJOBHOT'O MO3ra W HEpBHOH cuctemsbl» [3, c. 108]. Takum
00pa3oM, TepMUH HEHPOIUIAKTHKA MOXKHO ONPEJICIHTh, KaK MEXJINC-
IUIUTMHAPHYIO 00JIacTh HAYYHOTO 3HAHUS, TAE Pe3yJbTaThl HCCIIEI0Ba-
HUI TOJIOBHOTO MO3ra U 3aKOHOMEPHOCTEH ero (hyHKIIMOHWPOBAHHS
HaIpaBJIeHbl Ha MOUCK HarOosee YPPEKTUBHBIX MPUHITUIIOB U METOJIOB
OpraHuzauy o0pazoBaTeNbHOTO Ipolecca.

Ham ananu3 nepBOMCTOYHUKOB MOKa3al, YTO B OCHOBE HEHPO-
MATAKTHYECKOTO TOAX0/Aa JieXKaT 6 OTIMYHATEIHHBIX MPUHITUIOB: 1)
0e30macHOCTh Tporiecca 00ydeHHs (IICUXOJOrHUuecKas u (hu3ndecKas)
[2, c. 182]; 2) co3manue GnaronpHsATHOH IMOLMOHAIBHOW aTMOC(hEpHI;
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3) cTUMynIHMpOBaHHE AaKTHBHOW MO3UIMU oOydatommxcs [4, c. 94];
4) ruOKoCcTh y4eOHOW TPOrpaMMbl ¢ YYETOM HHIUBHIYaIbHBIX OCO-
OeHHOCTeH o0yJarommxcs; 5) MUKpooOydeHue - npodienne nHpopMma-
U Ha 4acTd [1, c. 66]; 6) orpaHUYeHHE BPEMEHH B CBS3H C YYETOM
MPOJOJDKUTENILHOCTH HETPEPHIBHOW KOHLIEHTPAIMU Y O0YyYalOIIUXCs B
3aBUCUMOCTH OT UX IICUXO(PU3UOIOTHIECKUX 0coOeHHOCTeH [7, ¢. 376].
Haydano moxaszaHo, 9ro (hu3mdeckne a3poOHBIE YIPaKHEHHS I10-
JIOKHUTENBHO BJIMAIOT Ha HEPBHBIC KJIETKU M HEHPOIMIACTUYHOCTH MO3-
ra. [lomumMo ynyumieHus namsiT, Gpusndeckas akTHBHOCTB TaKKe BIIU-
s€T Ha TIOBBIIICHWE KOHIEHTPAIlMH BHUMAaHHS, TIOMOTAeT OCTaBaThCS
coOpaHHBIM U Jiydnie (OKycHpoBaThcs. bronorunuecku 0aroTBOpHOE
BIIMSIHUE adpOOHOM (PU3NYECKO aKTHBHOCTH Ha 3JJ0POBBE MO3ra 00b-
SICHSACTCS CIIETYIOINM 00pa30oM: HHTEHCUBHBIE TPEHUPOBKH YIyUIIAIOT
KpOBOOOpaIleHne, OpraHu3M HACBIIIAETCS KHCIOPOJIOM, YTO CIIOCOO-
CTByeT BbIpaboTke nodamuua u O6enxa BDNF, a, cinegosatensHo, 00-
HOBJICHHIO KJIETOK OpPraHU3Ma M YKPEIJICHUIO HepOHHOH cBsizu [8].

YcBoeHHe sI3bIKa TPOUCXOTUT d(PPEeKTUBHEE C HCIIONB30BaHHU-
€M acCOIMaTMBHOM M MOTOPHOHM (IBUTaTENbHOM) MaMSATH, YTO TaKXKe
OTHOCHUTCSI K HEHPOIUAAKTUKE. ACCOLMATHBHAS MaMATh MPEICTABISET
c000i1 CBSI3b MEXIY YK€ UMEIOIINMCS 3HAHHEM U HOBOW ITOy4aeMOM
uHpopMareil. /[BurarenpHas (MOTOpHAs) MaMATh IMPEJICTaBISIET CO-
00l MCUXONOTHYECKHUI TPOIIECC 3allOMUHAHNS, XPAaHEHUSI H BOCIIPOM3-
BEJICHUs PA3JIMYHBIX JIBIDKEHUH, KOTOpHIE B CIlydae HEOOXOAMMOCTH
BEITIOTHSIFOTCSI YeJIOBEKOM aBTOMAaTH4YeCKH. [Ipu M3ydeHWn WHOCTpaH-
HBIX SI3BIKOB MCIIOJIb30BAHNE aCCOIIMATUBHON M MOTOPHOMW MaMsITH 0CO-
OCHHO Ba)KHO, TaK KaK CBSI3bIBaeT 00pa3 W JIBUKEHUE CO CIIOBOM H 3a-
KperisieT ux B namsaru| 11].

st pa3paboTKu Kypca 1Mo aHTIMACKOMY SI3BIKY JIJISl B3POCIBIX
Ha OCHOBE HEHPOIUIAKTUYECKOTO MOAXO0Ja MOXHO BBUICIHTH CIENy-
OIIUE IIaTH:

1. Onpenenutb ypoBeHb 3HAHMH YYaCTHHKOB Iepes HadaaioM
o0y4eHus1, a TaKKe WX MHTEPECHl U MoTpeOHOoCTH. JlaHHbII 1Iar mo3Bo-
JUT aJanTUPOBAaTh MaTEPHaIbl U METOABI OOYYEHHsI C YIETOM BO3MOXK-
HOCTeH, moTpeOHOCTEeH, OIbITa (KU3HEHHOTO U MPO(EeCCHOHATBHOTO)
KaKIIOTO 00y4JaroIIerocs.

2. OnpenenuTh 1eb 00yUYCHHS COBMECTHO ¢ 00YYaIOLUMHUCS U
3a1a4u 1Mo e€ JAOoCTIKeHuIo. BoBnedueHne oOydaromumxcs: MOoI0XKUTeNb-
HO BJIMSAET Ha YPOBEHBb JOBEPUS K HPENOAaBaTel0, YTO BJICUYET BhIpa-
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0OTKY TOPMOHA OKCHUTOLIMHA Y 00Y4YalOIIUXCs, a TAK)KE€ CTUMYJIOM BbI-
pabOTKH KOTOPOTO SIBASIIOTCS MOJIOKHUTENbHBIE SYMOLMH OKUAAHUS Ye-
ro-TO XOPOILEro, MoOyXIaeT yYaCTHUKOB OBbITH OTKPBITBIMU VIS pa3-
HBIX WJEH, a TaKKe HENOCPEACTBEHHO BJIMSACT HA MOTHBALMIO M Kaue-
CTBO JanpHeilmel paboTel. Onpoc MOXKET OBITH MPOBEAEH YCTHO WM
OHJIAMH C ITOMOILBIO 3aII0JIHEHUS (POPMBI.

3. CocraBuTh yueOHBIN Kypc, pa3paboTaTh MaTepualbl U CIUIa-

HUPOBATH 06y‘-IGHI/IC C y‘léTOM 0a30BBIX MMPUHIIAIIOB HeﬁpO)IH}IaKTHKH:

Ob6ecrieuntsp Oe30macHyr0, KOMPOPTHYIO Cpedy Ha 3aHSATHSX: BbI-
CTpanBaTh B3aUMOOTHOIICHUS HAa JTOBEPHU; MPEILyCMOTPETH HIPHI
Ha 3HAKOMCTBO, CIUIOYEHHE, IPYMIIOBYIO0 paboTy; MHTEPECOBATHCS
JKU3HBIO OOYYarOIIUXCs; YYUTHIBATH SMOIMOHANBHOE COCTOSIHUE
KaXIoro mpu padoTe; CHUMAaTh 3MOIMOHAJIBHOE HANPSHKCHUE C
MTOMOIIBIO IIYTOK, XBAIHUTH (MOOMIPATH aKTUBHOCTH) O0YyYaIOIHNX-
Cs; aKLUEHTHPOBAaTh BHUMAaHHWE Ha NPABWIBHBIX OTBETax OOJIBIIE,
YeM Ha HEeTPaBHJILHBIX; MTOCIE COBMECTHBIX UTP/S3bIKOBON MPAKTHU-
KA MOKHO HCIIOJIb30BaTh CEHCOPHBIH KOHTAKT C MMOMOIIBIO KecTa
«1all MATh» Ha aHMVIMACKOM SI3BIKE, 3TO 33aJICUCTBYET HEHPOHBI, a
TaKXXe MOBBIIIAET JOBEPUE K MPENOJaBaTeNto, YTO B CBOIO OYepe.lb
CHIDKAET CTPECC U MOBBIIIAET MO3TOBYIO aKTHBHOCTb.

Kaxnoe mpencraBieHHe CONPOBOXKIACTCS AIJIOJUCMEHTAMH IS
NoJ/IepKaHus y4acTHHKAa U cOpoca SMOLMOHAIBHOTO Hampsbke-
Hus.Ha nanHOM sTame mpoucxoauT obecriedeHne SMOIMOHAIBHO-
Oe3omacHO aTtMocgephl, 32 CYET Yero MPOUCXOOUT BbIpaOOTKa
rOPMOHa OKCHUTOLIMHA, KOTOPBI CHMXKAeT FOPMOH cTpecca KOpPTH-
301, TEM CAMBIM TIOBBIIIAsE MO3TOBYIO aKTHBHOCTb.

Yaensatb oco0oe BHUMaHHE MOATOTOBUTEILHOMY 3Tally: OTIIPAaB-
JSTH HOBBIE CIIOBA/HOBYIO TEMY YUYCHUKAM 3apaHee Tepell 3aHsTU-
€M, 9TOOBI CHU3UTH CTpecC y 00y4aromuxcs, KOTOPbIi BbIpadaThI-
BaeTcs MpH MOJy4YeHUH HOBOM MH(opMmarmu. B Hauane ypoka pe-
KOMEH/IyeTcs 00paTuThCs K M3YUeHHBIM paHee TeMaM, 4To odecrie-
yuBaeT HPQEKT MNpaliMUHTra, SBICHHUS WMIUTMIUTHOH HaMATH
(ckpbITON MaMATH) [5],KOTOPBIH YIy4IIaeT TOTOBHOCTh K BOCIIPHSI-
THUIO ¥ M3YYEHUIO HOBOI'O MaTepuaia. BeejieHre HOBOro Marepuaa
JOJDKHO TOAKPEIUIATHCS HWMEIOIIMMECA 3HAHUAMH M OOecredu-
BaTbCS CO3JaHMEM TaKMX CUTyallMd W 3a1ad, B KOTOPBIX HE0OXo-
JUMO TIPUMEHEHHE NOTYYCHHBIX 3HAHWH, TAKUM 00pa30M yCHIIUTCS
HEHpOHHAsI CBSI3b, @ 3HAYMT, HOBasI MHPOPMAIHSI JIyUllle 3aKPETHT-
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cs1 B maMaTu.CBsi3b mporecca oO0ydeHHs B3pOCIBIX C MX KH3HEH-
HBIM U MPO(ECCHOHANBHBIM ONBITOM 3aHUMaeT 0co00e 3HaYCHHE.
OO0y4enne MTOMHKHO OBITH CBS3aHO C pPeaNbHBIMH MPO0OIeMaMy U BO-
IpOcaMH, 9TOObI 0OyJaromuecs: BUJAEIH, KaK IPUMEHSITh CBOU 3Ha-
HUSI Ha TPaKTUKE: MOJICIMPOBATh KU3HEHHBIE CUTYalllH C pacipe-
JIEJICHNEeM poJieit (B oTele, adporopTy, Ha OM3HEC-MEPONPHUSITHH U
T.J.), TIPUMEHATH Kelic-MeTonm. JleMOoHCTpHUpoBaTh COOCTBEHHBIH
uHTepec (ImpernoaaBaTensi) K U3y4aeMOMY SI3bIKY U JCIHUTBCS JKU3-
HEHHBIM ONBITOMBCE 3TO MHUHUMH3HpYET CTpecc, MONydacMblil B
nporecce YCBOCHUS HOBOH HH(OPMAIHH.

[IpenycMOTpeTh NOAKIIOUEHUE ACCOLUATUBHON U MOTOPHOU Hamsi-
TH TIOCPEJICTBOM CBSI3W MHOCTPaHHBIX CIIOB/(hpa3 ¢ xKecTaMH, acco-
ouanusMu, 06pa3aM1/I, ABMXCHUAMMU, CTApaThbCd MUHUMHU3HUPOBATH
HCIIOJIb30BaHNE POJIHOTO S3bIKAa HA YpoKax (YUHTh CIIOBa HE depe3
MepeBoyl, a depe3 oOpas/accorualivio/IBmkeHne). BkimoyaTs B 3a-
HSTHS TaHIpBI, NIECHU, COIMPOBOX/AAS CJIOBA ONpEJeICHHBIMU JKe-
CTaMU/IABWKCHUSMH, MPUKPEIJICHHBIMU K cloBy/¢paze. IIpoxy-
MaTh 00BSICHEHHE TPAMMATHKH C TIOMOIIBI0 00pa30B: MCHOIb30Ba-
HUue 00pa3oB, MeTahop M aHAJIOTHH MOMOraeT YYCHHUKaM JIydIle
IMOHMUMATD CJIOKHBIC KOHUCITHI I'PaAMMATUKHU 1 3alIOMUHATDH UX.
[MpumeHsTh a3pO0HYI0 PHU3MUYECKYIO0 aKTUBHOCTh Ha 3aHSATHSIX IS
HOBBIIICHHUS MO3TOBOW aKTHBHOCTH M BOCTIPHATHS HOBOTO MaTepH-
ajla: akTHBHBIC MTPBI, TAHIpBI, (PUTHEC, A9POOHKA, YAHTHI, HU3. MH-
HYTKa, 3apsijika ¥ JApyrue BUIbI a3poOHOI akTHBHOCTH. Vcmonb30-
BaTh MY3BIKAIFHOE CONPOBOXICHHE HAa HW3y4aeMOM S3BIKE I10]
OIIPEICIICHHYIO TEMY C ONPEIEeNICHHBIM CIIOBAPHBIM 3aracoM, MOJ-
KpeIUIsTh clioBa U (ppasbl KecTOM/IBIKEHHEM B MOMEHT WX BOC-
MPOU3BEJICHHS, COTPOBOYXK/Iasi MOBTOPEHUEM CJIOB BCIIyX.B mporiec-
ce a’poOHON TaHIIEBAJILHOM PAa3MHHKH MO3T HACHIIIACTCS KHCIIO-
poJioM, 00pa3ysi HOBBIC CHHAIICHI, YTO YJIYYIIAET MaMsTh, AeJas
oOydenue Oonee 3(pPeKTHBHBIM.

Hcnonps30BaTh MyJbTUMEIUNAHBIE PECYPCHl U UHTEPAKTUBHBIE MeE-
TOJIBI OOYYEHHsI TaKHe KaK BUAEO, ayAHO U MHTEPAKTUBHBIC MpPU-
JIOKEHUs, UTPbl, JUCKYCCHH, TBOpPYECKHE 3aJaHus, pabdoTa B ma-
pax/rpynmax, 3To IOMOXET o0ydaromumcst 6onee 3pGeKTHBHOMY
BOCIIPHATHIO M 3alIOMUHAHUIO HH)OpMALIKH.

Crpouts o0yueHHe 10 MO MUKpPOOOyUYEeHHE, KOT/la HOBasl MH-
¢dopmanus BbAAETCS MAJIBIMU YacTSAMH, ITIOCTOSIHHO BO3BPAIIATHCS
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K YCBOGHHBIM TeMaM. BakHO, 4TOOBI y Kax101 4acTH ObliIa YyeTKast
uaes, W 4TOOBl Kakgas Mocieayiolas 4acTb ObUla CBs3aHa C
npensiaymeii. Bocpusarre HOBOM mH(QOpPMAaUK MaTbIMA TTOPITHS-
MU CHH)KAaeT YPOBEHB CTpecca, JenaeT o0yueHue 6omnee 3pPpexTus-
HBIM, pe3ysbTaT oOyueHHe BUAEH OBICTpee W 3TO JaeT obyuaro-
HIMMCS CTUMYJI K IPOIOJIKEHHUIO.

MakcuMaiabHO afanTHPOBaTh 00y4YeHHE K MHIMBHIYalTbHBIM OCO-
O0eHHOCTSIM OoOydaromuxcs. Kypc MokeT M3MEeHSThCS B IpOIEcce
00y4eHHsl, UMEHHO MTO3TOMY Ba)KHO COOMpaTh OOpPaTHYIO CBSI3b MO-
cie kaxaoro ypoka. CoBMecTHbIH BbIOOp conmepxkanusi, GopMm, Me-
TOJIOB, ICTOUYHHKOB M CPEIACTB 00yueHHMs, OOCYXKIECHUE Ipolecca
00y4YeHHsI ¢ YYCHHKOM TOMOXET IepPCOHaIM3NUpOBaTh 00yueHHE,
YTO MOBBICUT LIEHHOCTHh 00yueHHs Ui yueHHuka. Kpome Toro mpu
TaKOM ITOAX0/Ie00yUaIONIMiACS TIepeHuMaeT Ha ce0sl OTBETCTBEH-
HOCTh 32 Y4eOHBIH mpoLecc, 3TO YAOBIETBOPUT OTPEOHOCTH B ca-
MOCTOSITEILHOCTH M CaMOKOHTPOJIE, YTO Ba)KHO JJISI B3POCIIOTO
00y4aeMoro, CONMpUYacTHOCTh K 00pa3oBaTeILHOMY TpoLeccy To-
BBIIIIACT MOTHBALIUIO CYOBEKTA.

Co3maBaTh BO3MOXXHOCTh OOIIEHHUS C TMPEICTABUTEISIMH IPYIHX
KYJIBTYp, CBSI3aHHBIX C M3y4YaeMbIM sI3bIKOM/mpeameToM. [Ipwuria-
1IaTh TOCTe — WHOCTPAHHBIX WJIM COOTEUECTBEHHHKOB C OTpese-
JICHHBIM  ONBITOM  M3Y4aeMOIro  SI3bIKa/KM3HM 32  TpaHH-
LEH/KOMMYHHUKAIMU € IPEACTaBUTEISIMH IPYTHUX CTpaH (TaKkKe U B
pexxuMe oHIaiiH). Brimroyars cTpaHoBeaUECKUI acIEKT B CO/IEpIKa-
HHUE y4yeOHOW mporpaMmbl, 1aBaTh HHPOPMALMIO O KyJIbType, Tpa-
JULHSX, MEHTAJUTETe PACCMaTPUBAEMOM CTpaHbI, TaK KakK 3TO HE
TOJIBKO pacIIUpSET KPYro3op, HO U IIOMOTaeT Jydllle ITOHATh U3Yy-
YaeMblid 3bIK (TpaMMaTH4YeCKHe MpaBWiia, CTPYKTYPY s3bIKa, CIIO-
Ba, UJIMOMBI, [IEHHOCTH), CIOCOOCTBYET Pa3BUTUIO MEKKYJIBTYPHOH
KOMIICTCHLMH, TOJCPAHTHOIO OTHOUICHUA K MPEACTABUTCIIAM APY-
THX HapOJIOB.

Y4nuTEIBaTH MIPOAOKUTEIIBHOCTD HereprBHOfI KOHIOCHTpAaLun
o0yyaromuxcsi Ipyu OpraHU3alry 3aHATHH. Y B3POCIBIX OHa CO-
cTaBJsieT OKoJio 15-20 MUHYT, Ba’)KHO MEHSTHh BHU] ACSITEIbHOCTH
Ha ypoke. Bpems momkHo pacrpenensitbes mo npuaimmy 1:2:3, co-
OTBETCTBEHHO, HA YPOKE JJIUTENBHOCTHI0 60 MHHYT Npe3eHTaLus
HOBOTO MaTepHaia J0JDKHA COCTaBIATh He Oojniee 12 MUHYT C yde-
TOM BOTIPOCOB OT O0YYaOIIUXCS O TEOPHH, IIPAKTHKA TEOPHH C T0-
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MOIIBIO BBIITOIHEHUS 33aHuil (KOHTPOJIb MPOU3HOILICHHUS, UCTIOIb-
30BaHMsI TPAMMATHUKU U KOPPEKIHsI OMIMOOK) - 24 MUHYTBI, CTaIus
cBobomHol mpakTuku (informationgaps, a roleplay, a communi-
cationtask, boardgames u T1.1.) 36 MuHYT. B nmanHO# Merommke
npeaaraeTcs 4epeoBarh 2 1 3 dTan ynpakHEHUSIMH ¢ IpUMEHe-
HUEM (U3HYECKON aKTHBHOCTH M MY3BIKaJIbHBIM COIPOBOKICHHEM
(B COOTBETCTBUM C TEMOH 3aHATHSA) VIS YIy4IICHHS KOHIIEHTpa-
ud, 3(Q(GEeKTUBHOCTH BOCHIPHUITUS HOBOM MH(OpMAIWH, MOBHIIIE-
HUEM BOBJICYCHHOCTH COTJIACHO MPHUHIMIAM HEHPOAHIAKTHYECKO-
TO MOJIX0/a.

ObGecrieunTh pa3HOOOpa3Ne OKPYKAIOIIEeH AeHCTBUTENLHOCTH, 3pH-
TEJIBHOTO TIOTOKA, CIYXOBOTO IIOTOKa (MHTOHUPOBAaHHE, CMCEHA
TeMIa, may3sl U T. [1.). M30erat MOHOTOHHOCTH B Tpolecce o0y-
YeHUs, TaK KaK MPUBBIYHOCTh W HEM3MEHHOCTh OKpY)KaIOIIeH aei-
CTBUTEIBHOCTH B TEUYCHHE [UIUTEIHHOTO BPEMEHH HPUBOMAT K
CHMKCHHIO aKTUBHOCTHU CCHCOPHBIX CUCTCM.

Omnpenenuts METOABI OLEHKH 3HAHUW U MPOBOJUTH PEQIIEKCUIO B
KOHIIE Ka)XJIOT0 3aHATHS M Y4eOHOTO Kypca B LIEJIOM.

IIpuBeneM npumep IUiaHa 3aHATHSA 0 AHIVIMMCKOMY S3BIKY C

MIPUMEHEHUEM HEHPOIUAAKTHIECKOTO MOIX01a!

Taomuma 1
IInan ypoka no aHrIMHCKOMY SA3BIKY C IPUMEHEHUEM
HEHWPOIMJAKTHYECKOT0 I0IX0/1a

Ne | Ilapamerp Onwucanne
1 | YueOubrii AHTTTMACKYH S3BIK
peaMeT
2 | YpoBeHs
P Al, A2. 18 - 40 rer.
A3bIKa W
BO3paCT
3 | Tema 3ans- | HanpaBnenus B mpocTpaHCcTBE
TS
4 | Uenb u | CoBepIIEHCTBOBaHNE YMEHHUH AMAIOTMYeCKOM peud U BOC-
3a1a4n NPUATHS AaHIIMICKOM peun Ha ciyX 1o Teme «Hampasnenus
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Ne | ITapamerp Ornucanue
B TPOCTPAHCTBE»H HCIOJNB30BAHHEM TJaroioB B Pre-
sentSimple.
3akperuieHe JIeKCHIecKuX eauHul] o teme «Hanpasnenus
B IpocTpaHcTBe». OTpaboTKa MOBEIUTEIBLHOIO HAKIOHEHUS
IJIaroJIoB.
5 | Oxunae- yMEHHe BecTu Juainor no teme «HampaBneHus B mpocTpaH-
MBI y4eO- | CTBe» B 3aJaHHOI CUTYaIlH
HBIH  pe-
3yJbTaT
6 | dmurens- | 60 MuHYT
HOCTh
7 | Mecto TaHneBanbHBIN 321/ ay TUTOPHS
8 | Xon 3ams- | Ilepen ypoxom:
TUs 1. 3HaKOMCTBO C TEMOM ypoKa.

[poiitn onmaiin-3amanme B GoogleClassrom 1o Teme
«HanpaBnenus: B IPOCTPAHCTBE» W OTIPABUTH JOMAIIHEE
3ajaHue TpeHepy (Iepe OUHbIM YPOKOM).
Jlexcuka:

left - neso

to the left - caesa

right - npaso

to the right - cnpaea

up - esepx

down - 6nuz

forward - énepéo

back — nazao

move — dsueambcs

turnaround — nosepnymucs 6oxpye cebs
feel — uyecmeosame

ground — semas

wave — maxameo, 601HA

hands — pyxu

air — 6o30yx

show — noxaswieams

care — 3abomumucs, npuoaA8amb 3HaueHue
body — meno
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TTapameTp

Onucanue

I'pammaTuka:
PresentSimple, moBenuTenbHOE HAKIIOHCHHE.

Ha ypoxke:

2. Urpa Ha 3HaKOMCTBO Ha ypoke (yYaCTHHUKU BCTalOT B
KpYT, KaXX/IbIi IpecTaBisieTcs — UMs, paborta/yueda, xoo0wu,
€CJIM YyYaCTHHUKH y>K€ 3HaKOMBI — IpaKTHKa [0 MpPOoileHHOMH
teme [IpuBerctue) — 10 MuH.

3. IloBTOp HOBOII NekcukU «HanpasieHus B MpocTpaHCTBE» —
10 muH. B mpomecce pasMHUHKH B BHJE CTEM-a3pOOUKH IO-
BTOPHUTH CJIOBA U3 U3y4acMOW TEMBI.

4. 3HaKOMCTBO C HOBBIMH TaHIICBAJIbHBIMHU IBIKCHUSIMHU C
HCIIOJIb30BaHUEM HOBOU JieKcUKM TeMbl «Hampasnenus» —
15 mun. ITlecus «Moveyourbodyallaround». Bocnpusitie
HOBOHl JIEKCHKH Ha CIyX, CHATHE HEPBHOTO HANPSKEHUS C
nomouiplo ¢usnueckoil akTuBHOCTH. Mcrosnp3oBanue acco-
IUATHBHOW M MOTOPHOH MaMsITH co3aaeT 0ojiee MPOYHbBIC
HEeWpOHHBIE CBSI3U, IPOUCXOIUT Oonee dddeKkTuBHOE 3aro-
MHUHAHHE MH(POPMAIHH.

5. TBopueckoe 3amanue: Pa3memuts y4acTHHKOB Ha 2-3 TpyI-
IBI, JaTh 3aJlaHye MPUAYMATh MHUHH-TAHEI, KOTOPBIH KaX-
Jlast TpyTIa J0JDKHA OyAeT MOKa3blBaTh BCEM YYaCTHUKAM H
COIIPOBOXKIATh O3BYYMBaHMWEM JABW)KEHHH Ha aHIJIMHCKOM.
OcTtaJibHBIE YYaCTHUKH B 3TOT MOMEHT ITOBTOPSIIOT JIBIIKE-
HUS 3a TPYNNON U O3BYYMBAKOT BCIyX Ha AQHIJIMICKOM —
15 muH.

6. [ToBTOpUTH M 3aKpenuTh MPOIJICHHBIA MaTepua, MpoBe-
ctu peduekcuro (coop odpatHoii cBsizu) — 10 MuH.

B kadecTBe 1oMamIHero 3ajaHus MpearaeTcs MpoiTu ciie-
Jyrolliee OHJIaiH-3aaHKe IPOrpaMMBbl IO TeMe “OMonun’.

Takum 00pazoM, mpuMeHEHNE HEHPOAMIAKTHIECKOTO TTOIX0/1a
OTKpBIBACT HOBBIE BO3MOXHOCTH B IMOCTPOCHUHU 3(D(PEKTHBHBIX IPO-
rpamMMm oOydenus. [loHnMaHne 3akoHOMepHOCTEH (DYHKIIMOHUPOBAHUS
MO3ra M HEHUPOPU3UOJOTHYECKHUX IMPOIECCOB, BIUSHUS 00ydaromiei
JeITeILHOCTH
HEHPOHHBIX CeTel MO3BOJIAET BRICTpAaUBaTh 00Pa30BaTEBHBIN TIPOIIECC

Ha  CTPYKTypHO-(YHKIHMOHAIGHYIO  OpraHU3aIUIo
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C yYETOM HMEIONICHCs oKa3aTeNnbHOW 0aswl, yUHTHIBAIOIIEH Beprbu-
[UPOBAHHBIC PE3yIbTaThl UCCaeaoBaHui. [IpencTaBisiercs, 4To MpH-
MEHEHUE HEUPOAMIAKTHYECKOTO MOJX0/la K OOYYCHHIO MHOCTPAHHBIM
s3BIKaM cJienaeT o0ydenune 6omee 3h(GEeKTHBHBIM B JOATOCPOTHOM Tep-
cnektuBe. Clieays alrOpuTMy JAaHHOM METOAWKH, TPEMOAaBaTeId MO-
TYT CO3/1aTh 3aXBaTHIBAIOIIYIO M 3P(EKTUBHYIO CPEAy ISl U3yUCHHUS
SI3bIKA, KOTOPasi YJOBJIETBOPHUT MOTPEOHOCTSM H MPEATIOYTCHUSAM KaxkK-
JIOTO 00ydYaroImerocss ¥ OyJeT CIOCOOCTBOBATH OBIIAJCHUIO S3BIKOM U
MEXKYJIBTYPHOMY B3aUMOIIOHUMAHHIO.
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(eccuonanpHO crierudukn. Dop-
MHUpPOBaHHUC JAHHONH KOMIICTCHI[HH
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CTPAaHHOMY SI3BIKY SIBJISCTCS OJHHUM
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THE DEVELOPMENT OF
COMMUNICATION
COMPETENCE IN TEACHING A
FOREIGN LANGUAGE

Abstract. The questions of communica-
tive competence develoment, taking
into consideration professional specif-
ics are investigated in the article. The
formation of this competence is the
result of a comprehensive solution of
an interdisciplinary  linguodidactic
problem. According to the author, the
use of films in teaching a foreign lan-
guage is pointed as one of the effective
methods. This paper discusses the fea-
tures of the use of audiovisual texts in
teaching a foreign language to students
in the areas of «Television» and «Me-
dia Communicationsy.
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B coBpemeHHoM o01iecTBe BOMpoc MpodecCHOHaIbHO OpUEH-
THPOBAHHOTO OOYy4YeHHS MPHOOpeTaeT 0coOyr aKTyalbHOCTh. ['ocy-
JTAPCTBEHHBIN 00pa30BaTeIbHBIA CTAHAAPT BBICHIErO MpodeccroHab-
HOro 00pa3oBaHusl TpeOyeT ydeTa NMpOPeCCHOHAIBLHOW Crenu(pUKA B
NPEnoJaBaHUU HHOCTPAHHOTO SI3BIKA.

dopmupoBaHHEe KOMMYHUKATUBHOM KOMIICTCHIIUH SIBISCTCS
PE3yJIbTaTOM KOMIUIEKCHOTO PEIICHHS MEXIHCIHUIUIMHAPHOW JIMHIBO-
JUIAKTHYeCKor npo0ieMbl. «HaBbIK BIaJieHUs] HHOCTPAaHHBIM SI3BIKOM
KaK MHCTPYMEHTOM NPO(pEeCCHOHATBHON KOMMYHHUKAIMH TpHoOpeTaeT-
Csl B XOJie Pa3IMYHOTO pOAa KOMMYHUKATHBHBIX 33aJaHUH M MPAKTHK,
MO3BOJIAIONINX CTYIEHTaM aKTHBHO BHEAPSTH OCBOSHHYIO MPOeccHo-
HAJBHYIO JIEKCUKY B Pa3roBOpHYIO peub» [9, ¢. 311]. B oOpa3oBares-
HOHM JIeSATENFHOCTH C IIENBI0 MOBBIIEHHS KOMMYHHKATHBHOW KOMIIE-
TEHIIMW MBI 9aCTO HCIIOJIB3yeM MHTEPBBIO, TUCKYCCHHU, POJIEBBIE UIDHI,
kelcel. OYeHb 3HAUYMMa «IEMOHCTpAIHs PeallbHOTO Mpolecca KOMMY-
HHUKAllMM Ha MHOCTPAHHOM S3bIKE, a TaKke BO3MOXKHOCTh 00pa3oBa-
TENBHOM Cpebl MPUOIH3NTHCS K ICHCTBUTENLHBIM YCIOBUAM (DYHKIIU-
OHUPOBAHUS U3YUAEMOTO SI3bIKa U KyIbTYpeD» [1, c. 106]].

Ha nam B3risin, ucnons3oBanue GuibMoB B 0oOyueHHH Oyay-
HIMX KyPHAJIMCTOB SIBJISIETCS OJHUM U3 CaMbIX 3((EKTHUBHBIX METOJIOB.
MHor#ue nearoru 0TME4aroT, YTO ayJIMOBU3YalIbHBIE TEKCTHI SBIISTIOTCSI
IEHHBIM PECypcoM B OOYYEHUHM HHOCTPaHHOMY S3bIKY [2, c. 806; 4,
c.11; 5, c. 312]. Bo-niepBbIX, OHU CIIOCOOCTBYIOT MYJIBTHCEHCOPHOMY
00y4YeHHIO BO BpeMsl ayJUTOPHBIX 3aHsATHHA. COTJIACHO MOCTETHUM HC-
CJICIOBAHMSIM, MYJIBTHCEHCOPHOE OOyuUeHHE jaenaeT oOydeHwme Ooiiee
9 (EeKTHBHBIM U YCTONYHMBBIM, €CIIM MaTEepUaI SIBJSICTCS AUIAKTUUECKH
00OCHOBAaHHBIM, A/IANITUPOBAHHBIM y4eOHOM CHUTyallMH M OTPaHUYCH-
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HOU mpojosmkuTenbHocTu. [lo cnoBam JloHaxu, «B yueOHBIE TIporpam-
MBI 110 aHTTIMICKOMY S3BIKY psifa cTpaH, HampuMmep, CuHramypa, Kana-
bl 1 ABCTpajIuu, ObUTH JOOABJICHBI IBa HOBBIX HABBIKA: “TIPOCMOTP” H
“BU3yaJbHOE NPEICTAaBICHUE , TPAJUIIMOHHBIE HAaBBIKA YTECHUS, NUCH-
Ma, ayIMPOBaHUS U pa3rOBOPHOM peun» [6].

@uabMbI WIN BUACO SBISIOTCS PACIPOCTPAHEHHBIMU (popMamMu
ayJMOBU3YyaJbHOTO TEKCTa. VX mcciienoBaHue CIOCOOCTBYET HCIIOIb-
30BaHMIO0 HABBIKOB KPUTHYECKOTO MBIIIJICHHUS, TAKMX KaK aHAJIW3, WH-
TepIpeTanys U OLCHKA, MIOCKOJIbKY «aKT B3aUMOJACHCTBUS C (pruiabMoM
TpeOyeT, 4TOOBI CTYIEHTHI ACHCTBUTENHHO OOMyMBIBATH TO, YTO OHHU
CMOTPST, NMOMHMO IPOCTOrO Mepecka3a IMoBecTBoBaHU» [6, c.l11].
Rossler BbIcTymaeT 3a cHenuanbHOE HCIHOJIB30BAHHE DCTETUYECKUX
ayJIMOBU3YaJIbHBIX TEKCTOB, HAIIPUMEP KOPOTKOMETPAXKHBIX (hHUIbMOB,
XYIOKECTBCHHBIX (DUIBMOB, TpeisepoB K (uiabMam, My3bIKJIbHBIX
KIIMIIOB, KOPIIOPATUBHBIX BHCOPOJIMKOB U HEKOMMEPUYECKHX PEKIIaM-
HBIX POJIMKOB, JUISl TPEHUPOBKH PELETITUBHBIX HABBIKOB; B3aNUMOJICHICTBUE
M300pa)KEHNS U 3ByKa B 3THX ayJHOBU3YaIIbHBIX TEKCTaX OoJiee CIOXKHOE,
4yeM B yMCcTO MH(OpMAaTUBHBIX TeKcTax [ 10, ¢. 4]. DcTeTYecKue ayuoBH-
3yaJIbHBIC TEKCThI M3-3a UX 00JIee BBICOKOH CJIOKHOCTH OCOOCHHO IOJIXO-
JUIT U151 TPEHUPOBKHM HAaBBIKOB KPUTHUECKOTO MBIIIUICHUSL.

OcoOblil MHTEpEC Yy CTYAECHTOB-TEJIECBU3HOHIIMKOB BbBI3BIBACT
¢uneM «Amepukanckas medra» («American Dreamz»). B nanHom
(unpme OombIioe MHOTOOOpa3ue MpoPecCHOHANFHBIX MEIUHHBIX Tep-
MHHOB, KOTOpbIe mpejcTaBieHbl B kKoHTekcte CMU. Takum oOpazom,
OCBOCHHE aHTIIMHCKOTO S3bIKa Yepe3 OBJaJeHHE peaibHOM npodeccro-
HAJILHOW JIGKCUKOW MpeJCTaBisIeTcsi 04eHb 3P PeKTUBHBIMIIS CTY ICH-
ToB HampasneHudl «TemeBupenue» u «MeanaKOMMYHUKAIIUI.
«AYTEHTHYHBIE BUJICO MTPAIOT BXHYIO POJb B Pa3BUTHH IPEIOIaBa-
HUs ycTHOU peur. OHU MO3BOJISIFOT CTYACHTaM MPEoJI0JIeBaTh TPYIHO-
CTH, CBSI3aHHBIE C OCBOCHHEM CJIOBAapsl HOCUTEJICH M3y4aeMOro S3bIKay
[3, c. 146].

HexomMepueckre pekliaMHbIE POJHMKH M COLMANIbHASI peKiiaMa
(PSA) npencraBnsioT co00i MHTEPECHYIO KaTErOpHio (PUIBMOB, KOTO-
PYIO MOXKHO PaccMaTpHBaTh KaK 3CTETHUYECKHE ayINOBHU3YyalIbHBIE TEK-
ctbl. OHM SIBJISFOTCSl IIEHHBIM PECYpCOM JUIS yUHMTENeH MHOCTPaHHBIX
SI3BIKOB T10 CJICYIOIINM TIPHUUHAM:

— llenb pekIaMHBIX POJIMKOB — JIOCTHYb KaK MOKHO OOJIbILIE JIFO-
Jei, 94TOOBl PacIpOCTPAHUTh MOCIAHUE OPraHU3alluU U €€ MPOBIKE-
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Hus. [IoaTOMy OHM HaxXOIITCS B CBOOOJHOM JOCTYIIC B WHTEPHETE
MOKHO TIOCMOTPETh U3 JIFOOOT0 MECTa, IJIe €CTh MHTEPHET COCIIMHEHHE
WJIN ¢ MOOWJIBHBIM YCTPOWCTBOM.

— ®OuiIbMbI KOPOTKHE — OOBIMHO MEHBIIE TPEX MHUHYT, HO 0OIb-
IIMHCTBO W3 HUX MPO(ECCHOHATBHO CIIEIAaHbl U YacTO PacCKa3bIBAKOT
NOJHY0 UcToputo. OHU MOTYT ObITh WHTETPUPOBAHBI B YPOK TEMATH-
YEeCKOT0 M3yueHHS SI3bIKa (COJIepKaHNe ypOKa PacIoioKeH BOKPYT Te-
MbI); OHU TaK)E MOTYT OBITh IIPEIMETOM JUISl SI3bIKOBOW MPAKTUKH WITH
PECYpPCOM B IIPOCKTHOM OOYUYCHHH.

— PasHble THITBI yYaIIUXCS MOTYT MOJIYYHUTh O3y U3 (DUITBMOB,
MOTOMY YTO OHU OOIIAOTCS Yepe3 HECKOIBKO KaHAJIOB — M300paKeHUs,
3BYK, P€Ub U TEKCT.

— @OWIBMBI ¢ MUHIMYMOM pe4H (WA COBCEM 0€3 pedr) MOTyT
OBITh BBIOpAHBI JJIsI CTYJCHTOB C HU3KMUM YPOBHEM BIAJICHUS SI3bI-
KOM, JICATCJIbHOCTh MOXET OBITh aJalTHPOBaHA B COOTBETCTBUU
C YPOBHEM.

— @OunbMbl MOXKHO HCIOJIB30BaTh B KOMMYHUKAaTHBHOUN pede-
BOU JIEATEIILHOCTH JIJIsSI Pa3BUTHsI HABBIKOB, BKIIFOYAs ayAUPOBAHKUE U
YTEHUE, ITOHMMaHHe, MTUChMO (aHanu3 ¥ 0030pbl), ToBopeHue (00-
CYXKJICHUE ¥ MPE3CHTAINS), aHAIU3 HHPOPMAIUH ¥ HCCIIEA0BATEIb-
ckas pabora.

— @OWIbMbI MOTYT CIIY)KHTh TPAMILIMHOM JJIsi OOCYK/ICHHSI BaXK-
HBIX TJIO0ABHBIX MPOOJIEeM, CBA3aHHBIX € OYIyIIeH CIeUaTbHOCTHIO
[8, c. 163-164].

— KuHO u kpuTHUYECKass MeUITHAs TPaMOTHOCTh Pa3BUBAETCS, KO-
rJla CTYJCHThI aHAIM3UPYIOT (PUIIbMbI U M3Y4arOT CAaHThl OpraHU3aIuii,
KOTOPBIC BBIMTYCTUIIH UX.

UToOb!I B MOJIHOM Mepe MPOYKTUBHO MCII0JIb30BaTh 3TH (DUJIb-
MbI, TPEIMOJABATEISIM CJICyeT O3HAKOMHTHCS C THUIIAMHU JIOCTYITHBIX
3aMucei, MOHSTh, KaKk (DUIBMBI MOT'YT HCIOJB30BaThCS B OOYYCHUH
SI3BIKY; UMETh 0a30Bble 3HAHMS 00 AJIEMEHTaX MOBECTBOBAHMS U KWHE-
MaTorpad@UyYecCKuX MpUeMax, MO3BOJSIONIMX IearoraM M CTYJIECHTaM
OMHUCHIBATH (PUIBMBI, BHIOPAHHBIC B YUCOHBIX IEJISIX; MPEIABAPUTEIHLHO
MpocMaTpuBaTh (PUIBM 10 TIOKa3a OOYyYarOIIUMCS, YTOOBI YOEIUThCS,
YTO CoJIepKaHue (PUIILMOB COOTBETCTBYET MX KOHTEKCTY.

Bo Bpemst paOoThl ¢ BHJEO CTYACHTBI TaK K€ 3HAKOMSTCS C
MpreMaMH, CBS3aHHBIMH C Oynayined mpodeccuei, 3all0)KeHHBIMU B
KHHOTIPOM3BOJICTBO, BKJIFOUAsi OCBEIICHUE, PAaKypChl KaMepbl, JIBHIKE-
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HHUE KaMepbl, Mepexoabl u 3ByK. KunemaTorpaucTsl UCTIONB3YIOT HX,
HampuMep, Uil CO3JaHusd JpamaThdeckoro 3ddexrta, HampsHKeHUs,
BJIMAHUA Ha OSMOLOHMOHAJIBHYHO PCAKI[UIO 3pmeneﬁ 1 4TOOBI 3aCTaBUTH
HUX COYYyBCTBOBATH [IEPCOHAXKY.

MoXHO MoKa3aTh KOPOTKOE BHJEO, YTOOBI MPEICTABUTH TEMY
WINn HCIIOJIB30BAaTh JIBa WJIHU Ooiee (bI/UILMOB, KOTOPBIE OXBAaTBIBAKOT
OIHY U TY XK€ Hp06neMy JJIs1 COIMTOCTABJICHUS UX CTHIIMCTUYCCKUX OCO-
OceHHOCTEH 1 MeTOJ0B yOexkIeHns. Bo BpeMsi HCTIONB30BaHUs ATHX PO-
JIMKOB, CJICAYCT BKIOYUTH YIPAKHCHUA JO TPOCMOTpA, BO BpEMSA IIPO-
CMOTpa U TIOCIIE MPOCMOTpA.

Pre-viewing activities

— Pre-teach or review relevant vocabulary.

— Activate students’ prior knowledge about the topic by asking
what they know about it, showing pictures related to it, or having them
talk about it with a partner.

— Listen to the soundtrack of the film or part of the film and
speculate on what it is about.

— Waitch the film or part of it without the soundtrack and specu-
late on what it is about.

— Show learners one or several screenshots from the film to make
them curious and speculate about its content.

Post-viewing activities:

— Talk about the film: “How does the commercial make you feel?
What do you think the main message is? Do you think the commercial
is effective? Why/Why not?”

— Discuss the main message of the film.

— Discuss opinions and attitudes regarding the topic. Describe the
plot of the film and compare the students’ descriptions (especially for
films that are ambiguous in some way).

— Assign students to write a review or comment on the film. Have
the class conduct research on the topic.

— Study global issues that are often interlinked, such as environ-
mental problems, water shortage, wars, and refugee crises [10].

Brmonnenue CTYACHTAMU KPATKOCPOYHBIX U HOJITOCPOYHBIX
MPOEKTHBIX PaboT Mo (GUILMaM IMO3BOJSIET CHCTEMAaTH3UPOBATh U CO-
BEpUIEHCTBOBATh 3HaHUsA. [Ipy opraHusanuu NpoeKTHOU AEATENbHOCTH
MOKHO OTpa60T aTh CJICAYIOIINEC BOIIPOCHI:

Plot and story What is the film about?

~29 ~



Setting and props Where does the action take place? What ob-
jects are shown? Character(s) Who are the characters? What do we
learn about the characters during the commercial?

Events What significant events are shown in the film?

Point of view Is the point of view objective, or is a character’s
point of view shown?

Sound Is there speech (including dialogue or voiceover), mu-
sic, sound effects, or silence? To what effect is the sound used? Is there
a dissonance (incongruity) between the pictures and the soundtrack?

Camera Are there any close-ups or extreme close-ups or any
other remarkable camera shots? If so, to what effect are they used? Are
there any noteworthy examples of camera movement and/or camera
angles?

Other cinematic techniques Are any other cinematic tech-
niques (cuts, color, split screen, reverse motion, etc.) used? Text Is text
inserted in the film? Why is it used?

Slogan What is the slogan? What does it mean?

Aims/Message What are the aims and the message of the film?
Is the call to action implicit or explicit? Campaign Does the film form
part of a larger campaign?

Methods of persuasion What methods of persuasion are used?
(Cognitive arguments may include facts and figures; appeals to emotion
might use music, sound, and images.)

Target audience Who is the target audience? Everybody, peo-
ple who need help, potential donors?

Response to the film How does the audience respond to the
commercial? Is it effective or not?

Takum 00pa3oM, 00ydeHHE HHOCTPAHHOMY SI3BIKY CTYJCHTOB
0 HaIpaBJICHUAM <<TeJ'IeBI/I)Z[eHI/Ie>>, <<MeJII/IaKOMMyHI/IKaLII/II/I>> CTaHO-
BUTCS Ba)XHOU 4YacCTBIO pa3BUTHA KakK HBBIKOBOﬁ, TaKk H HpO(bGCCI/IO—
HaJILHOH KOMIICTCHIINHU. BakHBIM acIieKTOM SBIISIETCS 3(1)(1)6KTI/IBHO€
HCIIOJIb30BAaHMUE KaK TPaJUIIUOHHBIX, TaAK U WHHOBAIIMOHHBIX METOI0B
O6y‘leHI/IH. DOUIBEMEBI MOTYT YCICIIHO HMCIOJIB30BATHCA BO BpEMA ayau-
TOpHOﬁ u BHeayZ[HTopHOfI pa60TI>I B paMKax BHCAPCHHA COBPEMCHHBIX
MPOEKTHBIX, HHHOKOMMYHHUKAITMOHHBIX TEXHOJIOTHIA.
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HNCITIOJb30BAHUE
ABYSA3BIYHOI'O OBPA3OBAHMUS
B YIIPABJIEHUHN TAJTAHTAMHA
YYAIIUXCS

AnnHortanus. J[Bysi3pidme — 3TO MOJHOE
CJIOBO JJIsl YIPABJIECHUS TallaHTaMHU
CTYZICHTOB. DTO CTaJ0 OJHON U3 CaMBbIX
HACYyIIHBIX NpPOOJIEM, CTOSIIUX Iepes
BCEMH IeJjaroraMyu. JTO CBA3aHO C TEM,
YTO TMOYTU KaXAbIH POJIUTETs B MHpE
MPEJOCTABIACT CBOMM JETSIM BO3MOXK-
HOCTh TIONyYUTh IBYS3BIYHOEC 00pa3o-
BaHue. COrylacHO UCCIIEJOBAHUSAM, JIBY-
SI3pIYUE OCHOBAHO Ha COYETAHUHU CO-
JepKaHUsA W S3bIKa, 9TO TpeOyeT pas-
pabOTKM  METOIWKH  TIPETNOJaBaHus,
KOTOpast B OOJIBIICH CTETICHN OPUCHTH-
poBaHa Ha MOCTPOEHHE Ipoliecca 00y-
YCHUS, YeM TPaJUIMOHHBIC TOIXOIBI.
B cootBerctBuM ¢ (perimBopkom 4Cs
[8, c. 49], pazBuTHE KOTHUTHBHBIX CITO-
COOHOCTEH SBISETCA OAHOM M3 KIrOue-
BBIX II€JIel MHTETPHUPOBAHHON y4eOHOM
MPOrpaMMbl, Hapsily ¢ KOMMYHHUKaLU-
e, colepKaHueM U KYJbTYpoOH, mO-
CKOJIBKY OHA MPEIOCTABIISET yUalUMCs
CTpaTeruul OOYYEHUs, KOTOPBIE MOTYT
KOMIIEHCUPOBATh TPYIHOCTU. JIBYs3bI-
9He — 3TO MPOLECC YCBOCHHUS U mepepa-
OOTKM HOBBIX IOHATHH C TIOMOIIBIO
BTOpOTO si3bika. [1o Gombrieit yactu, B
3TOM HCCIEIOBAHNU TPEANPHHATA TIO-
IBITKA TTPOJAEMOHCTPHUPOBATH HCTIOJb-
30BaHUE JBYS3BIYHOTO OOpa30BaHUA
JUISL yTIpaBJIeHUsI TaJlaHTaMH yYaluXcsl.
B cratee paccmaTpuBaercs cucTemMaru-
Yyeckuit 0030p TaHHBIX.

© Joycon J]. . (Dawson J. Y.), 2023

J. Y. Dawson

THE USE OF BILINGUAL
EDUCATION IN MANAGING
STUDENTS’
TALENT

Abstract.  Bilingualism is  the
buzzword for managing students'
talent. It has emerged as one of the
most pressing issues confronting all
educators. This is because almost
every parent in the world gives their
children the option of receiving a
bilingual education. According to
research, bilingualism is based on
the combination of content and lan-
guage, which necessitates a teach-
ing methodology that is more fo-
cused on the construction of learn-
ing than traditional approaches.
According to the 4Cs framework [8,
p. 49], the development of cogni-
tion is one of the key goals for the
integrated curriculum, along with
communication, content, and cul-
ture, because it provides students
with learning strategies that may
compensate for the difficulty. Bi-
lingualism is the process of assimi-
lating and processing new concepts
through the use of a second lan-
guage. For the most part, this study
attempts to demonstrate the use of
bilingual education to manage stu-
dents' talent. A systematic data re-
view is considered in the paper.
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Introduction

This study is important because bilingual education is a power-
ful tool for managing student talent and promoting academic excellence
in a variety of fields by equipping students with the necessary language
skills, cultural awareness, and cognitive flexibility to succeed in a glob-
alized world. It also aids in the development of the next generation of
leaders and innovators. Thus, it helps foster a more diverse and inclu-
sive learning environment in which students are encouraged to explore
new ideas and perspectives by exposing them to different languages,
cultures, and ways of thinking.

However, in order for a bilingual education program to be suc-
cessful, schools must commit to providing high-quality instruction, on-
going support, and opportunities for talent development and career ad-
vancement. Schools can also use bilingual education to encourage stu-
dent innovation and creativity.

Bilingualism is now a common feature of many countries' edu-
cational environments. This is because it can be found at all levels of
education, from elementary school to high school. Throughout this
journey, students maintain a variety of experiences and have a diverse
academic background at school. According to Cummins [9, p. 30], stu-
dents who learn other languages will benefit cognitively. And so, to
acquire basic learning skills for bilingual studies, learners require pur-
poseful instructors, strategies, and methodologies.

Bilingual education. The use of two possible languages in in-
structional settings is referred to as bilingual education. It entails im-
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parting knowledge in two languages. Bilingual education means educa-
tion provided in at least two languages. However, the subject is far
more complicated because bilingual education can mean different
things to different people. Bilingual education may imply teaching two
languages as separate school subjects for some; for others, it may imply
teaching a foreign language as a separate subject in addition to another
subject taught in that foreign language.

Bilingual education can also be defined as teaching bilingual
learners through the medium of one language, with bilingualism not
being promoted at all and thus the school itself being monolingual. The
term bilingual education has different meanings in different countries.
In the United States, for example, bilingual education is associated with
the education of minorities, immigrants, and children from low-income
families. On the contrary, bilingual education is regarded as a highly
positive value in Europe, enriching the cultures of individuals and na-
tions. Cohen [6, p. 20] provides a commonly accepted definition of bi-
lingual education as “the use of two languages as media of instruction.”

According to some researchers, a person is bilingual if he or
she can say at least a few words in two different languages. Others,
such as [23, p. 80], argue that a person is bilingual if he or she was
raised in a dual-language environment and is equally proficient in the
perfect use of two different languages. According to Wallner [35, p.
17], bilingualism is defined as speaking fluently in a language other
than one's mother tongue. Bilingualism, according to Ignatkina and To-
suncuoglu [17, p. 111], is the efficient and natural use of two lan-
guages.

Talent. The Old English word for “talent” was “talente,” and it
was in use until 1149 A.D., with a Latin etymology of “talentum” [13,
p. 285]. The term “talentum” is derived from the Greek word “v” (ta-
lanton), which means “balance” or “monetary unit.” The same term was
used by the Babylonians and Assyrians to describe a monetary unit of a
large amount of money [13, p. 286]. In the Gospel of Matthew (25:14—
30), a wealthy man gave “talent” to his servants for safekeeping in
terms of their abilities before embarking on a long journey.

Tansley [32, p. 269] claims that the term has since been used
for “human capital,” which has been used to describe talent in the
workplace. Researchers such as Lepak and Snell [24, p. 210], Collings
and Mellahi [7, p. 310], Boudreau and Ramstad [4, p. 130], and Nagra
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[27, p. 35] in the literature on talent management (TM) Talent was de-
fined in the 13th century as a “feeling” or “inclination” toward some-
thing or an individual's natural skill. “Talent” was defined as a person's
cognitive ability in the Middle Ages [16, p. 40].

Tansley [32, p. 268] defines talent as a dichotomy of “personal
talent” (thus, talent is viewed as a person or individual) and “talent as
an ability” (thus, talent is viewed as a capability or skill possessed by
an individual). “Managing talent necessitates a keen strategic mind,
emotional maturity, communication skills, the ability to attract and in-
spire other talented individuals, entrepreneurial instincts, fundamental
skills, and a strong work ethic.”

According to McKinsey research, the future corporate world's
resource structure will regard technically superior, globally knowledge-
able, and operationally active professionals as their most important re-
source, and these people will be smart and professional workers.

Talent management. The term talent management (TM) was
first used in a 1957 document by the American Management Associa-
tion [11, p. 21]. Corporate requirements are an unavoidable prerequisite
for this academic interest in talent management, and as a result, the dis-
cipline of talent management (TM) has become a topic of interest for
both practitioners and academicians [14, p. 2].

Mckinsy Consultants Corporation coined the phrase “the war
for talent” in the 1990s. According to the Mckinsy survey, corporations
that were successful in absorbing, developing, and retaining talented
managers were more profitable. This altered the way corporations
viewed talented employees and persuaded them to use them as sources
of competitive advantage. The last wave of human resource manage-
ment is known as talent management. Different theorists define talent
management differently.

Kirkland [22, p. 150] divides talent management into four ma-
jor components: attraction, performance management, training and de-
velopment, evaluation, and planning. Phillips and Roper [29, p. 11]
identify five critical elements for talent management: attracting, recog-
nizing, interacting, developing, and flourishing. Since the introduction
of talent management, many theorists and researchers have attempted to
provide a practical definition.

Gay and Sims [15, p. 1057] defined talent management as the
use of procedures, resources, policies, and formal processes to facilitate
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the development and promotion of talented and skilled individuals. Tal-
ent management focuses on developing and upgrading managers and
employees for the organization's future. This type of definition is com-
monly used in comparison to models developed at universities and col-
leges. The definition of talent management is in the process of being
defined.

Kirkland [22, p. 150] proposes a talent management cycle in
which four core areas of talent management are identified: talent acqui-
sition, performance management, training and development, and talent
review and succession planning. Deborah [10, p. 14] proposes a talent
management framework for practitioners in the industry. It deals with
the complex issues that exist in the real estate industry. The framework
is made up of five major components: (1) attracting employees; (2) se-
lecting employees; (3) engaging employees; (4) developing employees;
and (5) retaining employees The purpose of this paper is to introduce
talent management into the educational system and investigate how
schools manage students' talents through bilingual education.

Literature Review

Several studies have found that bilingual programs provide a
variety of pedagogical benefits [3, p. 311].

The development of the prefrontal cortex is linked to cognitive
development, which is essential for learning language and other skills.
This ability, according to Piaget [20, p. 180], develops in a predictable
pattern through a series of well-defined phases and milestones. Lan-
guage acquisition can also have an impact on cognitive development.
Children's cognitive and neurological systems develop in part as a re-
sult of their daily learning experiences, which include language acquisi-
tion. During the course of language acquisition, children are exposed to
a variety of linguistic and socio-linguistic situations, all of which neces-
sitate some form of conflict resolution. Mazuka et al. [31, p. 65], for
example, adjudicate the meanings of similar-sounding words like “I”
and “eye.” The doubling of these contradictory contexts, which is
common in bilingual language acquisition.

According to theories of bilingual cognitive development, the
unique need to selectively attend to one language while suppressing the
other may alter bilinguals' attentional control mechanisms [19, p. 382].
Attentional control is the ability to focus and shift attention on purpose
[25, p. 310]. Participants take longer to choose a picture in a standard
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word-image matching test, for example, when they encounter photos
with similar initial sounds, such as “card” and “cart,” versus “card” and
“lion” [33, p. 175].

Learning a second language can help children improve their
memory, creativity, and other cognitive abilities, in addition to improv-
ing attention control. In contrast to the mixture of native and second
languages, children can distinguish between two different languages
within the first few weeks of life. The study goes on to show that learn-
ing a second language at a young age has a variety of other cognitive
advantages.

Children who learn a foreign language at a young age have bet-
ter problem-solving skills, stronger spatial links, and more creativity.
Learning a second language at a young age promotes flexible thinking
and communication skills, allowing children to approach problems
from a variety of angles. Studies show that multilinguals have superior
memory, planning, and multitasking skills. Learning multiple languages
as a child trains the brain to pay attention to important information
while ignoring irrelevant information, resulting in improved focus,
memory, planning, and multitasking abilities. According to Amelia [30,
p. 21], multilinguals use more of their brains than monolinguals and
outperform monolinguals in creativity tests. Another benefit of starting
to learn a second language early is that it can help children develop ac-
ademically. According to a recent study of 134 four- and five-year-old
children's reading abilities, bilingual children grasped the broad sym-
bolic representation of print better than monolingual children [18, p.
499]. Another study looked at achievement test results from children in
Fairfax County, Virginia, who had spent five years in immersion, the
most intensive type of foreign language program. According to the
study, those students outperformed all comparison groups on achieve-
ment tests and continued to be strong academic performers throughout
their schooling [34, p. 175].

Also, a study was revealed in Louisiana in the 1980s that, re-
gardless of gender and academic level, students who received daily in-
struction in a foreign language (taught in a classroom setting) per-
formed better [12, p. 17]. All of these findings suggest that learning a
second language helps improve English (the native language) and other
academic skills. According to Baker [2, p. 181], each language has its
own set of customs, stories, traditions, and histories. Being bilingual
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allows you to interact easily with people from various social groups and
cultures. Baker [2, p. 12] claims that bilingual people's minds are more
adaptable and imaginative. Simply put, the ability to switch between
two languages may enhance communication sensitivity and linguistic
awareness.

Finally, raising bilingual children has a number of implications.
According to Baker [2, p. 10], bilingualism has economic, educational,
cultural, social, and political consequences on children. At the age of
three, bilingual students perform better on tests of perspective-taking
and theory of mind, both of which are fundamentally social and emo-
tional abilities [21, p. 6]. According to Angela [1, p. 16], many of the
benefits of bilingual education are focused on the short and medium
term of an individual's life, but people can reap the benefits of bilingual
education well into their later years. Bilinguals usually hold higher-
level positions and earn more money. Employers will always value the
ability to communicate with clients in multiple markets as businesses
become more global. Bilinguals have also improved their ability to
switch between tasks and pay attention while remaining unaffected [21,

p. 3].

Models for the use of Bilingual Education in managing stu-
dents’ talent: Different institutions use various program models for
bilingual education. These include transitional, maintenance, and en-
richment models. These models define different program objectives in
terms of education, their relationships between speakers of the majority
and minority languages, and the order in which the languages are taught
in the school curriculum.

Transitional Bilingual Education: This type of bilingual edu-
cation is used when the goal is to transition a student from the native,
minority language to the dominant, majority language as a result of so-
cial and cultural assimilation. For the purpose of instruction, this pro-
gram model employs two languages. It offers ongoing language and
literacy development in the native language as well as English language
acquisition via academic content. It is said that bilingual education is
used when the goal is to transition the child from the home's minority
language to the dominant, majority language as a result of social and
cultural assimilation.

Maintenance Model: Developmental bilingual education is
another name for maintenance bilingual education. It is an effective
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model that focuses on maintaining and improving a student's native
language so that he or she can fully comprehend the second language.
Another goal could be to assist children in learning their minority lan-
guage, which would strengthen their sense of cultural identity. This
model may aid in the survival of endangered languages.

Enrichment Model: The bilingual education maintenance
model shares many characteristics with the enrichment model, but it
goes a step further by focusing on keeping the first language and ex-
panding and improving it. This results in linguistic and cultural diversi-
ty. Children whose first language is plural will benefit from this setting.
Languages are integrated into the lives of children whose first language
is the majority language. Instruction is given in two languages at the
same time. Children are encouraged to communicate in both languages.

Methodology

The research is based on a comprehensive literature review to
identify the use of bilingual education in managing students’ talent.
From 1957 to 2020, the content of the literature was deemed useful and
presented for research purposes. A systematic review used the follow-
ing procedures:

Systematic literature review: A systematic literature review
communicates that unambiguous methods are used to systematically
find, select, and evaluate appropriate research, as well as to analyze the
included data to answer a research question. Moher [26, p. 4]

Sources and Search strings: The systematic literature review's
second search was conducted using sources and search strings. Re-
searchGate, Google Scholar, Cyberleninka, and EBSCO Discovery
were used for the search. This decision was made to ensure a certain
level of scientific quality in the documents retrieved. The research
guestion expressed in the search string was the use of bilingual educa-
tion in managing students’ talent. Different information was gathered
using "bilingual education, managing students’ talent, etc."

Inclusion Criteria and Selection: Criteria based on the re-
search question were developed to aid in the selection of articles to in-
clude and to prevent inclusion bias. The selection and analysis of arti-
cles took place in stages. First, duplicate documents discovered in mul-
tiple databases were eliminated. Following that, articles were screened
based on title and then excluded based on summary. The full text of the
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articles that remained was examined to determine whether they should
be included.

Study-Level Assessment: A study-level assessment was car-
ried out to avoid bias in the selection of included studies. This was car-
ried out in stages. In the first stage, Research Gate was used because it
provided the most hits and because it is now acceptable to use in Russia
after Scopus was closed. The documents discovered were sorted and
chosen for the research. As previously stated, my study sought to inves-
tigate the use of bilingual education to manage students' talent, and the
most effective method was to conduct a computational literature review
supported by the PRISMA research framework. To conduct the
knowledge extraction, scientific publications were gathered by conduct-
ing a keyword search with the phrases “meaning of bilingual educa-
tion” OR “bilingual model” OR “problems of bilingual education” OR
and “talent management.” The Web of Science and Research Gate were
used, producing 113 and 83 results, respectively. These outcomes in-
cluded conference papers, journal articles, and book chapters. Twenty
duplicates were removed from the 196 articles, followed by 62 articles
that were not relevant to the study and non-English publications;
114 articles remained. In summary, the 114 articles chosen for the study
span the years 1957 to 2020, have 309 authors, an annual scientific
growth rate of 25.48% (including 2020 articles), and an annual growth
rate of 27.69% excluding 2020 articles. As a result, there is an interest
in bilingual education for managing students' talent research. In terms
of research output, many authors made significant contributions to re-
search on the topic under consideration. This highlights the observation
that bilingual education has a significant impact on students' talent.

Findings

According to the findings, teaching students their native lan-
guage as well as a second language improves their language skills and
cultural awareness while also preparing them for success in a global-
ized world. Bilingual education assists students in developing a more
in-depth understanding of various cultures and perspectives. Students
are exposed to new ways of thinking and communicating when they
learn a second language, which can broaden their horizons and help
them become more open-minded and empathetic individuals. This is
especially important in today's diverse and interconnected world, where
cross-cultural communication skills are becoming increasingly im-
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portant. Students can gain a deeper understanding of different cultures
and literary traditions by learning a second language, which can enrich
their own creative work and broaden their perspectives as artists and
writers.

Bilingual education assists students in developing stronger cog-
nitive abilities such as problem-solving, critical thinking, and creativity.
Due to the cognitive flexibility and mental agility that come with learn-
ing and using multiple languages. Bilingual individuals are often better
able to switch between tasks, solve complex problems, and think crea-
tively.

Bilingual education can also be a powerful tool for managing
student talent and preparing the next generation of leaders and innova-
tors by providing students with the language skills they need to succeed
in a globalized world. Aside from these cognitive benefits, bilingual
education can be an effective tool for developing student talent in fields
such as business, science, and technology. Proficiency in a second lan-
guage can be a significant asset in these fields, allowing students to
communicate with colleagues and clients from all over the world and
navigate the complexities of global markets and supply chains.

Bilingual education also be an effective tool for developing
student talent in the arts and humanities. Bilingual education can also
assist students in developing stronger social and emotional skills such
as empathy and self-awareness competence. Students can become more
confident and adaptable individuals, better equipped to navigate the
complexities of the modern world, by learning to communicate effec-
tively in different languages and social contexts.

Finally, bilingual education can be a powerful tool for promot-
ing educational equity and inclusion. Bilingual education programs can
help ensure that all students, regardless of linguistic or cultural back-
ground, have access to a high-quality education by providing instruc-
tion in both the student's native language and a second language. This is
especially important for students from immigrant or minority communi-
ties, who may face additional academic challenges.

Discussion and Conclusion

One of the primary goals of the educational system is to train
and develop effective human resources to meet the needs of the market
in the current era. This goal will be met through a long-term education-
al production process.
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Bilingual education has the potential to be an extremely effec-
tive tool for developing student talent and promoting college and career
readiness in a wide range of fields. To ensure the success of a bilingual
education program, schools must also provide ongoing support and pro-
fessional development for teachers, as well as resources and materials
that reflect the linguistic and cultural diversity of their students. Schools
must work closely with families and communities to ensure that bilin-
gual education is valued and necessary as part of the educational expe-
rience. Parents can be involved in the program, community members
can share their cultural knowledge and expertise, and the benefits of
bilingual education can be promoted through outreach and communica-
tion efforts.

A bilingual education program also requires the commitment
and collaboration of all stakeholders, including teachers, students, fami-
lies, and communities. Working together to create a supportive and in-
clusive learning environment, schools can help students develop the
language skills, cultural awareness, and cognitive flexibility they need
to succeed in a rapidly changing world.by collaborating to create a wel-
coming and inclusive learning environment.

Furthermore, bilingual education can be used in schools to en-
courage academic excellence and talent development in their students.
Thus, by providing instruction in both languages, students can develop
strong literacy skills in both their native language and a second lan-
guage, which can be a significant asset in a variety of fields. These ac-
tivities can help students develop the skills, knowledge, and networks
they need to be successful in their chosen careers while also promoting
cross-cultural understanding and global citizenship.

In conclusion, bilingual education can be a powerful tool for
cultivating student talent in a wide range of fields, from business and
science to the arts and humanities. It can assist in preparing the next
generation of leaders and innovators by providing students with the
language skills, cultural awareness, and cognitive flexibility required to
succeed in a globalized world. A successful bilingual education pro-
gram, on the other hand, requires careful planning and execution, as
well as a commitment to educational equity and inclusion.
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TOJl, KOTOPBI OOBENWHICT TpENoAaBaHUE CONECPKAHUS M3 yUeOHOU
MporpaMMBbl C TpeNofaBaHUEM HEPOJHOro s3blka. B coBpeMeHHOM
TEXHOJIOTMYECKOM MHPE 3TO CTAHOBUTCS KpailHe Ba)KHO, TaK Kak 3Ha-
HUE JPYTOTO A3bIKA IIOMOTAET yYaIllMMCSI Pa3BUBATh HABBIKH BJIAJCHUS
POJHBIM S3BIKOM, a TAKXKE YUUTHCSA Pa3BUBATh HABBIKM JOHECEHUS UIEH
0 HayKe, TEXHOJIOTHSIX U O APYTHUX TUCIHUILTNHAX. MeXaHU3MBbI peUeBOU
JEATENIBHOCTH Ha POAHOM M MHOCTPAaHHOM S3BIKAX OJHHU U T€ K€, IO-
CKOJIbKY 00y4yaeMble MPOXOST aHaJOTMYHBIE CTaIul PEYeBOrO pa3BU-
THS1, JOMYCKAIOT CXOTHbIE TUMBI OIMOOK. CyIliecTBEHHO, OHAKO, YTO K
MIPOLIECCY U3YYEHUSI MHOCTPAHHOTO S3bIKA WHAWBHJ IPUCTYIAET YXKe
KaK «roBopsiiee cymecTtBoy» [2]. JaHHas TEXHOIOTHS MOXXET OMOYb
YIPOCTUTH OBJaJCHHE JAHHBIX MPOIECCOB B HaMOOJEe eCTECTBEHHOM
dopme, Tak e, KaK Mbl YIUM POJHOH SI3bIK.

Cpenu aBTOpPOB oIpeleNeHus OWIMHIBH3MA B Y3KOM CMBICTIE
MoxHO Ha3Batb JI. baymdunnaa, B. A. Aspopuna, A. 1. Pabunosuya.
B nanHOM ciy4ae y4deHble ONpEAesstoT OMIMHIBI3M KaK CIIOCOOHOCTD
YeJIOBEKa BIAJETh OBYMs SI3bIKAMM NPAKTUYECKH HAa OJHOM YPOBHE, a
TaKXe YMEHHE OOMEHUBATHCS MBICIISIMU OJHOBPEMEHHO Ha JBYX SI3bl-
kax. [3], [6]. IIpuBenem B kauecTBe MmpuMepa IUTaTy ABPOpPHHA, KOTO-
PBI CUHMTAET, YTO «...JBYS3BIYHUEM CIEAYET MPHU3HATh MPUMEPHO OIU-
HaKoBOe CBOOOIHOE BiaJeHUE ABYMs s3bIkaMu. VHauye roBops, IBY-
SA3bIYMEe HAYMHAETCS TOTJa, KOT/Ia CTENEeHb 3HAHUSI BTOPOTO SI3bIKa MPHU-
OymkaeTcs BIDIOTHYIO K CTENIEHH 3HAHUSA TIepBOroy. [1, ¢.49]

CLIL paer o0y4arouiuMcsi COBEPILIEHHO OPYroi OmbIT 00yue-
HUSI TI0 CPaBHEHUIO C OOJIBITUHCTBOM METOJOB MHOCTPAHHBIX SI3BIKOB,
MOTOMY YTO Y4YeOHBIM IpeAMeT M HOBBIN S3BIK MPENOJAI0TCsI BMECTE.
HaBpiku MpinuieHust 1 00yueHHs Takke MHTerpupoBasbl. [Ipenonasa-
tersimu CLIL mMoryT OBITh yUUTENs-PeAMETHUKH, YIUTEIS HHOCTPaH-
HOTO $I3bIKa, YUNTEJN HAYaJIbHBIX KJIACCOB WJIM KJIACCHBIE TIOMOIIHUKH.
Ilepen pa3HBIMM YYHTEISIMH CTOAT pPAa3HBIE 33Ja4yd: YUUTEISIM HHO-
CTPaHHBIX S3BIKOB HEOOXOAMMO OOJNblLIe Y3HaBaThb O COAEPIKAHUU
MpeaMeTa; y4UTeNIM-TIPeIMETHUKAM HEOOXOAMMO Y3HAaTh O S3BIKE,
HEOOXOIUMOM AJISl MPENoJaBaHusl UX MPEeIMETOB. B HEKOTOpBIX Mpo-
rpaMMax €CThb 3TO COTPYJHHUYECTBO MEXTY IPENOIaBaTENAMU MPEAME-
TOB U s136IKOB. Yuammmcs CLIL B mkoiax oT Tpex 10 BOCEMHAIIATH
net, u onn HaunHatoT CLIL B paznom Bo3pacte. [[pyrue MoryT mpoxo-
JIUTH TPO(ECCHOHAIEHOE WM aKaJAeMUYecKoe 00yUYeHue.
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Ucropust BosnukHoBeHus CLIL Havanmach HECKOIBKO NECATHU-
netuil Hazag B EBpone. B HekoToprix pernonax go 1970 rr. cyme-
CTBOBAJIM MIKOJIBI, B KOTOPBIX O0yUYeHHME HEKOTOPHIX IIKOJBHBIX TMPEe.-
METOB BEJIOCH HAa HWHOCTPAHHOM $I3BIKE, PETHOHAIIBHOM HWIIH SI3BIKE
HAIIMOHAJIBHOTO MEHBIIMHCTBA. L{enb cocTosiia B TOM, 4TOOBI MpeBpa-
TUTh UX B JOBYS3BIYHBIX feTei. B teuenne 1970-x u 1980-x, CLIL mo-
Jy4YWI pa3BUTHE, Oarogaps KaHaJICKOMY dKCIIepuMeHTy. Beé Haganoch
B npoBHHLIUK KBeOek. AHITIOroBOpsIINE POAUTENH PELININ, YTO 00-
pasoBaHHe Ha (PPaHILy3CKOM SI3BIKE KM3HEHHO HEOOXOJUMO IJIsl UX Jie-
TEH.

[IporpamMMbl 17151 UMMEPCHOHHOTO OOydYeHHsI OBbLTH YpE3BBHI-
YailHO ycmeumHo anpoOupoBaHbl. [lomaepikka co CTOPOHBI OPraHOB
BJIACTH W y4YaCTHE POJUTENeH, HECOMHEHHO, OBLIN KIFOYEeBBIMU (HaKTO-
paM# B 3TOM ycIiexe. JTH MPOEKTHI JaId Hadaino OONBIIOMY HHTEpeC-
HOMY HCCJIC/IOBaHHIO, OCOOCHHO Oarojapsi MepCIeKTUBAM B 00JIaCTH
oOpa3zoBanus. Pe3ynbraTsl ObIIM LIEHHBI KaK CTHMYJI JJIs JAIbHEHUIIEeTo
WCCIIEIOBAHUSI.

[IpenocraBnenne MMMEPCHOHHOTO OOYYCHHSI MOXKET NPHHU-
MaTh pasnuiHbie Gopmbl. OHO MOXKET OBITh «PAaHHEE» HIIH «TI03THEE)
oOydeHue (B 3aBUCHMOCTH OT BO3pacTa JETeH, U KOTOPHIX 3TO Tpe-
HazHa4yeHo). OHO MOXET OBITh «IIOJHBIMY (€CITU BeCh YUEOHBIH IJIaH
NPENoJaeTCsl U3y4acMbIM SI3bIKOM), WIIM «YaCTHYHBIMY» (€CIH Tpero-
JABAEMBIA SI3BIK SIBISETCS  S3BIKOM HMHCTPYKUIWH OIS  HEKOTOPBIX
MIPEIMETOB).

Axkpounm CLIL (Cognepxanne u 3pIk HMHTErpupoBaHHOIO
N3ydenus) ctai MUpPOKO HCIOIB30BAaTHCS KaK TEPMHH IS 3TOTO BHUIA
o0Oydenus B 1990-x. Ero cTOpOHHUKH MTOTYEPKUBAIOT, YTO OH TIOMOTAET
pa3BHBaTh MAaCTEPCTBO U B HEA3BIKOBOM IPEAMETE U B SI3bIKE, HA KOTO-
poM mpenojaeTcs. 3Aech MoApa3yMeBaeTcd KOMIUIEKCHBIA MOAXO0J U K
00y4YeHHUIO U K YUYSHHIO, TPeOys OT y4HTened ocoboe BHHMaHUE He
TOJIBKO K TOMY, KaK JOJDKHBI IMPENoJaBaThCs S3bIKH, HO K 00pa3oBa-
TEIHHOMY IIPOLIECCY B IEIOM.

B uem npenmymiectsa CLIL? [lanHasg MeTOaMKA CTPEMUTCS:

1. 3HakOMUTH yyamuxcs ¢ HOBBIMH AMCUUILIMHAMHU C IIOMO-
HIBIO W3ydYeHHs yueOHOW POrpaMMbI Ha HEPOJIHOM SI3bIKE.

2. YIIy4muTh YCBOSHUE YYAIIMUCS S3bIKa YUEOHBIX TIPEIMETOB.

3. IloBBICUTD ycCIIEBaEMOCTb YyYallUXCs Kak I0 Y4YeOHBIM
npeaMeTam, Tak U 10 U3y4aeMOMY SI3BIKY.
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4. TIoBBICUTDH YBEPEHHOCTh YUYaIllUXCS B WU3y4aeMOM SI3bIKE U
ypoBaue L1.

5. IIpenocraBnars MaTepHaibl, KOTOPhIE C CAMOI'O Havana pas-
BHBAOT HABBIKU MBIIIIJICHMS.

6. IToompsTs Oonee TecHbIE CBSA3U C LIEHHOCTSMU OOIIECTBA.

7. Cnenatp y4eOHBIH TIpEMET OCHOBHBIM TPEIMETOM ayaH-
TOPHBIX MaTepHAaIIOB.

W3 nccnenoBanmii U3BECTHO, YTO MO CPABHEHHUIO C YUALTUMHUCH,
M3yvyaroluMH aHrIMACKUi B kinaccax ELT, OonbIIMHCTBO ydaiuxcs,
koropele HaunmHatoT CLIL B HaYadpbHBIX IMIKOJIAX, K MOMCHTY OKOHYA-
HUSl Ha4aJIbHOTO 00pa3oBaHus: 0oJiee YBEPEHHO UCHOIB3YIOT U3ydae-
MBIii SI3BIK, 8 Takke cBor L1; Oojiee 4yBCTBUTEIIBHBI K JIGKCUKE U HJIC-
SM, IPEACTaBICHHBIM Ha M3ydaeMoM si3blke U B L1; y HuX Oonee 00-
ITUPHBIA B Pa3HOOOPA3HBIA CIIOBAPHBIM 3aIrac; OHHM JOCTHTAIOT Ooiree
BBICOKOT'O YPOBHS BJIa/ICHMS AaHITIMICKUM SI3bIKOM, 4eM Ha Kypcax ELT.
B cpennux mkonax CLIL 0ObIYHO MPUBOAMT K YIIYUIIEHUIO BIIaJCHHUS
A3BIKOM M OKa3bIBAET MOJIOKUTEIBHOE BIMSHUE HA YPOBEHb BIIAJCHUS
sa3pikoM L1. KpoMe Toro, 3HaHUs ydaluxcs Mo mnpeaMeTy HNpUMEPHO
TaKHe ke, Kak ecnu Obl oHW npenonaBaiu B L1. MccnenoBanus mosra
nmoka3biBaroT, uto B CLIL ywammecs Ooiee KOTHUTHBHO aKTHBHBI B
nporecce odydeHus. I camoe riaBHOE - MOBBIIIAETCS MOTHMBALMS U
MHTEpeC Kak K S3bIKY U YMEHHUE PAaccKa3aTh Mpo MPeaMeT Ha HEM, TaK U
K CaMOMy NpEeIMETY, MOSBISETCA JHOOOMBITCTBO. A 3TO - KJIIOY K OT-
JIMYHBIM pE3yJIbTaTaM U yCHEXY.

B HExOTOpBIX MIKOJAaX TEMbI U3 yUeOHOH MpOrpaMMbl HpPEro-
JAloTcs B paMKax sI3BIKOBOTO Kypca. OTO HaspIBaeTcsi Soft
CLIL(npumepHo 45 MuHYT B Heznemo). B apyrux mkosnax mpoBomsTcs
MPOrpaMMBbl YaCTHYHOTO MOTPY)KEHHUS, TJe MOYTH MOJOBHHA Y4eOHOM
MPOTrpaMMBbI TIPENIOAAETCSI Ha M3yYaeMoM s3bIke. DTO Ha3biBaeTcs hard
CLIL. Ha nonmyTs MeXIy 3TUMH MOJEISMH B HEKOTOPBIX IIKOJIAX
npenoaaercs MoayipHas mporpamma CLIL, B pamkax KOTOpO#H Takou
MpeIMeT, KaKk HayKa WM MCKYCCTBO, IIPETOIAeTCsl B TEUEHUE OIpene-
JICHHOT'O KOJIMYECTBA YacOB Ha M3y4aeMOM s3bIKe (mpuMepHo 15 vacos
3a BCIO IPOTpamMmy).

CymectByet 4 ocHoBHbIX kommoHeHTa CLIL: «4 Cs»: conep-
KaHWe, KOMMYHHKAIWA, MMO3HAHUE W KyJIbTypa. DTO MOJIE3HOE OInca-
HUE, TTOCKOJIBbKY MHTErpalys COAEp)KaHUs, KOMMYHHMKALIUU, [TO3HAHUS

~49 ~



U KyJbTYPBI SBISCTCS OJHUM M3 CIIOCOOOB ONpeeieHYs TSNS Mpero-
JIAaBAaHUS U PE3yJIbTATOB O0YUCHHUSI.

Conep:xanue:

Yuebnrple nmpeameTsl, mpenogaBaembie B CLIL, BKIIOYAOT HC-
KYCCTBO, OOIIIECTBO3HAHUE, TU3aliH U TEXHOJIOTHH, SKOHOMUKY, FKOJIO-
ruto, reorpaduro, ncroputo, KT, rpaMOTHOCTB, MaTEMaTHKY, MY3BIKY,
(¢u3udeckoe BOCIUTaHWE, (UIOCODUIO0, TOIUTHKY, PEIUTHOBEICHUE,
€CTECTBECHHBIC HAayKH, COLMATIbHBIC HAYKU M TexHojoruu. HexoTopsie
nporpammbl CLIL pa3BUBaIOT MEXKIIPEAMETHBIC CBI3U MEXKIY pa3iud-
HBIMH TIpenMeTamu. Hampumep, ydamuecss MOTYT W3ydaTh HCTOPHIO,
reorpauio U UCKYCCTBO OMNPECIEHHON MECTHOCTH. DTO YacTO MPOUC-
XOJIUT B HAYAJILHBIX IIKOJIAX.

Oo6menne:

Yyamuecss JOIDKHBI HCIIONB30BaTh SI3BIK MPEAMETa KaK B YCT-
HOM, TaK U B MUCbMeHHOH (opmax. [TosTomMy Ham HEoOXoaAMMO TOOII-
PATH yYaIIMXCS K y4acTHUI0O B 3HAYMMOM B3aWMOJCUCTBHH B Kilacce.
CLIL crpemurcs yBenmumuuth STT (Bpemst pasroBopa CTyIEHTa) U CO-
kpatuth TTT (Bpems pazroBopa yuutesns). Mbl Takxke TOJKHBI OO
PATH CaMOOIICHKY W OOpPaTHYIO CBf3b CO CBEPCTHUKAMHU U TPYIIIaMHU.
Kornma ywammecss MCTONB3YIOT TENEBON S3BIK BO BpeMs H3YUYCHHS
y4eOHBIX MPEMETOB, OHH JEMOHCTPUPYIOT, YTO 3HAHUS TI0 TIPEIMETY U
SI3BIKOBBIC HABBIKM MHTCTPUPOBAHBI.

IHo3nanmne:

CLIL pa3BuBaeT KOTHUTHBHbIE HABBIKUA WM MBIILJIEHUE, KOTO-
pble OpocaroT BBI30B ydampMcs. Ham HeoOXoanmMo pa3BHBaTh KOTHU-
THUBHBIC HABBIKH YYall[UXCs, YTOOBI OHM MOTJIM M3y4aTh MPEAMETHI U3
y4e0HO TTPOTPaMMBL.

OTH HaBBIKM BKJIIOYAIOT B Ce0s pacCy>KIEHUE, TBOPUYECKOE
MBIIUICHHE W OIEHKY. Ham Tarxke HEOOXOIUMO MpOaHATM3UPOBAThH
MBICITUTENIFHBIE TPOIECCHI C YY€TOM WX S3BIKOBBIX MOTpeOHOCTEH H
HAYYUTh YYAIIUXCS TOMY SI3BIKY, KOTOPHI MM HEOOXOIUM JUIS BBIpa-
’KEHHSA CBOUX MBICJIEN U UJIEN.

KyabsTypa:

Ponb xynbTyphl, HOHUMaHKE CeOS U JPYTHUX KYJIbTYp SBISIETCS
BakHOH uacThio CLIL. YyamuMcs wHOTIA MPUXOTUTCS OOIMIATHCS Ha
HEPOJITHOM SI3BIKE€ C BHOBH MPHUOBIBITUMH, Y KOTOPBIX MOTYT OBITH pa3-
HblE JIOMAIIHHE SI3BbIKM, a TAaKKE Pa3HOE COLUAIBHOE U KYJIBTYpHOE
MIPOUCXOXKJICHUE. YUalUMCSl HY>KHbI 3HAHUS O T€X, KTO KUBET B JIPY-
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TUX pPErHoHax WM CTpaHaX. MBI XOTHM pa3BHBAaTbCA yudalluecs,
HACTPOEHHbIE MO3UTHBHO M OCO3HAIOIINE CBOK OTBETCTBEHHOCTh KaK
r100aJIBHOTO, TaK M MECTHOT'O I'pakAaHCTBa. B Kiacce Mbl JOJDKHEI
LICHUTh Pa3HbIe JOMAIIHUE S3bIKU. [JoMuMO 3aHATHI B KJ1acce, Mbl MO-
’KEM yCTaHaBJIMBATh CBSI3U CO IIKOJAMM-TIAPTHEPAMH U HCIIOJIB30BaTh
WnTepHer Ui oOIIEHUs C yYalMMHUCS [0 BCEMY MHUPY, HaIllpUMep, O
MECTHBIX 3KOJIOTHYECKUX IPOEKTaX.

UccnenoBarens B o0nacTu ABYS3BIMHOTO oOpazoBaHus Ixum
Kammunc omucan BICS u CALP. BICS (ba3oBble HaBBIKM MEXIHY-
HOCTHOTO OOIICHWs). DTO HAaBBIKH, HEOOXOIHWMEBIC IJIS COIMAIBHBIX,
pasroBOpHBIX cuTyauui. VccnenoBanue, MpoBEACHHOE C yYaIllUMUCA-
ummurpanramu B Kanane [10], mokasano, 4To OOJIBIIMHCTBO JOCTHUIIIO
BICS nocne nByx-Tpex et oOydeHHs Ha U3ydaeMoM si3bike. Mzydenune
A3bIKA OCYILECTBISIETCSI C YYETOM KOHTEKCTa U MOJAEPKUBAETCS Ipe-
MoJlaBaTeNIIMU U pecypcami. 3aaauu, cBsizanHble ¢ BICS, wacto menee
TpeOoBaTeNbHBl K KOTHUTHBHBIM CIIOCOOHOCTSM. [IpuMepamMu mMeHee
CJIOXKHBIX 3a/1a4 SIBJISIIOTCS: TOBTOPSIATE MO3paBICHUs] U HoaOupaiire
OTKPBITKH co ciioBaMu U kapTuHKaMu. CALP (KorautuBHOE akamemu-
Yyeckoe BiajieHue si3pikoM). [To Mmuenuto KammuHca u gpyrux uccieno-
BaTeJiel, ydamummcs TpeOyeTcsi He MeHee ISATH JIeT, YTOObl ITOCTHUYb
CALP, xoTopslii SIBIISIETCSI YPOBHEM, HEOOXOJUMBIM AJIsl OOyUeHHs B
aKaJIeMUUYECKON IIKoJE. fI3bIK, HCIONB3yEMBIM IPH IPENOJaBaHUU
NPEeIMETOB, 4acTo a0CTpakTeH M (OpMaleH, M MO3TOMY OH Tpedyer
OONBIIMX KOTHUTHBHBIX YCHJIMHA. YUMTEINs OJDKHBI IIOHMMATh, KOT/AA
yuamumcs cienyet nepeitu ot BICS k CALP, u oka3bIBaTh mMoaaepx-
Ky. [IppMepaMu UCTIONB30BaHUSI KOTHUTUBHO TPeOOBATENBHOTO SI3bIKA
ABJSIFOTCA: 0OOCHOBaHWE MHEHHH, BBIABMKCHHE I'MIIOTE3 M MHTEpIpe-
TaIus 10Ka3aTenbCTB.

3a mociieHNEe TOABl B OTEUECTBEHHOM Mearoruke MmosiBiseTcs
MHOT'O HOBBIX pa0oT, IOCBSILEHHBIX IPEIMETHO-I3bIKOBOM HHTETPALIIH
KaK YaCTHOMY SIBJICHMIO OmnuHrBu3Ma. OIHUM M3 CaMbIX 3aMETHBIX
uccleoBaresiel oOmiMHreu3Ma B o0ydenun ssisiercs JI. JI. Canexona.
B cBoux paborax JI. JI. CanexoBa BblIeNIsSET B CTPYKType OMIIMHIBaJIb-
HOTr'o 00y4eHHsI TaKoe MOHATHE, KaK «00yueHHe NMPeJMETHOMY 3HAHUIO
Ha WHOCTPAHHOM SI3bIKE», IMES B BUIY HCIOJIH30BAHNE HHOCTPAHHOTO
S3bIKa B KAQUECTBE CPEACTBA OBIAJCHHS OOYYArOIIMMUCS 3HAHHMSMHU TI0
mucuuiuinHe. Mcrmons3oBaHue MWHOCTPAHHOrO S3blKa Kak criocoba mo-
CTIKEHHSI MUpa CIEIUATIbHBIX 3HAHUH, MPHOOIIEHUS K KyJIbTYpe pas-
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JUYHBIX HAPOAOB, OCO3HAHUSI JIOABMHU MPHUHAAJICKHOCTH HE TOJBKO K
CBOEH cTpaHe, ONpeAeIeHHON TUBIIN3AINU, HO U K OOIIeTUIaHeTapHO-
My KYJIbTYPHOMY COOOIIECTBY — BCE ITH HJEH OWIMHIBAILHOTO 0Opa-
30BaHUS UMEIOT BYKHOE 3HAYCHHE JIJIST POCCUHCKOM MKOJEI [7, ¢.1].

B pabotax psna y4eHbIX TPOBOAATCS UCCIEIOBAHUS peannsa-
MU TIPUHIAIOB OMIMHTBH3MA B BhIcIer mkone. Tak, y W. E. bppik-
CHHOHI nmaeTcss Monenb OHKYJIbTYPHOIO S3BIKOBOIO OOpa3oBaHUS B
BBICIICH MIKOJIE, TpeIIaraeTcsl TEXHOJIOTHS MPOdEeCCHOHANBHO OpUEH-
TUPOBaHHOTO OOydYeHHs, oOecreunBaromas (GpOpMUpOBaHHE OWIIMHI-
BAJIbHOW KOMIIETEHIIMM M €€ aKTyaJH3alUI0 B HEA3BIKOBOM BY3e€.
E. M. Eromnuoil mpuBOAUTCS OMIMHTBATHFHOE COIIOCTABICHUE PYCCKO-
rO W aHIIMHCKOrO SI3BIKOB MPH (HOPMHUPOBAHUM MPOPECCHOHATBHON
MHOSI3bIYHOM KOMIETEHIMU. ABTOpP NPOBOIMUT JAETaJbHOE H3yUEHHE
CTPYKTYPBI Ipo(h)eCCHOHATIBHON MHOS3BIYHON KOMIIETCHLIUH CTYACHTOB
TEXHUYECKOTO By3a, a TaKKe JleNaeT aKIeHT Ha (OPMHPOBAHHH HAaBbI-
KOB YCTHOH KOMMYHHKAaIlUH KaK Ha PyCCKOM, TaK U Ha MHOCTPAHHOM
sI3BIKE. bUIMHTBabHAS/OUKYILTYpHAS KOMITETESHITNS (B €€ B3aHMOCBS-
31 C KOMMYHUKATHBHOM KOMIIETCHIINEH) BBICTYTIAET B KAYECTBE OHOTO
U3 ToKazaTeneil chOPMHUPOBAHHOCTH OWKYJIBTYPHOU S3BIKOBOW JINYHO-
CTH, T. K. CBA3aHA C OCMBICIICHHEM KapTUHBI MUPA UHOW COLIMOKYJIBTY-
PBI, MO3HAHUEM CMBICIIOBBIX OPHUEHTUPOB APYToro JHMHTBO3ITHOCOLMY-
Ma, YMEHHUEM BHUJIETh CXOJICTBA W Pa3IHUMsi MEXKIY OOIIAFOIIUMHUCS
KYJIETYPaMHU U MPUMEHSTHh UX B KOHTEKCTE MEXKYJIbTYPHOTO OOLICHHUS
[4, c. 126].

VY 3. M. CMUpHOBO#1 MOKHO HaTH MH(POPMAIMIO 00 WUCIONb-
30BaHMW TPHHIUIIOB OWJIMHTBH3MAa NMpH OOYYEHWH B WHOCTPAHHOU
ayauropud. bunMHrBambHAas METOAMKA MPHUBOAUT K 3HAYUTEIHLHOMY
TIOBBIIICHHIO SI3IKOBOM KOMIETEHIIMH, 8 TAK)KE K UCUE3HOBEHHIO KOM-
MYHHMKaTHBHON CKOBaHHOCTH MpU OOIIEHHMH HAa PYCCKOM sf3bIKE |8,
c. 91].

C. A. TapycuHoli uccienyercs o0ydeHne OMIIMHIBA B YCIOBU-
X HAIMOHAILHOT'O HES3BIKOBOTO By3a. ABTOP M3y4aeT OCOOCHHOCTH
YCBOEHHS aHTJIMHCKON IpaMMAaTUKU CTYICHTaMH-OMJIMHIBAMU, IJISl KO-
TOPBIX TOCJIE POAHBIX HALMOHAIBLHOIO W PYCCKOT'O aHTJIMHACKHUH SIBIS-
eTcsl, 10 CYTH, TPETHUM SI3bIKOM [9, ¢. 224].

Bce BeInIenepevrcieHHbIe MCCIEOBATENIN HAPSLYy C OUYCBHI-
HeIMU foctonHcTBaMU CLIL oTmeuaroT xapakTepHble MpoOIeMbl, CBs-
3aHHBIE C €r0 BHEAPEHHEM. DTO TPYAHOCTH, CBSI3aHHBIE C OpraHu3aly-
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OHHOW CTPYKTYpOH y4eOHOTO 3aBeleHHsI, KOTOpas HE Mpearojiaract
OuHapHOrOo 0O0ydYeHHs, COBMECTHOW pa3padOTKH paboduux Mporpamm
memaroramMu. Taxoke me0aThl, CBS3aHHBIE C OpraHU3alHEeH CaMoro
y4eOHOro Impolecca U OLEHUBAHUEM €T0 PE3yJIbTaTOB, HE CTUXAIOT JI0
cux nop. OJHAaKO TSHICHLUS Ha MOBCEMECTHOE BHEAPCHUE JaHHON Me-
TonuKu B Poccrn ¢ KaxzIpIM rofoM MpOsBIIsieTCS BCE CHIIbHEE U B 3a-
pyOexHbIX U poccuiickux YMK mocTeneHHO MOSBISIOTCS pa3aeiibl,
MOCBSIICHHBIE PA3IMYHBIM [IpeaIMETaM Ha MHOCTPAHHOM SI3bIKE, TaKHe
KaKk MaTeMaTHKa, Teorpadusi, ICTOPUSI © MHOTHE JIpYTHE.

dopMupoBaHHUE PEUEBBIX MEXaHU3MOB U MX JIOKAIN3ALM B Jie-
BOM IONYIIAPHH HAYWHAETCS C MEPBBIX MECSIEB )KU3HU U MPOAOIIKA-
eTcs y HOpMalbHO pa3BuBatomierocs pedenka ao 11-12 mer, nocne ye-
ro, ¢ HEHPO(HU3NOIOTUIECKON TOUKH 3PEHUS, HACTYMACT <SI3BIKOBAsT
3pesiocThy». OIHAKO AaHHBIM BO3PACT MUCKIIOYAeT HACTYIUIEHHE COLU-
ANBHOW 3pEJIOCTH, & TOCKOJBKY SI3BIKOBOE Pa3BHTHE HEOTIEIUMO OT
COIMAIILHOr0, HEOOXOAUMO 3aKIIFOUUTE, YTO JATLHEHIINNA COITHATLHEIN
POCT dYeJOBEKa IOJDKEH COIPOBOXKAATHCS M S3BIKOBBIM POCTOM |5,
C. 142]. [ToaToMy KpaiiHe Ba)KHO HAUMHATH HU3yUYECHHE HOBOTO SI3BIKA B
paHHEM BO3pacTe — B IOAIOTOBUTEIBHOM MM HaYaJIbHOM ILIKOJIE, KO-
raa obOyuaromuecs: yxe CQOPMHUPOBIN IEPBbIE HABBIKM YTEHHS H
NUCHbMA, a TAaKXKe KOHLEHTPALMWI0 W BHUMaHHUE, KpailHe BaKHbIEC IS
W3yUYCHHS 4ero-IM00 HOBOTO.

Jns MaaAmMx IIKOJBHUKOB HAWIYUYIIMM BapUaHTOM CTaHET
BHE/IPEHUE TaKMX TEM, KaK )KHBOTHBIE, HACEKOMBIE, OKPY KAIOLINNA MUD
u ucropus. [logxonsmas gopma peanusanuu MeTo/la Ha MPaKTUKE -
«language-led» (45 MUHYT B He/eNIO, KOT/Ia H3y4YeHUE TeM 00Ieo0pa-
30BaTEIbHBIX MIPEIMETOB MPOUCXOIUT B paMKax Kypca HHOCTPAHHOTO
s3pIka). Takas gopma He TpeOyeT OONBIIMX U3MEHEHHWH B pabouem
TUIaHe Kypca, TeM He MeHee, OyJIeT BhI3bIBaTh OOJIBIION UHTEpEC y Je-
Tell K 3aHATHAM O AHIIMHCKOMY SI3BIKY. TeMbl MOTYT OBITH camble
pasHooOpa3Hble, HO IJIaBHOE, YTOOBI OHM MOBBIIIAIN MHTEPEC y MIlaj-
HIMX MIKOJIEHUKOB, TaK KaK OHU TOJHKO HAYMHAIOT UCCIIEI0BATH MUP U
UM UHTEPECHO y3HaBaTh 000 BcéM. B kadecTBe mpumepa ypoka 1o me-
tonuke CLIL s B3sma mpumep u3 okcdopackoro YMK Bright Ideas
“Map of the Adventure Island”. Ins roHBIX HcciienoBarese 3To Oyaer
OTJIMYHAsE BO3MOXHOCTH MOOBITH B POJIM HCKATEINsl COKPOBHIL, a JUIS
NpenoaBaTeNs HHOCTPAHHBIX S3bIKOB BBIYYHUTH C O0YYalOLIMMUCS CTO-
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POHBI CBETa, HANpaBJeHUS U CIIOCOOBI MEepeBIKEHNS, Ha3BaHUs TPH-
POIHBIX MECT H MHOTOE JPYyTOE.

[Ipumep ypoka mrst Mmiaaammx mKoIsHUKOB 1o CLIL: “Treasure
Hunters”. 4 xnacc.

Lenb ypoka: BEIyYHTH CTOPOHBI CBETa, HA3BAHUs MPUPOAHBIX
MECT U JKMBOTHBIX, HAIIPABJICHUs BI)KCHUS, HAYYUTHCS IIOKA3bIBATH
JOpOry.

IMoaroroBka: pacrnevatars OONBIIYIO KapTy, pacCUepPUCHHYIO Ha
POBHBIE KBaJpaThl C pa3IWYHbBIMKM Ha3BaHUAMH MecT Ha Hel (03epo,
MOCT, Tropa, ¢epma, cKameiKa, UK, call, XpaM, MECTO AJIsl KEMIIMHTIa,
BOpOTa, opora u Ta). 1 KBaapaT - OHO MECTO, a TaKKe PAAOM KoMIac
C Ha3BaHMSIMH CTOPOH CBeTa (CeBep, IOT, 3amajl, BOCTOK). Y KaXIOTO
KBazpata cBo€ Ha3BaHuWe 1Mo OykBam u mudpam (Al, A2, B1, B2). Tak-
e Heo0X0ANMO 3apaHee MOATOTOBUTh KJIACC U YCJIOBHO Pa3/EiINUTh €ro
Ha KBaJpaTbl, HUCIIOJB3Yyd MNPECAMCTHI JIA KaXJ0ro Ha3BaHHUA MECTa
(Jro0ble 3HAKW WIIM pacliedaTaHHyl0 KapTWHKY). Ecnu mo3BonsieT BO3-
MOKHOCTb, MOXHO HCIIOJIb30BaTh KOPHIOPHl M HECKOJBKO KIIACCOB,
4TOOBI OBLIO HHTEPECHEE.

PasmuHKa: ompoc Bcero kiacca: Kakhe Ha3BaHUS MECTHOCTEH
OHH 3HAIOT, BBISICHUTH CJIOBAPHBIH 3aI1ac 1o CIoBaM: 03€po, peKa, Mope,
UK, JIEC, TOPBI U T.JI.

OcHOBHAsI 9acTh: 3allycaTh HAIPaBJICHUS JBIKCHES (BIEpe,
Ha3aj, BIPaBO, BJIEBO), CTOPOHBI cBeTa (ceBep, IO, 3amaj, BOCTOK),
CHOCOOBI MEepeABMKEHNs (Ha JIOJIKE, Ha BEJIOCUIIe/le, Ha TPAHCIIOPTE).
CoenMHNTh KapTUHKUA C HYXHBIMH cioBamHu. Ilociymare aynuo, Kak
HY>KHO IIPaBWIBHO MOKa3bIBaTh I0pory. JlaTe npuMep KapThl U HA HEH
nokaszate: You're here. Go straight on, go to the left, go to the right.
The beach is to your east. The lake is to your south. What’s the name of
the square? A2. [ToTpeHnpoBaThCsl HECKOJIBKO pa3s.

IloaroToBka K MOWCKY: YYUTENb Pa3NacT KaKIOMY YUYECHUKY
4acTh KapThl ¢ 0003HAUYEHUSIMU M YKa3aHUSIMH MECTa COKPOBHIL. YUu-
TeIb TOBOpUT: “PebsATa, cerogHs Mbl ¢ BaMU OTIPAaBUMCS B ITyTellle-
cTBHE. MBI JOJKHBI 100paThCsl OO BOJILEOHOTO OCTPOBA, KOTOPBIN
Ha3piBaeTcst Magic Island of the English Language, Ha octpoBe crps-
TaHbl COKpoBUINa. Ho k coxxasieHuto, B 1IeTIOM BUJIE KapTa He yIelena u
pacmanach Ha 4acTH. Y KaXXJOTO U3 BaC €CTh CBOW (pparMeHT KapThl, U
TOJILKO BMECTE Bbl CMOXKETEe HaWTH KiajJ. Ha KakJgoi 4acTH Hammcaso,
YTO HYHO JIe1aTh U KyJla UATH .
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[Nowuck: obymaromuecs o ouepean HA3bIBAIOT CBOM 0003HAUe-
HUSI U JABHTAIOTCA K MECTy HasHaueHus. Eciu ypok mpoBOAMTCS OH-
JaiiH, MOKHO MCIOJIb30BaTh AOCKY MIro WM OOBIYHYIO AOCKY ZOoom,
rIIe BCE MOJATOTOBUTH 3apaHee.

[Ipu ycnoBuM UCTONIB30BaHUSI JAHHOW METOIMKH, Y YUHTEJEH
AHTJIMHACKOTO SI3bIKA MOSBUTCS BO3MOXKHOCTH HE TOJBKO COBEPILEH-
CTBOBaTh JICKCUKO-TPAMMAaTH4ECKUE HABBIKM MJIAIIIMX IIKOJIbHUKOB,
HO W pacIIUpUTh 3HaHUS MO mpeaMery «OKpyKaroluii MUpy», 4TO sIB-
JsieTCsl OCHOBHOM 3a/jaueii MeTo/ia PeIMETHO-I36IKOBOTO HHTETPHPO-
BaHHOTO OOYUCHUS.

VYpoxk o CLIL maer 6e3rpaHUYHBIE BO3MOXKHOCTH I OPMU-
pOBaHHE BCEX BUAOB PEUCBOM JICSITEINBHOCTH - TOBOPCHUS, ayJUpOBa-
HUs, YTCHUS], INChbMa, TIOCKOJIbKY Ha TAKOM YpPOKE MpeIoaraeTcs: uc-
MOJIb30BaHUE CaMbIX Pa3HOOOPA3HBIX MPHEMOB JEMOHCTPALUK U OTpa-
0OTKH HOBOro Marepuana. B paMkax JaHHOTO MOJAX0Ja yYUTENb QOKY-
cupyercsi Ha (GOPMUPOBAHUU KaK PELENTUBHBIX, TAK U MPOAYKTUBHBIX
HaBBIKOB, YTO IO3BOJIET AOCTHYb PABHOMEPHOrO OOYYCHHUS [TOHHUMa-
HUIO U yNOTPeOICHUIO HOBOTO M MPOWACHHOTO MaTepraia B peun. Ho-
BB TIPEJIMETHBI MaTepHan yCBaWBaeTCs MapauIeNbHO C S3BIKOBBIM,
npu 3ToM 00y4yaeMble BUIAT pPeallbHbIC CIydau yIOTpeOIeHUs TeX WiIn
MHBIX S3bIKOBBIX €IUHMI] B PEUH, a COOTBETCTBEHHO 00Jjiee MOTUBUPO-
BaHbI Ha oOydeHue. [leTell BOCXMIAeT B3aMOCBSI3b SI3bIKa U PEeabHO-
ro MHpPa, KOTOPYIO TPYZHO OCO3HATh CAMOCTOSITEIBHO, MO3TOMY IpH-
Mepbl OCHOBaHHbIE Ha PEATbHOM OINBITE 3alIOMUHAIOTCS JIyIle U BCIIO-
MUHAIOTCST ObICTpee. [IepeKUThIN ONBIT — MYYIIUH y4UTEIb, 1 UMEHHO
nmoaxoa CLIL mo3BossieT 00ydaTh UHTEPECHO, 3aHUMATEIHHO, MHOTO-
TPaHHO U «C BKIIOUYEHHEM» B )KHU3HB, II€ BCE B3aUMOCBS3aHO.

CyIecTBYIOT pa3iniHble KHUTH, OCHOBaHHBIE Ha METOI0JIOTUH
CLIL, nanpumep Oxford International Primary — macmrabnas cepus
YIIBTPACOBPEMEHHBIX MOCOOMM I HA4albHOW IMIKOJBI 10 Pa3IMYHBIM
npeameram. OH mpeAHa3HadeH Ui IKOJ, rae o0ydeHue BeOeTcs Ha
aHIMMCKOM s3bIke. [loaHas nporpaMMa BKIIFOYAE€T MaTEMATUKY, €CTe-
CTBEHHBIC HAyKH, HHPOPMATHUKY, reorpaduio, HCTOpHUIO, 00IIECTBO3HA-
HHE, a TAK)KE BO3MOXKHOCTh U3Y4aTh aHTJIMHACKUH S3bIK B COOTBETCTBUU
¢ motpeOHOCTAMH 1IKOJIBI. KpoMe Toro, cyniecTByeT MHOXKECTBO Hayd-
oeix kaur ¢ nmoxgxomoM CLIL, takmx xak Oxford Read and Discover,
Read and Imagine, xypnan National Geographic Kids, Insight Link ¢
MHTEpPECHBIMU Hay4dHbIMU TekcTamu, Oxford Discover, koTopblil modi-
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HocThI0 MHTerpupoBad ¢ CLIL. DTOT Kypc OTIMYaeTCsl COBPEMEHHBIM
NpoOJIEeMHO-UCCIEIOBATENILCKUM MOAXO0A0M K OOY4YeHHIO, MOTUBHUDY-
IOIUM MOJIOIBIX CTYyIEHTOB aKTHBHO HCCIEN0BATh OKPYXKAIOIIMH MHUD
U 00CY)XJaTh MOJIy4YEHHbIE 3HAHUS, YTO CIIOCOOCTBYET €CTECTBEHHOMY
OOIIEHUIO HA aHTIHMICKOM SI3bIKe W MHorue apyrue. C UX MOMOIMIBIO
M3yUYCHHE SI3bIKa U HOBOTO IpeaMeTa OyAeT IMPOXOIUTh C OCOOBIM HH-
TepecoM. Takue KHUTH 1eJIecO00pa3HO UCIIOIb30BATh BMECTE C OCHOB-
HBIM KYPCOM, HO TaKkke OHH OyAyT OCOOCHHO TOJIC3HBI BO BpPEMs JIET-
HUX WIM 3UMHUX KaHHKYJ, KOrJa €CTb OOJbllie BPEMEHH AJISl MOJHO-
LIEHHOTO HMCIIOJIb30BaHUA U Y CTYJECHTOB IOSABIISIETCS BO3MOKHOCTD I10-
I'PY3UTHCS B HOBBIE MUPBI U 3HAHUS.

Haxe yactnynoe npumenenne Mmetoauku CLIL coco6HO mpu-
HECTHU IOJIb3Y, Pa3BUTh CIIOCOOHOCTH IIKOJIBHUKOB, ITIOBBICUTH MOTHBA-
LU0 B U3yYCHUU MHOCTPAHHOT'O SI3bIKA, 00ECIIEYNTh HHTEPAKTUBHOCTh
npouecca oOydeHus. biarogapst cOBMECTHOMY OCBOEHHIO SI3bIKA U
IIPEAMETA, YUEHUKU JIy4lle TOHUMAIOT, KaK IPUMEHSTh SI3bIKOBOE 3HA-
HUE B KU3HU.
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TEATPAJIBHBIN KPYKOK
HA AHI'JIMICKOM SI3BIKE KAK
CPEJICTBO
OBILIEOBPA3OBATEJIBHOI'O,
JIMHI'BUCTUYECKOI'O
1 TBOPYECKOI'O PA3BUTHSI
MJIAJIINAX IIKOJIbHUKOB

Anzotanus. Iens cratbu 3akirodaet-
Csi B MPEICTABICHUM M OOOOIICHHU
aBTOPCKOT'O OTbITa YUUTENS HHOCTPaH-
HOTO $SI3bIKA MO OpPTaHMU3AINH JIeATENb-
HOCTH  IIKOJBHOTO  T€aTPaJbHOTO
KpYy>KKa Ha aHIJIMHCKOM SI3BbIKE B paMm-
KaX BHEKJIACCHOW PabOTHI MO MPEIMETy
U B CHCTEME JOMOJHUTEIHHOTO 00pa-
30BaHHSA 00111e00pa30BaTEIEHOTO
yapexaeHus. B kadectBe y4ueOHO-
[I03HABATENbHOIO MaTepuaia sl pas-
BUTHS HAaBBIKOB UYTEHUS Ha aHTJIHUM-
CKOM SI3bIKE W paCIHIMpPEHUs JIeKCU4e-
CKOr0 3araca YYEHUKOB HadaJlbHOU
IIKOJIBI  MIpeJjIaraeTcsi HCIOJb30BaTh
«ckasku-niepenenkn». dopma u co-
JIep’)KaHuEe TaKUX CKa30K BBI3BIBAIOT
MOJIOKUTEIbHBIE SMOIMU U SBISIOTCA
Croco0OM TIOBBIIICHHST MOTHBALUU K
M3YYEHHUIO aHTJIMMCKOTO s3bIKa. ABTOD
ONMCHIBAET METOAMUKY IMPOBEACHUSA
3aHATHH KPYXKKa, MPENCTaBISET Clie-
Hapuil 1 TeaTpajbHOM MMOCTaHOBKHU U
AT PEKOMEHJAIMH 0 TOITrOTOBKE
MJIQIIINX I[IKOJBHUKOB K yYacTHIO B
(dbecTuBaIsAX JETCKOTO TEaTPaTLHOTO
TBOPUYECTBA HA AHTJIMICKOM SI3BIKE.
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DRAMA CLUB IN ENGLISH AS
A MEANS OF PRIMARY
SCHOOL STUDENTS
EDUCATION, LINGUISTIC
AND CREATIVE
DEVELOPMENT

Abstract. The article aims to intro-
duce an original hands-on experi-
ence of an ELT teacher in organiz-
ing and running a school drama club
in English within the framework of
class and extra-curricular work in
the system of supplementary sec-
ondary general education. The au-
thor shares practical experience in
the use of fractured fairy tales
methodology for the development of
young learners’ reading skills and
enriching their lexical and verbal
capacity. The form and content of
such tales can be a contributor to
students’ positive emotions and raise
their motivation to learn English as a
foreign language. Relevant advice to
secondary school teachers on meth-
odology of organizing and running a
drama club is given. It includes suit-
able warm-up materials, a script of a
play and some recommendations on
how to prepare schoolchildren for
performances in the English lan-
guage festivals.
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a foreign language.

TBOY Moscow,

BHeknaccHast paboTa 1Mo WHOCTPAaHHOMY SI3BIKY MMEET pa3Ho-
oOpa3Hble BUABI  (OPMBI, KOTOPBIE BO MHOTOM 3aBUCAT OT MHIHBHUJTY-
ANbHBIX WHTEPECOB, CIIOCOOHOCTEH W Jake TalaHTOB yuuTens [6].
B ycrnoBusix, korma Kjiacc He JACIUTCS Ha MOJATPYIIIbI, PaclpoCcTpaHeH-
HBIM BHUJIOM BHEAyAUTOPHOH pabOTHI CTAaHOBHUTCS KpY)KKoBas padora.
B kpy’kOK ImpuriamaTcs BCe KeIalre, Jaxe Te, KTO HeIOCTaTOYHO
YCBOWJI MPOTPaMMHBI MaTepHaj, HO TPOSIBISIET HHTEpPEC K JOTOHH-
TENbHOH MeHee (OpMabHOI OOCTaHOBKE H3y4YEHUS WHOCTPAHHOTO
s3pika [2]. Kak mpaBuiio, Ha 3aHSATUSIX KPY)XKKa JUIS MIIAJIIHX [IKOJIb-
HUKOB pa3y4yMBalOTCS CTHXH M TIECHH, Pa3bITPBIBAIOTCS HEOOJBIINE
CIICHKH, OCHOBaHHbIE Ha JICKCUKO-TPAMMATHYECKOM U PEYEeBOM Mare-
puane ocHoBHbIX YMK, yctpamBaeTcss mpocMOTp MyJIbT()UIBMOB H
CIOKETHBIX BHJICOPOJIMKOB, U, KOHEYHO, JIETH UTPAIOT (B JIOTO U APYTHE
HACTOJILHBIE UTPhI HA HHOCTPAaHHOM SI3bIKE, TIO/IBUKHBIE UTPBI, HTPBI IO
CTaHIMAM ¥ Tpod.). [Ipumeps! ombITa IPOBE/ICHNST KPY>KKOBOH paboThI
MOYKHO TTOYEPITHYTh U3 MHOTOYHCIICHHBIX IyOJIHMKAIMi KOJUIET B pas-
JUYHBIX TPOGECCHOHANBHBIX HayYHO-METOJUYECKUX IKypHamax [7],
[4], [13]. BueknaccHas paboTa criocoOCTByeT Gojiee MPOYHOMY YCBOE-
HUIO MIPOrPaMMHOIO MaTepuaa, pa3BUBAE€T TBOPYECKYIO aKTHBHOCTH,
CaMOCTOSITETIbHOCTh YYAIlIMXCSl U TIPUBMBAET HMHTEPEC K H3YyUCHHIO
uHoctpanHoro s3bika [5], [9], [3].

B nanHO# cTaThe X0TEN0CH Obl MOAEIUTHCS OIBITOM OpraHu3a-
UM BHEKJIACCHOM paldOThl C yYaIIMMHUCS MIIAJIIETO MIKOJIBHOTO BO3-
pacra 4epe3 JeATeNIbHOCTh TeaTPaIBHOTO KPY)KKa HA QHTJIMHCKOM SI3bI-
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ke. Ham TearpanpHbli KpyXkokK «JlpamaTnueckoe MCKyCCTBO Ha aH-
TIAKACKOM si3bIKe» cymecTByeT ¢ 2010 rona. Mned ero coznanus cpsza-
Ha C JKEJaHHUEeM Pa3BUTUS HE TOJBKO JIMHTBUCTHYECKUX CIIOCOOHOCTEH
JleTe ¥ UX HHTEpeca K U3YYEHHIO HHOCTPAaHHOTO SI3bIKa, HO U C Pa3BU-
THEM WX HWHAMBUAYAJIBHBIX TBOPYECKHX CHOCOOHOCTEH W HAKJIOHHO-
crei. Kpyxok oObequHsAeT yuyalimxcsi pa3HbIX KJIaccoB, HO C CaMoOTo
Hayaja OH CTaJ OCOOEHHO IOMYJSIpEeH Cpedu YYEHHKOB HadaJbHOU
1mKoJiel. IMEHHO B 3TOM BO3pacTe MHOTHE JETH HE UMEIOT IICUXOJIOTH-
YeCKOW 3aKaTOCTH, HE CTECHAIOTCS BBIXOJUTH Ha CLEHY U PacKpbIBaTh-
¢ B TOW WM MHOH pojiu. MHOTHE YYaCTHUKU KPYXKKa O IIKOJIbI 3a-
HUMAJINCh JONOJHUTEIHHO B JOIIKOJBHBIX YUPESKICHHIX M JOMax
TBOPYECTBA, IJIe OHU YK€ Hay4WJIUCh MEeTh W TaHIEeBaTh, U TeaTpallb-
HBIH KPY>KOK JTA€T UM BO3MOXKHOCTBH NPOJOJKHTH aKTUBHO Pa3BHBATh
CBOM TQJIaHTHI, & UX POJUTENN CTAPAIOTCA MOOLIPATH AANbHEMNIIEe pas-
BUTHE JIeTeil B 3TOM HampaBiIeHUU.

VYyactue B TeaTpaJIbHOW AESATEIbHOCTH Ha AHTJIMHCKOM SI3BIKE
HE OTPaHMYMBACTCS U1 HAINUX BOCIUTAaHHUKOB paMKaMH HAa4aJbHOU
mkoJiel. CerosiHs cpelid Kpy>KKOBIIEB €CTh U YUYEHUKH 6-8 K1accoB, KO-
TOpble Hayalu XOJIUTh B KpPY)KOK elle Bo BTopoM kiacce. Crapiiue
KPYXKOBLIBI IOMOTal0T MHE, KaK PyKOBOJIUTENO, 00y4aTh MIAALINX U
MPOAOJIKAIOT JEJIO HAIIEro CaMOro MEPBOT0 KOJIJIEKTHBA, BBICTYMAS C
npeCcTaBIeHusIMH 1101 Ha3BanueM “Lighthouse” /Masik/ Ha TOpOACKHX
(ecTUBANIAX U IIKOJBHBIX KOHLIEPTaX.

UTo MOTHBUPYET AETEH K yYacCTHIO B HAIIMX BHEKJIACCHBIX 3a-
HATHsIX? UTO momoraer UM OCBauMBaTh YTEHHE HOBBIX TEKCTOB Ha aH-
TJIMHACKOM fA3BIKE€ M pacIIMpsTh CIOBapHbIM 3amac? YBepeHa, 4TO 3TO
coJep:kaHue U HeoOblYHas GopMa MaTepuana, ¢ KOTOPBIM MBI paboTa-
eM. B pabote kpykka MBI HUCIOJNB3yeM CKa3KU-TIEPEICITKH U TIECHU-
TIEPEIENIKH, KOTOPbIE MPEACTABISAIOT OTPOMHOE ToJIe JUIs TBOpuecTBa!
IIpuBeneM OJHO U3 ONpENENEHHN CKa3KH-NIEPENENIKH, KOTOPOE OYECHb
TOYHO TeperaHo Ha aHrimickoM s3bike: “A fractured fairy tale is a
rewritten fairy tale. Considering the fairy tale genre started out as oral,
every retelling that tweaked the story even the smallest bit would be
fractured. For example, “Little Red Riding Hood” has been retold hun-
dreds of times over the years, but the fracturing of fairy tales really
started when we began writing them down”[15].

Pasnuuaror aBa jxaHpa mnepenenaHHbIX (rewritten) ckaszok: a
fractured tale u tale parody. O6pasen ckaszku-nepenenku — 310 «Cnaii-
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nepemta» (“Spiderella”) u3 coopuuka [lxactuna Mapruna “12 Fabu-
lously Funny Fairy Tale Plays”[17]. Otinune cka3ku-TIepeeiKku OT
HapoIUH 3aKJIF0YAeTCS B TOM, YTO HapoAus ObIBAeT 3a4acTyro IUIyIMOi.
OnHa npocTo BBICMEMBAET Pa3HbIEe KIIHILIE, KOTOPHIMH H300MIYIOT Tpa-
JUIMOHHBIE CKa3ku. Hampumep, Takoil mapoauell siBiusieTcs SKpaHU3U-
poBanHas B 1987 romy ckaska «lIpunHIecca-neBecta». Kputnku HazBa-
JIM 3TY apOJHI0 CMEChIO YEIyXH, POMAaHTHKU U KoMeanu. EcTe TouHoe
ompeseneHre Ha aHruiickoM s3pike: “Parodies humorously mock the
fairy tale genre and individual tales, while fractured fairy tales reformat
the tale to include more serious current morals and social messages”
[16].

[MonOupast MaTepuan IUIS HAIlEro CIEHHMYECKOTO TBOPUYECTBA,
MBI 0053aTE€IILHO PYKOBOJCTBYEMCS CJIEAYIOIINM KPUTEPHEM: BHIOpaH-
Hasl K IOCTAaHOBKE CKa3Ka JOJDKHA «CEATh pa3yMHOE, 100poe, BEUHOE»
[10]. Ona gomxkHa comepaTh OMpEaEIeHHYI0 Mopaib. I10Ka3bIBaTh,
YTO MEPCOHaKEeH BO3HATPaKAAIOT 3a 10OpO U TPYyHoIro0ue, a HaKkasbl-
BalOT 3a 3710, Oe3/enbe M 3aBUCTh. JIIOOMMBIE TeMBI — 3TO Npyxkba U
YMCHHE NIOHUMATh OKPYXKarolnx.

Eme onHuUM BaXHBIM KpUTEpHEM JUIS 0TOOpa MaTepHuaia sBs-
€TCsl HAJIMYUE CMELIHBIX CUTyalud U CMEIIHbIX nepcoHaxeil. CueHu-
YeCcKOoe BBICTYIUIEHHE KPY>KKOBIIEB-aKTEPOB O0S3aTENbHO JTOJDKHO BbI-
3bIBATh CMECX B 3aJiC. 3pI/ITeHI/I, KOTOPBIC CMOTPAT HallX BBICTYIUICHUA
Ha KOHKYpCaXx U MIKOJBHBIX KOHLEPTaX, He BCErla HOHUMAIOT PEIUIHKU
aKTepOB Ha aHIJIMICKOM si3bIKe. MBI cTapaeMcs KOMIEHCHPOBATh 3TO
TEM, YTO AKTCPBI MOCTOAHHO UCIOJIB3YIOT KC€CTbl U MUMUKY JJId IICPEC-
Jladqd CMBbICTIa MPOUCXOJAIET0 Ha ciieHe. OCOOCHHO Ba)KHBIC PETLTHKH
MOBTOPSIIOTCSL XOPOM 3a aKTepaMM, KOTOPBIE pPa3bIIPBIBAIOT KaKOM-
HUOY b ATH30/1. 3HAKOMBIH CIOKET CKa3KH-TIEPE/ICIKH TaK)Ke TOMOTaeT
3putensM. JleTu B 3aje XOpouIo 3HAIOT, YTO MPOU30ILIO ¢ 30JIyIIKOM B
TPagULHMOHHONW cKa3ke. ClenoBaTeslbHO, MM Jierde MOHSATh CKa3Ky-
nepeAesKy AaKe Ha HHOCTPAHHOM S3bIKE.

Urak, o0si3aTenbHbIe YCIOBUS Il 0TOOpa MaTepuala M CIieHO-
rpa¢un B paboTe HamIero Kpyxka: 1) Haile BBICTYIUICHHE JTOJDKHO J10-
HecTH Mopasb (Z0OpO, CHpaBeATMBOCTb, TPYAOIIO0HE); 2) BBICTYILIE-
HUEC JOJI’)KHO OBITh CMENIHLIM U ITOHSITHBIM BCEM 3PUTCIIAM B 3aJi€.

Ot BBIOOpA CKA30K IepeieM K BeIOOpY akTepoB. Kaxiplii ceH-
TA0ps B HayaJie y4eOHOro roja Mbl HAuMHAeM HE C PENeTHLU Ha
CIICHE, a ¢ OTPabOTKH TEKCTa CKa3KH, €€ YTCHHUS U JeKJIaMaluy 10 Po-
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JISAM. HeO6XOHI/IMO OTMETUTHL, YTO HA 3TOM 3TaIllC HAa OAHOI'0 aKTCpa
MMPpUXOAUTCA Cpa3y HECKOJIbLKO poneﬁ. U TonpKO Mo3ke CTAaHOBUTCS IIO-
HATHO, KOMY KaKas pOJib YAa€TCs JIy4llIe. MoxHo YCTPOUTH «KACTHUHI»,
Ha KOTOPOM JI€TU CaMH OLEHAT U MOMMYT KOMY KAaKOW MEPCOHAXK yna-
eTcs PacKpbITh yOequTenbHeil. Bombiryio ponb urparnot ¢usnyeckue
JaHHBIC M N€pBOHA4YaJIbHas IMOATOTOBKAa — YMCHHE II€Th W TAaHILECBATD,
HABBIKHW BJIAACHUS AHTIIMHACKUM SI3BIKOM. HY)KHO BHHUMATCJIBHO IIpU-
CMOTPETHCA K KaXIAOMY MAJICHBKOMY aKTCPy M [JaTb BO3MOXHOCTH
BCEM pPaCKpLITh cBOM IIoTeHIHUAaJ. Tanant I[eTefI PaCKpLIBACTCA, KOTaa
OHH CaMU MNPUAYMBIBAIOT TaHIIbI, IBMXKCHUSA, CMCIIHBIC TPIOKH, ITO3TO-
MY sl HE CTOMT 3JI0YMOTPEOIATh «PEXKUCCEPCKUM TMOKa30M». MMUTHpYs
yauTens-pekuccepa, peOeHOK 3a4acTylo yAalIsieTcsl OT TOHUMaHUs Po-
JIN. Hy)KHO HUCXOOUTh M3 TOTO, KAKHUEC XCCThI U NBHXCHUS KOM(l)OpTHO
JIeaTh aKTepy, HAXOAUTh OallaHC MEXIY TeM, YTO HYKHO TI0 CIICHAPHUIO
1 TCM, 4YTO ACTHU YMCIOT JICJIaTh.

I[JIH COBCPIICHCTBOBAHMA HABBIKOB ACKJIaMallMM Ha aAHTINN-
CKOM A3BIKE HCO6XO,Z[I/IMBI TPECHUPOBKH C MCIIOJIB30BAHUEM CKOPOI'OBO-
pok [11], [13] u merckux mecen [19] Ha anriauiickom. CKOPOrOBOPKH H
MECHU — OCCIICHHBIC TTOMOIIHUKHU JIJIsl pa3pab0OTKU PeueBOTo arapara.
BceMm yuuTensM aHIIUMHCKOTO SI3bIKA XOPOILIO 3HAKOMBI CTPOYKH M3
«Y sl Cezamy:

Tongue twister, tongue twister, so hard to say

Seems that your mouth always gets in the way

Tongue twister, tongue twister, try it and then

Go faster and over and over and over again:

Rubber Baby Buggy Bumpers

One slick snake slid down the slippery slue

Peter Piper picked a peck of pickled peppers

A peck of pickled peppers Peter Piper picked

She sells sea shells by the seashore.

The shells she sells are sea shells for sure [18].

CKOpOTOBOPKHM TakXe TPEeHHPYIoT mamsTh. Kak mpasuio,
HMCHHO Ha 3J2TOM JTallC¢ MAJCHBKUM aKTCpaM IMMOMOIrarOT CTaplInue
KPY’KKOBIbI, IOTOMY YTO OHH YK€ IIPAKTUKOBAJIN BCC 3THU CKOPOrOBOP-
KA ¥ JeTckue necHu panbiie. CoBMecTHass paboTa pa3HOBO3PACTHBIX
TPyNIl AETEH MNPOXOAMT IJUHAMUYHO M C DSHTY3HMa3MOM, CTaplIuM
IIKOJIbHUKAM HOCTAaBJIACT YAOBOJLCTBUEM IMOMOTI'aTh NeAarory [1] I[e—
ATCIBHOCTh B COTPYAHUYCCTBC - Ba)KHBINA 3JIEMEHT U ycCJoBUC i pa-
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0OTBHI B TpyMIax, I7Ae KTO-TO 0ojiee OMBITHBIA 00y4YaeT CBOIO TPYIIY
HOBHUYKOB [8].

B sHBape HaumHaeTCs MOATOTOBKA K KOCTIOMHPOBAHHOMY
NPEICTaBICHHUIO, KPY>KKOBIIBI HAUMHAIOT PEIIeTUPOBaTh B KocTioMax. K
3TOMY BPEMEHHU YYaCTHUKH IPEJCTABJICHUS YXKE XOPOIIO 3HAIOT TEKCT
CBOEH pOJIH, IOMHST BCE NEPEABMKEHUS 110 CLIEHE, TAaHLbl U MECHU. Y
HUX YK€ HEMJIOXO IOJydaTcsl NeHCTBOBATh CHHXPOHHO. 3HAYMT, KO-
CTIOM M PEKBHU3HT He OyIyT OTBIIEKATh U MEIIaTh IPOU3HOCUTDH TEKCT U
JleNnath TOBEEHHBIE 10 aBTOMaTH3Ma JBuxkeHus. [IpumepHo depes nBa
Mecsilia PEeNeTHIUH B KOCTIOMaxX OETH IOTOBBI K BBICTYIUICHHIO Iepel
3pUTENSAMH (BpeMs 3aHSATHI Ha KPYKKE — JIBA yaca B HEJEIIO).

BecHol MBI TpaguIIMOHHO IpUHUMAaeM ydyactue B decTuBaIAX
TeaTpabHOI'0 UCKYCCTBA, KOTOPbIE OpraHu3yeT Accouuanus ydauTenen
U TIpernojaBaTeniell aHTIIMHACKOTO s13b1ka MOCKBBI 1 MOCKOBCKO# 00a-
ctu (MEJITA) [12]. bnarogaps 3TUM BBICTYIUIEHUSM JETH MOIYy4aroT
BO3MOXHOCTh CPaBHUTh UTOTH CBOEH pabOTHI 3a rofl ¢ paboToi Apyrux
KOJUIGKTUBOB. VX OLICHMBAeT HE TOJBKO KIOPH, OHU JAIOT CaMOOLICH-
Ky — HacTymaeT MoMeHT peduekcun. Korna B ceHTsSOpe HalM akTephl
Y3HAIOT 0 OyAymieM QecTuBalie, y HUX MOSBISIETCS MOTHBALMS K TPYAY,
YYBCTBO OTBETCTBEHHOCTH M JKEJAaHHWE IOKa3aTh CBOM CIIOCOOHOCTH
3pUTENIAM — APYTUM YYEHUKaM U CBOMM POAMUTENSIM. DJIEMEHT COCTS3a-
TEJILHOCTH TPEJICTABISIET COOOW MOTHUBAIIMOHHBIN BHI30B U O0BEAMHS-
IOUMKA CTUMYJ. Bpsan oM MOXHO cO31aTh HACTOSILIMM KOJIJIEKTHUB Oe3
Y4acTHs B ITOAOOHBIX COBMECTHBIX UCTIBITAHHSIX.

Ha caiite Accormaruu niens dectuBaiis TeaTpaibHOTO UCKYC-
CTBa JEKIapUpPyeTCs Kak — «IPHUBJIEYh BHUMAaHHE K TBOPUECTBY aHIJIO-
S3BIYHBIX ABTOPOB JAETCKOW JIMTEPATypbl, MOMYJISIPU3UPOBATH Tear-
paJIbHOE MCKYCCTBO M CaMOCTOSITENIbHOE TBOPUYECTBO CPENU YHaIIMXCS
HAYaJIbHOTO, CPEJHET0 M CTApIIEro 3BeHa Ui Pa3BUTHS UX KOMMYHH-
KaTUBHON KOMIICTEHIIH, MOBBILICHUS YPOBHS CBOOOIHOIO BJaJCHHUS
AHTJIMHACKUM S3BIKOM, peajii3allii TBOPYECKHUX CIHOCOOHOCTEH M CHSI-
THS SI3BIKOBOTO Oaphepay. Bce romel pa®oTHl HaIlero TeaTpaltbHOTO
koJutekTHBa “Lighthouse” mMbl cTpeMHuMCst K 9TOH 11e)u, HO caMoe TJIaB-
HOE — YYaCTHHKH TEaTpalbHOTO KPYXKa MOIYYarOT «CBET MasKay JUIs
MPOABIKEHUS 110 )KM3HH, YyBCTBYS ceOst 6oyee yBEpeHHO, HE HCIIBITHI-
Bas 3AKATOCTH U CKOBAHHOCTHU B OOIICHHU.

B 3akmoueHue mpeanarar0 y4uTedsM aHIIMICKOIO s3bIKAa He-
CKOJIKO (pparMeHTOB NepepaboTaHHOIO MHOIO CLEHapHs CKa3Ku-
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nepenenku Spiderella and Eight Grass Slippers, omy0nukoBanHOi#l B
coopnuke «12 Fabulously Funny Fairy Tale Plays» [17].

®parmedT cueHapus 1. JlelicTByromue numa MpeACcTaBISIEOT
ce0sl M repoeB CKa3KH-TIepeeKH. J[Be CecTpHUIbl BPEAHBIC JKYUYHXH
Ladybugs nHaxBanmuBaroT ce0st U CMEIOTCS Haja pabOTsHKKOW-TIAydKOM
Spiderella u3-3a Toro, uto y Hee Ha JBE JIaKK OOJIBIIE, YEM y HHX, —
3HAYUT, €i Ha/l0 OOJIBIIIe 3aHUMATHCS pabOTON IO AOMY.

Cast:

Cricket (Narrator 1)

Roly-Poly (Narrator 2)

First Ladybug

Second Ladybug

Spiderella

Fairy Godmoth

Four/Five Little Roaches (any number is possible)
Cicada Prince

Dancing bugs

Cricket (Narrator 1): Hello! I'm Cricket!

Roly-Poly (Narrator 2): And | am Roly-Poly. Hello.

Both: We are going to tell you a fairy tale about Spiderella.

Cricket: Spiderella lived with her two ladybug stepsisters. The
stepsisters were very mean.

Roly-Poly: They were constantly making fun of Spiderella.
They always made Spiderella do all the chores.

First Ladybug: We’re both beautiful ladybugs. We have pretty
spots and dainty wings. We have six legs. You have eight legs.

Second Ladybug: Yeah, you’re weird, Spiderella. You have
two extra legs. The only thing your extra legs are good for is doing
housework.

First Ladybug: Hop to it, Spiderella. Put those extra legs to
work. Sweep out the pantry. Clean the kitchen!

Second Ladybug: We’re ladybugs. We’re too sweet and pretty
to do housework, Besides, we might hurt one of our beautiful wings.

Cricket: Spiderella went about her work sadly. Her two mean
ladybug stepsisters simply sat around the house chattering and gossip-
ing. They were both very excited.
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®parmenT cuenapus 2. HoBocts 0 npenctosimem 6aje, KOoTo-
polii ycrpauBaer npuHn Cicada, BCKpYKHIJI TOJOBY CECTpPUIIAM IKY4YH-
XaM: OHH XBaCTarOTCsa TEM, KaK 6J'ICCHYT HaA 6any B Hapsaaax, KOTOPBIC
JOJDKHA TS HUX CIUIECTH TpyIsikka-may4dok Spiderella. Cectpuiist o1-
npasisitoTes Ha Oan. Spiderella Tak pacctpoena, 4To gaxke He 3amevaeT
CBOHX HCOXKXHNIOAHHBIX TOCTEM.

Roly-Poly: Yes. There was going to be a big Bug Ball thrown
by the Cicada Prince.

First Ladybug: I’'m so excited. I want to look beautiful so that
the Cicada Prince will fall in love with me.

Second Ladybug: I’'m going to wear a lovely ball gown and
the Cicada Prince will ask me to marry him.

Spiderella: I’d like to go to the Bug Ball too.

First Ladybug: That’s the craziest thing I’ve ever heard. You
have eight legs, not six. How would you even dance?

Second Ladybug: The only thing you’re good for is cleaning
and spinning webs. Go spin us gowns for the ball.

Roly-Poly: The day of the ball arrived. The cruel ladybug step-
sisters set off wearing the gowns that Spiderella had spun. Spiderella
stayed home dressed in ragged clothing and doing chores.

Cricket: Spiderella washed and dried the dishes with her eight
legs. She was very sad.

Spiderella: Oh, | wish I could go to the Bug Ball. It would be
so much fun.

Cricket: Spiderella was crying so hard that she didn’t even no-
tice that she had visitors. Beautiful moths came to visit her.

®parmenT cueHapus 3. BommeOHbIE MOTBUIEKH — KPECTHBIC
TPYASDKKHM-TIAYy4YKa — pelIaloT MCIPaBUTh HECIIPABEIJIMBOCTL U OTIPaB-
ot Spiderella Ha 6an mpuHIA B POCKOIIHOM Kapere, KOTOPYHO OHH
CcOo3JaJIu U3 0O0JIBIIOTO KEIIyAd U Oapst el OaJIbHOE IUIaThe U BOCEMbB
0OallIMayKoB M3 3€JIEHBIX TpaBHUHOK. Ho Kape€Ta caMa 1o cebe 1moexarthb
He Moket! Becenbie momragku-Tapakanikd cHadaia B MMECeHKE paccka-
3bIBAOT UCTOPHUIO CBOUX HpHKHIO'{CHI/Ifl, a 3aTCM BIIPATAOTCA B KapeTy.
erCTHaSI des-MOTBIIEK npeaynpexaacT KpacaBuly-rnaydka, 4To OHa
HEIIPEMEHHO JIOJKHA BEPHYTHCS IOMOU J10 ITOIYHOYH.

Fairy Godmoth: Why are you crying, Spiderella?

Spiderella: I wish I could go to the Bug Ball.
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Fairy Godmoth: And you shall, my dear. We are fairies and
we will grant your wish. Now, Spiderella, go and fetch an acorn.

Cricket: Spiderella picked out a nice round acorn. The Fairy
Godmoths flapped their wings and the acorn turned into a tiny acorn
coach.

Roly-Poly: It was drawn by four strong roaches (the roaches
have bandages on their heads)

Spiderella: What happened?

Roaches (one by one): | fell off and bumped my head.

Song (music instrumental to “Five Little Monkeys Jumping
on the Bed”):

Four little roaches jumping on the bed

One fell down and bumped his head

Mama called the doctor, and the doctor said

“No more roaches jumping on the bed!”

Three little roaches jumping on the bed

One fell down and bumped his head

Mama called the doctor, and the doctor said

“No more roaches jumping on the bed!”

Two little roaches jumping on the bed

One fell down and bumped his head

Mama called the doctor, and the doctor said

“No more roaches jumping on the bed!”

One little roach jumping on the bed

He fell down and bumped his head

Mama called the doctor, and the doctor said

“Put those roaches straight to bed!”

Spiderella: Thank you, fairies. What a wonderful way to travel
to the Bug Ball! But I don’t have anything to wear.

Fairy Godmoth: Don’t worry, my dear. I will give you a beau-
tiful outfit.

Cricket: The fairies flapped the wings again. Suddenly, Spi-
derella’s rags turned into a beautiful dress. The fairies flapped the
wings one more time. Grass slippers appeared before Spiderella. There
were eight of them set up in a neat row.

Roly-Poly: Spiderella put on the eight grass slippers and
climbed into the acorn coach.

Spiderella: Well, I'm off to the Bug Ball.
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Fairy Godmoth: Have a wonderful time, dear. But remember,
be back home by the stroke of midnight. Otherwise, your acorn coach
will turn back into an acorn and your gown will turn back to rags.

®parmenT 4. Pockomueiii 6an. Bee roctu tanmyror. [IpuHi
Cicada 3ameuaer camyro KpaCHBYIO U HEOOBIYHYIO TOCTHIO B OarMad-
KaX M3 3elIeHOH TpaBKU W HCHOJHACT IJI1 HEC IICCHIO. CeCTpI/II_ILI-
KYYUXU OCTAKOTCA 0e3 BHUMAaHUS IIpUHIIA.

Cricket: At the Bug Ball Spiderella had a wonderful time. She
danced with a very handsome cricket...

Roly-Poly: ... and an extremely humorous roly-poly.

(all the bugs dance at the ball, any music suitable for a ball
dance)

Cicada Prince: And now, I’d like to play a song for the most
beautiful bug of the ball.

First Ladybug: He’s walking right toward me.

Second Ladybug: You’re bugging out, sis. He’s obviously
walking toward me.

Roly-Poly: The Cicada Prince walked past the two ladybugs
and stood directly in front of Spiderella. He began to rub his wings to-
gether and it made a lovely buzzing sound.

Cricket: Spiderella couldn’t believe it. The Prince was playing
a special song just for her. She was the bug of the ball.

Cicada Prince (crooning, singing in a silly way): You’re a
beautiful bug. Together we could be snug. We could live in a rug. Or
inside an old jug.

Spiderella (clapping her eight legs): What a lovely song!

Cicada Prince: Thank you. Would you care to dance a jitter-
bug with me? (all bugs dance rock’n’roll, music Elvis Presley
“Don’t Be Cruel”)

®parmeHT 5. 3a BecenbeM KpacaBHLA-TIaydOK COBCEM 3a0blia
O BPCMCHHU. Bomiiebuble yachkl HAaIlOMHHAIOT € O npeaynpeKaACHUHU
Kpecrthoit ®en.

Roly-Poly: Spiderella and the Cicada Prince danced the jitter-
bug. But soon Spiderella realized that it was nearly midnight.

(all bugs sing, music instrumental to “Hickory Dickory Dock™)

Hickory dickory dock. Spiderella, look at the clock
The clock struck twelve, Spidelella, run down
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Hickory dickory dock

Tick tock, tick tock, tick tock, tick tock

Roly-Poly: She scurried out of the ball, moving so quickly that
she lost all eight of her grass slippers.

®parmenT 6. [IpuHI B 1oMHKe y BpeIHBIX Kyunx. Kaxnas u3
HUX IIPUMEPSCT OalIMadKy U3 3€JIEHBIX TpPaBUHOK, HO, KaK OHH HH CTa-
parotcs, nBa Gammauka ocrtarorcs mumuumu. Ipunn Cicada 3amedaer
foHy10 ckpoMuyto Spiderella u y3Haet B Heit cBoro Bo3moOeHHy 0. OH
IMPOCHUT €€ NPUMECPUTH bammMauky. KoauuecTBo OalliMauykoB U KOJIHYE-
CTBO HOr Tmaydka coBmagaer! Bce 3akaHumBaercs cuUacTIMBOM
CBaNILOOIA.

Cricket: The next day, the Cicada Prince travelled around the
forest trying to find the beautiful bug that had captured his heart. He
brought the eight tiny grass slippers with him. If he could find who they
belonged to, he would have found his love bug.

Roly-Poly: He knocked at the door of the home where Spider-
ella and the two ladybugs lived.

First Ladybug: Who is it? Who is it?

Second Ladybug: It’s the Cicada Prince.

First Ladybug: Well, open the door.

Cicada Prince: Good afternoon, ladybugs.

First Ladybug: Hello, Prince. Can I get you a lump of sugar to
chew on?

Second Ladybug: Hello, Prince. Can | get you a glass of bug
juice?

Cicada Prince: No thank you, ladybugs. But | do have a favor
to ask. Can each of you try on these grass slippers?

Roly-Poly: The first ladybug stepsister tried on a grass slipper.
But it was too small and didn’t fit. But the second ladybug found that
the slippers fit just fine.

Second Ladybug: There, I’ve put on all six slippers. I am your
true love. Now give me a big fat cicada kiss.

Cicada Prince: Not so fast. There are eight slippers, not six.

First and Second Ladybugs: Eight slippers!

Cricket: Just then the Cicada Prince noticed Spiderella. Spi-
derella looked rather familiar. He asked her to try the grass slippers.
They fit and she had the right number of legs, eight. He’d found his
love bug.
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Cicada Prince: It’s you. You are the beautiful bug from the
ball. I love you. Say you’ll be my little spider wife.

Spiderella: Of course, I will, my prince. But I’d like to get rid
of these grass slippers.

Roly-Poly: And so Spiderella and the Cicada Prince lived hap-
pily ever after.

Cricket: The Cicada Prince would often rub his wings together
and sing silly songs, and Spiderella always went barefoot because her
grass slippers had fallen apart.

END

HpCI[CTaBJ'ICHI/IC IIbEChl BCETOAA IMPOXOAUT C SMOIMOHAJIBHBIM
IMOABEMOM BCCX KPYIKKOBIICB. I[GTI/I IMOJIy4arOT BO3MOKHOCTDE Pa3BUTUSA
CBOUX HWHAWBUAYAJIBHBIX TBOPYECKUX TaJlaHTOB U 060rama10T CBOH
0011e00pa30BaTENbHBIN U JIMHTBUCTUYECKUI KPyTO30p.

HaILCIOCI:, YTO HUCIIOJIb30BAHUEC NBECHI-TICPCACIIKU BBI3OBET MH-
TEepec y yuuTesei, paboTaronux B HaYaaIbHOW IIKOJIe, KaK K JOMOJIHU-
TEIHPHOMY MaTepHaiy Ui YTeHHS W OOOTAIIeHWs Pa3TOBOPHOU pedu
IIKOJIBHUKOB Ha QHTJIMHCKOM SA3BIKC, TaK M JJIA TeanaHLHOfI I1ocTa-
HOBKH B HOBLIX KOJUICKTUBAX IIKOJBHHUKOB Pa3sHOro BO3pacTa U pas3sHO-
IO YPOBHS IOATOTOBKH.

BUBJIMOT'PAOUYECKHUHN CITUCOK

1. Asgepssnos ILI. [u gp.]. IlpaBuna obmenus. bubnnoreuka «IlepBoro
CeHTAOps», cepust «AHrIMHCKUN A3b1k». Ne 19. M.: Hucteie npynsl,
2010.31 c.

2. BapamkoBa E.A. He Bce nmetu TanaHTIMBBIC, HO BCE CIIOCOOHBIE //
English. Usn. nom «IlepBoe cenTsiops». 2005. Ne 9. C. 14-15.

3.  bBapemankor E.H. Texnonorus mpasnauka. bubnnoreuka «IlepBoro
CEHTAOPS», cepust « AHTIHHACKAN s3b1k». Ne 17. M.: Uucteie mpynsl,
2009. 29 c.

4.  Bbenskunpg E.JI. Opranusanusi BHeKIaccHOro Meponpustus // English.
Uzn. mom «Ilepsoe cenTsiOps». 2005. Ne 1. C. 13-14.

5. TaspwioBa 3.I'. BueknaccHass pabora 1o (paHIy3cKOMY SI3BIKYy C
yYammMucs MJIaamux kiaccoB // WMHOCTp. s3pIku B mkome. 1983.
Ne 3. C. 89-91.

6. Epmosa O.B., Yconpuesa C.B. Meroandecknue CEKpeThl OpraHH3a-
IUN TIPOEKTHOH IesTeNbHOCTH: pa3BUTHE, 00ydeHHe, BocIIUTaHue //
Wuoctp. s3iku B mikone. 2021. Ne 11. C. 53-59.

~69 ~



10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

Hcauenko H.J[. KpyXoKk aHIHUHCKOrO si3plKa Ha HadajJbHOM YPOBHE
obyuenns // English. Uzn. nom «IlepBoe centsiops». 2004. Ne 27-28.
C. 15-16.

Kacummaa H.B. [u np.]. Kak BEICTpOUTE COTPYAHUYECTBO YUUTENS H
yueHuKa. [lefaroruka MoANepKKH: TaKTHKa B3aumojeicTsus. (Buo-
nmoteuka «llepBoro CeHTSIOps», cepust «AHIMIMHCKHUN sA3bIK». Ne 5
(11)). M.: Yucrteie npyast, 2007. 32 c.

Maiibopona C.B. My3bikansHas rpammaruka. buommoreuka «Ilepso-
rO CEHTAOps», cepust «AHrumiickuil a3b1k». Ne 33. M.: Yucrteie npy-
ne1, 2010. 30 c.

Hekpacos H. Cestensm. URL: https://www.culture.ru/poems/39597/
seyatelyam (nara o6pamtenwus: 30.08.2022).

IMaBnoBa E.A. Aurnuiickue aptukiu B pudmax. Grammar Mystery of
English Articles in Rhymes. Bubnuoteuka «IlepBoro ceHtsops», ce-
pust «AHrmickuit s3e1k». Ne 22. M.: Yuctele npynel, 2008. 32 c.
[Nonmoxenne o @ectuBane TearpambHoro uckyccrsa MEJITA. MEL-
TA Drama Festival 2022 // Caiit Accoranuu yuuTenei u mpemnoia-
BaTesell aHrumiickoro s3bika MockBbl 1 MockoBckoit oonactu. URL:
http://elt-moscow.ru/2022/03/melta-drama-festival-2022/ (gata 06-
pamenust: 30.08.2022).

CrennueB I1.A. Jlekcuueckue UTphl Ha ypOKax aHTIUICKOTO S3BIKA.
bubnuoreuka «IlepBoro ceHTsOps», cepusi «AHITMHCKUIN SI3BIKY.
Ne 19. M.: Yuctsie npyast, 2008. 32 c.

[Maukux E.H. Aurnwmiickuii si3eik B pudmax. English in Rhymes.
Bubmmoreuka «IlepBoro ceHTAOps», cepus « AHTIHICKHHN S3BIK». No2
(8). M.: Yucrsie npyasi, 2006. 32 c.

Fairy tale parody // Wikipedia. The Free Encyclopedia. URL.:
https://en.wikipedia.org/wiki/Fairy_tale_parody (mara o6pauenus:
30.08.2022)

Fractured Fairy Tale Elements and Examples // Wikipedia. The Free
Encyclopedia. URL: https://study.com/academy/lesson/what-is-a-frac
tured-fairy-tale-definition-examples.html (nara o6pamienus: 30.08.2022).
McCory J.M. 12 Fabulously Funny Fairy Tale Plays. Scholastic
Teaching Resources. 2002. 78 p.

Sesame Street Sing-Along! // Sesame Workshop Catalog. URL:
https://www.youtube.com/watch?v=QNYoNpplabE&ab_channel=Ses
ameStreet-Topic (nara obpamienus: 30.08.2022).

Super Simple Songs // YouTube Hersam. Video Collection. URL:
https://www.youtube.com/watch?v=wk4KHNJjpjQ&ab_channel=Sup
erSimpleSongs-KidsSongs (nara oopamenus: 30.08.2022).

~70 ~



VIIK 81'373
C.B. Konmaxoea, H.A. Heposnas

W3YYEHUE TEPMUHOB
MOCPEJCTBOM
COMOCTABHUTEJBLHO-
MMAPAMETPHYECKOTO
METOJIA

AnHoTaiuss. B crathe paccMoTpeHa
BO3MOKHOCTb NPUMEHEHHUS COINOCTaBHU-
TEJbHO-TIapaMEeTPUYECKOTO METO/A IS
OMMCaHusA W aHalin3a TCPMUHOJIOrNYC-
CKMX enuHHL. TepMUHBI Kak OOBEKT
JIMHI'BUCTUYCCKUX I/ICCHe]IOBaHI/Iﬁ pac-
CMaTpUBAINCh B Pa3iMYHBIX ACTICKTaX,
OIJHAKO YYEHBIE OTMEYAlOT AWCKYCCH-
OHHBIN XapakTep HEKOTOPBIX MOJIOXKE-
Hui. HaGmronatoTes pa3indHble MHEHHS
OTHOCHTEFHO COOTHOLICHUSI TEPMHHA,
JIEKCHYECKOTO 3HAYCHUS W TOHATHSA,
OCHOBHOM (DYHKIMM TEpMHHA, €ro
ompesieNieHnsT U uepapxuu uddepen-
MAJIBHBIX NpH3HAKoB. Ha Ham B3
NPUMEHEHHE  COINOCTAaBUTEIbHO-NIapa-
METPHYECKOr0 MeToJa Ui aHalk3a
TEPMHUHOB MOXKET IPEOCTABUTh OCHO-
BaTeJbHYI0 JIOTHYHO M  TIIATEIHHO
CTPYKTYPHPOBAaHHYIO  HPAaKTHYECKYIO
0a3y s pa3pelicHus CIIopoB B 00Ma-
CTH TEOPETHYECKOTO TEPMHHOBEICHHSL.
[pemioxxeHHbIe MapamMeTpsl OIHCAHHs
BHECYT BKJIaJl B CUCTEMATHU3allUIO OIN-
CaHMA U aHaJIM3a TCPMUHOB PA3JIMYHBIX
npodeccroHaIbHBIX 001acTel B paMKax
KaK BHYTPHUA3BIKOBOI'O, TAK 1 MEXKXbA3bI-
KOBOT'O COTIOCTaBJICHHSL.

Knrouesvie crosa: conocmasumensHo-
napamempuyeckuii Memoo, mepmMuHo-
Jlo2usl, MepMUHo8eOeHUe, MepPMUHbL,
mepmuHoiocudecKue e()uﬂm;bl, JUHe-
sucmuyecKkue Uccie008aHus.

S.V. Koltakova, N.A. Nerovnaya

THE STUDY OF TERMS
BY MEANS OF
COMPARATIVE-PARAMETRIC
METHOD

Abstract. The article discusses the
possibility of application of the com-
parative-parametric method for the
description and analysis of terminol-
ogy units. Terms as linguistic phe-
nomena are examined in various as-
pects; nevertheless many researchers
note the controversial nature of some
scientific statements. There are vari-
ous points of view regarding the link
between the term, lexical meaning
and notion, the main function of the
term, its definition and the hierarchy
of differential features. In our opin-
ion, the use of the comparative-
parametric method for the analysis of
terms can provide a solid logical and
carefully structured practical basis
for resolving disputes in the field of
theoretical terminology.

The application of the proposed pa-
rameters of the description of terms
will contribute to the systematization
of the description and analysis of
terms related to various professional
fields within the framework of both
intra-linguistic and inter-linguistic
comparison.

Keywords: comparative-parametric
method, terminology, terminology,
terms, terminological units, linguistic
research.
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Terms as an object of linguistic research have attracted scien-
tists’ attention for more than a century. This linguistic phenomenon is
examined in various aspects: differentiation of terms/non-terms based
on functions and principal characteristics is carried out, extralinguistic
factors of the terms’ origin and features of terminology functioning in
the text are studied, lexical-semantic groups and fields are identified,
industry terminologies of different languages are compared, thesaurus
dictionaries are developed, etc.

Numerous terminological studies have served as the basis of the
emergence of typological, comparative, functional, historical, cognitive
terminology, terminography, etc. [4, p. 8].

However, it is worth noting that with all the variety of scientific
works devoted to the analysis of various aspects of such a complex lin-
guistic phenomenon as the term, many researchers note the controver-
sial nature of some ideas.

Thus, representatives of various linguistic schools interpret the
link between the term, lexical meaning and notion in different ways.
Some linguists regard the lexical meaning of the term and its concept as
equal, others argue that the term has no lexical meaning [11]. There is
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also an opinion that the lexical meaning of the term is not identical to
its notion [3].

Moreover, there are various points of view on the main function
of the term. Thus, V.M. Leychik distinguished the following as the
main functions: nominative, significative, communicative, educational,
pragmatic, cognitive, etc. [10]. A.A. Reformatsky also distinguishes the
reflective function of the term [11]. There is also an opinion that the
function of serving in a certain field is regarded as the differentiating
function of the term along with the nominative one [1].

Different opinions regarding the differentiating function of the
term are reflected in the variety of definitions of this concept. The Dic-
tionary of Linguistic Terms as a definition of the word “term” offers the
following statement: “a word or a combination of a special (scientific,
technical, etc.) language created for the precise expression of special
concepts and the designation of special objects.”

In the paradigm of cognitive terminology, the term is regarded
as “a cognitive-informational structure in which professional and scien-
tific knowledge collected by mankind over the entire period of its exist-
ence is accumulated in a specific linguistic form” [2, p. 31]. In a num-
ber of other definitions, the emphasis is placed on the fact that the term
is not only a unit of science, but also a means of cognition of the sur-
rounding world [6, p. 14].

There are also different scientific opinions regarding the differen-
tial features of the term, in particular their list and hierarchy. A.A. Re-
formatsky identified such essential features of the term as unambiguity
within the terminological field, non-expressiveness, stylistic neutrality,
lexical and morphological systematic nature, the correlation of the term
with the concept and the connection not with the context, but with a termi-
nological field [11, 12]. A.S. Gerd noted that “the peculiarity of the term is
that the term is a word to which one or another definition associated with a
scientific concept is artificially, consciously attributed” [3, p. 2]. N.Z. Ka-
telova calls its conventionality as a unique feature of the term [7, p. 124].
S.N. Afanasyeva identifies its non-referential use as a basic characteris-
tic of the term [1]. In various scientific publications, terms are regarded
as international, constant, having purposeful character and motivation,
etc. Traditionally, the majority of scientists name independence from
context, definitiveness, unambiguity, stylistic neutrality, brevity, lack of
synonyms, consistency as the main properties of the term.
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However, a number of scientists question the need to distin-
guish such features of the term as unambiguity, brevity and stylistic
neutrality, since many terminological nominations often do not demon-
strate these characteristics [9].

In our opinion, the use of the comparative-parametric method for
the analysis of terms can provide a solid logical and carefully structured
practical basis for resolving disputes in the field of theoretical terminology.

For the analysis of terminological units of various professional
sublanguages within the framework of the comparative-parametric
method, a number of comparison parameters have already been devel-
oped, represented by the corresponding indices [8]:

» The degree of terminological density (terminological density
is the total number of terms of a certain professional field).

*» The degree of temporality (index of temporal rele-
vance/irrelevance of the term — the number of modern/obsolete terms to
the total number of terms of the professional sublanguage).

* Degree of codification (index of codified/uncodified profes-
sional names — the number of codified/uncodified professional names to
the total number of terms of the professional sublanguage).

* Degree of borrowing of professional sublanguage units (index
of borrowings — the number of units borrowed from other languages to
the terminological density of the professional language);

* The degree of internationalization of the professional sub-
language (the index of internationalization is the number of internation-
al units to the terminological density of the professional language);

» The degree of abbreviation in the professional sublanguage
(the abbreviation index is the number of abbreviations to the nomina-
tive density of the professional language).

It seems appropriate to propose a number of parameters of
comparison of typological characteristics of terms in the framework of
comparative studies:

* Degree of structural complexity of terms (one-component in-
dex — the ratio of the number of one-component terms to the termino-
logical density; two-component index — the ratio of the number of two-
component terms to the terminological density; etc.)

* Degree of terms of different parts of speech (index of substan-
tive/verbal/adjectival terms — the ratio of terms represented by a noun,
verb, adjective to the terminological density).
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* The degree of representation of models of terminological
combinations (index of the substantive-substantive model of the for-
mation of terminological combinations — the ratio of the number of
terms formed by the substantive-substantive model to the total number
of terms; index of the adjective-substantive model of the formation of
terminological combinations — the ratio of the number of terms formed
by the adjective-substantive model to the total number of terms).

The term is most often considered as “a lexical unit having a
professional meaning, expressing and forming a professional notion
used in the process of studying in the field of a certain profession” [5],
therefore, it is possible to use indexes developed for the analysis of
semes and semantics of lexemes [13] for studying the terms. As a rule,
terms are not studied in isolation, but in an ordered system (term sys-
tem). To study terminological groups, fields, etc. it seems rational to
use the parameters developed for comparing lexical groupings of dif-
ferent levels.

The application of the proposed parameters of the description
of terms will contribute to the systematization of the description and
analysis of terms of various professional fields within the framework of
both intra-linguistic and inter-linguistic comparison. The results of this
kind of research will facilitate the search for answers to the controver-
sial issues of functioning of the term within the professional sub-
language, and will also form the basis of the typology of professional
languages.
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VJIK 378.016:81'25
C.B. Konmaxoea, O.B. Cyxanoga

AKCHOJIOTMYECKHUM TOAXO
[PU OBYYEHUM
JTAAJOTMYECKOM PEUA

AmnHoTanma. B cratee paccmaTpuBaeT-
cs mpobiemMa OpraHM3alrud OO0ydYeHHS
KypCaHTOB BOCHHBIX BY30B B CHCTEME
JIOTIOJTHUTENNBHOTO  MPO(eCCHOHATIBHO-
ro o0pa3oBaHMs IO HalpaBICHUIO
«IIpodeccroHanbHO  OPHEHTHPOBAH-
HBIH nepeBon». BaxHoe 3HaueHue npu
MOATOTOBKE OyIyIINX NMEPEBOAYMKOB B
cpepe mpodeccrHoHATFHOH KOMMYHH-
Kallii WMeeT Y4eOHO-METOIUYECKUN
KOMIUTEKC. Y4eOHHK BXOAUT B COCTaB
YMK u BKIIOUaeT 0a30BEIi KOMILICKC

MaTepuanoB, NpeIHA3HAYEHHBIH It
JOCTHXKEHHUsT ~ OOy4YaloIUMHCS  Ipo-
TpPaMMHBIX 00pa30BaTENbHBIX IENIeH 0
JUCHUIUIMHE, (OPMHUPOBAHUSA TIpen-

METHOM KOMIETCHTHOCTHU, MHTCIICKTY-
AIBHOTO U JINYHOCTHOTO POCTa. ABTO-
pBl OTMEYAIOT HCO6XOI[I/IMOCTB HUHTEC-
Tpalyy MOJXO0J0B IPH CO3AaHUH Y4eO-
HUKa 11 00ydeHHs1 po(heccHoHaTBLHO
OPHEHTHPOBAaHHOMY TE€pEBOJy W IpH-
BOJAT TIpUMeEpH! 3ajaHuil. OTMedeHo,
YTO 00yd4aroumecs: He MMEIOT CIeLH-
aJbHOTO JIMHTBUCTUYECKOTO 00Opa3oBa-
HUs, [I03TOMY TEOPETHUUECKUH MaTepu-
a HeoOXOJMMO «aJanTHPOBAThY, CIe-
JaTb €ro JOCTYIHBIM, TOHATHBIM M
«OCBaMBaE€MBIM» ISl OyAyIIux oduie-
POB-TIEPEBOAYUKOB. J{JI1 03HAKOMIICHUS
C OCHOBaMH IIepeBOJia B CTPYKTYpY
y4eOHOro 1nocobus HeoOX0IUMO BKITIO-

© Konmaxosa C. B., Cyxanosa O. B., 2023

S.V. Koltakova, O.V. Sukhanova

KEY FEATURES
OF A PROFESSIONALLY
ORIENTED TRANSLATION
STUDENT’S BOOK

Abstract. The article touches upon
the problem of organizing efficient
professional training for cadets who
do the vocational course “Profes-
sionally oriented translation” and
considers creation of an academic
and methodological complex. The
authors give key features of a pro-
fessionally oriented translation stu-
dent’s book and mention the inte-
gration of approaches to profession-
ally oriented translation student’s
book. Taking into account the facts
that cadets do not have special lin-
guistic education and, at the same
time, the course emphasis should be
put on building practical translation
skills, the speakers state that tailor-
ing the theoretical material, making
it easily understandable for future
military foreign linguists is neces-
sary.
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YUTh TAMSTKH, [[e7b KOTOPBIX — HHTE-
TPHPOBATh B IPAKTHYECKOE 3aJaHUC
TEOPETHUECKOE 3HAHWE B BHIE KOM-
MEHTapHSL.
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2. Boponeorc,

Professional translation for expert communities is seen as a
means of professionally oriented intercultural communication and a
form of specialized translation, linked to specific subject areas, science
and technology and human activity [2, p. 6]. Professional translation for
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expert communities has gained popularity with universities and colleg-
es as well as military academies.

Regarding military education, the professional development
programme sets goals for military-translation activity and reference.
Professional competences of the military-translation activity include the
ability to carry out professional military tasks, using special terminolo-
gy of the target language; the ability to achieve communication goals in
a foreign language without visual contact with the interlocutor, using
telephone and radio communication in the field of professional com-
munication; the ability to perform visual-written and visual-oral transla-
tion; consecutive translation of monologue and dialogical speech within
the framework of professional communication from English into Rus-
sian and back. Professional competences of reference incorporate the
ability to carry out a primary assessment of the received military infor-
mation documents from the point of view of the relevance of information
in the field of professional communication; the ability to work with web
resources, find, collect and primarily summarize factual material.

However, it should be said that training of translators and inter-
preters in the sphere of professional interaction, in our case in military
academies, differs widely from traditional training of their counterparts
at foreign languages departments. The vocational course “Professional-
ly oriented translation” is chosen by learners who neither have special
linguistic education nor quite seldom have achieved B2 proficiency
level according to the CEFR scale. Moreover, the number of lessons
provided for the course is not very large.

Educational classes include practical sessions, personal tuition
and self-tuition. There are no specialized courses of study. Still cadets
have to get basic theoretical knowledge, knowledge about the future
profession, get an insight into demands placed on interpreter’s person-
ality etc.

One of the solution to this problem lies with integration of ap-
proaches to a professionally oriented translation student’s book. Tradi-
tionally a student’s book reflects the content of education, teaching in-
formation that must be digested, and performs a number of functions,
like the information function [3, 6], educational, enriching / develop-
ing-educational or developmental-educational function [6, 3, 7] etc.
Functions vary: the learning objectives, the didactic concept and the
subject of study determine them.
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A professionally oriented translation student’s book is charac-
terized by triunity of the objectives: transfer knowledge from an educa-
tor to the learner, develop basic skills in translation and interpreting and
contribute to developing independent cognitive activity of the learner.

In particular, reminders are worth including into the student
book so that cadets can familiarize themselves with some basic con-
cepts and essentials of translation and interpretation. Reminders are
aimed at integrating theoretical knowledge into the practical task in the
form of a comment. Such an approach will make theoretical material
more comprehensible and digestible for future interpreter-officers;
translation theory will be brought closer to practice.

Here is an example of a task and reminder: Read the fragment
of the translation analysis of the text and give a partial linguistic
and stylistic description of the text (Task 6) (source, recipient,
communicative task).

+ TEXT ANALYSIS FOR TRANSLATION

Linguistic and translational description of the text
- Source: individual; group; mass. For example: Source: individual,
the author of the article.
- Recipient: individual; group; mass. For example: Recipient: the
article is addressed to a wide range of readers, in particular people
interested in the situation in the combat zone.
- Communicative task
The purpose of creating the text: the author created it in order ...
- to provide readers with information on...;
- to attract the reader’s attention to the events;
- to provide information, and dictate actions;
- impose a certain assessment of the events.
Garaeva M.R., Giniyatullina A.Yu. Textbook “Translation analysis of
the text. Translation analysis” / Edited by Doctor of Philology, Profes-
sor Hisamova V.N. — Kazan: 2016. — 94 c.

Also, to increase interest to the subject quotations and thoughts
of famous linguists and translators can be included into professionally
oriented translation student’s book.

One must note that cadets have little knowledge about the “de-
tails” of their future profession, what to do to interpret as it should.
A professionally oriented translation student’s book should have tasks
to develop the skill of preparation for interpreting, tasks that will help
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cadets to master the methodology of preparing for interpreting. Accord-
ing to E.V. Alikina and Yu.O. Shvetsova, preparation for consecutive
interpretation includes three aspects: physical attitude, psychological
attitude and information search [1, p. 95].

Here is one more example of a task: You will take part as an
interpreter in a conference dedicated to the Aggressor squadrons.
Using Appendix 1 (articles “Arpeccopb1”, “Aggressor squadrons”)
carry out information search on the subject. Be ready to ask your
colleagues six questions about aggressor squadrons.

Appendix 1

«ArpeccopbDy

Nzyuas onbiT OoeBbIX neiictBuil B FOro-Bocrounoit A3uu, ko-
maxnoBanue BBC CIIIA npumnuio Kk HEyTeMUTeT,HOMY Ui ce0sl BHI-
BOAY, 4YTO, HEB3Upasd Ha NOAABIAOMICEC YHCIICHHOC ITPEBOCXOACTBO,
3¢ (EKTUBHOCTh aMEPHKAHCKOW aBUAIMK OKa3alach BeChbMa HHU3KOM, a
MOTEpU B JKUBOW CHJIE W TEXHUKE — «HENPUEMIIEMO OOIBIIUMI.
...(https://topwar.ru/1265-agressory.html).

Aggressor squadrons

An aggressor squadron or adversary squadron (in the US Navy
and USMC) is a squadron that is trained to act as an opposing force in
military wargames. Aggressor squadrons use enemy tactics, techniques,
and procedures to give a realistic simulation of air combat (as opposed
to training against one’s own forces). ... (https://military-
history.fandom.com/wiki/Aggressor_squadron).

Another task is aimed at developing the skill of terminological
search: Using Appendix 1 (articles “Arpeccopnl”, “Aggressor
squadrons”), identify the key concepts of the problem in the texts,
find the translation correspondences and systematize the selected
vocabulary. Compare your results with the results of your col-
leagues.

Completing the consideration of the problem it should be said
that a professionally oriented translation student book is part of an aca-
demic and methodological complex (AMC). Apart from a student’s
book, the AMC consists of an electronic student’s book, teacher’s book,
an audio-visual application and an electronic application. Academic and
methodological complexes along with the content of the course pro-
gram, advanced methods of language transfer are the pillars of transla-
tor education in the sphere of professional training.
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VIIK 811.111'42
UH. Konvrosa

HAYYHO-
NCCJEOBATEJIBCKAS
CTATDBS KAK
TACKYPCHUBHBIN JKAHP
(KOPITYCHBII OIXO0)

AnHoTamys. CtaTbs IOCBSIICHA aHa-
JU3y METacTpPyKTyp COBPEMEHHOTO
AHTJIOA3BIYHOTO HAYYHO-TEXHUYECKOTO
JIICKypca, TPEJICTABICHHOTO KaHPOM
Hay4HO-HCCIIEIOBATEIILCKON  CTaThH.
Llenp craThu — BBISBJICHHE CTaTyca
METACTPYKTYp B OTHOLICHHH CIETy-
omux (QyHKIHH: TekcTooOpa3oBaHME,
OLICHOYHOCTb, KOMMCHTHPOBAaHHE,
HOJNTBEPIK/ICHHE CKAa3aHHOTO BH3Yallb-
HBIM PSIOM, JHANIOTH3ALMs, TOJKOBa-
HHe, TpUBJICYCHUE BHHMAaHHS, IOJ-
YEepKUBAHUE JIOCTHIKEHUH, MEPCIIEKTH-
BBl HCCIIE/IOBAHUS, COKpAICHHE II0-
JPOOHOCTEH U MPU3BIB. AKTYaJILHOCTD
ctatb  00yclOBIiEHa HEOOXOMMO-
CThIO (PYHKLIMOHAIBHOTO TOAXOJa K
METacTpyKTypam Hay4YHO-
UCCIIEZIOBATEIIbCKON CTAThH KaK JKaH-
Py HAyYHO-TEXHHYECKOTO JUCKYpCa;
HEOOXOIMMOCTBIO Pa3pabOTKH TEOPHU
pasHBIX BHJOB JMCKYypPCHUBHOH IpaK-
THKH; HEOOXOAUMOCTBIO BBISBICHUS
YHUBEPCAIBHBIX M CIEHU(PUIECKHUX
XapaKkTepPUCTUK  JHUCKYPCHBIX  Me-
TacTPYKTYP.

Hay4Hasi HOBH3Ha  HCCIIeIOBaHUS
3aKJIF0YaeTCsl B TOM, YTO B HEM BIEp-
Bble IPOBONUTCS aHAIM3 IKAaHpa
«HAYYHO-MCCJIEZI0BATEIbCKAS CTaThs»
C LENbI0 BBIABICHUS OCOOCHHOCTEH

© Kownwvrosa U. U., 2023

I.I. Konkova

SCIENTIFIC AND RESEARCH
ARTICLE AS A DICURSIVE
GENRE (CORPUS-ORIENTED
APPROACH)

Abstract. The article deals with the
analysis of metastructures in the
modern English scientific and tech-
nical discourse represented by the
genre of the scientific and research
article. The aim of the article is to
find out the status of the meta-
stuctures referring to their functions
such as textformation; evaluation;
comment; confirmation of the said
afore by illustration, table, graph, etc.;
dialogisation; explanation; attention
attraction; achievements emphasis;
outlooks emphasis; cutting down de-
tails and appeal. The relevance of the
article is determined by the need of
the functional approach to metastruc-
tures in the scientific and research
article as a genre of the scientific and
technical discourse. The novelty of
this research is that it is the first time
when the analysis of the genre of the
scientific and research article is made
in order to establish the peculiarities
of metastructures functioning. The
last provides the opportunity to
demonstrate the way of creating the
discourse taking metadiscursiveness
category into account. The research
material is the texts of the modern
English scientific and research arti-
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(hYHKIMOHHPOBAHUS  METAaCTPYKTYP,
YTO JaeT BO3MOXHOCTh IIOKa3aTh
KOHCTPYHpPOBAHHE IUCKYpPCa CKBO3b
MPU3MY KAaTEerOpUH METaJINCKypCHUB-
HOCTH.

Marepuan ucclieIOBaHHS TPEACTaB-
JICH TEKCTaMHU COBPEMCHHBIX Hay4YHO-
HCCIEeN0BaTENbCKUX cTaTeil. B craThe
UCIIONIB3YETCS METOJ KPHUTHYECKOTO
JUCKypC-aHallu3a, KOPITyCHO-OPUCH-
THPOBAaHHOTO IHUCKYpPC aHAIM3a u
METOJ CIUTOITHOW BBIOOPKH MaTepua-
JIa WCCIICAOBAHMS HAa HAaYaJILHOM 3Ta-
me WCCICeOOBaHUSA. B  3akimovyeHun
JIENAeTCA BBIBOJI O YaCTOTHOCTH Me-
TACTPYKTYp B HCCIEIYEMOM AHCKYP-
CHUBHOM JKaHpe MO (yHKIIMOHAIBHO-
My TPHU3HAKY W O MPUYMHAX TaKOTO
COOTHOIICHHS.

Kniouesvie cnosa: nayuno-uccieoosa-
menbcKue cmamvl, MemacmpyKmy-
pbl,  QHeIULUCKUL  A3bIK,  HAYYHO-
MeXHUYeCKull OUCKYPC, OUCKYPCUB-
Hble JHCAHPDL, OUCKYPC-AHAUS.

cles. The research is facilitated by the
instruments of the corpus-oriented
method of a discursive analysis (in-
strument AntConc), critical discursive
analysis and the continuous sampling
method in the first stage of this re-
search. The conclusions about the
metastructures frequency according to
their functions in the examined genre
and the results of it are made.

Keywords: research articles,
metastructures, English language,
scientific and technical discourse,

discourse genres, discourse analysis.
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HayuHno-uccrnenoBarenbckas cTaThs sSBisieTcsa (OPMO KOMMY-
HHUKallU{, COOTBETCTBYIOIIECH TpeOOBaHUAM Hay4HBIX M3faHui. M3yue-
HUEM OCOOEHHOCTEH HAyYHOM CTaThbH 3aHUMAaJICh KaK OTEeUECTBEHHBIE,
TaKk W 3apyOexHbIe HcciefoBaTeny, cpear KoTopbix H.A. JlyOunuHa
[2], E.B. Muxaiinosa [6], E.C. Tposiuckas [8], B.E. Uepnsieckas [10],

~85 ~


mailto:mirna_!3@mail.ru

K. Adamzik [12], S. Gopferich [23], R. Glaser [22], G. Graefen [24],
E.M. Jakobs [27] u np. HayuHo-uccnenoBatenbckas cTaThsi OTpakaer
pe3yNbTaThl UCCIEAOBAHUS ISl HAYIHOW 0OMIECTBEHHOCTH.

B naHHO# cTaThe MO HAYYHO-KCCIIEAOBATENBKON CTaThel MOHU-
MaeTcsl JUCKYpC, CO3AaHHBIN MO pe3ysbTaTaM MPOBEICHHOTO MCCIIe0Ba-
HUSL HAYYHOH MPOOJIEMBI C LENBI0 TepeAadd HOBOTO 3HAHHUA W JI0Ka3a-
TENBCTBA €r0 MCTUHHOCTH. J|aHHBIA TUCKYpC HOCHUT MH(OPMAITMOHHEIH,
Pa3bSICHUTENBHBIN, aHATUTHIECKUI WM KPUTHUECKUI XapakTep.

Marepuanom ucciae0BaHUs JaHHON CTaThU B IIMPOKOM CMBIC-
Jie BBICTYTAET JKaHP AHTJIOS3BIYHON HAyIHO-HCCIIEIOBATENbCKON CTa-
ThH, a B Y3KOM — METaCTPYKTYPBI, COIEpKaIecs B YKa3aHHOM >KaHpe.
YkazaHHBI MaTepuasl MPEACTaBICH CO3/JaHHBIM BPYYHYIO KOPITyCOM
obmmm oovemom 134 248 cnos [13, 14, 15, 16, 17, 18, 19, 20, 21, 25,
26, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37]. B nanHoif cTaThe OBLTH MIPH-
MEHEHBI METOJBI CIUIOIIHOW BBIOOPKM Ha HAa4yallbHOM J3Tame, METO.
KOPITyCHO-OPHEHTHPOBAHHOTO JTUCKYPC aHajn3a U METOJ KPUTUYECKO-
ro aHanmza. B xone wccnenoBanus Ui aHanm3a 010 oToOpano 3290
JUCKYPCUBHBIX (DParMeHTOB, COAEPKAIIUX METACTPYKTYPHL.

MeTacTyKTypsl MOJMyYHIIM IIUPOKOE OCBELIeHUE B paboTax ps-
na yuensix (WU.T. Benpesa [1], H.B. JIykuna [4], H.IT. I[Tepdupnesa [7],
B.A. llaiimues [9], 3.A. Spsiruna [11] u gp.), 01HAKO B OCHOBHOM Ha
Marepualie XyJO0KECTBEHHOTO TeKCcTa. B JaHHON cTaThbe MOjJ Me-
TACTPYKTypaMH TIOHUMAIOTCS HECYyIIUe JOTOJHHUTEIbHOE 3HAYCHHE
JIEKCUYECKHEe eTUHUIIBI, O0JIETYAONUE YUTATEIO TIPOLIECC BOCTIPUSTHS
TekcTta. Haubonpmii akiieHT B JaHHOW paboTe JejlaeTcs Ha BbISBIIC-
HUM W aHamu3e (QYHKOUH METacTpyKTYp B JKaHpe HAay4HO-
HCCIIeIOBATEIHCKOU CTAaThE.

[IporieHTHOE COOTHOIIEHHE QPYHKIMI OBLTO BBIYHCICHO C IIPH-
MEHEHHEM MeETOa KOPITYCHO-OPHEHTHPOBAHHOTO JUCKYPC aHalu3a,
WCIIONB3yeMOTr0 B KOPITYyCHOM JHHrBUCTHKE (MHCTpyMeHT AntConc)
(B.I1. 3axapos, C.1O. boraanoga [3], B.B. MamonToBa [5] u 1p.).

Bce BhIzenieHHbIE METACTPYKTYPBI ObLTH packiaccuUIMpoBa-
HBI 10 PYHKIMOHAILHOMY NpU3HaKy. B jxaHpe Hay4yHO-HCCIe0BaTeNb-
CKOH cTaThl HaMH OBUIN BBISBJICHBI CENyIOIINe (PYHKIIMU JTUCKYPCHUB-
HBIX METaCTPYKTYyp: AHMAIOTH3aIMsl, KOMMEHTapuil, TeKCTOoOpa3oBa-
HHUE, OICHKA, NMpPU3bIB, MOJITBEPXKIEHHE CKAa3aHHOI'O WILIIOCTpaIuei,
NOJUYEPKUBAHUE JOCTHKEHUH aBTOPOB, NEPCIEKTUBBI HCCIIEIOBAHUS,
TOJIKOBAaHUE, MIPUBJICYCHNE BHUIMAHMS, COKpALLEHUE MTOIPOOHOCTEH.
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HepefmeM K HCIOCPEACTBCHHOMY aHaIn3y IMCPCUYUCIICHHBIX
BbIIIE PYHKIUH ¢ UCNOJIB30BaHKEM HHCTpyMeHTa AntConc 1uis aHaTu-
3a KOPIIYCOB C LECJIbIO OCYHICCTBICHUA 0o0JIee TOYHOI'O CTaTUCTUYECKO-
Tro HOI[C‘IéTa YaCTOTHOCTHU BBITNIOJIHACMBIX METACTPYKTYpaMu Q)YHKLII/ISI—
Mu. Kak OBUIO yCTaHOBIICHO B XOJ€ MCCIICIOBAHMUSI, caMasl pacipocTpa-
HEHHAs (YHKIMS METACTPYKTYp B JKaHpPE HAYYHO-HCCIIEIOBATEIHCKOM
CTaThM - MOJTBEPKJICHUE CKAa3aHHOI'0 WIITIOCTPAIMEH C IEIbI0 Mpejio-
CTaBJICHU HOHOHHHTGHLHOﬁ Fpa(bI/I‘IeCKI/Iﬁ I/IH(l)OpMaHI/II/I K YX€ cle-
JaHHBIM BbIBOJaM (24%). BTopas mo pacnpocTpaHEHHOCTH (PYyHKIHS
METacTpyKTyp — KoMmMmeHTapuit (20%), mo3Bosnsromas n30exxaTb HeTod-
HOCTEW ¥ MHOTO3HayHOCTH. Beren Ha ykazaHHBIMU (DYHKIMSMHU OJTU-
HAKOBO MOMYJISPHEI B HCCIIEAYEMOM JKaHPE METACTPYKTYPHI B PYHKIMH
IUajoru3anuu U tekctoodpaszoBanuu (16%), KOTopble oOecreurnBalOT
cOOJIF0IeHre aBTOPCKOTO TPaBa U CTPYKTYPHYIO IEIOCTBIO CTAaThH CO-
OTBETCBEHHO. MEHBIYI0 pacHpOCTPaHEHHOCTh MOIYYHIIA METACTPYK-
Typsl B pyHKIHAX omneHku (9%) u TonkoBaHus (7%), 4TO CBSI3aHO C
OCOOCHHOCTSIMH HayYHO-TEXHHYECKOT0 TUCKypca (K KOTOpPOMY OTHO-
CUTCH KaHp Hay‘IHO-I/ICCJIeIlOBaTCJIbCKOﬁ CTaTI)I/I), COTJIaCHO KOTOPbBIMUA
TCKCTBI HAYYHO-TCXHHYCCKOI'O IAUCKYypCa OTINYAIOTCA HU3KOM HAacChbI-
HICHHOCTEW OLICHOYHOM JIEKCUKHM M PaCCUUTAHbl HA MOATOTOBIECHHOTO
qUTaTCiIA, 06naﬂanIuer0 3HAHUSAMU B paCCManHBaeMOﬁ o0acTu.

Juanormzanus — 16%0

(1) A different solution is proposed in [28] where visual feed-
back is used to evaluate constraints and their positions, and to update
the proposed grasping pose [14]. MeTacTpyKTypbl B QYHKIHH JHAIIO-
ru3anuu ABJIAIOTCA HCOTHEMJICMBIM 3JIEMCHTOM HCCIIEAYEMOI'O KaHpa
Hay‘lHO-I/ICCJIe,HOBaTCHLCKOﬁ CTaTbu, TaK OHH 00ecCIIeunBaroT OTCBUIKY
K paHHee HalMCaHHBIM paboTaM KaK CaMHX aBTOPOB, TaK U JPYTUX
YYEeHBIX. 3a CYET ATOr0 BO3HMKAeT HaydHBIN momior. Kpome Toro,
ABTOPBI CTAaTbU HCIIOJIB3YHOTCH JIMYHOC MCCTOMMCHHC 1 JIMja MHOXE-
CTBEHHOTO 4uciia (We), 9T0 CO3JaeT HEeKyI0 (opMy cONMKEHUs aBTOpa
W 4YWTaTeld, JieJiad MOoCIeJHEr0 COy4YaCTHUKOM Hay4dHOTo mpoiecca. B
AHAIIM3UPYEMOM JKAaHpPE BCTPEYAOTCS TAaKHE METACTPYKTYphI, KaKk We
evaluate/apply, as far as we know, in contrast to the above literature, is
provided in [3], a different approach is provided in [2] u mp.

Kommenrtapuii — 20%

(2) In this work, for simplicity, we model the contact between
the object and the robot fingers with the hard finger model, and as a
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consequence, three contact force components are generated for each
contact point [14]. 3a cueT ucONB30BaHHUS METACTPYKTYp B (DYyHKIUH
KOMMCHTapusi aBTOPbl HayYHBIX craren HaIpaBJIAIOT YHUTATCIId Ha
HY>)KHYIO TPacKTOpHUIO0 HHTepnperauud. KommeHTapuil BBOIUTHCA Ta-
KAMHU JICKCHYEeCKUMU enHunamu, kak indeed, more specifically, clear-
ly, as can be seen, for instance, which are commonly used u ap.

TekcrooopaszoBanue — 16%

(3) This mechanism is illustrated in the next section in more
detail by the example of a URProgramGenerator for Universal Robots’
Polyscope HMI [26]. Brmaromapsi HMCIOJb30BaHUS METACTPYKTYp B
(GYHKIIMM  TEKCTOOOPa30BaHHUs, HAyYHO-UCCIICOBATENbCKAs CTaThs
npuoOperaeT ynoOHYIO st Bochpusatus ¢gopmy. Cpenu Takux Me-
tacTpykTyp: a second possible strategy, moreover, this paper introduc-
es, on the other hand, the rest of the paper is organized as followed u
Jp.

Ouenka — 9%

(4) This is an important aspect to highlight because the work-
space could be generated only one time and associated with the glove-
box environment in order to save time [14]. OueHka B Hay4HO-
MCCIIEIOBATEIhCKON CTAThe OTHOCHTCS K PAHHUX padoTaM IO HCCIemy-
eMoil TeMaTuke. MeTacTpyKTyphl B yKa3aHHOW (DYHKITUH OIPENENSIFOT
CTCIICHb aKTYaJIbHOCTU U HaquOﬁ HOBH3HBI. I[JISI nepeaadyn OUCHKU
HCIIOJIB3YIOTCS CIIEAYOIME MeTacTpyKTyphl: NOt necessarily, more evi-
dent, it can ease, this is unsurprising, this makes it difficult, curiously
U ap.

MpussiB — 2%

(5) The first method is the steady state algorithm (SSA) de-
scribed in Pagliuca, Milano and Nolfi [24], see the pseudocode below
(left) [31]. MeracTpyKTypbl, BbIpaKaroIHe MPH3bIB K ONMPEICICHHOMY
HeﬁCTBHIO, HaIpaBJICHbI HEIIOCPEACTBCHHO HA YUTATECIIA C LICIIBIO

HNnmoctpamus — 24%

(6) A graphical representation of the input and output of this
step can be observed in Figure 2, representing the original picture, the
model of the shoe upper and the selected portion where the glue has to
be placed [16]. bmaromapst uCITOIB30BaHUIO TPAaUUECKUX IJIEMEHTOB
aBTOpamM HaquO-HCCHe)IOBaTeJIBCKOfl CTaTbM MNPE€AOCTABIISACTCA BO3-
MOYKHOCTb HPUAYMAaTh BU3YaJIbHYIO ()OPMY CBOMM Hay4HBIM H3BICKa-
HUSIM, 9TO 00sieryutT Boctpuarue. Cpenn MeTacTpyKTyp B TaKOH QyHK-
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LI UCHOJB3YIOTCS TaKUE JEKCHUYCCKUE €NUHUIIBI, KaK Figures 2and 3
display, is illustrated in Figure 1, (supplementary material Video S1),
the results are summarized in Table 6 u mp.

MertacTpyKTyphl, NOQUEPKUBAOIINE AJOCTUXKEHUS U OCBELIAIO-
e MEPCIICKTUBLI UCCIICAOBAHUA HCIOJB3YIOTCA HE CTOJIBKO IO MHHU-
[IUaTHBE aBTOPA, CKOJIBKO COTIIACHO TPEOOBAaHUAM JKypHaja, B KOTOPOM
OITyOJIMKOBaHa HAyYHO-UCCIIEA0BATENbCKAA CTaThs. IMEHHO 3TOT (akT
OTIpelIeNIWI CTENEHb YaCTOTHOCTH METACTPYKTYP B YKa3aHHBIX (DyHK-
UAX.

IMoxuepkuBanue nocTukenunii — 3,2%

(7) Our strategy could be exploited in the majority of the ro-
botic manipulation systems actively used in the nuclear industry, where
rigid robots with rigid grippers are used in legacy setups or where soft
robots cannot be used [14]. TTogyepkuBaHKe TOCTHKECHHI OCYIIIECTB-
nsieTcst Gnarofaps TaKUM MeTacTpykTypam, kak this saves time, we
have demonstrated, our key finding was, our study showed that u ap.

IepcnexTuBnl ucciieqoBanus — 1,5%

(8) Finally, future work will also address the evaluation of the
actual applicability of the system in an outdoor construction site [21].
I[anLHeﬁmee HaIpaBJICHUE UCCICOA0OBaAHUSA MOXKET OBITh OCYHICCTBJIEHO
3a CYeT MCIOJIb30BaHUs cieayrommx meractpykryp: future work will
involve, future advances will be helpful, we call for further research
U Jap.

ToakoBanue — 7%

(9) This property is called cyclicity, which means that for a
closed EE-path the IK solution method gives a closed path in joint
space [33]. MeTacTpykTypbl B (pYHKIIMH TOJKOBAHHUS MO3BOJISIOT H3-
0e)xaTh MHOTO3HAYHOCTH NPHU TPAKTOBKE TEPMUHOB NMPH HATUYUH Ta-
koBoM. TonkoBaHUe OCYHICCTBIIACTCA 3a CUYET UCIIOJIb30BAaHUA CIICAY-
romux MetacTpykryp: specifically, i.e., this means that, can be defined
as u jp.

IpuBneyenne Buumanus — 1%

(10) It is worth noting that the contact points are close to the
contact region limit in order to be close to the desired contact points
[14]. MeTacTpykTypbl B (pyHKIHH TOJKOBaHMS HE OYEHb PACIPOCTpa-
HEHbI, OHHM HCIIOJB3YIOTCA Ha YCMOTPEHHE aBTOpa HAy4YHO-
I/ICCJIC,I[OB&TCJIBCKOﬁ CTaTbH IpU €T0 KCIIaHNN ,I[O6aBI/ITL JOIIOJITHUTCIIb-
HBIN AKIICHT Ha nepeaaBacMyro HH(bOpMaLII/IIO. Taxkoe JOCTUTacTCA 3a
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CUYET MCIIOJL30BaHus Taroja to Note B MHOro4YnciIeHHBIX KOHCTPYKIU-
sx, a UMeHHo it must be noted, it is worth noting that, it also needs to be
noted u mp.

Coxpamenue noapoodHocreii —0,3%

(12) In brief, the results of this evaluation suggest that the pro-
posed approach to generic robot programming by emulating user in-
teractions in robot GUIs and HMIs is feasible for an entire range of
graphical (block, tree, or list-based) target robot programming envi-
ronments [26]. MeTacTpyKTypbl, UCIOJIB3yeMbIC JUIS COKpAICHUS, HE
OTJIMYAIOTCS BBICOKOM CTEHEHBIO YaCTHOCTHU, TaK KaK Hay4HO-
UCCIIeIOBATENbCKAsl CTaThsl TMpenanojaracT TIyOOKWH M TMOIPOOHBIN
aHaJInu3. O606III€HI/IC BO3MOKHO TOJIBKO IIOCJI€ KOMIIJICKCHOT'O OIlMCa-
HUA JJI 3aKPEIJICHHS CKa3aHHOTO.

Takum oOpa3oM, B pe3yibTare aHalW3a HAYYHO-HCCIIe-
JIOBaTENbCKOM CTaThbM KaK JHUCKYPCHUBHOIO aHpa € IPUMEHEHUEM
KOPITYCHOT'O TIOJIX0/1a, OBUIN C/ICTIaHbI CJISAYIONINE BHIBOIBI:

1. Kak BunHO u3 [{uarpammel 1, tomuaHpyomas QyHKIUSI Me-
TaCTPYKTYp — MOATBEPKICHUE CKa3aHHOTO WLTIOCTpanuen (24%), 4to
HaIlpsAMyr0 CBA3aHO C KXCJIAHUCM aBTOPOB CTATbH JOHCCTH JO YHUTATCIIA
HOBYIO aBTOPCKYIO MH(OpPMAIMIO B MaKCHMaJIbHO yJOOHOW JUIS BOC-
npuaThs opMe 3a CUET HCITONIb30BaHUs TPa@UIecKoro psa;

2. HemanoBaxxHO€ 3HaUY€HHE UMEIOT METACTPYKTYpHl B (PyHK-
mun komMmeHrtapusi (20%), Tak Kak OHH TapaHTHPYIOT KOPPEKTHYIO
TPAKTOBKY UUTATCICM KOHI.ICHI.H/IIZ aBTOpa. J%051800%1 CJIOBaMH, B JaHHOM
clIydac€ pe€ajiu3yCTCsd NPUHIUIT aHTPOIIOUCHTPpHU3MA — OPUCHTAIUA Ha
4YUTATEIS,

3. TpeTbUMU TO YaCTOTHOCTH BBICTYNAIOT METaCTPYKTYPHI B
GyHKIMAX TeKcTooOpazoBaHusi W auanorusanuu (16%). YkazaHHbIe
METacTpyKTypbl 00ecnedrBaloT KapKac paccMaTpHBaeMOIo KaHpa.
MeTacTpyKTyphl B NIEPBON U3 YIOMSHYTHIX (DYHKITUH MTO3BOJISIFOT CTa-
ThC CTATh HCFKOaHaHH3pr€MOﬁ, TaK KaK OHW HAIIPABJIAIOT YUTATCIIA
mo Tekcty. YUto kacaeTcs, BTOpOro (yHKIMOHAJIBHOTO THIIA Me-
TAaCTPYKTYpP, TO HUX HCIOJb30BAHUC SBJISACTCA HEOTHEMJIEMOH YacCTBIO
JKaHpa CTaTbH, TaK KaK TaKUC MCTACTPYKTYpPbI, OTCbLIasdl K pPaHHUM
Hay4YHBIM paboTaM Mo MCCIeayeMOr TeMaTHKeE, MO3BOJISIOT COOII0IaTh
aBTOPCKOTO TMPABO;
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Coxkpanienue noapodHocreit

Bunmanne

|
]
ITepcreKTHBBI j
IIpuseis :
JlocTrxReHust :
TonkoBanue :
R —

TekcroobpasoBanne |

Jluanorusanust |

Kommenrapuit |

HMnmoctpanus |

0% 5% 10%  15% 20% 25%  30%

Juarpamma 1. YacTHOCTD yroTpeOIeHHsI METACTPYKTYD
1o (YHKIMOHATEHOMY TIPH3HAKY

4. Hecmotpst Ha TOT (pakT, 9TO METACTPYKTYphl B (PYHKIIHU
oleHKH (9%) He MOTYYHSIN LIMPOKOTO PACIIpOCTPaHEHHs B jKaHpe CTa-
ThU, OHU UTPAIOT HEMAIOBa)KHOE 3HAYCHHUE, TaK Kak Oxarogaps UM aB-
TOPBI AAIOT OLEHKY NPEALIECTBYIOIIUM HCCIIEA0BAHUSAM, MT0IEPKUBAS
JOCTIDKEHHS. U OTMeYasl JIaKyHBI, ONpeessFoie HOBU3HY MPOBOJIHU-
MOTO HCCIIE/IOBaHMS;

5. MetacTpykTypsl B (yHKUUHU TOJNKOBaHHA (7%) XapaKTEepHBI
B OOJbIIEH CTENEeHU Il BCTYNUTEIbHOM YacTH CTaThH, TA€ aBTOpaM
HEOOXOUMO MPOSICHUTH HCIIONB3yeMbIe MOHATHUS C IENbI0 W30eraHus
MHOT'03HAa4YHOCTH, €CJIM TaKasi BO3MOKHA,

6. MeTacTpyKTypsl B OCTaBIIMXCS BBIJEJICHHBIX (YHKLUSX, a
MMEHHO, MoI4epKuBanue gocTmkennit (3,2%), npussiB (2%), mepcrek-
BBl uccnenosanus (1,5%), npusnedenne BanManus (1%) cokparue-
Hue noapodHoctedt (0,3%), HE OTIAMYAIOTCS BBICOKOW CTEMEHBIO Ya-
CTBIO, YTO OTPEJENSETCS OCOOCHHOCTSIMH KaHpa CTaThH, a TAKXKe Tpe-
OoBaHUSMU KypHaJla, B KOTOPOM CTaThs Oblia omyOnmkoBaHa. Tak, B
HEKOTOPBIX U3 HUX yKa3aHWE MEPCIEKTUB HCCIECAOBAHMS SIBISIETCS 00s1-
3aTeNbHBIM KOMIIOHEHTOM, B IPYTHX — HET.
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OBYYEHUE AHTJIMCKOMY
SI3bIKY HA MATEPHUAIJIE
TPAJUIITUOHHBIX CKA3OK,
PACCKA3AHHBIX HA HOBBII
JAL
AnHoTanus. B craTee paccmaTpuBaroT-
C XapaKTEepUCTUKH, IPENCTABIECHBI
METOJIMYECKUE PEKOMEHIALUU IO HC-
IIOJIB30BAHHU IO ayTeHTI/I'-IHOFO JIMHI'BH-
CTHUYCCKOT'O MaTepMana AHTJIOA3BIYHBIX
BHJIEOCKA30K, paCCKa3aHHbIX Ha HOBBIN
Jan, mpu 00y4eHUH MOHOJIOTHUCCKON U
JIMAJIOTMYECKON pedyd Ha AaHIJIMICKOM
s3pIke. B oOpazoBatenpHOM Tporecce
Ha COBPEMEHHOM 3Tale OCHOBHOW Iie-
JBI0 TpPU M3YYEHUH HHOCTPAHHOIO
SI3BIKa SABISIETCS (POPMHUPOBAHUE Y yda-
LIMXCS KOMMYHUKAaTUBHOM KOMIIETEH-
JR8%058 Hapﬂ,uy CO 3HAYUMBbIMHU FI/I6KI/IMI/I
HaBbIKamMu. JlaHHAS 1eNb Tpe/oaaraet
YMeHI/Ie HUCIIOJIB30BAThH I/IHOH3LI‘IHyIO
J'ICKCI/IKy B pa3J'II/I‘IHI)IX KOMMyHI/IKaTI/IB-
HBbIX cmyaumx. OCHOBHI)IMI/I METOOU-
YeCKUMHU TPYAHOCTAMH B 0OydeHHH
BOCHPHUATUSA AyTEHTUYHOM MOHOJIOTH-
YECKOM M AUAJIOTUYECKON peur Ha CIyX
SBIISTIOTCS: YMETh TIOHSITh M OOBSICHUTH
YCIBIIIAaHHY0 HH()OPMAIHIO, JIOTHYHO
1 YETKO U3JI0XKHUTh €€, CO3/1aTh YCIOBUS
JJIA HOpr)KeHI/ISI B CMO}IeHI/IpOBaHHLIe
Ha ypOKE CHTYaIllu OOIIEHUs, KOTOpPHIE
6]:.1 MOTI/IBI/IpOBaJ'II/I yan_II/IXCH UCIIOJIb-
30BaTh aKTHBHYIO JIEKCUKY W3 OCOBpe-
MCHCHHBIX ayTeHTI/I‘IHLIX BHUICOCKA30K
JUIS TOYHOM mepe/iadyu 4yBCTB, SMOLIUN

W STHYECKHUX OLICHOK.
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N.V. Kopytko

TEACHING ENGLISH THROUGH
TRADITIONAL FAIRY TALES
NARRATED ANEW

Abstract. The article considers the char-
acteristics, methodological recommen-
dations for using authentic language
material of English video fairy tales
narrated anew in teaching speech in
English. In modern educational process
the major aim in mastering a foreign
language is developing communicative
competence alongside with important
soft skills. This aim presupposes the
ability to use the acquired vocabulary in
various communicative situations. The
main methodological difficulties in
teaching the auditory perception of au-
thentic monological and dialogical
speech in English are: to teach students
to understand and explain the infor-
mation they hear, to represent it logical-
ly and clearly, to maintain their full
immersion in the simulated communi-
cative situations that might encourage
them to use the acquired vocabulary of
authentic video fairy tales narrated
anew for the appropriate verbal repre-
sentation of their feelings, emotions and
moral judgements.
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Using fairy tales in the original during English classes at school

aims at achieving a number of educational goals. Among them one should
mention the following: enhancing communicative skills, contributing to the
students’ motivation, enriching their vocabulary, poviding varied linguistic
material, shaping their moral values. In this context, it is quite understand-
able because any fairy tale is based on a definite moral imperative that
finds its emotional and intellectual response among the school children,
especially when one has famous fairy tales narrated anew in mind.

Such fairy tales are showcased by the video fairy tales from the
cartoon series «Fixed Fairy Tales» (2015) of 20 minutes length [9]. The
word ‘to fix’ means ‘to repair or correct something’ [10, p. 1768).

Due to the dynamic and suspenceful plot, vivid characters de-
picted as types, cartoon effects these fairy tales can become a powerful
means of improving a number of language and communicative compe-
tences of pupils.

Moreover, they can become an effective tool to enhance the
pupils’ interest in studying English represented here in the form of live-
ly dialogues comprising varied linguistic material.

Let’s consider the video fairy tale of the series The Princess and
the Pea that is 4,55 minutes long. At the initial stage the teacher can draw
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the pupils’ attention to how the title of the video sounds in the original:
alliteration (the repetition of the same consonants at the beginning of words
at close intervals of time) alongside with the intonational and rhythmical
arrangement of the phrase contributes to its particular rhythm that can make
its perception and memorizing much easier. Moreover, alliteration is widely
used in all the video fairy tales of the series under consideration, since it is
deeply rooted in the history of English. It’s noteworthy that in Old English
poetry there was no end-rhyme based on the repetition of the identical sylla-
bles at the end of lines as it is the case in modern poetry, though back then
exactly «the first consonants or syllables were repeated that added to the
unique sound of the medieval heroic epic» [7, p. 45].

High in the Fairy Tower there dwells a magic owl Vincent
Featherbottom, the Story Changing Owl, as he is called, and narrates
the plots of traditional fairy tales in a new way. Significantly, the name
‘Vincent’, if translated from Latin, means ‘victorious’. According to the
source The Names and Their Meanings, «these mysterious people have
a gift to convince others. They are reasonable to the extent that at times
they seem boring; they are very well-organized and patient» [1]. All
these features characterize Vincent’s manner of telling famous fairy
tales anew. This is the way how he manages to tell the fairy tale The
Princess and the Pea in a new way. He calss its traditional variant «a
very interesting story» u «odd tale, indeed» [9]:

«Vincent: «The Princess and the Pea is a very interesting sto-
ry. The overly picky Prince determined to find a true princess and a pea
in the bed... uhh, never mind! Anyway, odd tale indeed. Let’s look at
how this story should have ended. Shall we?

Prince: Oh Mother, | fear | shall never find a true princess that
is truly true. And now it’s beginning to rain. Woe is me!

Queen: Don’t despair, my darling dear! You deserve a princess
as true as can be.

Vincent: And while the picky prince was at his whiniest and the
storm had reached its stormiest there came a knock at the castle’s front
door. The Prince opened the door to find the soggiest, muddiest, the
least princessiest-looking young woman he had ever seen.

Princess: Hello.

Prince: Yes?

Princess: | got separated from my travelling companions dur-
ing this terrible storm. May | please come in out of the rain?
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Prince: I'm sorry but we are only allowing entrance to true
princesses. Good day!

Vincent: But the woman at the door would not give up. She
knocked even louder this time.

Prince: Yes?

Princess: | am a true princess. Please, let me come in out of the
rain.

Vincent: The Prince was confused. Could this soggy, muddy,
now grumpy young woman truly be a true princess?

Queen: Of course you can come in, muddy. | mean, my dear.

Princess: Oh thank you. I’'m so tired, drenched, and hungry.
I’ve barely slept at all on this trip. What I really need is shelter for the
night.

Prince: But, Mother, she’s...

Queen: Of course, of course! Why don’t you get something to
eat and warm up by the fire as we prepare a nice room for you to sleep
in tonight?

Princess: Thank you so much!

Prince: But, Mother, why would you..?

Queen: Don’t worry, darling. I have the perfect way to test if
she’s a true princess or not.

Vincent: So while the soggy Princess dried out the Queen di-
rected her servants to prepare a bed with twenty mattresses.

Servant: More?

Queen: More!

Vincent: Then she added 20 soft down comforters.

Servant: More?

Queen: More!!!

Vincent: Then the Queen took a single tiny green pea and
placed it under the massive pile of comforters and mattresses.

Servant: More?

Queen: No. A true princess is sensitive. So, if she feels that tiny
pea under all that then we will know she is a true princess.

Servant: Why don’t we just call the kingdom she says she’s
from and ask them if she is a princess?

Queen: This is the only way!!!

Vincent: Next morning at breakfast the Prince and the Queen
awaited anxiously the arrival of the Princess. Finally, she dragged her-

~99 ~



self down the stairs with what the Prince thought very promising bags
under her red swollen eyes.

Queen: Good morning, my dear!

Prince: How did you sleep last night?

Princess: Sadly, I didn’t sleep well at all. Thank you for the
room but there was some rock or lump in those mattresses. No matter
how I tossed or turned I couldn’t feel comfortable. I never actually fell
asleep.

Queen and Prince: Hooray! Haha. You passed the test!

Princess: What?!

Prince: That was all a test! Only a true princess would be sensi-
tive enough to know the pea was there. You passed and now we know
you are a true princess.

Princess: Whoa, whoa, whoa. | showed up on your doorstep
drenched, filthy and exhausted. And you decided to test me?!

Prince: Umm, yes, it was all a test but you passed, so, hooray!

Queen: And now you two can get married!

Prince: Yes, married! Hooray! Hahaha!

Princess: No! We’re not getting married! What’s wrong with
you, people? That’s the meanest thing anyone has ever done to me!
Why would | want to marry someone who treats women that way?!

Prince: Umm... Because I am a prince.

Princess: What was it you said to me last night? All right, I re-
member! Good day!

Prince: But wait! You are the only true Princess in the land!

Princess: Yeah! But you’re not the only prince!!! I'm off to
find someone nicer.

Vincent: And she did find someone nicer: a kind prince who re-
spected her and didn’t try to put her through silly, stupid tests. They
lived happily ever after and never ate peas. So, the moral of the story is:
«Always be nice to people and don’t hide your vegetables under the
bed». The end!» [9].

I. The previewing activities usually aim at «motivating pupils,
eliminating possible difficulties of the perception of authentic way the
fairy tale characters speak and getting ready for doing the tasks» [3].
Such tasks can include the following questions:

1. Have you read the fairy tale «The Princess and the Pea»?

2. What is its moral?
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3. Now you will watch the fairy tale with the sound off. Try to
guess what it is about. Compare the fairy tale you have read with the
video. Discuss with your partner how they are similar and different.
Make a list of similarities and differences.

4. Insert the words from the treasure box in the following sen-
tences:

1. Alice’s character is not nice, she is usually ... and ....

2. In Belarusian Polesie there are a lot of ... and marshy areas.

3. Ears and eyes are very ... organs.

4. Jane Eyre is an orphan that a ... aunt sent to a boarding
school for the poor.

5. Your views largely ... your way of life.

6. I came out of the heavy rain ... and ..., that is why a warm
bath and my favourite ... on the bed were my only dream.

7. Jimmy’s constant questions put the teacher’s patience to the ....

The Treasure Box

To determine, down comforter, sensitive, to test smb. (to put
smb. Through the test, to put smb./smth., to the test, to pass the test),
soggy, to drench, filthy, picky, grumpy, whiny.

Il. The viewing activities pursue the aim «to maintain under-
standing of the plot of the video fairy tale, the development of pupils’
language competence with regard to their real language skills» [3].
They may be of the following kind:

1. Read the script of the fairy tale «The Princess and the Pea»
aloud by roles.

2. Watch the fairy tale «The Princess and the Pea» with the
sound on and say «Stop!» when you hear the words from the Treasure
Box.

3. Watch the fairy tale «The Princess and the Pea» once again
and put the following sentences in the correct order:

1) The Princess didn’t sleep well in spite of all the mattresses
and down comforters the Queen had ordered to prepare for her.

2) The Queen and the Prince put the Princess through a strange
test with a pea.

3) The Princess married a kind Prince who respected her.

4) The Princess came out of the rain drenched and grumpy.

5) The picky and whiny Prince determined to marry only a true
princess.
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4. Watch the video several times and tell the story along with
the video. Choose a character in the fairy tale and try to say the words
when the sound is turned down at various points.

5. Discuss the following questions with your partner and find
out what s/he thinks of the characters of the fairy tale:

- Can you describe the Prince and the Princess?
- How can you describe the Queen and her servant who gives her

a piece of advice? How does he do it?

- Why do you think the Princess decided against marrying the
picky Prince? Did she marry anybody at all?

- Do you agree with the Princess that it is mean to test anybody
when they need your help?

- What do you think of The Story Changing Owl’s moral? Do
you think he is serious?

- Do you agree with his moral? What is your variant of the moral
of this fairy tale?

6. Work in teams and give your variant of the tale’s moral using
such words as nice, kind, determine, respect, treat, picky, whiny,
grumpy, test, hypocritical.

I1l. The postviewing activities that presuppose «the intensive
development of pupils’ communicative competence relying on a vast
use of the linguistic material of the video fairy tale» [3]. The following
tasks may be suggested to achieve this goal:

1. The teacher can address the pupils with the question: “Who
will act as the Story Changing Owl and give his/her variant of the fairy
tale «The Princess and the Pea»”?

2. Make a book based on the video. The teams can make a book
presentation and decide which book is the best.

3. Act out and record your performance of the fairy tale «The
Princess and the Peay.

Thus, the value of practical usage of the authentic modern (or
rather updated) video fairy tales in the English classroom is quite obvi-
ous, since «they can contribute to the development of significant soft
skills» [5, p. 187] and moral qualities that include among others such
character traits as critical and independebt thinking, humanism, self-
esteem and respect to others, trust, an ability to make choices and to
defend oneself, kindness, care, and empathy.

~102 ~



10.

BUBJIUOIPA®UYECKHNNA CIUCOK
Nmenatop. — URL: http://imenator.ru/mujskie/imenalvinsent (mara
obpamienus: 24.06.2023).
Keben, I'M. ®dopmupoBaHne KOMMYHHUKAaTUBHON KOMIICTEHIIMH Ha
YPOKE aHIIIMICKOTO sI3bIKa 4epe3 paboTy ¢ MmpHeMaMu, peKOMEHaye-
MbiMH bputanckum Coserom / I.M. Keber // Ha nepexpecTke KyJib-
Typ: €IMHCTBO S3bIKa, JIUTEPaTyphl 1 0Opa3oBanus — II: ¢6. Hayd. cT.
II MexxayHap. Hay4.-IpakT. UHTEpHET-KOH}., 7—18 nek. 2020 r., Mo-
rwieB / mox pen. A.K. IlleBmoBoii. — Mormne : MI'Y umeHun
A.A. Kymemona, 2021. — C. 223-225.
KorenmpaukoBa, H.H. Pabora ¢ BumeomarepmamaMu Ha ypoKax aH-
rimiickoro s3eika / H.H. Korensaukosa. — URL: https://multiurok.ru/
blog/rabota-s-vidieomatierialami-na-urokakh-angliiskogo-iazyka.html (xa-
Ta obpamtenus: 28.06.2023).
@anens, Y. YerslpexmepHoe 00pa3oBaHHE: KOMIIETEHIIMH, HE0OXO-
numMble st yenexa / Y. danens, M. bsuk, b, Tpuuiuar. — Mocksa :
Touka, 2018. — 240 c.
Hamukosa, M.K. Hayunsle uccnenoBanus no Bornpocam (GhopMupoBa-
nust soft skills (0630p JaHHBIX B MeXIyHapoaHBIX Gasax Scopus, Web
of Science) / U.K. llanukoBa, C.B. Ilaxotuna // OOpa3zoBanue u
Hayka. — 2019. - T. 21. — Ne 8. — C. 187-207.
The Brothers Grimm. Grimms’ Fairy Tales / the Brothers Grimm. —
London : Start Publishing LLC, 2012. — 272 p.
Cambridge Dictionary of American English. — 2nd edition. — Cam-
bridge : Cambridge University Press, 2007. — 1120 p.
Gallacher, L. Video and Young Learners 2 / L. Gallacher. — URL.:
https://www.teachingenglish.org.uk/article/video-and-young-learners-
2 (date of access: 01.07.2023).
Fixed Fairy Tales. — URL: https://youtu.be/80tjJmXcOsl (date of ac-
cess: 03.07.2023).
Oxford Advanced Learner’s Dictionary of Current English / D. Lea,
J. Bradbery. — 10th edition. — India : Oxford University Press, 2020. —
1820 p.

~103 ~



VJIK 372.881.1:373.31
H.B. Jlyuesanosa

PA3BUTHE MSII'KUX
HABBIKOB (SOFT SKILLS)
IPU UCIOJIb30BAHUU
COBPEMEHHBIX
HHTEPAKTUBHBIX
TEXHOJIOT'HM HA YPOKAX
HHOCTPAHHOT O SI3bIKA
B OBIIIEOBPA3OBATEJ/ILHOMN
IIKOJIE

Annotanus. CtaThs IOCBSIICHA TEME
BHEJIPCHUS HOBBIX IMOJAXOIOB K IPO-
BEJICHHUIO 3aHATHH HWHOCTPAHHBIMU
SI3bIKAMH C HCIIOJIb30BAHHEM COBpE-
MEHHBIX HHTEPAKTUBHBIX TEXHOIOTHI
B 00meo0Opa3oBaTeNbHON  IIKOIIE.
Ob6cyxnaercss poinb, cnenuduka u
BO)XHOCTh HCIOJIb30BAHUSI MHTEPaK-
TUBHBIX TEXHOJIOTHII B 00pa3oBa-
TEJILHOM MPOIIECCE, B TOM YHUCIIC MPHU
MOJIrOTOBKE COBPEMEHHOI'0O Teaarora.
B crathe NpPOM3BOIUTCS aHAIU3 TIO-
uatus «Soft Skillsy, maéres o6mee
OMpeNeiecHHe  TePMHUHA  «MSTKHE
HaBBIKW» KaK HEOOXOAUMBbIE KIIIOUYe-
Bbl€ HABLIKM — KOMIIETEHIUU, KOTO-
pble HAmpaBjieHbl HA Pa3BUTHE CIIO-
COOHOCTEH KOMMYHHKAIIUH, YIpaB-
JICHUSI U CaMOKOHTpOJIsL. [IpuBOsTCS
aApryMEHTBI, KOTOPBIC JOKa3bIBAIOT
HACTOSITCJbHYI0 HEOOXOIUMOCTh HC-
noJib30BaHus HaBbIKOB «Soft Skills» B
00111e00pa30BaTENHHON IKOJIE IMEHHO
HAa HaYalbHBIX JTamax OOyYeHHs.
Iloxazano COOTBETCTBHE  3aHATHH
WHOCTPAHHBIMU SI3bIKAMHU C HCIIOJIb-
30BAHHEM COBPEMEHHBIX HHTEPaK-

© Jlyyesinosa H. B., 2023

N.V. Lucheianova

DEVELOPMENT OF SOFT
SKILLS WHEN USING MODERN
INTERACTIVE
TECHNOLOGIES IN FOREIGN
LANGUAGE LESSONS IN THE
GENERAL EDUCATIONAL
SCHOOL

Abstract. The article is devoted to the
topic of introducing new approaches
to teaching foreign languages using
modern interactive technologies in a
secondary school. The role, specifics
and importance of using interactive
technologies in the educational pro-
cess, including the training of a mod-
ern teacher, are discussed.

The article analyzes the concept of
“Soft Skills”, gives a general defini-
tion of the term "soft skills" as neces-
sary key skills - competencies that are
aimed at developing the abilities of
communication, management and
self-control. Arguments are given that
prove the urgent need to use the skills
of “Soft Skills” in a general education
school precisely at the initial stages of
education.

Correspondence of classes in foreign
languages with the use of modern
interactive technologies to the federal
general educational standards of the
NOO of the Russian Federation. The
analysis of scientific, educational and
research works of domestic teachers
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TUBHBIX TEXHOJIOTHH (emeparbHbIM
001eo0pa3oBaTeNFHBIM  CTaHAAPTAM
HOO P®. IlpoBenen ananmu3 Hayy-
HBIX, YI€OHBIX U HCCIEI0BATEIbCKAX
paboT OTEUECTBEHHBIX MpEIoaBaTe-
neil ¥ Hay4yHBIX PaOOTHHMKOB M TOJ-
BEJICHBI UTOTH CBOETO UCCIIEIOBAHUSI.
Kniouesvie _cnosa:  unocmpanmvie
A3bIKY,  MemOoOuKa  npenooasanus
UHOCMPAHHBIX ~ A3bIKOS,  HAYANbHOE
o0OyueHUue UHOCPAHHBIM — A3bIKAM,
HAYANbHAS WKOA, MAAOuUe WKOIb-
HUKU, 00paA308amenbHblil  Npoyecc,
UHMEPAKMUBHbIE MEXHON02UU, 0ped-
HU3ayus 06paA308amMenIbHO20 Npoyec-
ca, YpoKU UHOCHMPAHHO20 A3bIKA,
MAZKUE HABBIKU, MEepOble HABbIKU.

and scientists was carried out and the
results of their research were summed

up.

Keywords: foreign languages, meth-
ods of teaching foreign languages,
initial teaching of foreign languages,
primary school, primary schoolchil-
dren, educational process, interactive
technologies, organization of the edu-
cational process, foreign language
lessons, soft skills, hard skills.
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JlanmmadT Mupa MeHsieTcs OecnpeleICHTHBIMA TEMIIAMH TIO
BIUSHUEM TEXHOJOTMUECKUX JOCTIDKEHUH, TJI00aIn3alliid U COLMAIb-
HOW JuHAMUKUA. B 3TOH OBICTPO MEHSIOUICHCS Cpeie TpaauiMOHHAs
cucteMa 0Opa3oBaHMs CTAJKHUBAeTCI C OCTPOH HEOOXOAUMOCTBHIO
tparcopmanuu. TpanuiiuoHHas MOAENTs 00pa3oBaHUs, XapaKTepHU3y-
romasicss (PUKCUPOBAHHBIMU yUEOHBIMHU IUIAHAMH, CTaHIAaPTHU3UPOBAH-
HbIM TECTUPOBAaHUEM M YHUBEPCAIbHBIMU TOJXOJAMH, YKE HEJIOCTa-
TOYHA I MTOATOTOBKHM yYalluXCs K BbI30BaM U BO3MOXKHOCTSAM COBpE-
MEHHOTO MHpa. B 3Toi craThe WcclemayeTcss Ha3peBIas HeO0OXO0H-
MOCTH TIpeo0pa30BaHUsI METOAO0B M TIOIX0I0B 00YUCHUSI MHOCTPAHHOTO
S3bIKa M BHEJPECHUS WHTEPAKTUBHBIX TEXHOJIOTUH B 00pa3oBaTeIbHBIN
MPOLECC.

HaBbiku ycCHEmHoro M pa3BUTOrO MPEJICTABUTENS COBPEMEH-
HOW IIMBHJIU3AINH, 3HAYUTEILHO OTIMYAOTCS OT TeX, YTO TPEOOBAJIKCH
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B MPOLUIOM. ABTOMAaTH3alUsl U HCKYCCTBEHHBIH WHTEJICKT MEHSIOT
OTpaciy, IPUBOJS K IMOSBICHHIO HOBBIX POJICH U yCTApEBAHHIO CTapBIX.
UTo0BI mpeycneTs B 3TOW cpene, ydaluecs TOJDKHBI 001alaTh HaBBI-
KaMH KPHUTHYECKOTO MBIIUICHUS, pEIIeHusT MpoOieM, TBOPYECTBA,
aJaliTUBHOCTU U IIM(POBOM IPaMOTHOCTH, U MHOXKECTBY JAPYIHX U HE
MepSIThCA B HOBOW pealbHOCTH. TpaaumnoHHAas crcTeMa oOpa3oBaHuUs,
YacTO OPUEHTHPOBAHHAS HA MEXaHMYECKOE 3alIOMUHAHWE U CTaH/IAPTH-
3MpOBaHHbIE YPOKH U TECTHI, HE CII0COOHA Pa3BUTh 3TH HEOOXOAUMEIC B
COBPEMEHHOM MHUPE HaBBIKH.

udpoBbie TEXHOJIOTHN MPOU3BEIH PEBOJIONNIO B MTOYTH 0€3-
TPaHUYHOM JOCTYyNE K WH(POPMAIUK, aHAIN3e H €€ COBMECTHOM HC-
nojb3oBaHun. CrucreMa o0pa3oBaHUs B LEJIOM M YPOKH MHOCTPaHHBIX
S3BIKOB B YaCTHOCTH, JOJDKHA TUIOTHEE WCIOIB30BaTh HHTEPAKTHBHBIE
TEXHOJIOTHH KaK CPEICTBO OOy4YeHUS, MPEAOCTABISS YUAIIAMCS BO3-
MOYKHOCTH pa3BUBaTh NHHU(POBYIO TPaMOTHOCTh, YYacCTBOBAaTh B OH-
TaiH-MCCIIeJOBAHUSX, MUCITyTaX W HCIOJIB30BaTh IU(POBBIE WHCTPY-
MEHTHI JUII TBOPYECKOTO CaMOBBIpakeHWs. Kpome Toro, WHTEeTparus
TEXHOJIOTHH MOXKET 00eclednTh NepCOHATU3UPOBAHHBIA OMBIT 00y4e-
HUSI, aJanNTUPOBAHHBIA K MOTPEOHOCTSIM M CTWIISIM OOYYEHUS OTHCIb-
HBIX YYaIIUXCA.

[IpenmpuHUMaTENBECKOE MBIIIIEHHE, XapaKTepu3yIomeecs Kpe-
ATHBHOCTBIO, TOTOBHOCTBIO HJITH HA PUCK U WHHOBAIIMSMH, CTAHOBUTCS
Bce Oolee akTyaJbHBIM B cOBpeMeHHOM mupe. CuctemMa 0Opa3oBaHHS
JTOJKHA Pa3BUBATH MPEIITPUHUMATENHCKUNA TOTEHIIHAT CTYAEHTOB, TI0-
OIIPSIsE SKCIIEPUMEHTBI, 00y4ast PEICHHIO MPOOJIEM C TIOMOIIBIO peajib-
HBIX 33]a4 U MPUBUBAS UM YyBCTBO CaAMOCTOATEIHHOCTH. Takoil moj-
X0/l TIO3BOJIAET YYalTUMCs TPOKJIAIbIBATh CBOW ITyTh W HCIOIB30BATh
BO3MOKHOCTH.

PazHooOpa3ue M WHKIIO3UBHOCTH SIBIISIIOTCS KPaeyroJIbHBIMU
KaMHSIMUA COBpPeMEHHOro obmiectBa. Cucrema 00pa3oBaHUs TOJDKHA
rapaHTUpOBaTh, YTO BCE yYallHecs, HE3aBUCHMO OT MX IPOUCXOXKJe-
HUS, CITIOCOOHOCTEHW MM OOCTOSITENIBCTB, MMEIOT PAaBHBIH JOCTYH K Ka-
YecTBEHHOMY 00pa3oBaHuio. VIMEHHO 3TH 1eiu U 3afadu 4€TKo chop-
mynuposansl B |1l TnaBe rocynapcrsennoit nporpammel PO «Pazsutne
oOpa3oBanus», Kak CTpaTerndeckue MpUOPUTETHI B chepe pearusarun
rocyaapcTBeHHO# nporpammbl PO «Pa3sutie obpazoBanusn 10 2030 ro-
na [1].

Kakumu ke HaBblkamMu wWin Tak HasbiBaeMbiMu «SOFT
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SKILLS» momkHbl 00nafaTh W MpenojaBaTelb WHOCTPAHHOTO SI3bIKA
21ro Beka W ero ydvammecsi 1a0bl ObITH COBPEMEHHBIMH U BOCTpeOo-
BaHHbIMU? [Ipekae ueM OTBETHUThH Ha 3TOT BOIPOC OOpaTUMCS K OIpe-
nenenunto tepmuHa «SOFT SKILLSy.

OOUIEeTPUHATOrO ONpeeICHHUS «THOKUE» W «MATKUE» HaBbI-
ki (aura. SOFT SKILLS), a Takke eIMHOTO IEPEYHsI 3THX HABBIKOB, B
HacTosIIee BpeMs He cymiecTByeT. Kak ompezmenseT B cBoel pabote
Crnesko 10.B. «®opMupoBanue “MsIrkux”’ HaBBIKOB B Ipoliecce Mpo-
(eccnoHanbHO OPUEHTHPOBAHHOTO 00yUeHMUsL...» — «C OTHON CTOPOHBI,
B onpenencann “SOFT SKILLS” uccnemoBarenu akneHTHPYIOT CIIO-
COOHOCTH YeNIOBEKa K MEKIMYHOCTHBIM B3aUMOJICUCTBHAM U €TO JIHY-
HOCTHBIE XapaKTePUCTUKH.

Hampumep, “SOFT SKILLS” — 3to connonornyeckuii TepMuH,
OTHOCSIIMKCS K KO3((HUIHMEHTY SMOLMOHAILHOIO HHTEJIEKTa YEI0Be-
Ka; HaOOp 4YepT JMYHOCTHU, COIMAJbHbIE HABBIKA, KOMMYHUKATHBHBIC
CIOCOOHOCTH, JIMYHBIC MPHUBBIUKH, Apyxemtodbue u ontumusM. C npy-
Ol CTOPOHBIL, PsiJi aBTOPOB ONPEACIAIOT “MSATKHE” HaBBIKU, aKLCHTH-
PYs X poJib B IpOodecCHOHANBLHON Kapbepe.

“Msrkue” HaBBIKH — 3TO YEPTHI XapakTepa, YIyUIIaloIue CIo-
COOHOCTh YeJIOBEKa B3aMMOJEHCTBOBATb C IPYTUMH JIFOJbMH, MOBBI-
HIAIOUIME ero paboTOCIIOCOOHOCTh M MEPCIEKTUBBI KAPbEPHOTO POCTA.
“MsiTKre” HaBBIKM — 3TO JIMYHBIC KadyecTBa, OCOOCHHOCTH, TaJlaHThI
WIN YPOBEHb BOBJICUEHHOCTH YEJIOBEKA, KOTOPBIE OTIMYAIOT €ro OT
JIpYTUX JIOAEH CO CXOKHMHU YMEHUSMH M KOMIETEHTHOCTBIOY. [2].
B 21 Beke «SOFT SKILLS» paccmaTpuBaroT Kak HEIIPEMEHHOE YCIIO-
BUE JJISl yclieXa B JKU3HU. B oTiM4mMu OT «KECTKUX» HABBIKOB (AHTJI.
HARD SKILLS), kotopbie CBs3aHbI C MPEIMETHOM 1 TPO(HeCcCHOHATBHON
JIEATENFHOCTBIO (IPYTMMH CcJIOBaMH — TIpodeccueii), ¢ «MATKUMID) HaBbI-
KaMH, T.€. YeJIOBEYECKHMH YePTaMH, OTIPEACISIOIIUMY JINYHbIC YMEHUSI 1
KOMIIETEHTHOCTS, CBsI3aHbI 6osiee 80% mocTKeHNH B Kapbepe.

Crnucok caMbIX HEOOXOAMMBIX HABBIKOB B HOBOM THICSYEICTUH
ObuT omyOnukoBaH Ha BceemupHOM skoHOMHUecKoM Qopyme 2016.
B aror cnmcok BxoasaT takue «SOFT SKILLSy, kak penieHue Cliox-
HBIX 3a]a4, KpUTUYECKOE MBILIUICHUE, KPEaTUBHOCTh, PabOTa B KOMaH-
i€, SMOIMOHAIILHBIN WHTEIJUIEKT B MHOYKECTBO JIPYTHX HABBIKOB.
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Negotiations .
< Creative

thinking

Team
building

Decision
making

" Emotional
intelligence

Cognitive
flexibility

Client
orientation

Hecmotpsit Ha MHOrooOpasue OnpeaeiicHU W BHIOB, aBTOPbI
cxoaarcst B ToM, 4To «SOFT SKILLSy — 310 Ki1roueBble KOMIIETEHIIMU
21ro0 Beka.

I[J'IH BI/I3yaJ'II/ISaHI/II/I ATUX KIIKYECBBIX KOMHeTeHHHﬁ, JIMYHBIX
kadgecTB Wi «SOFT SKILLS» caenaem Tabnuiy M yKa>keM OCHOBHBIE

«MATKHC)» HABBIKH, Han0oJIee NCIOIb30BaHHEIC B HaY4YHbIX U IIEPUOIU-
YCCKUX M3JIaHUAX.
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Taonuna 1. Kimrouesie «SOFT SKILLSy

Ne KuaoueBbie «<SOFT Kputepun pa3BuTust JMIYHOCTH
SKILLS»
1 «TBopueckoe MbIuIe- | T8opueckoe mbvluiieHue — MO Mblild-
HUE» Jlenue, pe3yrbmamom Komopo2o A6/si-
emcst omKpulmue NPUHYUNUAILHO HO-
6020 UNU YCOBEPUIEHCIMBOBAHHOZO pe-
wienust 3a0auu. Teopueckoe mviuLieHue
HANpasieno Ha co30anue Ho8blxX uoel.
2 | «Ymenue pabotate B | Ymenue pabomamv 6 xomanoe - Hau-
KOMaH/Ie» sadiCHelwas CnocobHOCmb 8  1H0OOM
KOJLIeKmuee, yMeHue GbINOIHAMb IUY-
Hble 3a0a4U 8 pamKax obue2o deid.
3 | «YMeHue pemiath KoM- | Yuenue pewams 63auMOCes3aHHble
TUTEKCHBIC 3a/1a4H)» 3a0auu, OMHOCAUWUEC KO MHO2UM 00-
aacmsam, KOmMopvle USHAYATLHO He
00BbEOUHAIUCH 8 CUCTHEMY DEeULCHUIL.
4 | «OMonmoHaNBHBIH WH- | Cnocobrocmb pacnozuasams ceou U
TEJIICKT) yyoicue IMoyul, yMeHue He UOmu Ha
n0B00Y SMOyull, a uMemv 603MONHC-
HOCMb YRPAGISING UM
5 | «YMeHue CTaBUTh LeNb | Yuenue ananusuposams iobyio un-
Y IPUHUAMATD PEUIeHus» | hopmayuro u cnocobHocms NpuHu-
Mameb HA OCHOBAHUU IMO20 AHAIU3A
000ymanHble  peuwieHus,  PopmMupo-
6amb U omcmausams COOCMBEHHOE
MHeHue.
6 | «Knuenr- Hasvix 3apanee onpedenumv nompeo-
OpPUCHTUPOBAHHOCTHY HOCMb U Jicelanue Kiuenmd, 0advl
Y008NIem8OpUMb  UX C NOAL3OU UIU
npes3oUmuy  0OHCUOAHUsI U  Bbl36aMb
gocmope.
7 | «Begenne  meperoBo- | Ymenue coopa u ananusza neobxoou-
pOB» MOU ungopmayuu 015 beceowvl, 8blOOP

cpeocma gederus pazeogopa. Cnocoo-
HOCMb Onpedenams npeomema Ouano-
2a, yenb nepecosopos. Ymenue paspa-
bomamv dhpexmusHbvll NIAH U YCMa-
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Ne KimoueBbie «<SOFT Kputepun pazBuTHs JHYHOCTH
SKILLS»

HOBUMb KOHMAKM npu eedeHuu bece-
Obl.

8 | «KoruutuBHas THO- | Ymenue cosnamenvrno nepexmouamo
KOCTb» BHUMAHUE C 0OHOU 3a0adu Ha OpPy2yo
be3 nomepu nNpouU3BOOUMENLHOCMIU.
Bosmooicnocmv mozea eubko, mouno u
bvicmpo nepelimu Ha peuterue Opy2ou
npobiembi.

9 | «Kputnueckoe Meimute- | Hagwvik, npumensemvlti 0id aHamusa cu-
HUE» myayutl, peuteHuti U UHopmayuu 01
OanvHetiueli nPAGUIbHOU UHMEPNpema-
YUY NpouU3oUEeOUUx A61eHUl, 0 OYeH-
KU cobvlmusi u O NOCIeOYIoue20 co-
cmaeeHus 00bEKMUBHO20 8b18004.

10 | «Y™meHnue YOPaBIsTh | YMeHue coyuanvHozo 8030eticmsus Ha
JFOIEMID) Jooell ¢ Yeavblo U3MeHUms ux nogede-
HUe, 0esamelbHOCMb Ul 80CNpUsmUe 8
BAWUUX UHMepecaXx.

®denepanbHBIA TOCYIAPCTBEHHBI 00pa30BaTEIbHBIN CTaHAAPT
00O, KOTOpPHIIl aKTUBHO HCIOJB3YIOT IIKOJBI, B CBOEH OCHOBE MMEET
kak pa3 Te cambie «SOFT SKILLS», xoTopsIMu U JOTKEH 00Manath u
YUaIIMHCs U IPEenoiaBaTeb.

OcHoBHast wuenb mpenogaBaHusa mpeamera «MHOCTpaHHBIN
SI3BIK» B CPEIHEH IIKOJIEe — 3TO COPMHUPOBATH Yy O0YYArOIIMXCS UHO-
SA3bIYHOM KOMMYHUKATHBHOW KOMIIETEHIIMH. Pa3BuTne KOMMYHHKATHB-
HOW KOMIIETEHLIMH, YTO CaMo IO ceOe SABJSIETCS YHUBEPCATBHBIM JICii-
creueM yuarierocs mo ®I'OC OO0, sBnseTcs HEOThEMIEMON BaXKHON
4acThio 00y4eHus npenmery « THOCTpaHHBIN S3bIKY.

Pazeutne kmoueBbix «SOFT SKILLS» B pamkax mpeamera
«VIHOCTpaHHBIA S3BIK» CTOMT paccMaTpWBaTh, BO-TIEPBBIX, KaK Camo-
CTOSITENIFHYIO 1IeNIb OOYYEHUsI, T.€. Pa3BUTHE YMEHHUH, TpeOyeMBbIX UIs
PasIMYHBIX BHJOB JIESATEIBHOCTH (MCCIIEIOBATEIBCKOW, HAayqyHOH
U JIp.), @ BO-BTOPBIX — UIMEHHO KaK CPEJCTBO Pa3BUTHs OMJIMHIBAIbHON
KOMMYHHUKAaTHBHOM KOMIETEHIIMU (TO €CTh HE TOJIBKO POJHOTO, HO H
WHOCTPAHHOTO SI3bIKOB).
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[Ipu dopmupoBaHMM KOMIIETEHIUI TaK)Ke CTOUT YYUTHIBATH
IJIaBHBIN (DaKT, YTO CAMUMHU Y4YalIUMCs HEOOXOJHMMO BHIpa0aTHIBATh
CBOM y4eOHBIE IEHCTBHS W HABBIKH €€ C HAYaJbHOW IIKOJEI, a 3aTeM
MIPHUJIEPIKUBATHCS TIPUHIIAITY MTPEEMCTBEHHOCTH BBHIPAOOTaHHBIX HABBI-
KOB Ha JajbHEHIuX 3Tanax odpasoBanus. CoOBpeMEHHBIN Mpernojana-
TeJTh MMOHUMAET, YTO OOpPETeHNE YYaIuMCs KOMIETEeHTHOCTH MPOUCXO0-
AT 9epe3 CaMOCTOSTEIIbHOE OMpeneeHUe MPoOIeMBI, CaMOCTOSITEIb-
HBIN MMOWCK 3HAHWH HYXHBIX JUIS PEIICHUS JaHHOM MPOOJIEMEI, MyTeM
paboThI C pa3TUYHBIMUA UCTOYHUKAMH.

[To HoBEIM ®I'OC OO0, yuammecs HadaIbHOH CTyIeHH 00pa-
30BaHUsA 00s3aHBI OBITH AEATEILHBIMU, JTHO003HATEILHBIMU, HHUIHMA-
TUBHBIMH, OTKPBITBIMH MHUDPY, J00pOXKEIaTeIbHBIMU U OT3bIBYMBBIMHU.
Y HHX JOMKHO OBITH BBIPAa0OTAHO UYBCTBO COOCTBEHHOTO IOCTOWH-
CTBa. Yyaluecs: 00s3aHbl OBITE C ITOJIOKHUTEILHBIM OTHOIIEHUEM K cebe
W JPYT'MM, YBEPEHHBI B CBOMX CUJIaX, UMETh MCCIICI0BATEIbCKUI UHTE-
pec B 0O0YUCHUH, a TAKXKE YBAKHUTEIILHO OTHOCUTCS K OKPYKAIOIICH cpe-
ne. ViMeTh HaBBIKM CaMOOPTaHHU3AIK M 37I0pOBOr0 oOpasza xu3Hd. s
9TOTO KJIFOYEBBIM CIIOCOOOM pa3BHTHs TPpeOyeMBbIX HABBIKOB YUCHHUKOB
CTaHOBHTCS - CIICIIMAIBHO OPraHU30BaHHAs JCATCIBLHOCTb, JIUIs 4ero Iie-
Jlaroram MpoCTO HEOOXOAMMO aganTHPOBATh B TPOIIECC OOYUEHUS] WHO-
CTpaHHBIM SI3bIKaM COBPEMEHHBIE ITe[arOTMUECKIE TEXHOIOTHH.

Jlis HarasTHOCTH MOCMOTpUM Tabnuiy «CoorBercTBrEe Msr-
KUX HaBBIKOB, onucaHHbIx Bo ®I'OC OO0 xoMmmeTeHuusIM» WIH IpY-
TMMHU CIOBAMHU — KaKMMHM MMEHHO HaBBIKAMU M KOMIIETEHIIUSMH JIOJI-
JKeH 00J1a1aTh COBPEMEHHBIH ydallMiics U Meaaror B COOTBETCTBUU CO
crannapramu OI'OC.

Ta0muua 2
«CootBerctBue «SOFT SKILLS», komnereniusam no @I'OC OOO0»
o «SoftSkills» Komnemenyuu Onucanie komnemenu
g no ®roC 000 4
1 «Hﬂaﬁuposaﬁue, Cmal—to&/zeHue YEHHOCMHbIX
opzal-tus’auuﬂ, no- UeHHOCmHO-CMblC/ZOSbl@ opueﬂmupoe, NOHUMAQHUEe
CmAaHoBKa npuopu- KomnemeHnyuu 0pr.’)lCal0u4€20 Mupa, yMeHue
memoe)) cmasums Yeilb U CMulCll C60UX

delicmsuil U NOCNYNKO8

2 | «Bocnumanue mno- | Obwexynomypnvie KoM- | YmeHue opuenmuposamvcsi 6
2053bIKOBOU  KVlb- | nemenyuu 80MPOCAX  HAYUOHANLHOU U
Mypul Mupa» MUPOBOUL  KVIbMYPbl,  NOHU-
Mamb  HpABCMEEHHblE OCHO8
JICUSHU Yenosedecmsd.
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| «Softkillsy

Komnemenuyuu
no @Ioc 000

Onucanue KomnemeHyuu

3 «Cnocobrocme
NpUHUMAme  pewe-

Yyebno-noznasamenvnoie

Vmenue enedpsme 6 ceoro
pabomy snemenmul Jocuye-

HUSL U peuams npo- | KoMnemeHyuu cKOll,  Memoo0I0UHeCKOl,
bnemvi» yuebHoul deamenvHoCMU.

Hanpumep  yeienoiazauue,
«Taiim- NIAHUPOBAHUE, AHAIU3.
MEHeOHCMEHM »

4 | «Cnocobrocmu Veepennoe noab3osanue
uckamo,  ananusu- | Mngopmayuonnvie Kom- | pasiuuHix MEXHUYeCKUx
posamv U UCHOAb- | NemeHyuu u UHDOPMAYUOHHBIX
306amb  uHpopma- VCMPOUCME CamMOCmOosimeib-
Yuio» HblU NOUCK, AHAIU3 U OMOOP

HeoOX00uUMOl uHgopmayuu

5 | «Cnocobrnocmo
pabomams 6 Ko-
Manoey

KO/VLMyHuKamuBHbl@ KOoMm-
nemernyuu

Vmenvie cnocobwr e3aumo-
Oelicmeust ¢ OKpYICarouumu,
HasvlKu pabomvl 6 epynne,
61a0eHue PasIuyHbIMU COYU-
ANLHBIMU POJSAMU 6 KOJLIEK-
muee

6 | «Omoyuonanvhuil
UHMeNTeKM»

CoyuanvHo-mpyoosule
KOMNnemeHyuu

Cmanoénenue HOBbIX  O/sd
yuawezocs poneu - epaxcoa-
HUHQ,

usbupamens, nompedumers,
cemetinas u npogheccuoHab-
Hast postb

7 | «Paseumue camo-
obyuaemocmuy

Komnemem;uu JIUYHOCM-
HO20 camocoesepuier-
CmMeoeaHUs

Bocnumanue ¢usuuecxoeo u
UHMEIEKMYATIbHO20 — CAMO-
pazeumus, 3a60ma o0 300po-
6be, IKO KYyIbmypa

Jannas knaccuukanus KOMIIETEHITUH, OMMCcaHHas B TaOIuIle,
MOJIHOCTHIO COOTBETCTBYET U MPUBOAUTCS B CBOeH padote A.B. Xytop-
cknM «KoMIteTeHTHOCTHBIH 1oax0/1 B 00yueHum» [3].

OT TeopeTHUUeCKO YacTH CTaThU MEpPENUIEM K NPAKTHUECKOU U
OTBETUM Ha TJIaBHEIC BOIIPOCHI CTaThH:

— C moMomipl0 KaKuX TEXHOJOTHUH W KaK MOCTPOCH YPOK WHO-
CTPaHHOTO SI3bIKa HOBOT'O ThICSTUeNneTus?

— Kakune «Msrkuey» HaBBIKH TO3BOJISIOT Pa3BUTh YPOKH WHO-
CTPaHHOTO SI3bIKA HA OCHOBE MHTEPAKTHUBHBIA TEXHOJIOTHN?

Ha nepBblit BOIIpoC MOXKHO C MOJIHOM YBEPEHHOCTHIO OTBETUTD,

YTO UMEHHO HCIOIb30BaHHe MHTepakTHBHBIX TexHONOruii Ha ypokax
MHOCTPAHHOTO fA3blKa 0011e00pa30BaTeIbHON LIKOJBI B MOJHON Mepe
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cnocoOcTBYIOT pa3BuThio HaBbIKOB «SOFT SKILLSy», kak y mpemnona-
BaTeNsl, TaK M ydamuxcs. YTo jke Takoe WHTEPaKTHBHBIC TEXHOJIOTHH?
UTto 00 3TOM rOBOPHUT COBpeMEHHas pOCCHiiCKas Hayka?

WHTepakTHBHBIE METOABI — METOABI, KOTOPHIE II03BOJISIIOT
HAYYHUTHCS B3aMMOJACHCTBOBATh MEXKIy MPENoiaBaTeeM U yUeHHKaMHU,
MEXIY CaMHUMH YYallUMUCS; a MHTEPAaKTUBHOE 00yueHne — o0ydeHue,
MOCTPOCHHOE Ha B3aMMOJEICTBUHU BCEX YYalllMXCsl, BKIIOUas Mpenoja-
BaTensl. BrocneacTBuM MeHsIeTCsl HAallpaBieHUE B3aUMOACHCTBHSA - aK-
TUBHOCTb MpENOoJaBaTeNs IUIaBHO MEPEXOAWT B aKTUBHOCTb CaMHX
oOydaeMpix. CyIIHOCTh OOy4YEHHS MO WHTEPAKTUBHBIM TEXHOJOTHSIM
COCTOUT B 0CO0OOW OpraHM3allii YPOKOB MHOCTPAHHOTO si3bIKa. M cam
MEeIaror, U Bce y4Yalluecsl CTAHOBSITCS BOBJIICYEHHBIMH B IIPOIECC TO-
3HaHus1. COBMECTHAsl AEATENBHOCTh KOJIJIGKTHBA B IIPOLIECCE OCBOCHHUS
y4eOHOro Marepuana Onpenensercs, KaKk IJaBHas Lejlb HHTEPAaKTUBHO-
rO ypoKa MHOCTPAHHOTO SI3BIKA, COCTOSIIAS B TOM, YTO KaX/IbIi y4acT-
HUK JAHHOTO Mpoliecca BHOCHUT CBOM JIMYHBIA M BECOMBIA BKJIA/I.
Ha uHTepakTHBHOM ypOKE MHOCTPAHHOTO $SI3bIKa IPOUCXOAUT OOMEH
uHpoOpMaIeid, 3HaHusAMHU U uaesMu. OOMEH MPOUCXOANUT MPU B3aUM-
HOU TMOAJEpKKE U B AOOpOXKeNaTeIbHON aTMocdepe, a 3TO MO3UTHBHO
BJIMACT HA YCBOCHUE HOBBIX 3HAHWM, a TAKXKE MEPEBOAUT IO3HABATEIb-
HYIO JEATEILHOCTh Ha 0oJjiee IJI0JOTBOPHBIE YPOBHU COTPYIHUYECTBA.
BropuuHbIMH, HO HE MeHee BaKHBIMHU IENISIMH MPUMEHEHUs WHTEPaK-
TUBHBIX IPUEMOB HA COBPEMEHHBIX YPOKaX HMHOCTPAHHOT'O SI3bIKa SIBIIS-
eTcs COLMaN3altsl YYEHHUKOB B KOJUIEKTHBE, CIIOCOOHOCTH y4allero-
Csl — IPUHUMATh POJIb APYTOro, CTPOHUTH JUANIOT W B JIabHEHIIIEM BbI-
CTpauBaTh COOCTBEHHBIC JICHCTBUSI.

B oredecTBeHHOH memaroruke, a MMEHHO B CBOei pabore
X.W. JuiiMeTc yTBepxaer rpynmoBsie Gopmbl pabotsl [4]. FimeHHO
COBMECTHYIO TPYIIIOBYIO paboTy B Kiacce, sl BBIACTSIIO Kak Hanbojee
NpoayKTHBHYI0. OCOOEHHOCTBIO TPYNIOBOW pabOThI SBISETCS HETO-
CPEACTBEHHOE B3aMMOJICHCTBUE MEKAY YUICHUKAMH U TperoaBaTeliem,
WX KOJUIEKTHBHAS COTJIACOBAHHAS ACSTEIHHOCTb.

JIONOJTHUTENFHO K OMMCAHHBIM BBIIIE METOAaM 51 Obl JOOaBHI
HECKOJIbKO MHOE ompeesicHne HTepaKTHBHBIX TEXHOJIOTHI B IpoLieC-
ce o0yueHwusl, OTpaKEHHBIC B y4eOHOM METOIUYECKOM 1mocoouu Opcko-
ro TYMaHUTapHO-TEXHOJOTUYECKOro MHCTUTYTa (Qmmana «OpeHoypr-
CKHUI rocyapcTBeHHbIN yHHBepcuteT» aBropoB M.B. Hyxa n 10.C. Ba-
CHJIbEBOH , KOTOPBIE TOAXOAT K MHTEPAKTUBHBIM METO/IaM U pUeMaM
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Ha ypOKax HMHOCTPAaHHOTO s3bIKa, onucaHHbIM E.A. AHWUKWHOH, Kak
«O06yuenune B cotpynauuectBey (Cooperative Learning). Bot 4ro mo
STOMY MOBOJY aBTOPHI TOBOPST B MOCOOWH. «...00y4eHne B COTPYIHH-
YEeCTBE — 3TO MCIOIb30BAHUE MAJbIX IPYMI 00yUYarOIMXCs B PealbHOM
WIN BUPTyalbHOM (TIPH AMCTaHIIMOHHOM OOYy4eHHuM) Kiacce. Pemenue
y4eOHBIX 3a7lay IPEAIoaraeT Takyr OpraHu3alnuo 00pa3oBaTeIbHOIO
npolriecca, Ipyu KOTOPOH BCE YJICHBI IPYMIIBI OKA3bIBAIOTCS B3aMMOCBSI-
3aHHBIMH W B3aMMO3aBHCUMBIMH, M MPHU 3TOM JOCTATOYHO CaMOCTOS-
TEJbHBIMU B OBJIaJCHUM MaTepHalloM M pellleHHH 3a1ad. B mpomecce
COLMAJIbHBIX KOHTaKTOB MEXIy OOYYaroLIMMHUCS CO3JaeTcs cooOIie-
CTBO JIIOZCH, BJIAJCIOIIUX ONpEACICHHBIMU 3HAHUSIMU U TOTOBBIX IIO-
JMy4aTh HOBBIC 3HAHUS B Ipoliecce OOLICHUS IPYT C APYroM, COBMECT-
HOW TMO3HABATENBHOHN nesrenbHOCTH. OOydYeHHe B COTPYIHHUYECTBE —
3TO COBMECTHOE MCCIICIOBAHUE, B PE3YJIbTaTEe KOTOPOTrO YYaIlHecs pa-
00Tar0T BMECTEe, KOJUIEKTUBHO KOHCTPYHPYS, IPOIYLUPYsI HOBBIE 3HA-
HUS, 8 He MOTPeOIIsAs 3HAHHUS B y>Ke TOTOBOM Bujae. CamMocTosTeNnbHas
oOpa3oBaTebHasl JESTEIBHOCTh OOYHAIOIIMXCA SIBISETCA OOHHUM U3
NPUHIMIIOB 00yYeHHsI B COTPYAHUYECTBE. MeHseTCs poiib MperoiaBa-
tenst. [lemaror siBisieTcsl TIOJHOMPAaBHBIM YYaCTHUKOM 0Opa3oBaTellb-
HOTO TIporiecca...» [5]

O6parusmucs k padore C. b. CyBopoBoii, koTopas kinaccudu-
UPYeT UHTEPAKTUBHBIX METO/IbI KOMMYHUKATUBHOTO OOYUYECHHUS Ha TPH
TPYIIIBL:

1) ouckyccuonnwvle (uanoru, rpymnnoBast JUCKYCCHs);

2) ueposvie (ICIOBbIC U POJIEBbIC MIPBI: MPHMEpP- «YUCHHK B
ponu yuutens», «Kaxmeiii 3HaeT Kaxaoro», «HTepBBIO», OpT.- aes-
TeJ. METON);

3) ncuxonocuueckas epynna uHmMepaKmueHbIX Menooog (CeH-
CUTHBHBIE 1 KOMMYHHKaTHBHbIE TPEHUHTH) [6].

B nononHeHue k 3TUM rpymnmaM CTOMT A00AaBUTh 3aJaHMs, KaKk
«/IroxxnHa BonpocoB», «BIOOP», IPU BBIIOIHEHUH KOTOPBIX ydallue-
csl IGMOHCTPUPYIOT BOCHIPUSITHE OKPYKAIOIIEr0 MUPA, a JIOTIOJHUTEIb-
HO CTHMYJHUPYIOT CBOIO MBICIMTEIFHYIO AEATENLHOCTh. TBOpUecKue
3agaHusa — «Accoumanun», «BbiOop adopusmay, «PediexcuBHbIHI
Kpyr», «llenoyka noxenanuii» OCHOBaHBI HA METOJIE OPTaHU3AINH pe-
(IIEeKCUBHOM JIeSITEIEHOCTH M HANpaBIlieHbl HA Pa3BUTHE YMEHHH caMo-
aHaJn3a U Pa3BUTHH KOMMYHHKATUBHBIX KOMIIETEHILIMH y4aIlerocs.
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Jagpaiite Bu3yanusupyem B TaOJHIIE BHJbI HHTEPAKTUBHBIX
texHonoruii (MAT), KOTOpbIE MBI MOXEM YCIICIIHO MPUMEHSTH IPU
MOCTPOCHUU COBPEMEHHOTO YpOKa WHOCTPAHHBIX s3bIKOB. KctaTtu, cam
HaBBIK BH3YQJIM3al[MM TOCTOSIHHO M YCIEIIHO MPUMEHSETCS BO BCEX
cepax oOydeHUs, a TAKKe, HAPUMED, B 33IaHUSAX MIPU ClIa4Ye dK3aMme-
ga |IELTS Ha 3HaHME aHTIIHHCKOTO S3BIKA.

Tabmuma 3
MCTOI[I)I HMHTCPAKTHUBHBIX TEXHOJIOT'UH Ha YPOKax MHOCTPAHHOTI'O A3bIKa
Memoowi Paszsumue
o u npuémol UAT G anaies e AL «SoftSkillsy naevixa
H3zvikosoe nopmeponuo — nabop npu- | Momusayus
1 «Language M08  OYeHKU A3bIKOBbIX yMenull 06y- | Jluunas Komnemen-
Portfolio» yaemo20, a MaKdfce COXpameHust pe- | yus
(pyc. — Azviko- | 3ynbmamos e2o  obpasosamenvhoii | Teopueckoe mvluine-
6oe nopmeo- | desmenvHocmu 8 OOKYMEHMAIbHOM | Hue
o) suoe. AIl xonkpemusupyem yenu o6y- | Kpumuueckoe muiui-
YeHUsl UHOCMPAHHO2O S3blKka U 6ojee | aeHue
yenenanpaeienno gopmupyem yue6- | Ilocmanoska yenu
Hblll npoyecc. Ipunsmue pewenus
Lenv AIl — paseumue auunocmuvix | Camoobyuenue
Komnemenyuti yuawezocsi, obocawenue | Ilouck u  ananus
MEJICKYNIbIYPHBIX  3HAHULL U Hamuuue | uHgopmayuu
B03MOJICHOCHIU  COXPAHEHUsL CBOUX O00-
CIUDICEHULL U ONbIMA NPU UVYeHUU U
UCNONL306AHUU UHOCMPAHHO20 SI3bIKA.
Memoo Moseoeoco Llmypma — smo | Jludepcmeo
2 «Brainstormy Memoouxa gopmuposanust ypoka uno- | Ilepecogopul
(pyc. — Moseo- | cmpannozo s3vika Ha OCHOGe 2pynno- | OMOYUOHATLHBIL
6ot [lImypm) 601 pabomvl - OUANO2A BCEX YUEHUKOS, | UHMEILICeKM
cmumynupylowel  ux — meopueckyio | Teopueckoe mbiuiie-
AKMUHOCMb. Llene  Mo3z06020 | Hue
LImypma - svickasvigams kax modicho | Kpumuueckoe moviu-
bonbliee  KOMUYECMBO — GAPUAHMOS | JeHue
pewenuss npobnremvt umu cumyayuu | Koenumuenas — 2u6-
3a0anHoll npenoodasamenem, 6 MOM | KOCMb
yucie anmacmuyHbix. Jlozcuxa
3ansmus no onpedenennvim memam u | Jluoepcmeo
3 | HQuanoeu, Oouc- | cumyayusm, 2nagnoi yenvio komopuix | Ilepecosopor
Kyccuu, — mpe- | sgisemcst paseumue s3bIK06blx KoM- | Tatim-meneddcmenm
HUH2U nemenyuii umenno 6 epynnax. Kon- | Dmoyuonaneuwiil
JleKmugHas paboma no NOUCKy Heob- | unmeniexm

XOOUMOU UHGOpMayuu, OUCKYCCUU C
omeemamu Ha 6ONPOCyHL U M. O.

Paboma 6 xomanoe
Kpumuueckoe moiui-
Jlenue
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Memoowt

Paszsumue

e u npuémor HAT e «SoftSkillsy naswixa
bpoynosckoe osuscenue — memoo co | Taium-menedrcmenm
4 «Brownian €c80000HbIM  nepedgudicenuem yuenu- | Jludepcmeo
motion» K08 no kiaccy ¢ yeavio noucka om- | Ilepecogopwl
(pyc.- bpo- | cymcmeyrowux oauneix, omeemos na | Paboma 6 komanoe
VHOBCKOE nocmasnenHvie 60npocel, udeii u cno- | Kpumuueckoe muiui-
Jeuoicenue) 00086 peuienus onpeodeneHHoU 3a0ayu. | JeHue
IHapannenvno ¢ nouckom unpopmayuu | Koenumuenas —eub-
npoUCXo0um ompabomKa 1eKCU4ecKo- | Kocmy
20 mamepuana u uzyuenuvlx epamma- | Ilocmanoska yenu
Mu4ecKux KOHCMpyKyui. Ipunamue pewenus
Ponesas uecpa — smo unmepaxmusnoiti | OMOYUOHATLHBIL
5 «Role-playing Memoo, Komopblii no36osem 00yuamy- | uHmMeIeKm
and  Business | c¢a wa co6cmsennom onvime nymem cne- | Ilepecogopul
games» YUanbHO opeanu306anHoco u pezynupye- | Jluoepcmeo
(pyc. — Pone- | moco “‘mpoorcusanus” owcusmennou u | Tatim-menedxcmenm
evie u busnec- | nmpogeccuonanvroli cumyayuu. Teopueckoe mbiuine-
uepvl) Jenosas uepa — umumayuoHHulil Koa- | Hue
JIeKMuGHbILl Uepoeoli memoo, komopwiti | Kpumuueckoe muiui-
KOHKDEMHO UMUMUpPYem OJiCUSHEHHble | JeHue
cumyayuu, mooenupylowue peanv- | Koenumuenas —2u6-
HOCMb, U3 KOMOPbIX YUAUWUMCS nped- | KOCmb
naeaemcsi Hatmu 6v1x00 uau cmamo | [locmanoska yemu
nobeoumenem. Ipunsmue pewenus
Lenv uep — cmumynuposames momueu- | Iouck u  ananus
posamsv  USPOKO8 8 NO3HABAMENbHYI | UHpopmayuu
npoyecc. Jlocuka
Bupmyanvuvie sxckypcuu - 6uo  npe- | Taim-menedxrcmenm
6 «Virtual excur- | semmayuii, npu coszdanuu komopoii | Teopueckoe mviuine-
siony NPUHUMAIOM  AKMUeHoe ydacmue U | Hue
(pyc. — Bupmy- | npenoodasamensv u yu4eHUKU. Paboma 6 xomanoe
amvras  Okc- | Llenw BD - paseumue ymenuii pabomor | Kpumuueckoe moiui-
Kypcust) 6 UHPOPMAYUOHHBIX cucmemax, (op- | aenue
mupyem yueOnvie u Kommynuxamug- | Koenumuenas —eub-
Hble HABBIKU. Kocmb
Cosmecmno cozdannvie npezenmayuu | [locmanosxa yemu
He monbko mMomusupylom ucnoanume- | Ilpunsmue peuienus
aetl, Ho U OONONHAIOM JUYHbLE HOPMI-
gonuo.
Kapyceno — HAT memoo, npu xomo- | OMOyuoHanbHYLI
7 «Carousel» poM yueHuxku pabomaiom 6 2pynnax | UHmeLleKm
(pyc. — Kapy- | 2 koney — enewneco u enympennezo. | Ilepezogopwl
cenv) B nepsom  yuenmuxu mensromces, ona | Judepcmeo
co30anust M03208020 wmypma, a 6o | Tatim-meneddcmenm
6mopom yuawjuecst Heusmennvl u om- | Teopueckoe mbluuienue

6euaon Ha nocmaesjienHHble 60npocyl.

Paboma 6 komanoe
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No Mefn 2e Onucanue memooa ¢ UAT Pa_s’eumue
u npuémor HAT «SoftSkillsy naswixa
Cymv Kapycenu — cmpyxmypupoean- | Koenumugnas —eu6-
HOoe  uHGopMayuoHHO-NO3HABAMENb= | KOCMb
HOe,  UHMEIeKMYaibHoe  3a0aHue,
npeocmasnaowee  cobou  COB0KYN-
HOCMb MbICHell, BbIPANCEHHbIX 8 Pa3-
JIUYHBIX 8APUAHMAX OMEEMO8 VYeHU-
K08 N0 ONpedenéHHOMY 80NPOCY.
Memoo Menmanvuvix xapm npeo- | Ilepecosopbl
8 «Mind Map» cmasnsem cobou HAT memoo npu | Teopueckoe mviuine-
(pyc. — Men- | komopom u3z0bpadcaemcsi nammepH | Hue
manvhvle Kap- | cxema ucnonwsyiowas 6 yewmpe oc- | Paboma 6 komanoe
mot) HOGHOe nousmue (memy, cioseo, co- | Kpumuueckoe muiui-
bvimue u mo) om KOMopo2o omxo0am | JeHue
Humu, onpedensirowue u accoyuupyro- | Koenumuenas  2cub-
wuecss ¢ Oaunblm nousamuem. HMoes | kocmo
npuéma 6 mom, umobvl yroeums | Ilocmanoska yenu
MbICTb 8 MOMenm @pemenu u 3aguk- | [Ipunamue pewenus
cuposas ompazumao npuuunno- | ouck u  ananus
clleOCmeenHbie C8s3U  NOHAMueM, a | ungopmayuu
makoice Hatimu mecmo Ha kapme Oas | Jlocuka
HOBbIX MbIC/ICHHBIX 00bEKMO8.
9 Aowcypnas Iuna - memoo npu xomo- | Ilepecogopwi
«Jig Sawy pom obwuii 06vém ungopmayuu paz- | Jludepcmeo
(pyc. — Aoacyp- | denén na wneckonvko epynn. Kaoswcoas | Tatim-menedscmenm
nas [una) 2pynna aKcnepmuo npopadbamsiéaem u | IMOYUOHANbHBLLL
omuumelgaemcss  3a  NPOOENAHHYIO | UHMeLIeKm
pabomy. Bce epynnvi npedocmasnsiom | Kpumuueckoe moliu-
omuémsl 0 pabome 8 eOUHOM Ouanoeze. | JleHue
3amem npoxooum mecmuposanue écex | Koenumusnas — 2u6-
2PYNn U BbIAGNAEMCIL TUOED. KoCcmb
Lenv memooa - yceausanue 6oavuioco | Ilocmanoska yenu
Koauwecmea ungopmayuu ¢ ucnonwvso- | Ilpunsmue pewenus
6aHuemM meopyeckux u Kommynuxayu- | Paboma co ecemu
OHHBIX KOMNEMeHYUIL. UCMOYHUKAMU — UH-
dopmayuu
9 Ketic-memoo npedcmasnsiem coboii | Ilepecosopbl
«Case Methody | sapanee noocomoenennuiii komniexm | Jluoepcmeo
(pyc. — Keiic- | mamepuanos no s3adannoil cumyayuu | IMOYUOHALbHbLU
Memoo) unu npobneme, KOmMopylo ydawuecs | UHmMeLIeKm

O0JIICHBL  NPOAHANUIUPOBAMb,  Bbl-
6pamv  510po  npobiemvi, NpPosecmu
OUCKYCCUIO — MO320601 WMYPM NO
6APUAHMAM U NPeONONCUMb JyHULee
U npakmuyeckoe NO UX MHEHUIO pe-
wenue.

Paboma 6 xomanoe
Kpumuueckoe mviui-
JleHue
Koenumuenas
KoCcmb
Ilocmanoska yenu

2uob-
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Memoodwr Pazeumue
e u npuémor HAT e «SoftSkillsy naswixa

llenv  keitic memoda Hayuums He | [Ipunsmue pewenus
Hayuumy yemy-mbo, a nageikam: anamw- | Jloeuka

3uposams UHGOpMayuro, NI0OOMEOPHO
KOHMAKMUpO8ams ¢ KOWIe2aMU, NpaK-
MUYECKU HAXOOUMb CHOCOObL peweHus
npoonemMvl U NPUMEHUMb JVHUWUL 1O
MHEHUIO Uccedosamenell 6apuani.

MHor0 npHuBeieHa OCHOBHAs, HO JaJeKO He MoJHas Kiaccudu-
Kalysl METOJIOB MHTEPAaKTUBHOTO OOY4YEHHSI HAa yPOKaX MHOCTPAHHOTO
SI3bIKa, TTPY ITOMOIIN KOTOPBIX Y YYAIIUXCSI IPOUCXOINUT HEOOX0IuMOoe
CTaHOBJICHHME KOMMYHUKATHBHBIX HABBIKOB WJIH JPYTHMH CIOBAaMH
«SOFT SKILLS»,

Konuenmust coBpeMeHHOTO 00pa3oBaHUs BBHIIUIA JANEKO 3a
IpeeITbl MIKOJIBHBIX CTeH. B Mupe, Te 3HaHHS TTOCTOSIHHO pa3BHBAIOT-
cs1, crmocoOHOCTh caMooOyUYeHH s, UMeeT perarolnee 3HadeHue. Cucre-
Ma 00pa3oBaHHUsl JOJDKHA NMPHBHUBAThH JIOOOBH K ydeOe M BOOpYXaTh
yJaIuxcst HaBbIKaMH, HEOOXOIMMBIMH JUIS TIPOIOJDKEHUST 00pa30BaHuUs
Ha JanpHeWmmx dtanax. CTaHOBJICHUE KPUTHIECKOTO MBIIIICHUS, JFO-
003HATETTLHOCTH M CIIOCOOHOCTH aJaNnTHPOBATHCS K HOBOW MH(pOpMa-
MM UMEET OrPOMHOE 3Ha4eHHe Uil (POPMHUPOBAHUS KYJIBTYpPBl 00yUe-
HUS Ha TIPOTSDKCHUU BCEH JKU3HH.

Iockonbky MHp pa3BHBaeTcs OeclpeneAeHTHBIMH TEMITaMH,
cucTeMa o0pa30BaHuUs JIOJDKHA TPaHC(HOPMUPOBATHCS, YTOOBI OBITH CO-
BpPEMEHHOM, akTyanbHOU 1 ddexruBHol. [loTpeOHOCTH CeroaHsIIIHNX
CTYJICHTOB BBIXOJAT JTAJICKO 38 PAMKH MEXaHHYECKOTO 3allOMUHAHHS U
CTaHJapTU3UPOBaHHOTO TecTUpoBanus. OHU TpeOYIOT Habopa HEoOXo-
JMMBIX THHAMHYECKUX «MSTKUX HABBIKOBY, TII00AIBLHONW OCBEIOMIICH-
HOCTH, TEXHHYECKOTO MaCTepPCTBA U CIIOCOOHOCTH aJaNTHPOBATHCS K
MOCTOSIHHO MEHSIOLIEMYCsI COBpEMEHHOMY MUpy. BHeapsisi mHHOBaIu-
OHHYIO IEJIaTrOTHKY, HHTETPAIUI0 TEXHOJIOTHH, TIEpCOHAN3UPOBAHHOE
o0yyeHHe M akKLEHT Ha LEJIOCTHOM pa3BUTHH, OOPa30BaHHE CMOXKET
BOOPY)KUTh YYAIIUXCS UWHCTPYMEHTAMH JIJISl IPEOJIONICHHST TPYTHOCTEH
U BBI30BOB COBPEMEHHOTO MHPA, CIIOCOOCTBYS MX JTHMYHOMY POCTY, 00-
HIECTBEHHOMY IIpOrpeccy 1 01aronoiyvmio.

BUBJINOTPA®UYECKHUIN CITMCOK
1. TocymapctBenHas nporpamma P® «Pa3sutne obpazoBanms», Ctpate-
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M.A. Masxuna

K BOIIPOCY
OB D®®EKTUBHOCTHU KYPCA
JIUISI IPENIOJABATEJIE
MO NOATOTOBKE
K MEJKIYHAPOJHBIM
IK3AMEHAM
MO AHIJIMIICKOMY SI3bIKY

AnsoTanus. Ilenp ctaTb — OLEHUTH
3¢ (eKTUBHOCTh Kypca I Tpemnofa-
BaTeJel MO MOATOTOBKE CTYAEHTOB K
MEXIyHapOIHBIM HSK3aMEHaM [0 aH-
[JIMACKOMY SI3BIKY IIyTEM aHaiu3a pe-
3yJIBTaTOB  ONpOCa, IPOBEACHHOTO
Cpear Y4acTHHUKOB II0 UTOTaM o0yue-
Hus. B 3agaum Bxomwum: 1) omnpenene-
HHE aKTYaJIbHOCTH MOJO0OHBIX KypCOB
MOBBIIIEHUS KBATU(HUKALUKN, C TOYKH
3peHUs TIperojaBatenei; 2) BbIsABIe-
HHE KOMIIOHEHTOB Kypca, KOTOpbIe
MOBBICHJI MaCTEPCTBO  CIIyIIaTeNeH;
3) ompezeneHue TMONE3HBIX METOIUK
npenogaBanus. B pabore Tarxke pac-
CMaTpHBAETCsl, HACKOJIbKO Mpero/iaBa-
TEIM yBEpEeHbI B ce0e M TOTOBHI K PYKO-
BO/ICTBY CTY/ICHTaMH IIPHU MOJTOTOBKE K
MEXIIyHapOJIHBIM S3bIKOBBIM JK3aMe-
HaM, BHOCSTCS MPEUIOKEHHUs I10 TO-
BBIICHUIO 3 (PEeKTUBHOCTH  KypCcOB
npodecCHOHAIBHOTO ~ pa3BuTus. Pe-
3yJbTaThl HCCIICIOBAHUS  ITO3BOJISIOT
HOJIyYUTh TIPEICTAaBICHHE O BIIMSIHUM
Kypca Ha YpOBCHb 3HaHMH M HaBBIKOB
NpeTIoIaBaTeNiei, BbISBUTH JIOCTOMH-
CTBa M HEJOCTaTKU Kypca, IPEUI0KUTh
PEKOMEHJALNN TI0 YITyYIICHHUIO MOJIr0-
TOBKH MPEIO0/aBaTeIbCKOr0 COCTaBa.

© Masxuna M. A., 2023

M.A. Mayakina

INVESTIGATING THE
EFFECTIVENESS OF A
TEACHER TRAINING COURSE
FOR PREPARING
INSTRUCTORS TO TEACH
INTERNATIONAL ENGLISH
EXAMS

Abstract. This paper aims to evalu-
ate the effectiveness of a teacher
training course designed to prepare
instructors for teaching students for
international English exams. Through
the survey conducted with instruc-
tors who completed the course, this
study examines their perceptions of
the course’s relevance, the specific
components that enhanced their abil-
ity to prepare students, and the
teaching methodologies that proved
most beneficial. Additionally, the
paper explores the instructors’ con-
fidence and preparedness in guiding
students through exam preparation
and their suggestions for improving
the course’s alignment with the de-
mands of teaching for international
English exams. Findings shed light
on the course’s impact on instruc-
tors’ knowledge and skills, identify-
ing areas for improvement and po-
tential topics to enhance student
preparation.
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BBeaenne

B rnobanbHOM Mupe BiaJieHUE AHTVIMHCKUM SI3BIKOM CTalio
HEOTHEMJIEMBIM HABBIKOM JUUISL JTEOJIEH, KOTOPBIE CTPEMSTCS TIPEyCIeTh
B cdepax oOpa3oBaHus, OM3HECA W MEXKIyHAPOIHBIX OTHOIICHUH.
MexayHapoJHble 95K3aMEHbl MO aHTJHMHCKOMY S3BIKY, HaIllpuMep
TOEFL (Test of English as a Foreign Language) u IELTS (International
English Language Testing System) B pe3ynbTare nproOpeiIn HCKITIOYH-
TEJIbHOE 3HAYEHHE ISl OLICHKH YPOBHS BIIQJICHUS S3BIKOM.

[IpenonaBarenn, KOTOPBIM IOPYYEHO PYKOBOAWTH MOATOTOB-
KOW CTYIEHTOB K DK3aMEHaM, CTaJKHMBAIOTCS C MHOTOYMCICHHBIMU
npobyieMamu. B 3a1auu BXOJUT 3HAKOMCTBO CO CTPYKTYpPOH, CojieprKa-
HUEM U KPUTEPHSIMH OLIEHKH STHX K3aMEHOB, OIpe/elieHHEe MPaBIIIb-
HBIX CTpaTeruii JOCTIKEHHS LENH C YyU4eTOM MOTPeOHOCTEH M OKua-
HUI CTyJIEHTOB W 3HaHHWE TPEOOBaHMIA, MPEABSBISIEMBIX K YPOBHIO
SI3BIKOBBIX HABBIKOB.

B cBere 3TuX CIOXKHOCTEH HENb3sl HEJOOLIEHUBATH 3HAUYECHHUE
NporpaMM IMOBBILIEHHUS KBaTU(pHUKaUUU npenojasareneii. Takue Kypcsl
UTPAIOT PEHIAIONIyI0 POJjb B Pa3BUTHH YMEHW, repejade HeoOXOo.u-
MBIX 3HaHUI U BBIOOPE TAKTHK, KOTOPhIE IOMOTYT CTYJIEHTaM JIOOUThCS
ycrexa MNpu NPOXOXKACHUH MEXAyHAPOJHBIX JK3aMEHOB IO AHIJIMH-
CKOMY s13bIKy. brarongapst mporpamMmam npodeccrHoHambHOTO Pa3BHUTHS,
pabOTHUKH 00pa30BaHUs COBEPIICHCTBYIOT IMEAarOrH4eCKHe METOJU-
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KM, YyJIy4YlIalOT MOHMMAaHUE 3K3aMCHAIIMOHHBIX TPeOOBaHWHA U, Kak
CJICJICTBUE, MOBBIIIAIOT KAUYSCTBO MOJTOTOBKHU K 3K3aMCHAM.

CraTbs TOCBSIICHA W3YyYCHHIO CIICIHATM3MPOBAHHOTO Kypca
TOBBINICHHS KBATH(DUKAIMH I TpENojaBaTeNieil Mo MOJrOTOBKE K
MEXTYHAPOJIHBIM SK3aMEHAM I10 aHIJIMHCKOMY si3bIKY. llomyueHHbIC
pe3yJbTaThl MPOJIMBAIOT CBET HAa CTENEHb BIUSHHS Kypca Ha YPOBEHb
3HAHUI W HABBIKOB IEJAroroB, BBISBISIOT JOCTOMHCTBA M HEIOCTATKU
Kypca W JIeNaloT BO3MOXKHOW pPa3pabOTKy PEKOMEHJIAIMii MO COBEp-
IICHCTBOBAHHUIO CXOXKUX YUCOHBIX MPOrPaMM.

MeTtoambl

Jia mpoBeneHUs MCCIeTOBaHUS HCIIONB30BAJICS METOJ aHKe-
TUPOBaHUS ISl cOOpa Ka4eCTBEHHBIX W KOMMYECTBEHHBIX MAHHBIX Cpe-
I TIperojaBaTesici, MpOLIeIIINX Kypc MOBBIIICHHUs KBadu(UKaluu
International Exams: a Pathway to the Academic World B mepron ¢
5 ¢espanst mo 27 mas 2023 r. ¢ HOCHTENEM aHTIIMHACKOTO S3BIKA, JKC-
MEepPTOM B 00JACTH TIOATOTOBKH CTYIEHTOB K 3K3aMEHaM [T OICHKH
YPOBHS BIAQJCHUS AHIVIMACKUM SI3bIKOM KaK HMHOCTpaHHBIM. Pabora
npoBoauiack B rpymnmne u3 20 mpenogaBareneil 6 By30B B UETBIPEX pe-
ruoHax PO.

Henbto Kypca ObUTO KOHCYJIBTHPOBAHUE POCCHUICKHX TIEIaro-
TOB TI0 BOIIPOCAM MPOXOKICHUS MEXIyHapOIHbIX 3k3ameHoB TOEFL
(Test of English as a Foreign Language), IELTS (International English
Language Testing System), GRE (Graduate Record Examinations) u
GMAT (Graduate Management Admission Test). B 3amaun BXOIHIO
JIOCTUTHYTh TTIOHUMaHUS UX CHEU(PUKN ITyTeM BBITIOJHEHUS ITPaKTHIe-
CKHX 33JaHHU{, U3yYeHHUS TOHKOCTEW MpoIllecca WCHBITAHUN M TaKTHK
MOJITOTOBKM CTYJICHTOB K cllaue 3K3aMeHOB. B pesynbrare mpemnoasa-
TEJH TONYYMIIA TIPEJICTaBIIEHHEe O METOJINKAX, MPUMEHSIEMbIX Ha 3aHs-
THSAX TI0 TIOJITOTOBKE K MEXYHAPOTHBIM dK3aMEHaM 10 aHTIUHCKOMY
SI3bIKY, W TIOJIC3HBIC PEKOMEHMIAIMM 3KCIepTa, 00Cyauiau 0o0pa3oBa-
TEJIbHBIE TEXHOJOTHUH, PACCMOTPEIN Y4YeOHbIE MaTE€pPHabl U y4eOHO-
METOIUYECKHE TTOCOOUSI.

0030p ankemut

AHKeTa HalpaslicHa Ha U3MEPEHHE BOCIPUATHUS IPEIoiaBaTe-
nsiMHA 3QPEKTUBHOCTH yU4eOHOTo Kypca M BKIIOYAET 3aKPHITHIE U OT-
KPBITBIE BOIIPOCHI, KOTOPBIE OXBAaTbIBAIOT Pa3JWYHbIE aCIEKTHl IPO-
rpaMmbl IpoQecCHOHATBHOTO Pa3BUTHSI, TAKHE KaK SICHOCTh COZEpIKa-
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HUsI Kypca, COOTBETCTBHE MOTPEOHOCTSIM YYaCTHHKOB M POCT YBEpEH-
HOCTH TOCJ€ Kypca B HCIOJB30BAaHHMM HOBBIX METOJOB TOJTOTOBKU
ctyneHToB. KauecTBeHHbIe TaHHBIE C(HOPMUPOBAIN BCECTOPOHHEE II0-
HUMaHHE BOCTIPUATHS M OTBITa IPEroJaBaTeeld, CBA3aHHBIX C MpO-
rpaMMOH TOBBILICHUS KBaTH(UKAIMH, KOHTEKCTYAIN3UPOBaId U 000-
TaTHJIN PE3yIbTAaThl KOJMYECTBEHHOTO OMPOCA, UTO ITO3BOJIMIIO MIPOBE-
CTHU JICTAJIbHBIA U BCECTOPOHHUM aHAIIM3.

PecnionenTaM OBbLIO MPESIOKEHO OLEHUTDH Kype 1o 10-0amib-
HOU IIKane; OObSCHUTh KaKhe acleKThl Kypca U MoYeMy IMOHPaBHIINChH
Oompie; 0003HAYNTH KaKWe MOAYIH Kypca M IMOYeMy OKasajHCh I0-
JIC3HBIMU, TPEAJIOKUTb UBMCHCHUA JIA YJIYUIHICHHUA KypCa U JOCTHUIKC-
HUsl OOJIBIIIETO COOTBETCTBHUS MOTPEOHOCTAM CIyIIaTeseil; COOOUUTh,
KaKyl0 JOMOJHUTEIHHYIO WHPOPMAIMIO YIaCTHUKU Kypca XOTelu ObI
MOJTyYUTh; OIIEHUTH CTPYKTYPY M OpTraHu3aIuio Kypca mo 10-6amipHoi
IIKaNe; OTBETUTh Ha BOIIPOC O MOJIE3HOCTH Kypca U apryMEHTHpPOBAaTh
OTBET.

PesyabTarsl

Onpoc moKa3an, 9TO YYaCTHHKH OIIGHWIH KypC Ha YPOBHE
8,45 6amna mo 10-0amnpHOM IKae. 3TO TOBOPHUT O TOM, YTO OOJIBIINH-
CTBO PECIIOHJICHTOB YJIOBJICTBOPEHBI PE3y/IbTaTaMH W CUUTAIOT MPO-
IrpaMMy IOJIE3HOM.

Ha Bonpoc 06 acnekTax Kypca, KOTOpble TTOHPaBUIIUCH OOJIbINE
Y TIOYeMY, CIYIIATeIH BBIACIWIN ciexyromue MoMeHThl. 20% mpemno-
JlaBaTelied o0OpaTWjiM BHUMAaHHME Ha IIEHHOCTh MOAPOOHOro pazbopa
3a/laHui, BOIPOCOB ¥ BAPUAHTOB OTBETOB. YYAaCTHUKH Kypca OIEHIITH
JIETAIbHOE W3yYeHHE MaTepuaja W TOIY4YeHHS Pa3bsICHEHUH 1Mo psay
KOMIIOHEHTOB MEXIyHApPOJIHBIX 3K3aMEHOB I10 AHIVIMHCKOMY SI3BIKY,
TaKMX KaK 3ajaHus B pa3nene Reading u 3HadeHue CIoB.

Eme onHuM acrekTom, KOTOpBIXA Takke otMeTunu 20% ciymia-
TEJICH, CTajio OOIICHHUE C BHICOKONPO(GECCHOHAIBHBIM SKCIIEPTOM, BO3-
MOJXXHOCTH 3a/iaTh BOIIPOCHI, IMOJYUYUTh HEMOCPEICTBCHHBIC OTBETHI
HampsMyl0 W HAOMIOJaTh 3a TeM, Kak pa0oTaeT MpernojaBaTelb-
HOCHUTEJIb SI3bIKa. XapaKTepHO, 4YTO IOMHMO MNPO(eCcCHOHATBHBIX
HaBBIKOB 15% PECIOHICHTOB MOCUUTAIM Ba)XKHbIM (DAKTOPOM JIMYHBIC
KauecTBa TpEMNojaBaTelisi, Takue Kak JIOOpOKENaTeNbHOCTh, TOTOB-
HOCTB JICTUTHCS OMBITOM U TIOJIOKUTEIBHBIA HACTPOI.

MHOroCTOPOHHOCTh Kypca M OXBaT Pa3HOOOPa3HBIX TECTOB OT-
metmin 15% ydactaukos. IIporpamMma mpodeccHOHaNBHOTO Pa3BUTHA
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BkItovata nHpopmanuio o GRE 1 GMAT noMuMo momyisipHBIX 3K3a-
MeHoB, TakuX kak |ELTS u TOEFL. D70 no3Boaumio ciaymarensm Kypca
BOCIIOJIHUTBH IIPOOENBl B 3HAHUAX M OOCYAWUTH CXOJICTBA M Pa3Inuus
MexIy oocyxnaeMmbiMu Tectamu. Eme 15% npenonasaresneii oopatuiu
BHUMAaHHE Ha MPAKTUKOOPUETUPOBAHHOCTh Kypca U ACTaTbHBIN MOIX0/
K U3yUYCHHIO MaTepHaa.

Ha yno6ctBe 1 pe3ynpTatuBHOCTH (popMaTa IPOBEACHUS 3aHS-
Tu cnenanu akueHT 10% pecnonaentoB. CojaepkaHue Kypca, mojies-
HOCTh MH(OpMAIMM U acTeKThl, CBS3aHHBIC C OLICHKOW pe3yJbTaTOB
9K3aMEHOB, BbI3Basn ofoopenne 10% yuactHukos. CiylnaTenu Takxe
OLICHWJI YCJIOBUSI, CO3JIaHHBIC Il OOLICHUS C KOJUIETaMH U3 IPYTUX
BY30B, 0OMEHA OIBITOM M 3HAHHSIMU.

Pe3ynbratel ompoca mokaszaiM, 4TO OOJIBIIMHCTBO PECIIOHICH-
TOB, 75% y4acTHHMKOB, CUMTAIOT MOLYyJb Kypca |IELTS nanGonee nones-
HeiM. Ha Bropom wMmecre okaszancs TOEFL cormacHo BBIOOPY
70% cnymareneii. Moayiae GRE ormerumu 50% yuactaukos, a GMAT —
40%.

BxittoueHne pa3nuuHbBIX MOJYJIEH B coJiepKaHue Kypca Mo3BO-
JIUJIO YAOBJIETBOPUTH MHAMBUAYAIbHBIC MOTPEOHOCTH U MPEINOUYTCHUS
yuacTHUKOB. IlpenogaBarenu, KOTOpble 3aHMMAIOTCS IMOATOTOBKOH K
MEXTyHAPOIHBIM 3K3aMeHaM IO aHTJIMICKOMY sI3bIKY, cunuTatoT |IELTS
u TOEFL BocTpeOOBaHHBIMH CpeM POCCHUICKHX CTYICHTOB, TaK Kak
ux cratot 4amie. [Ipu stom pesynmsratel TOEFL, mo 3ameuanuto pe-
CIOH/EHTOB, IPUHUMAIOTCS OOJIBIIMHCTBOM MHPOBBIX YHHBEPCUTETOB.
HexoTopele y4acTHHKH OMpoca TaKXkKe yKa3alld, YTO MOJyYUIId HOBYIO
WHGOPMAIUIO W 3HAHUS O MOATrOTOBKe K 3k3ameHaM GRE u GMAT,
MOCKOJIBKY 00BEMa JaHHBIX O HUX B OTKPBITHIX MCTOYHHKAaX Hel0CTa-
TouHO. CiymaTensM ObUIO MOJIE3HO O3HAKOMUTHCS CO CIIEHH(HKON 1
0COOEHHOCTSIMU TECTOB, MOJYYUTh SICHYIO KapTHHY O KaXKIOM U3 HHX.
[IpenogaBaren oT™MeUalll HHTEpeC K pasnenay Reading, 3HakoMCTBY ¢
n3MeHeHHbIM (opmatom TOEFL, Bo3MoxHOCTH 0OCYIUTH BOIPOCHL €
KOJUIETAMH H TIOJNYYHTh KOHCYJBTALMIO JKCIEpPTa, KOorna OOBICHSIIH
NPUYHMHBI BEIOOpA STHX MOJIYJIEH.

BonbmmucTBO, 45%, MpEeanoXKuiym MOCBSILATL BpEMs 00CYyX-
JICHHIO TIPUEMOB M CTPATETui JUI MaKCHMHU3AIMH TIOATOTOBKH K MEX-
JYHapOJIHBIM 9K3aMEHaM 10 aHTJIMHCKOMY SI3bIKY TPH OTBETE Ha BO-
npoc 00 M3MEHEHUSX U YIYyYLICHUS! Kypca W IMOBBILIEHHS COOTBET-
CTBHSI NOTPEOHOCTSAM PECHOHAEHTOB. YYaCTHUKH BBHIPA3HIIN KEJIaHHE
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MOJYYUTh KOHKPETHBIE PEKOMEHIAIMU U IIAOJOHBI OTBETOB U JOMOJ-
HUTEJBbHBIE MaTepUabl Ul TPEHUHTOB. 25% o0paTuiu BHUMaHUE Ha
HEOOXOIUMOCTh IPEAOCTABICHUSI METOAWYECKUX PEKOMEHIAauud Ui
npenojaBareneil 1 OpraHU3alyio 3aHsITHH, OPUEHTHPOBAHHBIX HA TEX-
HoJiorny o0yuyeHHs: cTyAaeHToB. 20% ciymaTteieil CUMTAIOT HY)KHBIM
pa3o0paTh THUIIMYHBIE OIIMOKH, CIOPHBIE BOIPOCHI, KOTOPHIE YacTO
BO3HMKAIOT, ¥ IIyTH PELICHUS IPOOIEMHBIX MOMEHTOB.

PecnionieHTHl Takke OTMEYa M MOTPEOHOCTH B: TPEHHPOBOY-
HBIX YNPOKHEHUSAX W PEKOMEHIAIMAX I10 BBHIMOJHEHUIO 3a/IaHUIA;
YMEHBIICHUH NPOAODKUTEIBHOCTH Kypca U U3MEHEHUH BPEMEHH, KO-
I71a TIPOBOJATCS 3aHATHS; COKpAIIEHUHU MePHOJIOB, B T€YEHHE KOTOPHIX
TOBOPHUT MpEMNOJaBarellb, U BOBJICUCHHH B pabOTy YYaCTHHUKOB; IIO-
IPOOHOM HM3y4deHHH O0COOEHHOCTeH M TpeOOBaHUIl TOMBKO OMHOTO K-
3aMeHa, a He HECKOJIBKHUX.

CrnymaTenu BBIPAa3WIN >KENaHUE TMOIYYUTh JTOTOIHUTEIHHYIO
WHQOPMAIUIO, KOTOpasi MOMOrJIa Obl B MPEMOJAaBaHUK M TOATOTOBKE
CTYACHTOB K MEXIYHapOIHBIM 3K3aMeHaM. 35% OTHaroT IpeAarnouTe-
HUE MHQOPMAIMK O KPUTEPHUSX, IIKAJIE U OCOOEHHOCTSIX OLIEHKHU IMUCH-
MEHHBIX W yCTHBIX 3amaHuid, 20% — y4eOHO-METOJUUECKUM MaTepua-
JlaM, CChUIKaM Ha PECypChl AJIs1 MOATOTOBKH, PEKOMEHAALMM 110 y4eO-
HUKaM W KaHajgaM Ha YouTube u martepuwanam k paszmemam Writing,
Listening u Speaking. 15% y4acTHUKOB CYMTAIOT HEOOXOAUMBIMH KOH-
CyJbTAallMM 10 TMOATOTOBKE K 3K3aMEHaM M IPEOJOJICHUIO TPYAHOCTEH,
COBETHI HKCIEPTa KaK OBICTPO M MPAaBUIBHO MOATOTOBUTHCA K IK3aMe-
Ham. CiymaTeny Takke yIIOMUHAIIN TT0JIE3HOCTh MAa0I0HOB OTBETOB Ha
TUTNIMYHBIE 33J]aHus, CIUCKOB ()pa3 M BBIpOKEHHH, 00pa3IoB OTBETOB
Ha NHCBMEHHBIE M YCTHBIE 3aJaHusi, MOAPOOHOro pasdbopa 3amaHUM
Writing u BO3MOXHBIX OHIMOOK, OOCYXICHHUS METOJOB IOBBIIICHUS
KpeaTHUBHOTO TIOTEHIIMAa CTy/I€HTOB.

[IpenonaBareny NOJOKUTEIBHO OLIEHUIN CTPYKTYPY U OpraHu-
3auuio Kypea no 10-0anabpHO mikane B cpenHeM Ha ypoHe 8,95. Tem
HE MEHEE, CJIylIaTely BHECIU PAJl 3aMEYaHUN W MPEIIOKEHUM Mo Mo-
BBILLICHUIO Ka4ecTBa Kypca.

BonpmmucTBO pecnionaeHToB (60%) BBIpa3WiM MHEHHE, YTO
Kypc HYeTKO CTPYKTYpPHPOBAaH M OPraHMW30BaH, JKCIEPT pETYJSPHO
NPEZIOCTABISUT y4eOHbIE MaTepHajibl U OOpaTHYIO CBSI3b. YYaCTHHKH
OTMETHJIM JIOTHYHOCTb M IOCJIEIOBATEIILHOCTh H3JIOKEHHS yueOHOU
MHQOpPMalMK M HAJIMYKME Pa3gaTO4YHOro MaTepuaia. YacTb ciymiare-

~125~



Jieid, TeM He MeHee, MOXKEIaln: MOMYYUTh OOJbIle CBEJCHUH O TEXHO-
JIOTHAX IMOJTOTOBKM CTYJEHTOB K 3K3aMEHaM, MOCKOJBKY B Kypce He
XBaTHIIO METOJIUYECKON COCTAaBIISIOIICH; BBIMOIHATH OOJBIINE MPAKTH-
YECKUX 3aJIaHUH U MTOCBSIIATH OOJIbIIIEe BPEMEHU ITPOAYKTUBHBIM BHIAM
peueBOl NesITeNbHOCTH; MEHBIIE BPEMEHHU YIENSATh PEHICHUIO TECTOB U
MOBBICUTH JMHAMUKY 3aHSATHIA, MPOBOJUTH 3aHITHA B JIPYroe BpeMs;
YBEIMYUTH YPOBEHB BOBIICUCHUS TperoiaBaTesieil B yaeOHBIH Mmporiecc.

95% mnpenogaBaTenel mocyUTAlId Kypce MOJE3HBIM, a 5% pe-
CIOH/ICHTOB OTBETWIM, YTO KypC TOJB3bI HE MpPUHEC, TaK KaK HE CO-
Jiep>Kax HOBOW WH(pOpMAIH. Y YaCTHUKY TTOBBICHIIA YPOBEHD 3HAHUN U
BOCIIOJTHIJIN MPOOEJIBI, MOMYYHIN HOBYIO MH(OpMaruio 00 3K3aMeHax
U yrayOWiuch B TeMy Kypca. Hexoropele ciymiaTtenu OTMETHIIH, YTO
mporpamma MmpoheCCHOHANBHOTO Pa3BUTHS U BEIYIINI MPETo1aBaTeib
MTOMOTJIH PACHINPUTH JIGKCHYECKUI 3amac M COCPEIOTOYUTHCS Ha TOH-
KOCTAX BOKaOyisipa. OOIIeHHE ¢ AKCIIEPTOM-HOCHTENEM SI3bIKa TI03BO-
JIMJIO PECIIOHACHTAM pPa3BUTh HABBIKM ayJUPOBaHUA W IMO3HAKOMUTHCA
¢ BuAeHHEeM (OpPMAaTOB 3K3aMEHOB aBTOpa Kypca IO TOATOTOBKE K
MEXKIYHapOJAHBIM AK3aMEHaM I10 aHTJIMMCKOMY s13bIKy. IIpenonaBaTenu
TaK¥XKE 06paTI/IHI/I BHMUMAHHUEC Ha POCT YBCPCHHOCTH W MOTHUBAIIUU K
JATbHEUIIIEMY Pa3BUTHIO B 3TOM HAIpPaBICHUN. Y YaCTHUKH COOOMIIIIH,
YTO yXe MPUMEHSIOT HOBBIE 3HAHWS HA 3aHATHIX M KOHCYJbTAIHAX CO
CTyI€HTaMH.

Juckyccust

UccnenoBanre aHanu3upyeT CHENHATU3UPOBAHHBIA Kypc, KO-
TOpPBIA TpeIHa3Ha4YeH JUIsl MOBBIMICHUS KBaJTH(UKAIUKM MperoaBare-
Jeli, 3aHUMAIOIIUXCS TTOrOTOBKOM K MEXKIYHAPOJHBIM SK3aMEHAM I10
aHFHHﬁCKOMy SA3BIKY. PeSy.]'II)TaTLI IMMO3BOJIAIOT OUCHHUTL BJIMUAHUC IIPO-
rpamMMBbl IPO(ECCHOHATIBHOTO PAa3BUTHS Ha YPOBEHb 3HAHUI U HaBBIKOB
NIeIaroroB, BEISIBUTH TTOJIOXKUTEIBHBIE U OTPUIIATEIIbHBIE CTOPOHBI Kyp-
ca u pa3paboTaTh pEKOMEHIAINHU TI0 €T0 YCOBEPIICHCTBOBAHUIO.

WuTtepnperarys pe3ynbTaToB Onpoca B KOHTEKCTE MpodeccHo-
HAJILHOH IMOJTrOTOBKM MpeHojaBaTresiell M0 MEeXIyHapOIHBIM dK3aMe-
HaM I10 aHFHHﬁCKOMy A3BIKY HA€T CTUMYII IIaJILHefIIHeMy Pa3BUTUIO U
YIYHYOICHUIO HpOrpaMMBEL. BonsmmHCTBO YYaCTHUKOB I1OJIOKUTCIIBHO
OLIEHWJIM KypcC. DTO MOATBEP)KIAET, YTO MporpaMma rojie3Ha u yJ10BJie-
TBOPSIET NOTPEOHOCTH PECTIOH/ICHTOB.

[HonpoOGHEIi pa3bop 3amaHuil, JeTaTbHOE U3yUeHHEe MaTepuana
" TIOJIy4YCHUC paS’bHCHeHI/Iﬁ IMMO3BOJINJIM PECIIOHACHTAM JIy4YlIC IOHATH
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TpeOoBaHUs 3k3ameHoB. OOIIEHHE ¢ BBICOKOMPO(PECCHOHANBHBIM JKC-
MEPTOM, BO3MOXXKHOCTH 3a/1aBaTh BONPOCH! IPENoaBaTeN0-HOCUTEIIO
S3bIKA ¥ TIOJy4YaTh OTBETHI, JJMYHBIE Ka4eCTBA TPEHEpa, CO3Jaln Oaro-
MPUATHYI0 OOCTAHOBKY Ha 3aHATHSX, YTO TOBJHSIO HAa ITOBBIIICHHE
MOTHUBAIIMU U PE3yJbTATUBHOCTD 3aHATHI. MHOTOCTOPOHHOCTH Kypca U
0XBaT HECKOJBKUX TECTOB PACHIMPHIN MPOPECCHOHATBLHBIA KPYTro30p
CIyLIaTeNne.

YyacTHUKH Kypca BBIPa3WId >KEJaHWE MOTYYUTh KOHKPETHBIC
METOJMYECKHE PEKOMEHIAINU U JTOTIOJHUTEIbHBIE MaTePUAIbl, OPUCH-
THPOBaHHBIE Ha COBPEMEHHBIE TEXHOJOTHH OOy4YEHHs CTYICHTOB, UTO
YKa3bIBaeT Ha HEOOXOUMOCTh MPEIOCTABICHUS MOIPOOHON HHDOpMAa-
LU U PAKTUYECKUX COBETOB JJII MAaKCHMHU3ALMU TIpoliecca MOArOTOB-
KH K 2k3aMeHaM. OOcykIeHne HeoOXOANMBIX TPUEMOB W CTpaTETHi,
pa30op THMWYHBIX OIMMOOK M CIOPHBIX BOIPOCOB MPHU3BaHBI MTOMOYb
YIIyYIIATh KypC M MOBBICHTH €r0 COOTBETCTBUE MOTPEOHOCTSIM PECIOH-
JICHTOB.

BonpmmHCTBO TpemnoaBaTeneii yA0BIETBOPEHEI pe3yabTaTaMu
MporpaMMbl TPO(ECCHOHAIBHOTO PAa3BUTHS 10 UTOTaM aHKETUPOBAHUS,
HO BHECIIH TPEIJIOKEHUS, KOTOpPBhIE CTOMT y4yecTh MIpU JajbHeWIeM
CO3IaHUU U COBEPIICHCTBOBAHUH CXOXHX KYPCOB ISl TIOBBIIICHUS T10-
kazareneit 3h(HeKTHBHOCTH.

HoBu3Ha Haiero ucciezioBaHus B TOM, YTO OHO (DOKYCHpYeTCs
Ha W3YYECHUHU CIEUAN3UPOBAHHOTO Kypca IOBBIMICHHUS KBaIH(HKa-
U 7S TIpeTnojiaBaTeliell 0 TOArOTOBKE K MEXIYHAPOIHBIM dK3aMe-
HaM M0 aHTJIMHCKOMY S3bIKY. B oTnudume ot npeapinymux pabot, KOTo-
pBI€ TIOCBSIIIIEHBI BOMIPOCY MOJTOTOBKHU CTYJIEHTOB K MEXTyHApOIHBIM
sk3ameHaM [1, 2,3,4,5,6,7, 8,9, 10], Mbl aHaIU3UpyEM CTEIIEHDb BIIU-
SIHMSI 9TOTO Kypca Ha YPOBEHb 3HAHUI M HAaBBIKOB I1E€1aroros. Takike
BBISIBIISIFOTCSI IOCTOMHCTBA M HEJAOCTATKH Kypca M MpeAaraTcs peKo-
MEH/IAINY TI0 YIIYYIIEHUIO MTOJOOHBIX YUeOHBIX MPOrpaMM ISl MIPero-
JIaBaTelieH.

Pasmep Bo1OOpKH (20 mpenomaBarereld U3 6 BYy30B B YETHIPEX
peruoHax P®), Tem He MeHee, HE JaeT MPEACTAaBUTh MHEHHS U OTMBIT
OOJBIIOTO YHCIIA TPEroAaBaTeieii, KOTOPhIE TOTOBAT CTYJIEHTOB K
MEXIyHApOIHBIM 3K3aMeHaM. Vcronbp30Banne TOIBKO METO/1a aHKETH-
pPOBaHHA B MCCIIEJOBAHNN OTPAHWYMBAET MOIYUYEHHUE MOJHOW KapTHHBI
MHEHHH TeIaroroB B MaciiTtabax CTpaHbl, HECMOTPS Ha HAaJTM4Me Kade-
CTBEHHOW MH(OpMAIMH, TIOJYYCHHON MPH OTBETaX Ha OTKPHITHIE BO-
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npockl. Tak kak uccienoBanue GoKycupyercsi TOIBKO Ha CTICUATH3H-
pPOBaHHOM Kypce TOBbIILIeHUs kKBanudukauuu International Exams: a
Pathway to the Academic World, ero pe3yabraTbl CI0XKHO 00OOUIHTH
JUISL CXOXKUX YYEOHBIX MpOrpaMM. AHAJIHM3 TaKkKe HE YUUTHIBACT M3Me-
HCHUSI B 3HAHUSAX M HaBBIKAX IpPENOjaBaTeNeii MOCie MPOXOXKACHHS
Kypca. bpio OBl monie3Ho mpoBecTH MOCIeyIomIee H3MEPEHHE Pe3yib-
TaTOB M CPAaBHHUTh UX C MCXOXHBIM YPOBHEM 3HAHHWH W HABBIKOB I
OoJiee MOJHOTO TIOHUMAHUS BIUSHHS Kypca Ha YPOBEHb MOJITOTOBKH
[IPENoIaBaTenei.

Pe3ynpraThl WccieoBaHMS MOTYT OBITH IIPEJCTaBICHBI Ha
HAayYHO-METOJNYCCKUX MEPOIPUSATUSAX, IPUMEHSATHCS TPU MMOrOTOBKE
IpOrpamMM IO MOBBIIICHUIO KBATU(UKAIIMK MpErofaBaTelieii, UCIob-
30BaThCS Il OOHOBIICHHS YIEOHBIX MAaTEPHAIOB, IOMOTATh TeJaroramMm
pa3pabaTbeIBaTh JIMYHBIC TUIAHBI PAa3BHUTHSA, BHEAPSTHCS IPH CO3JAHUH
OHJIAMH-PECYPCOB W TpPHBIEKaTbcs B paboTe CrenuaaIn3upOBaHHBIX
KOHCYJIbTaTUBHBIX TPYIIIL.

BriBoabI

Pesynpratel onpoca NOATBEPKAAIOT MOJIOKUTEIBHOE OTHOILIE-
HUE YYaCTHHKOB K TPEJIOKEHHOH IporpamMMe TOBBIMICHUS KBaTU(U-
KallMi U LUEHHOCTh Kypca MO MOATOTOBKE K MEXIyHapOJHBIM 3K3aMme-
HaM 10 aHIVIMHACKOMY s3bIKYy. BaxkHO ydecTh cleayronue peKkoMeHaa-
WU 751 TaJbHEHIIEro COBEPILIEHCTBOBAHMS X0OJa 3aHITHI U yJOBIE-
TBOPEHHS TIOTPEOHOCTEH YIaCTHUKOB:

1) ynenuth OoJibllie BHUMAHUSI OOCYKICHUIO TIPHEMOB U CTpa-
TErui A1 MAKCUMHU3allMU OJITOTOBKH K 3K3aMEHaM;

2) MpeJ0CTaBUTh KOHKPETHBIC PEKOMEH/IAIINH, Ia0IOHBI OTBE-
TOB U JOIIOJIHUTECIIbHBIC MAaTCpHAJIbI AJId TODCHUHI'OB;

3) opraHu30BaTh TPYIIOBBIC JAUCKYCCHH W OOMEH OIBITOM
MEXIYy YUaCTHUKaMH Kypca;

4) npeyIoKUTh METOUUECKUE PEKOMEHIAINK TPerno/iaBaTe-
JIAM 110 TIPUMEHEHUIO COBPEMCHHBIX TEXHOIOT I o6yqu1/1;1, HWHTCpPaK-
THUBHBIX YY€OHBIX MaTEPUAIOB U 33aHU, OHJIAHH-PECYpPCOB, ayHO- U
BHJIEOMATEPUAIIOB U T.[1.;

5) OpraHu3oBaThb OOIIOJIHUTCIIbHBLIC 3aHATHA WJIW BHCIAPUTH HO-
BbIE MOJYJIH i pa3dopa TUITUYHBIX OIIUOOK, CIIOPHBIX BOIPOCOB H
MPOOJIEMHBIX MOMEHTOB, YTOOBI CITyIIATENN 33/1aBaJld BOIPOCHI, ITOY-
YaJu pa3bSICHEHMS K 0OCYXIAJIA CI0KHOCTH;
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6) oOecrieunTh OOpaTHYIO CBSI3b U COOpP TPEIIOKCHUH, pery-

TsipHBIE 00CYKACHUS, aHKETUPOBAHUE U OTCIEKUBAHHE JTOCTUTHYTHIX
Pe3yJIbTaTOB.

Brxurrouenne 3THX peKoMeHAalui B MpOorpaMMy Kypca ITOBBI-

HICHUS KBaJMH(UKaLUKM IJIs IpernojaBaTeseld Mo MoJroTOBKe K dK3ame-
HaM IO aHIVIMHCKOMY S3bIKY IIO3BOJIUT aJalTHPOBaTh y4eOHYIO Ipo-
rpamMmy, HOBBICUTH 3(PPEKTUBHOCTH Kypca, NMPHUBECTH COAEP’KAaHHUE B
OoJbliee COOTBETCTBUE C MOTPEOHOCTSAMH YYaCTHHKOB, MOJHSTH YpO-
BEHb YBEPCHHOCTH NpernojaBaresieil W pa3BUTh NpodeccCHOHATbHBIC
HAaBBIKH CITylIaTesei.
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VIIK 378.147:004.8
O. B. Haxoneunas

ChatGPT
B OBPA3OBATEJLHOM CPEJE

AnvoTanusl. B cratee uccaemyetcs
Bausare  ChatGPT, coBpemeHHOI
TexHomornn kommaHuu OpenAl, Ha
00pa3oBaTENbHBIM MPOIECC B LEJIIOM
U B YaCTHOCTH aHAIM3UPYIOTCS €ro
NperMyIecTBa ¥ HEJOCTAaTKH, pe-
3yJbTaThl MPAKTHYECKOTO MpPUMEHE-
HUS M TCPCICKTHBBI Ha Oymayiee.
BrIBOIBI HCCIEIOBaHUS 0a3UPYIOTCS
Ha TEOPETHYECKOM OOOCHOBAaHHWH
METOJI0B 0OpabOTKH €CTECTBEHHOTO
s3pika (NLP), maHHBIX OBYX oOmpoc-
HHKOB, TIOJTyYEHHBIX B BECEHHEM Ce-
Mectpe 2023 yuebHOTO TOHA OT CTY-
JICHTOB U TIpeTioiaBaTelieii yHUBEpCH-
teta U'TMO 1 SMIUpHYECKOM OTIBITE
BkimtoueHnss ChatGPT B aynuTtopHbIe
3aHATUS BeceHHero cemectpa 2023
roja. B craree mpuBonsTcst 0a3oBbIe
xapaktepuctuku ChatGPT ¢ yuetom
HE TOJIbKO CHJIbHBIX, HO M CJa0bIX
cTopoH u (hOKycoMm Ha ero Oe3orac-
HOM U TPOJYKTUBHOM BHEIPEHHH B
akazemMuieckyro cpexny. Ilocnennee,
COTJIACHO pe3yJIbTaTaM SKCHEepPHMEH-
Ta, TOMOXXET NPEIoiaBaTeNIsIM MH-
HUMU3UPOBATh MEXaHUYECKYyl0, W3-
HYpSIOUIYI0O M BpeMsi 3aTpaTHYIO
gacTh PabOTBI W OCBOOOAWT BpeMs
Ui 0oJiee TBOPYECKHX MPAKTHK, YTO
B COBOKYITHOCTH YJIYYIIHT Ka4yeCTBO
o0pa3oBareNbHBIX MpoIeccoB. B cra-
ThE TAKXKE MCCIICIYIOTCS Pa3HBIE CIIO-
coOBI OOPBOBI C TIATHATOM Ha OCHOBE

© Haxoneunas O. B., 2023

0. V. Nakonechnaya

ChatGPT FOR EDUCATIONAL
PURPOSES

This study investigates the influence
of ChatGPT, cutting edge technology
of OpenAl, on the educational pro-
cess as a whole focusing on both its
advantages and disadvantages, empir-
ical usage, and future perspectives. Its
findings are based on theoretical
background on the mechanism of
Natural Language Processing (NLP),
results of the two questionnaires con-
ducted in spring semester of 2023 for
both students and teachers of ITMO
university, and classroom practices as
of spring semester 2023. This article
provides basic information about
ChatGPT4 highlighting not only its
strengths but also limitations with
special emphasis on safe and produc-
tive integration of this tool into the
educational process. The latter, as
showed the results, will help the edu-
cators to minimize mechanical, ex-
hausting and time-consuming work,
sparing more space for creative tasks,
thus, leveling up teaching perfor-
mance as a whole. This study also
explores different ways to avoid pla-
giarism, sums up and analyzes expe-
rience of a group of educators to fur-
ther suggest the most beneficial
ChatGPT-based practices. Another
aim of this work is to release tension
in front of the unknown and help edu-
cators engage into fast-developing
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MIPOAHAIM3UPOBAHHOTO ¥ 0000IIeH-
HOTO OmbITa pPabOTHUKOB 0Opa3oBa-
TenbpHOU cdepsl m3 Poccnn n apyrmx
CTpaH. DTO MO3BOJMIO BbIICIUTH Ca-
MbIE YCICIIHbIE METObI MPUMECHEHHUSI
ChatGPT. Jlpyras nenb 310it paboThl —
CHATh HANPSOKCHUE, BEI3BAHHOE HEIO-
cTatkoM uHpopMmanuu. BaxHo m0-
MOYb pPabOTHHKaM 00pa30BaTEIbHOM
cdepbl He 0TCTaTh OT OBICTPO pa3BU-
BalOIICHCS W HE MEHee OBICTPO Me-
HSIOLIEHCS aKaJIEMUYECKOM cCpenbl.
ChatGPT kak o0Opa3oBaTeNbHBIA WH-
CTPYMEHT U pa3jiMuHble TEXHUKU €ro
MHTETPAlMA B aKaJeMUYECKYIO Cpe-
Jly, MIPEACTaBICHHBIE B 3TOW pabote
MOMOTYT THpenojaBarensiMm S dex-
TUBHO KCIIOJIb30BaTh HOBBIC TEXHO-
JIOTHH U MOJIOKUTEIBHO MOBIUACT Ha
o01eHre ¢ OoJiee MOJIOJIBIM MOKOJIe-
HHEM, KOTOpOE OYJET CTPOUTH CBOIO
Kapbepy B MHpE, TJIC HCKYCCTBEHHBIN
MHTEIUIEKT CTaHET HEeOTheMJIeMO
YaCThIO PEATbHOCTH.

Kuiouesvie cnosa: ChatGPT, uckyc-
CMGEHHbII  UHMeLIeKm, 4am-00mul,
obpabomka ecmecmeenHo20 A3bIKd,
naazuam, 06pA308aMeENbHbLL  NPO-
yecc, UHGOPMAYUOHHBIE MEXHONIO2UMU,
cmyodenmol, npenodagamenu.

and, obviously, fast-changing aca-
demic environment. ChatGPT as a
tool and techniques presented in this
paper might help educators employ
brand new technologies more effec-
tively and speak common language
with the younger generation they
teach, given the fact that students will
be graduating into the world which is
progressively relying on Al.

Keywords: ChatGPT, artificial
intelligence, chatbots, natural
language processing, plagiarism,
educational  process, information

technology, students, teachers.
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Introduction. This research centers around artificial intelli-
gence which is opposed to human intelligence. The two of them are
compared to find safe and constructive ways to make ChatGPT serve
educational needs through accuracy, transparency and control. To un-
derstand what currently educators of the whole world have to be deal-
ing with, it is necessary to look into the origin and the nature of
ChatGPT phenomenon itself. Behind the GPT acronym stands Genera-
tive Pre-Trained Transformer (GPT), which is a machine learning mod-
el that uses unsupervised and supervised learning techniques to under-
stand and generate human-like language [Radford, 2018]. This model is
“trained to generate text that is similar to human language” [MacNeil,
2022]. Another key term to investigate is Natural Language Processing
(NLP), which is “a field of artificial intelligence that involves algo-
rithms to analyze and interpret human language, such as text and
speech, to extract meaning and useful information” [Manning &
Schutze, 1999].

ChatGPT was officially launched on November 30, 2022 by
OpenAl, american artificial intelligence research laboratory. The latest
version is currently GPT-4. “GPT-4 is a large multimodal model (ac-
cepting image and text inputs, emitting text outputs) that, while less
capable than humans in many real-world scenarios, exhibits human-
level performance on various professional and academic benchmarks”.
[https://openai.com]

Kevin Roose, the Times Tech columnist, describes ChatGPT as
follows “the best artificial intelligence chatbot ever released to the gen-
eral public” but he then continues that “this technology has “ already
sent many educators into panic” [Roose, 2022].

In light of these concerns, educators started to question their
place within the teaching process. Younger generations proved to be
more sensitive, flexible and proactive having adopted ChatGPT to
achieve their own goals through shortcuts to faster solutions and higher
grades. As a result, the amount of plagiarism in students’ works rocket-
ed making educators deal with another challenge. In this research we
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raised the question: “How much Al is too much?” and suggested possi-
ble answers having analyzed our own experience and educational prac-
tices.

Teaching context, experiment and methodology: These days
in the age of fast-developing technologies to keep up with the main
trends is not only a matter of competence but also of pedagogical repu-
tation, thus, we have made the decision to put ChatGPT into our pro-
fessional tool box and immediately incorporated it into all three stages
of the teaching process: planning, teaching, assessment, and feedback.
The trial period lasted for three months in the spring semester of 2023
in ITMO University. It covered 67 third-year students with B2-C2 Eng-
lish level who were doing ESP in IT and Academic Writing courses.
Each class we had students interact with ChatGPT to pursue various
educational goals. Among those were to raise awareness on how to ex-
ploit Al-based tools to reach academic excellence, to keep in mind the
ethical part and not to rely too much on ChatGPT. The tasks offered to
the students included, but were not limited to, the following ones: to
brainstorm ideas, to check hypothesis, to create worksheets for peers
(for instance Gapfill, quizzes etc.), to create several unusual titles for a
text, to write introduction to some text and edit it to avoid excessive
amount of cliché phrases, to make two sets of arguments (human-
generated and Al-generated) to further analyze and guess the origin, to
create rubrics, to adapt the original text to have it serve particular
needs. In the classroom students mainly accessed ChatGPT via tele-
gram chatbot.

At the end of the semester two questionnaires named ChatGPT
for educational purposes were conducted to collect information from 67
students and 32 Foreign Language Department teachers of ITMO uni-
versity to perform a more versatile analysis of the experiment results to
further tailor educational plans and methods to the fast-changing realia.

The two quizzes despite covering the same topic, which is
ChatCPT for educational purposes, focused on different target audienc-
es, hence, the amount of questions and their type do not coincide but
some of them overlap. Students were asked to answer 11 questions
which centered around their experience in using ChatGPT for both per-
sonal and educational purposes and their opinion about interaction with
ChatGPT in class and at home, whereas teachers were offered to do a
questionnaire comprised of 13 questions with the emphasis on the de-

~134 ~



gree of consciousness on the use of Al tools in the educational context,
their experience and concerns and willingness to obtain more
knowledge in this sphere.

Considering the above, the data collected from two questions
can be comparatively analyzed. The results are shown in Table 1.

Target Question 1. Question 2.
audience
Which way to use ChatGPT | How can you grade
is more convenient? your experience of us-
ing ChatGPT?
ITMO telegram bot - 36,2,3% Quite useful 17,2%

Students OpenAl account -53,4% Useful -55,2%
Very useful - 27,6%

ITMO telegram bot - 53,3% Quite useful - 20% Use-
Teachers OpenAl account -26,7% ful - 53,3%
Very useful 13,3%

Data analysis shows that the absolute majority of respondents
in both groups are aware of the appearance of the new Al tool in the
market and have already had their own experience of employing it
through both various telegram bots and official accounts on OpenAl. It
is of interest to note that more than half of the students (53,4%) prefer
to access ChatGPT via OpenAl website whereas, the biggest part of
teachers (53,3%) is more inclined to manipulating with telegram bots. It
might stem from more in-depth knowledge of younger generation on
how to overcome technical issues. Almost all respondents in both
groups admitted that their interaction with ChatGPT has been useful,
ranging from quite useful to very useful. Consequently, we may draw a
conclusion that they will continue this successful experience.

As we mentioned above, the emphasis of the research differs
with regard to the target audience, the rest of the findings will be pre-
sented and analyzed in succession, namely, evaluation of ITMO teach-
ers’ responses will follow the students’ ones.
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43,1% of respondents in the students' group proved that by
summer 2023 they had already been using ChatGPT on a regular basis.
As it was reported before, the absolute majority was satisfied with that
experience: that is why we may presume that this number will be grow-
ing steadily. To more specific question about the purposes of their co-
operation with ChatGPT, 86,2% of all students named “to gain
knowledge”, 72,4% — “to have fun”, 69% — “to complete tasks on other
disciplines rather than English” and 43,1% — “to improve texts written
by themselves”. Statistics show that students are willingly getting en-
gaged with this new Al tool pursuing both personal and educational
objectives.

Plagiarism, being one of the major concerns of educators, has
been another focus of our study. It explains the origin of the following
question: “Which writing purposes have you ever used ChatGPT for?”.
Notably, 50% of all respondents confessed that they had employed
ChatGPT to generate texts with no further correction (copied and past-
ed). Since this way to deal with texts is hardly ever supported by educa-
tors worldwide, we may admit that the above presented number in fact
may be significantly higher.

To conclude interpretation of the students’ answers it is worth
mentioning that 60,4% would like to turn to ChatGPT as a part of Eng-
lish classroom routine which could be perceived by teachers as an ac-
tion signal.

In response, 87,5% of all teachers who took part in the survey
noted that they would like to learn more about ChatGPT. To a more
specific question: “What would you like to learn about ChatGPT, if
anything?” they gave the following answers: basic information
(46,9%), how to use it for personal purposes (40,6%), how to use it for
educational purposes (100%), what are its advantages and disad-
vantages (53,1%). The fact that each educator manifests a desire to
learn more about integration of this Al tool into educational context,
confirms the relevance and rationale of this research.

86,7% of all respondents in the teachers’ group reported that
they mainly needed assistance of ChatGPT in the planning stage as
compared to teaching and assessment — 46,7% and 40% accordingly.
While planning a lesson respondents mainly employed Chat-GPT to
create topic-related texts (80%), to provide non-trivial ideas to start a
topic (66,7%), to make a list of comprehension questions (60%), to cre-
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ate a quiz (53,3%). For the teaching stage ITMO educators gave prefer-
ence to such activities as “generating thought-provoking, lead-in ques-
tions/statements” (53,3%) and “making students complete creative
tasks” (46,7%). To give feedback (26,7%) is the most popular answer
in terms of assessment stage. As one of the principal interests of our
analysis was the ways to detect Al-generated texts and avoid plagia-
rism, we paid special attention to ideas suggested by the teachers which
could be ranked as follows: 1) using paper and pen — 62,5%, 2) inte-
grating tasks — 56,3%; 3) drafting — 40,6%. Assumptions made by
ITMO educators correlate to the ones provided by other researchers
worldwide and are supported by the following recommendations from
Clare Williams who supposes that “there are three potential areas that
an instructor might keep in mind when designing assessment questions
to ensure that the student must answer the question without relying too
heavily on Al: current affairs, referencing, and critical analysis” [Wil-
liams, 2023].

Given the circumstances, we should admit that “it is high time
we began to accept the rapidly changing landscape in educational prac-
tices and incorporate these changes in our current educational praxis”
[Baidoo-Anu and Owusu Ansah, 2023]. Being professionals, we are to
take this process under control and the only way to do so is to raise
awareness of both strengths and limitations of this powerful and highly
influential Al tool. OpenAl founders speak openly about the drawbacks
and possible risks of ChatGPT excessive use: “Despite its capabilities,
GPT-4 has similar limitations as earlier GPT models. Most importantly,
it is still not fully reliable (it “hallucinates” facts and makes reasoning
errors). GPT-4 generally lacks knowledge of events that have occurred
after the vast majority of its pre-training data cuts off in September
2021, and does not learn from its experience” [https://openai.com].

It should be said that in the era of Al neglecting technologies
educators may end up considered negligible themselves. Having ana-
lyzed our own experience we offer careful and thoughtful incorporation
of ChatGPT into the study fabric, bearing in mind the following key
points:

e target audience (university students, school children

etc.);
o the age of the scholars and their degree of autonomy;
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o peculiarities of the course you teach (General English,
English for Special Purposes, Academic Writing, Busi-
ness English etc.);

o type of the skill which needs to be improved with the
assistance of Al (writing, listening, reading, speaking);

e accessibility to technologies (both in class and outside
the class);

o set of rules to use Al and ChatGPT in particular not to
rely on it completely since it may result in losing your
own Vvoice.

Conclusion. Admittedly, ChatGPT possesses tremendous edu-
cational potential which has been supported by findings explored in this
research and similar investigations worldwide. Students have long
adopted this tool not only to excel in their field of interest but also to
find shortcuts to better-looking academic records. Not to be left behind,
educators have to learn fast not only to gain expertise in trend-leading
innovations but also to seek ways to safely and productively incorpo-
rate them into educational praxis. Thus, they will both save time and
effort and at the same time will be able to focus on more creative and
intellective aspects of their everyday routine. When educators face and
deal with such a powerful instrument only imagination is their limit.
Taking all these points together, we would highly recommend educa-
tional institutions to develop special hands-on courses to train teachers
on how they can use Generative Pre-Trained Transformers to improve
both teaching and learning. Educators and technology experts should
unite their efforts to develop the best solutions and methods to take ad-
vantage of ever-evolving Al-tools and achieve even more enthusiastic
and beneficial educational objectives.
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YHUBEPCAJIbHBIN JIU3AVH
B OBYUEHUU:
OLIEHUBAHUE CTYJEHTOB
C OCOBEHHOCTSIMU
PA3BUTUS

AHHoTanus.B cratbe paccmaTpuBaercs
TO, KaK YYHTENS AQHIJIMHCKOTO S3bIKa
MOTYT HKCIOJIb30BaTh IPUHIIMIEI YHU-
BEepCaJbHOTO 1u3aiiHa B 0OyueHHH B
mpolecce  IMPernojJaBaTeNbCcKOd  Jes-
TENBHOCTU JJISI TOTO, YTOOBI MOMOYb
y4ammMcss ¢ HapymeHusmu. CHagana
KpaTKO OITMCHIBAIOTCS HAPYIICHUS, KO-
TOpBIC BIUSIOT HA H3YYCHHUE WHOCTpPaH-
HOTO s3bIKa. J{anee 0OBSICHACTCS, KaKue
TPYOHOCTH MOTYT UCTIBITHIBATh CTY/ACH-
THI C HAPYIICHUSIMH B IIpoIlecce OICHU-
BaHUS Ha aHTJIMHCKOM fA3bIKe. B cTaThe
JIa€TCsl KPAaTKOE OINMCAHUE HapyLICHUH
00y4aeMOCTH, TpPEJICTaBIEeHbl HEKOTO-
pbie TIPHHIUIBI YHUBEPCAIBHOTO JIU-
3aiiHa B OOY4YeHHMHM W OMHCAaHO TO, KaK
OlLICHMBaHHE MOXET OBbITh MCIIOJIb30Ba-
HO Ha TPAKTUKE. AKICHT IelacTcs Ha
MPAaKTHYECKHE TIPHEMBI  TIPHUMCHCHUS
YHHUBEPCAIBLHOTO JH3aifHa B OOYYCHUH B
By3aX. OJTH TPHEMBI BKIIOYAIOT B ceOs
HCIIONE30BaHIE MHOTOKaHAJBHOTO OIle-
HHUBaHUS U cOOp MH(POPMAIMK O CTyJEH-
Tax B XOJIC «OLIEHOYHOTO IUKIIaY.
Kniouegvle cnosa: ynugepcanvhviii Ou-
3QUH, AHSTULCKULU A3bIK, MemoOuKa
Npenooasanusi  AHIUIICKO20  A3bIKd,
MemooOuKa aHeIULCKO20 A3bIKA 6 8)3e,
obpazosamenvhbill npoyecc, MmMpyoHO-
cmu 0byueHus, Hapyulenue o00yuaemo-
cmu, cmyoeHmol, vicuie YueOHble
308e0eHusl.

N.G. Pirogova

UNIVERSAL DESIGN
FOR LEARNING: ASSESSING
STUDENTS WITH DISABILITIES

Abstract. The paper examines how Eng-
lish language instructors can use the
principles of UDL (Universal Design
for Learning) in their teaching practices
to support learners with disabilities.
First, disabilities that affect foreign
language learning will be briefly de-
scribed. Then the explanation of how
English language assessments present
specific difficulties for disabled stu-
dents will be given. The paper will give
a brief review of what constitutes learn-
ing disabilities, introduce some UDL
principles, and present some practical
applications of assessment. The paper
focuses on practical strategies for ap-
plying UDL within assessment in HEIs
(higher educational institutions). These
strategies incorporate applying multi-
channel assessment and learning about
students using an “evaluation loop”.

Keywords: universal design, English
language, methods of teaching English,
methods of English at university, educa-
tional process, learning difficulties,
learning disabilities, students, higher
education institutions.
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Studying English as a foreign language is difficult and, for
many students, poorly diagnosed disabilities can be a serious obstacle
to their success. Recent studies show that 10% of the population around
the world has a non-apparent disability, such as dyslexia or autism. On
the other hand, in higher education few English language instructors
have training in learning disabilities, and they often are unable to sup-
port students who experience extra difficulties. This is particularly true
as it comes to assessment, as language teachers usually rely on conven-
tional tools that can have a negative impact on the validity of the as-
sessment results.

Recently universities around the world have seen a great in-
crease in the number of students with disabilities [8]. However, English
language teachers are unaware of strategies to work efficiently with
disabled students. The paper will present an overview of UDL theory,
that states that students with disabilities are better served by accommo-
dations in expression, engagement, and representation that can benefit
the whole class.

Learning disability can be defined as a specific disorder in one
or several psychological processes involved in using or understanding
language, written or spoken. A disorder can manifest itself in a poor
ability to think, speak, listen, spell, read, write, or do mathematical cal-
culations. More inclusive definitions extend learning disabilities to in-
corporate conditions such as ASD (autism spectrum disorder) and
ADHD (attention deficit hyperactivity disorder).

Recent research indicates that 10% of the world population has
a non-apparent disability, including such conditions as autism and dys-
lexia [2]. Nevertheless, these conditions, unlike physically apparent
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disabilities, are often underdiagnosed or not diagnosed at all in some
cases. This is typical for countries where resources for and awareness
of such disabilities are limited. It should be noted that many learners
who have dyslexia also experience ADHD. Different studies show that
one-third of people with learning disabilities also have ADHD [5].

Additionally, the nature of English makes it more complicated
for students with disabilities to study the language. Dyslexia is defined
as a neurological learning disability characterized by difficulties with
fluent and accurate word recognition, not as an outcome of lack of in-
telligence or instruction [9]. Although more studies are necessary, it is
widely accepted that complicated orthography of English language can
create extra challenges for students. Character-to-sound translation in
English language is not transparent [6], unlike other languages, where
one-to-one correspondence can be seen.

It is important to mention that disability rates among university
students vary a lot, so this is undoubtedly an issue of concern to English
language instructors .

Now let us look at how teachers can efficiently support learners
with non-apparent disabilities. Undoubtedly, our job as English lan-
guage instructors is not to make diagnoses, but to choose and imple-
ment UDL methods that can support learners in being assessed with
less anxiety and more fairly. Let us look at some difficulties that class-
room assessment can present when evaluating  students' potential.
First, it is necessary to examine some of the difficulties that learners
with the conditions mentioned above have.

For students who find reading challenging, reading and under-
standing test directions take more time, so that they have less time to an-
swer the questions. Consequently, reading texts takes more effort and time.

For learners who have difficulties retaining information in
short-term memory, remembering what they have just heard or read to
answer questions is challenging. Students need to look at directions
repeatedly before giving answers to actual questions. While such stu-
dents are recalling what they have just heard, the English language
teacher may already be moving on to the next test item. Thus, learners
have less time to process information and answer questions.

In case processing information takes more time, understanding
directions requires more time. Moreover, capacity to retain information
is diminished. Multi-part or complex directions (for example, “Put
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away the student’s book and write down your name on the top of the
test paper.”) are difficult.

Practical experience indicates that if focusing is not easy, stu-
dents may be distracted, for instance, by outside noise. Therefore, stu-
dents might miss key information as they come in and out of focus.
Furthermore, they may find it very difficult to get motivated to study a
foreign language.

UDL (Universal Design for Learning) is a framework that aims
at improving learning and teaching for everyone [3]. UDL suggests that
students with disabilities are usually better served by accommodations
that can benefit the whole group of learners. It includes three main
principles: multiple means of engagement, representation, and expres-
sion. Multiple means of engagement and representation provide op-
tions for comprehension, whereas multiple means of expression give
options for communication and expression.

This assessment framework developed by Wesche can be used
to introduce UDL principles in assessment in the context of English
classes in universities [10]. In Wesche's framework, any assessment
incorporates four components: stimulus material, task offered to learn-
ers, students' response, and the scoring criteria.

Let us look at each component in more detail. The stimulus ma-
terial of an assessment is the information that is given to students in
order to get them show their knowledge or abilities. Stimulus material
can be non-linguistic (diagrams, pictures) and linguistic (a text to read,
written instructions).

The stimulus material component of an assessment is a sphere
in which it is possible that attempts to make the material accessible will
be beneficial for all students, not only those with non-apparent disabili-
ties. For instance, test instructions can be provided in multiple formats
to ensure that students understand what they have to do without unnec-
essary effort. Hearing the English instructor read aloud instructions that
are also projected on a screen or are written on the test paper in front of
learners are simple but efficient ways to enhance comprehension.
Demonstrating students what they are supposed to do by giving exam-
ple questions is one more effective method to improve learners' com-
prehension.

Another efficient way to enhance comprehensibility of stimulus
material is to keep visual presentations (for example, a computer
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screen) and pages uncluttered. An overabundance of images and words
in a small space can be distracting for students with disabilities and,
consequently, can impede comprehension. Test instructions should be
written in short sentences, for instance, “Read the text. Choose the best
answer for each question. Write your answer in the box.” Such clear
instructions are much less cognitively overwhelming for students than
longer sentences. Modeling the instructions by doing an example task
or question with the group of learners can be very useful, to ensure that
students understand what they are supposed to do.

Such use of strategies promotes UDL principles of representing
and engaging through multiple means.

Now let us move on to the next component of Wesche's frame-
work — task offered to students.

Assignment posed to learners is what they are asked to do in
order to show their abilities in a foreign language. With so many vari-
ous types of English language lessons being offered at universities, it is
rather difficult to provide universal solutions in this area. When devis-
ing assessment tasks, it is necessary to consider some questions.

First of all, it is important to decide if time pressure is neces-
sary. In higher education it is traditional to have strict time limits on
assessments. However, providing extended time is one of the most im-
portant accommodations for students with disabilities. Language teach-
ers should allow enough time for all learners, with extra credit activity
available for those who finish fast. While some activities require stu-
dents to answer quickly, such as an interview, not all elements of Eng-
lish language proficiency or tasks require time pressure for valid as-
sessment.

The second question deals with the role of conventional “pen
and paper” test in an era of learner-centered and communicative peda-
gogy. In higher education classes for English language learners tradi-
tional vocabulary quizzes and similar activities can be used, but as-
sessing communicative ability in an authentic way requires more than
fill-in-the-blank or multiple choice questions. It is important to note that
up-to-date types of realistic activities (interviews, role plays, authentic
writing tasks, etc.) offer various means of engagement, representation,
and expression. In an assessment including oral communication, for
instance, if students face a problem in their talk, they can try to ask
questions or re-state their point.
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Students usually have access to resources to complete a linguis-
tic task. Should a teacher prohibit the use of these resources during an
assessment? For instance, if learners write papers as homework, they
have access to their coursebooks, dictionaries, and the Internet to help
them express themselves efficiently. It is important for the teacher to
decide when it is appropriate to allow learners to use resources like
coursebook and dictionaries in the context of assessment. Some practi-
cal issues that require attention, such as preventing cheating by having
learners write in class, should be taken into account as well.

The final component of Wesche's framework is students' re-
sponse and scoring criteria. The students' response is the observable
demonstration of learners' knowledge or abilities. The scoring criteria is
how students’ response is evaluated. For example, scoring criteria may
manifest as the answer key to a traditional test or as a rubric used to
assess students' writing. Like the task offered to the student, these are
elements of assessment for which it is challenging to offer ready-made
solutions.

The first question to consider is spelling. It can be argued that
spelling is crucial on a vocabulary test. Teachers should be less strict in
terms of minor spelling errors that do not impede understanding when
giving a grade for a well-written essay.

Another element of assessment is grammatical accuracy. Un-
doubtedly, in language learning there is a place to focus on form. How-
ever, in case communication is not broken, English language instructors
evaluating a student's performance on a communicative activity might
consider that successfully accomplishing the task is the main indicator
of success, even if the learner's speech is not mistake free.

Finally, is there more than one way to do a task successfully or
possible answer? When developing communicative assessments, it is
common to have an idea in mind of what successful coping with as-
sessment will look like. For example, the tester keeps in mind how
many paragraphs and what information the work will include for an
essay prompt. Nevertheless, teachers should be open-minded, because
students sometimes approach activities in new ways that work perfectly
well.

Thus, if teachers take the UDL principle of providing multiple
modes of expression, they need to think carefully about how they assess
students' expression. While the rigors of universities entail upholding
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high standards, as part of the learning process, flexibility on some of
the points results into better choice for enhancing learning.

As mentioned above, making a few important decisions can go
a long way towards making assessments fair and accessible for all
learners, including students with and without disabilities. One method
to promote accessibility and fairness is to take multiple measure. As
Brookhart writes, “Doctors diagnosing an illness use multiple assess-
ments: the patient’s medical history, lab tests, answers to questions
about how the patient feels, and so on” [1]. So why would teachers use
only one way, for example, a final exam, to measure students' English
language learning achievement? It is the main principle of assessment
that the more sample of behaviour a person collects, the more reliable
the results are [4]. Consequently, giving students more than one way
and opportunity to demonstrate their learning is essential.

Moreover, not all assessment has to result in a score. Regular
use of formative and informal assessment allows to assess students in
rather informative ways. Hughes points out that “Assessment is forma-
tive when teachers use it to check on progress of their students, to see
how far they have mastered what they should have learned, and then
use this information to modify their future teaching plans” [4, p. 5]. For
example, a teacher can try a formative assessment technique called “3-
2-1 tickets”. At the end of the lesson, students are asked to note down
three things they understood, two things they wondered about, and one
thing they were confused about from the lesson. The language instruc-
tor collects these “exit tickets” and review them to assess learning and
plan further teaching. This kind of assessment can be even more in-
formative than a traditional quiz. English language teachers can find a
lot of creative techniques for formative assessment through an Internet
search.

To summarize, learning about learners with disabilities can be
beneficial not only for this category of students but all learners as well.
Reflecting on teaching practices can help English language instructors
better serve all students. Undoubtedly, accommodations for individual
are often necessary and important. The UDL assessment strategies have
a big advantage over individual accommodations. As Sireci points out,
“if the [individual] accommodation leads to an unfair advantage for the
students who get them, for example, if everyone would benefit from the
accommodation, then the scores from accommodated exams may be
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invalidly inflated, which would be unfair to students who do not receive
accommodations” [7, p. 458].

By making assessments accessible to all learners through the

use of UDL principles, teachers can avoid a challenging task of trying
to level a playing field without giving unfair advantage to individual
students. English language teachers should reflect on their assessment
practices and think how they can be made more accessible to all learn-
ers without losing such qualities as reliability and validity.

10.
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INPEIIOJIABAHUE
BO3HUKAIOIIEN JEKCUKHA
(EMERGENT LANGUAGE)

AnHotanuga. B cratee mpeacTaBieHBI
0COOEHHOCTH, METOAMYECKUE TPYAHOCTH
paboTBl HAJ BO3HUKAIOIICH JIEKCHKOU
(emergent language) B mpotecce mperio-
JTaBaHUS aHTJMICKOTO si3b1ka. CoBpeMeH-
HBII 00pa30BaTebHBIN MPOIEeCcC MPEATIo-
JlaraeT CIEeJOBaHHE Y4eOHOMY IUIaHy C
W3YYEHUEM 1IEJI€BOM JIEKCUKH, MpeIy-
CMOTPEHHOW IUIAHOM W TpeHeOpeKkeHUe
JIEKCUKOM, BO3HMKalIIed B Ipolecce
KOMMYyHMKaluy. Bo3HuKaromas Jexcuka
SIBJISICTCSL HEOTHEMIICMOU YacCThIO y4eOHO-
ro mporiecca, 1 pabota Haja Hed JOJDKHA
OBITh BKIIFOUCHA B y4eOHBIC IDIAHBL.JTa
LeTh TOCT)KAMA, TaK KaK BO3HHUKAIOIIAs
JICKCUKA MOXET PacCMaTpPHBATHCS B Kade-
CTBE JIOTIOJHUTEIHHOTO  JIEKCHYECKOTO
0JI0Ka B IUIaHe ypoKa. [ TaBHbIe METOI0II0-
THYeCKUE TPYJHOCTH TPETIONABAHHS BO3-
HUKAIONIEH JIEKCHMKHA BKIIOYAlOT B ce0s
apryMEHTHPOBAHHBIN BBIOOP JIOCTATOUHO-
TO ISl M3YUEHHUS KOJIMUECTBA JIEKCHIECKIX
€IMHUL], COOTBCTCTBYIOLIAA HX 3allUCh U
obecriedeHne yJanmxcsi BO3MOKHOCTSIMHU
WCTIONB30BAaHMS W PEIUPKYILIINA JaHHOH
JIEKCUKH B MPOLIECCE 3aHATUI.

Kniouesvle cnosa: eo3nuxaiowdas nexcu-
Ka, JleKCuyeckutl nooxoo, JaeKcuyeckue

M.S. Sologub

TEACHING EMERGENT
LANGUAGE

Abstract. The article deals with the fea-
tures, methodological difficulties of
implementing emergent language in
teaching English classes. The modern
educational process implies following a
curriculum with the target vocabulary
defined beforehand and neglecting a
language arising in communication.
Emergent language represents an indis-
pensable part of a learning process, and
work on it has to be included into les-
son plans. This purpose is achievable as
emergent language can be regarded as
additional vocabulary block in a lesson
plan. The main methodological difficul-
ties in teaching emergent language are:
to make an informed choice of a num-
ber of language units to teach, to record
it correspondingly and to provide learn-
ers with conditions to use and recycle it
in the lessons.

Keywords: emerging vocabulary, lexi-
cal approach, lexical units, lexicology
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Emergent language is not a new phenomenon, it has always
been around, but the term itself is quite new. The meaning of this phe-
nomenon is perfectly explained by Danny Norrington-Davies whosays
that emergent language is unplanned language that is needed or pro-
duced by learners during meaning-focused interactions. [8] In other
words, it is a language that arises in a lesson that was unplanned.

The following lexical units can arise during lessons:

«  Errors

«  Communicative breakdowns;

«  Alternative, fancy ways of saying things;
*  New, useful language units you noticed;
. Questions raised by students. [8]

Studies show that it is of paramountimportance to deal with
emergent language because learners acquire information better when
they’re in need of it. [1]

So when teaching emergent language

1. Teachers have an opportunity to empower our students.

2. By helpinglearners to express their ideas in a foreign language,
teachers also boost their self-esteem.

3. It also leads to a better engagement, higher motivation and
overall satisfaction.

4. What is more, when a word or phrase starts from within a stu-

dent, it is more likely that will cause a better retention too. [2,

p. 18]

All of these aspects make teaching emergent language a vital
part of a learning process.

Although emergent language can appear at any stage of a les-
son, it’s quite obvious that it usually appears when students take part in
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communicative activitiesafter which teachers provide them with feed-
back on language.

There are two interventions where emergent language comes
from.The first intervention is initiated by students. For example,
‘What’s the English for...?'

The second one is initiated by a teacher. And here there are 8
different ways:

1. Explicit reformulation ‘You should say this instead of that’

2. Interactional recast or Shadow correction

A. | like to seefilms at weekends.

B. Oh, you like to watchfilms? What genre do you prefer?’

3. Teacher clarification or confirmation requests ‘Do you mean

that?’

4. Recalls ‘Do you remember what phrase we used for... last
week?’

5. Elicitation
6. Metalinguistic feedback ‘What part of speech should

we use here?’
Extension ‘You can also say...'
8. Sharing ‘I’ve heard someone used a nicephrase ..., let’s write it

down’ [8]

These interventions snow that there are a lot of language
emerging in the lesson. There is also a target language that is in the les-
son plan. It leads to a question: how many language units should be
taught at a time? To answer this question the following aspects should
be taken into consideration:

« Communication Breakdown: Does the lack of this unit im-
pede communication?

» Frequency: How frequent is this phrase? Can the students
use it in other contexts?

* Relevance: How relevant is it for these very learners?

» Cognitive Load: How many lexis | have already given
them in the lesson?

» Teachability: Can | teach it?

» Cognitive capacity: How are the learners feeling now?
What is their age? How tired are they?

Having answered all these questions, teachers will probably
find the perfect number of phrases they should teach.

~
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There is also an alternative way. In his world-known book “The
Magical Number Seven, Plus or Minus Two»,psychologist George Mil-
ler proposed as a lawthat people can effectively process no more than
seven units, or chunks, of information, plus or minus two pieces of in-
formation, at a time. [7, p. 83] It can be the guidelines when teaching
new language units.

When the emergent language is defined, it should be recorded.
It’s quite obvious that making notes is the simplest way to organise
emergent language. But Luke Meddings, & Scott Thornbury say,
«Writing something down not only helps fix it in memory, but it’s a
good way of conferring importance on materialthat has come up inci-
dentally». [6, p. 46]

It exists different ways of recording emergent language, the
choice of which depends on the number of students in a classroom.
With individual students, sentence logs is the best alternative as in one-
to-one lessons, teachers are limited of spare time. Sentence log is a
simple way of making notes. But it provides meaning, form, pronuncia-
tion (if needed) and content in which this language unit is used.

Whereas with groups while the learners are completing com-
municative tasks, teachers have time to make the notes more organised.
For example, the emergent language could be divided into 3 catego-
ries — grammar — vocabulary — pronunciation. It can be also presented
as «good» (noticed it in someone’s speech), «bad» (this needs correc-
tion) and «new» language (learners needed it in their conversations).
The advantage of such approach is that learners know why the teacher
attracted their attention to this or that phrase.

When the notes are organised, students are supposed to work on
them. The simplest way is to reread the notes. But there is an academic
proof that rereading notes is not a very effective way of learning. For
example, a research shows that it is not beneficial rereading notes as it
is a passive learning technique. [3, p. 966] Moreover, it could cause a
half-learning as it gives students a false feeling of knowing this word or
phrase.

So there is another option - reorganising. As Mayer says, when
we reorganize notes, we select, organise and integrate the information.
[5, p. 125] This results in a deeper understandingof the vocabulary and
its context.

There is a range of ideas how the notes can be reorganised:
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*  Mindmaps,

e Charts,

e Tables,

« Collocation forks,
* Venn diagrams,

e Clines,
«  Flowcharts,
e Timelines,

» Tree diagrams,

«  Flashcards,

»  And Sketchnotes.

Reorganising notes is a wonderful way to internalise new lan-
guage. For example, by using 'Fridge-Freezer-Trashbin’ template. It has
3 columns, and students are asked to put new language into 3 columns -
‘fridge — they are going use it quite soon; ‘a freezer ’- they may use it
in some distant time, and ‘a trash bin ’- they don’t need it at all. [4]
This template helps a lot to make learning process more personalised.

Another way to reorganise notes is asking students to create
flashcards themselves. It provides them with a deeper understanding of
the language and more exposure when they look it up in the dictionaries
or corpora.

When the language is reorganised and personalised, students
need much practice and recycling.

As Scott Thornbury says, to remember words

» Learners need to be actively involved in the learning of
words;

» Learners need multiple exposures to words

»  They need to retrieve words from memory repeatedly.

» Learners need to make multiple decisions about words.

«  Memory of new words can be reinforced if they are used to
express personally relevant meanings. [11, p. 28]

The following activities serves perfectly this purpose and can
be used when teaching Emergent Language.

»  Filling the gaps

» Paraphrasing

»  Finding the odd ones out

» Personalisation

*  Quizzes
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» Discussions

* Role-play

» Creating stories

To conclude, Emergent Language is an indispensable part of
the language that is taught. There are too many language units emerg-
ing in the lesson, but it is beneficial to focus on a limited number of
language units as it is impossible to teach everything at a time. So
teachershave to make informed choices about which language units to
teach. When a language unit is chosen, it has to be recorded and then
put into practice. Learning a language requires regular recycling.
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BJUSIHUE
HHTPOBEPTUPOBAHHBIX
M SKCTPABEPTUPOBAHHBIX
YEPT JINYHOCTH
HA YYACTHE CTYJIEHTOB
B ITAPHBIX WX I'PYIIIIOBBIX
B3AUMOJIENCTBUAX
HA 3AHSITUSX
1O AHTJIMVICKOMY SI3BIKY
B TEXHUYECKOM
YHUBEPCUTETE

Annortammsa. JlaHHOEe HCCICOOBaHHC
paccMaTpuBaeT BIMSHUE THMA JIUYHO-
CTH, a WUMEHHO HWHTPOBEPCHH/IKCTpa-
BEPCUM, Ha HEXEJaHUE CTYIEHTOB
y4acTBOBAaTh B MAapHOW WUJIM TPYNIIOBOM
pabote BO BpeMs HHTCPAKTHUBHBIX 3a-
JIaHUA Ha 3aHATHUAX N0 AHTVIMHCKOMY
s3pIKy. MccnemoBanue MpOBOJIUIIOCH B
YHUBEpPCUTET HAyKu M TEXHOJIOIHil
MUCHUC co cTyaeHTaMH TeXHUYECKO-
ro OakamaBpuara. bpula mpoaHamu3u-
poBaHa HayyHas juteparypa. Hccie-
JIOBATEII0 YAAJIOCh COOpaTh JaHHBIE
JUISL aHallu3a HMCCIIEJOBaHMsI, KOTOpOe
MNPUMEHSUI0  CMELIaHHBIA  MOJXOJ,
BKJIFOUAIONINH KA4YeCTBEHHBIC M KOJIH-
YeCTBEHHBIE MeTOAbl. JlaHHbBIe cOOu-
paTHCh C MOMOIIBIO TICHXOJIOTUIECKUX
TECTOB U OINMPOCHUKA, a TaKXe MPOBO-
JIWIACH HAOJIONEHUST 3a CTyJIEeHTaMHU
Ha 3aHATHAX JJIS OLEHKU MX BBINOJIHE-
HUS 3aJaHuii B3auMojencTBus. Pe-
3yJIbTaThl MOKAa3alld, YTO CTYJAEHTHI C
WHTPOBEPTUPOBAHHONW M HKCTPOBEPTH-
POBaHHOM JIMYHOCTSIMU  MPOSIBISIOT
pa3Hble OTHOILIEHUS K Y4YacTHIO B 3a-
HATHAX. OTH Ppe3yJbTaThl CHOCO0-

© Cysoposa A. 1., 2023

I.1. Suvorova

THE INFLUENCE OF THE
INTROVERTED AND
EXTROVERTED
PERSONALITY TRAITS ON
STUDENTS’ PARTICIPATION
IN PAIR OR GROUP
INTERACTION ACTIVITIES IN
ENGLISH CLASSES AT
TECHNICAL UNIVERSITY

Abstract. This research explores the
impact of personality type, specifi-
cally introversion/extraversion, on
students’ reluctance to participate in
pair or group work during interactive
tasks in English classes. Conducted
at the National University of Science
and Technology MISIS with tech-
nical baccalaureate students, the
study analysed scientific literature
and examined information sources.
The researchers were able to gather
data for the study's analysis, which
adopted a mixed method of qualita-
tive and quantitative methods. Data
was collected through psychological
tests and a survey-questionnaire,
while classroom observations as-
sessed students' performance in in-
teraction tasks. The results indicated
that students with introverted and
extroverted personalities display
different attitudes towards class par-
ticipation. These findings contribute
to teachers' understanding of psy-
chological factors, enabling them to
enhance the teaching process and

~ 154 ~



CTBYIOT TOHMMAHHIO TICHXOJIOTHYE-
CKMX (DaKTOpPOB TIPEIOJaBaTelsIMH,
TIO3BOJISASL UM YJIYUIIUTE TIpoitece 00y-
YeHHUs M cO3AaTh Ooiiee KOM(pOPTHYIO
cpemy OOyUEHHS JUIS CTYICHTOB.

Knrwouesvie cnosa: unwmposepcus, sxc-
mpasepcus, napHas paboma, 2pynnoeas
paboma, mexHuyecKkue 6y3vl, CmyOeHNbi,
AHSTULICKULL S13bIK, MemOOUKd npenooa-
BAHUSL  AH2TUIICKO20 A3bIKA, MEMOOUKA

create a more learner-friendly educa-
tional environment.

Keywords: introversion, extrover-
sion, pair work, group work, tech-
nical universities, students, English
language, methods of teaching Eng-
lish, methods of English language at

anenuiicko2o s3bIka 6 eyze, obpasoea- university, educational process,
mebHbllL POYecc, Memoobl 00VUeHUsL. teaching methods.
Caejienus 06 aBTope: About the Author:
CyBopoBa S.M., npemomaBarens ka- Suvorova l.l., lecturer of Foreign
(denpbl MHOCTpaHHBIX S3bIKOB M KOM- Languages and Communication

MyHHUKaTHUBHBIX TexHonoruit HUTY
MUCHC.
MecTo paboOThI: YHUBEPCUTET HAYKH U

Technologies Department.
Place of employment: University of
Science and Technology MISIS.

texHosoruit MUCHUC.
Konmaxmnas ungopmauyus: 119049, Mockesa, Jlenunckuii np-m, 0. 4, cmp. 1.
E-mail: ma.vie.bien@gmail.com

1. Introduction

Students' interaction and participation are crucial for successful
English lessons. Participation can be considered an active involvement
process, which can be divided into five classifications: preparation,
contribution to discussion, group work, communication skills, and at-
tendance [13]. Ideally, all students should be involved in class discus-
sions, in the process of learning, and in listening to others.

Some studies suggest that participation in oral discussions de-
velops students' critical thinking skills and understanding of content [9].
An important practical question is the type of discussions that should be
fostered in classrooms, given the range of personality types present
among students. Moreover, engaging in arguments with others may
improve retention and understanding of content by encouraging partici-
pants to explain their reasoning [5], find gaps in their understanding,
co-elaborate their knowledge, and consider other points of view [4, 14,
10]. Researchers have found that participation in small-group discus-
sions [6] and the construction of explanations and arguments [15] are
correlated with achievement.
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Brown emphasised that personality is closely linked with learn-
ing the language by stating that “a careful, systematic study of the role
of personality in second language acquisition has already led to a great-
er understanding of the language learning process and improved lan-
guage teaching designs” [3, p. 143]. Funder noticed that humankind has
individual differences, for example, distinct personalities; therefore, a
wealth of external and internal aspects are said to be involved in the
learning process [8]. These aspects may result in the successful learning
of a foreign language.

The majority of the personality models that have been given in-
corporate introversion and extroversion at a fundamental level, despite
the fact that there are many divergent views among personality theorists
over the number of dimensions. On the one hand, there are extroverts,
who are characterised as outgoing, energetic, and receptive to social
interaction. On the other hand, there are introverts, who are reserved
and quiet and would rather be alone than in a group. It is uncommon
that a person is completely an extrovert or completely an introvert, ac-
cording to Barnard. He stated that most people are probably ambiverts,
sometimes concerned with their environment, sometimes with them-
selves [2]. The term ambiversion is used to describe people who fall
more or less directly in-between and display the traits of both groups.

Brown presents that personality factors at large and internal
factors in particular, including inhibition, self-esteem, willingness to
communicate, risk-taking, anxiety and ambiguity tolerance, represent
the intrinsic side of affectivity and contribute in some way or another to
the success of language learning [3].

It’s essential to find a way to involve introverted students, who
are shy and quiet, in oral discussions. A plethora of studies on engaging
students in discussions consist of whole-class rather than small-group
discussions. However, the benefit of small groups is that there are more
opportunities for participation [7]. There is a risk that extroverted stu-
dents will be more active during group/pair work and that introverts
will be excluded, especially when a teacher is not present to facilitate
participation by all students.

Klein and Riordan claim that introverted learners find it hard to
participate, especially if it is in the form of discussion, because intro-
verts need a lot more time to process ideas before giving their reactions
[11]. Thus, when teachers relate the quality of learners to their partici-
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pation, they penalise quiet learners who also participate, not verbally
but using their thinking and listening skills. Similarly, Lawrence claims
that introverts have a tendency to sit back in class and think about the
ideas thoroughly rather than sharing their thoughts with someone else
[12].

All in all, speech is not only a product of acquisition but also a
necessary precondition for it. Consequently, it is vital for foreign lan-
guage classes to be run in a way that encourages student participation in
communication activities. It is crucial to discover and understand the
reasons for some students’ unwillingness to speak [1].

2. Methodology

This section provides an overview of the research design in
terms of the instrument of the research, participants, data collection and
analysis, and discussion of results.

2.1. Participants

This study was both quantitative and qualitative in design. The
study was conducted at The University of Science and Technology
MISIS, Moscow, Russian Federation. The participants in this study
were 72 Russian undergraduate students who learned English as a Sec-
ond Language. Their majors are applied science, engineering and tech-
nology. Students’ ages ranged from 18 to 22. The level of their English
is B2-C1 according to the Common European Framework of Reference
for Languages (CEFR). Respondents were coming from all bachelor's
degree programmes during the first semester of the academic year
2022-2023. The participants were kept anonymous during the whole
process of the experiment and the analysis of the data.

2.2 Instruments

To identify the students’ personality types and measure their in-
troversion and extroversion, The Jung personality test was carried out
among the participants. This psychological test on personality types is
the world's most established and well respected. It is widely used by
organisations for assessment centres, team building, coaching, and per-
sonal development.

A survey-questionnaire consisted of two sections. The first one
asked about the results that respondents got in The Jung personality
test. The second section was used to find out the participants' prefer-
ences about working in pairs/groups or individually and factors that
contribute to students' reluctance to participate in pair and group work
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during English classes. The questionnaire was designed in Russian (the
respondent’s native language) to avoid ambiguity and misunderstand-
ings because the main goal was to collect data on the students’ person-
ality characteristics and preferences rather than language performance.

Moreover, the participants were observed during the English
lessons to compare the received data from questionnaires about prefer-
ences for working individually or in pairs/groups with the real picture
of students’ preferences in class.

2.3 Data collection and data analyses procedures

The present research was conducted at the University of Sci-
ence and Technology MISIS. Respondents were B2-C1 learners of
English as a second language. Students were informed of the study's
aim before its administration. Furthermore, they were informed that
their responses would remain confidential. The procedure for collecting
data was divided into two parts. First, students took the Jung personali-
ty test to distinguish between introverted and extroverted learners.
Second, they were asked to fill out the other part of the questionnaire,
naming their personality types and answering questions about their
preferences for interaction patterns and their reasons for reluctance to
take part in pair/group work. At the same time, learners’ participation in
class was observed and notes about their participation, reluctance and
preferences were taken.

The data obtained from the questionnaire were analysed using
the software. The data were converted into percentages for each catego-
ry of questions.

3. Results

For conducting the research, 72 students of bachelor's degree,
whose level of English was B2-C1 according to the CEFR, were ob-
served during the classes for three months. Over this period, the learn-
ers took the personality test to determine whether they were introverts,
ambiverts or extraverts. The results were collected. Furthermore, the
questions for the survey-questionnaire were selected to find out the
cause of students’ reluctance to participate in pair or group activities
and correlate it with their personality types. Learners were asked to
specify their sex, age and English level. After that, they should have
stated whether they prefer to be engaged in pair or group activities
when they have to discuss and negotiate different views and ideas with
their group mates or not. Eventually, students needed to select the rea-
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son for their willingness or unwillingness to participate in interactive
activities. The following statements were offered as reasons: ‘I feel un-
comfortable communicating with other people’, ‘I’m ready to work in
pairs or groups only with people whom I know well’, ‘I don’t like to
communicate or co-work with people’, ‘I feel insecure because my
English level is not enough’, ‘I do not want to share my views and ideas
with other people’, and I like taking part in pair/group activities'. After
receiving the results of the survey and observations, which were aimed
at identifying the influence of introverted and extraverted personalities
features on participation in interaction activities, the information was
analysed and categorised.

All the diagrams and charts listed below result from the pro-
cessing of the collected data. The data exported from the responses of
Russian students is provided below.

The first pie chart (Figure 1) shows that the majority of partici-
pants were male learners (58,8%) compared to female ones (41,2%).

SEX

@ male @ female

Figure 1. Students’ Gender

The second pie chart (Figure 2) illustrates the percentage of
student’s ages. As can be seen, the percentage of learners who are 21-
23 y. 0. constitutes 51,9%, whereas the ones who are 18-20 y. o. -
48,1%.
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@ 1820 @ 2123

Figure 2. Students’ Age

The third pie chart (Figure 3) presents the information on stu-
dents’ English level according to CEFR. A great number of students
possess B2 level, with a percentage of 57%, while 28% of respondents
are at C1 level, and a minority of learners have C2 level, which is 15%.

English Language level

15,0%

@82 ®c1 c2

Figure 3. Students’ CEFR level

The fourth pie chart (Figure 4) represents the results of the Jung
personality test of respondents. Nearly half of those surveyed (49%) are
ambiverts, meanwhile 27,5% of students are extroverts and only 23,5%
of learners are introverts.
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Types of personality

49,0%

@ Introvert @ Extrovert Ambivert

Figure 4. Students’ types of personality

The fifth pie chart (Figure 5) outlines the number of students
who feel or do not feel comfortable participating in pair/group activities
in English classes. The vast majority of those who responded (84,3%)
feel comfortable, while 15,7% experience negative feelings.

Do you feel comfortable to work in pairs/groups during
English lessons?

@ feel comfortable @ do not feel comfortable

Figure 5. Students who feel comfortable working in
pairs/groups

The following pie charts (Figure 6) depict the correlation of re-
spondents who like and don’t like working in pairs/groups during Eng-
lish lessons. 100% of extroverts indicated that they enjoy being en-
gaged in pair/group activities. Most of the introverted learners (83%)
like taking part in pair/group work, whereas 17% do not like doing it.
As for ambiverts, 76% responded that they like such kinds of activities
and 24% responded negatively.
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Extroverts

@ like

Introverts

@ like @ don'tlike

Ambiverts

Figure 6. Correlation between learners who like and do not like
working in pairs or groups.

According to the shown graphic, the majority of those surveyed
(82,4%) are not reluctant to participate in pair/group activities. 15,7%
of respondents are ready to work in pairs and groups, but only with
people whom they know. The answer ‘I feel insecure, because my Eng-
lish level is not good enough’’ was chosen by 1% of students. Less than
1% of those who responded don’t like to communicate or co-work with
people.
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Causes of students' reluctance to participate in pair/group activities

100

7%

25

o

| feel uncomfortable | am ready to work in | do not like to | feel insecure | do not want to I like taking part in
communicating with  pairs or groups only ~ communicate or  because my English share my views and  pairigroup aclivities
other people with people whom | co-work with people  level is notenough  ideas with other
know well people

Figure 7. Causes of students’ reluctance to participate in
pair/group activities.

4. Conclusion

The present research was set out to investigate whether the per-
sonality type of the learner has an influence on their participation in
interactive activities and their level of activity in English classes.

Based on the findings of the study, it can be concluded that
most of the students who were surveyed are ambiverts, while there are a
few pure introverts or extroverts. Ambiverts are in-between the traits of
introverts and extroverts. However, only 15% of all respondents are
reluctant to be engaged in pair or group activities in English classes and
the reason for their unwillingness does not usually depend on their per-
sonality types. As can be seen, there are a small number of introverts
and ambiverts who do not like working in pairs or groups, but most of
them relish doing it. As for the extraverted learners, all of them enjoy it.
It should be noticed that less than 1% of those surveyed try to avoid
pair or group work because they do not like communicating or working
with other people. The same situation might be observed with students
who show their reluctance to work in pairs and groups by virtue of their
insecurity about their level of language. The vast majority of learners
are not completely reluctant to participate in pair and group work, but
they are ready to work only with people whom they know well. It can
be concluded that personality types do not have much influence on the
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reticence of learners in class. Introverts, ambiverts and extroverts are
ready to participate in group/pair activities. All of them are effective at
producing ideas and contributing to group and pair work, although their
methods of operation are different. However, it might be beneficial to
offer learners the option to create working groups or pairs of their own
choice to make the educational environment more learner-friendly and
secure. Higher levels of participation require a supportive classroom
environment.

10.
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TEXHOJIOI'YSA OBYUEHUA
®OHETHUKE C OIIOPOI
HA TTIOJIMKOJAOBBIN TEKCT
B CUCTEME NHOSA3BIYHOTI'O
MMPOPECCHOHAJIBHOI'O
OBPA30BAHUSA

AnHoTalus. B cTratbe npencraBieH
AQHAJIM3BO3MOXHBIX pEIleHUH Ipume-
HHUTEIBHO K MPOLECCy Pa3sBUTHSA S3bI-
KOBO! M PEYEBOM KOMIIETCHLUUHN IpU
MOJTOTOBKE CIIEIHAJINCTOB IO HHO-
CTpaHHOMY sI3bIKYy B By3e. O0cyxa-
I0TCS  BO3MOXXHOCTH  TIPHBIICUCHHS
JIOTIOTHUTENBHOTO MaTepualia B BHIE
MOJIMKOJIOBBIX TEKCTOB Ipu 00yde-
HUM HaBBIKAM IPaBHIBHOTO (DOHETH-
yeckoro oopmieHus pedn. Beinene-
HBl OCHOBHBIE CIIOKHOCTH HPH OCBO-
eHUH (OHETHYECKOW CHUCTEMBI aH-
TTIUICKOTO s3bIKa AJIT PYCCKOT'OBO-
psamux oOyuaromuxcs. OnucaHsl TpH
OCHOBHBIE TEXHHUKH, IOCTPOCHHBIE Ha
WCTIOJIB30BAaHUM PA3IUUYHBIX CHCTEM
KOAWMPOBaHMS HHPOPMALIHH.

Kuiouesvie crosa: nonuxodogwie kKom-
nemenyuy, HOIUKOOO8ble MEKCHIb,
mexHonocuu  ooyuenus, ¢honemuxa
AH2IUTICKO20 A3bIKA, CMYOeHmbl, aH-
SULCKULL SI3bIK, MEMOOUKA Npenooa-
BAHUSL AHSIULICKO20 S13bIKA, MEMOOUKA
AHeULICKO20 SA3bIKA 6 8Y3e, 00pa30-
samenbHblll npoyecc.

E. V. Shustrova
TECHNIQUES OF TEACHING
PHONETICS WITH THE
HELP OF POLYMODAL
TEXTS IN PROFESSIONAL
ACQUISITION OF ENGLISH

Abstract. In the article | analyze
possible solutions, which may as-
sist in further building up of lan-
guage and speech competence in
the process of L2 acquisition at
modern languages departments in
universities. 1 show that polycode
or polymode texts may provide
additional interest when used in
developing  practical  phonetic
skills. I also discuss phonetic chal-
lenges, which 1 find the most fre-
quent and common for Russian
speaking students when they are
trying to imitate both British and
American English. | share three
basic techniques, which are built
on various code systems and may
stimulate further classroom activi-
ties.

Keywords: polycode competencies,
polycode texts, teaching technolo-
gies, phonetics of the English lan-
guage, students, English language,
methods of teaching English,
methods of English language at a
university, educational process.
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Hama craTes mocpsilleHa aHaau3y BO3MOXHOCTEH, KOTOpbIE
JTAIOT COBPEMCHHBIC CJIOXHBIE CEMHOTHUYECKUE CHCTEMbI MpH (hopmu-
poBaHMK TPOGECCHOHANBHBIX KOMIICTCHIIMH OymyIIuX IpernojaBare-
Jiel aHTTTUKUCKOrO S13bIKa U IEPEBOAYUKOB.

AnHamu3 paboT MO0 KOMIIETEHTHOCTHOMY Tmoaxoay (Aramos
2001; bubonerosa 2010, 2022; bum 2014, 2018; JlykesHosa2014;
Munspyn 2014, 2019, 2020; Cadonoa 1996, 2001; Ceicoes, 2001,
Byram 2020 u ap.) [1, 5, 6, 7, 11, 12, 13, 18, 19, 21, 27] no3BoJsieT
3aKJIFOYUTh, YTO (DOPMUPOBAHUE SI3BIKOBON M PEUCBON KOMIIETCHTHOCTH
B IMpOIIECCE TMONyYEHUS] WHOA3BIYHOTO MPOo(hecCHOHATHHOTO 00pa3oBa-
HUS TOJDKHO BKJIIOYATh B TOM YHCIIE B XOPOIIO chopMHUpOBaHHEIE (O-
HETUYECKHE HAaBBIKH. Halll OmbIT MOKA3BIBACT, UTO, C OJHOM CTOPOHEI, B
COBPEMEHHBIX YCIIOBUAX MPUMEHEHHE TOJIHKO TPAJAMIIMOHHBIX TEXHO-
Joruit paboThl ¢ POHETUIECKUM MaTEPHAIOM HE BCEr/la COOTHOCUTCS C
OXXHUIaHUSIMH OO0YYaloONuXcs, HE B IMOJHOW MEpe YIOBJICTBOPSET HX
3anpocaM. C Jpyroit CTOpoHBI, (OopMUpPOBaHHE NPOGECCHOHAIBHOM
KOMIIETEHIINH HEBO3MOXKHO 0€3 MOCTPOSHHs TaKUX TEXHOJIOTHH H all-
TOPUTMOB, KOTOPBIE Pa3BUBAIOT PEUEBBIC U S3HIKOBHICKOMITETEHIINH, a
HE MPOCTO BHICTYMAIOT B KAa4eCTBE pa3BICUCHUS. JTO MPOTHUBOpPEUNE
JIUKTYET HEOOXOAMMOCTh TAKOT0 1Mo00pa (POHETUUYECKOTO MaTepualla,
KOTOPBIA OTBEYAaeT TPEOOBAHHSAM, MPEIBSIBIIEMBIM K Pa3BUTHIO TPO-
(heccrOHANBHON KOMIICTEHIINH, U COACPKHUT ONpPE/ICIICHHbIE, J0CTATOY-
HO CJIOXHBIC (POHETHYECKHE O00pa3iibl, HO OXHOBPEMEHHO BKIIIOUYACT
COBpPEMEHHBIE SI3BIKOBBIC 3JIEMEHTHI, CO3JIaCT ayJUO0 U BU3YaIbHBIA OT-
KIIMK, TI03BOJISET PabOTaTh ¢ KOMIUIGKCOM HE TOJIBKO PEYeBHIX, HO U
JIMHI'BOKYJIBTYPHBIX SIBJICHUH. Takoi MaTtepuas COAEPKUTCS B ITOJIHMKO-
JTIOBBIX TEKCTaX, BKIFOYAs BHUJICOPOJIMKHA PAa3HBIX THUIOB, KIUIMbBI, (PIIIb-
Morpaduro. [lo Hamemy ompeeneHnto, 3T0 MOJUKOAOBEIE TEKCTHI M-
HaMA9HOTO TUTa. OMHOBPEMEHHO C HUMH MBI BBIJCIISIEM TIOJTUKOOBBIC
TEKCTBI CTATUIHOTO THIA, KyJa MOXXHO OTHECTH KapuKaTypy, CTEHIO-
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BYIO M MIEYATHYIO PEKIIaMy, MEMBI U T.]I.

TepMUH «IOTUKOOBBIA TEKCT» OBUI BBEJCH B HAay4HBIA 000-
pot I'.B. Eiirepom u B.JI. FOxToMm (1974). B 9acTHOCTH, BBIACIISITHUCH
MOHOKOJIOBBI€ TEKCTHI, T.€. TEKCTHI, IIOCTPOCHHBIE HAa WCIOIH30BAHHUH
TOJILKO OJTHOTO CEMHUOTHYeCKoro koja. [1o cioBam aBTOPOB, «K MOJH-
KOZOBBIM TE€KCTaM B IIHPOKOM CEMHUOTHYECKOM CMBICIIE JOJDKHBI OBITH
OTHECEHBI W CIy4YaW COYETaHHs €CTECTBEHHOTO S3BIKOBOTO KOJa C KO-
JIOM KaKoOW-TH00 MHOW CEMUOTHYECKOUW CUCTEMBI (M300pakeHHE, My-
3p1ka ¥ T.1.)» [10, €.107]. OmHOBpEMEHHO B MCCIICIOBAHUSAX HCIIOJb-
3YIOTCS TEPMHUHBI «IOJHAMOJAIBHBIN» M «MYJIbTHMOMAIHHBIN» TEKCT
(Etirep 1974; Bearne 2014; Benson 2016; Bowcher 2012; Ferdig 2014;
Forceville 2009; Koller 2009; Kress 2006; Marchand 1986; McNeill
2005; McQuarrie 2008; Miiller 2004; O’Halloran 2004; Ventola 2004)
[10, 23, 24, 26, 29, 30, 31, 32, 33, 34, 35, 36, 37, 39].

[lapamiensHO € 3THUM TEPMUHOM UCIOJB30BAIUCh H  IIO-
MpeXXHEMY MPHUMEHSIOTCS TEPMHHBI «KPEOJHU30BAHHBIA TEKCT» (AHH-
cumoBa 1992; bapanoB 2011;Bopommmosa 2013; Copoxun, 1990;
Hlyctposa 2014) [2, 3, 9, 20, 22]. Kpome 3TOro, misi 0003HAYCHHS
CJIOXHBIX CEMHOTHYECKHX CHCTEM MOXKHO BCTPETHTH CIICIYIOIIUE Tep-
MHHBI: KHHeMaTorpaduueckas meradopa (cinematographic metaphor)
(Whittock 1990) [40], nuurBoBusyasibHbiii KoMiuieke (BosbinusiHoBa
1986) [8], uzoBepbanbHbiii Kommteke (beprarkas 2000) [4], uzoBepd
(MuxeeB 1987) [15], cemuoTnuecku ociokHeHHbIe TeKCThl ([IpoTueH-
ko 2006) [17], BusyansHas metadopa (visualmetaphor)(Carroll, 1996)
[28], BuneosepOanbubie TekcThl ([ToiimanoBa 1997) [16], BusyanbHbie
rubpuaer (visual hybrid) (Carroll, 1996) [28], rpadhuueckas metadopa
(pictorial metaphor) (Forceville, 2009) [30], MysbTHCEMHOTHYECKHIA
teket (multisemiotic text) (Trklja, 2014) [38].

Y. @opcBuiI OTMEYAET, UYTO «B OTIMYHUE OT MOHOMOJAIBHBIX
MeTadop, MyIETUMOJAIEHEIE METa(QOphl XapaKTepPU3YIOTCS TEM, YTO
ux chepa-UCTOYHUK U cepa-MHUIIEHb NPEACTABICHBl UCKITFOUNUTEIEHO
WJIU B TIOJIABIISFONIEM OOJIBITMHCTBE CIydaeB Pa3HBIMHU CrlocoO0amu. JTa
OrOBOpKa “‘B MOAABIISIONIEM OOJIBIIMHCTBE ClydaeB” aOCOIIOTHO HE0O-
X0JIuMa, TIOCKOJIbKY HeBepOallbHble MeTa(opbl YacTO MOCTPOCHBI Ha
chepax-uCTOUHUKAX U Cepax-MHUIICHIX, KOTOPhIE OJHOBPEMEHHO 3a-
KOJAMPOBaHbI OoJiee ueM oaaumM criocooom» [30, ¢.24]. JI.C. Bonpuus-
HOBa BBIJENISCT T.H. JIMHEHHBICE W HelWHelHble TekcThl. llocnemnue
pacmamaroTcs Ha TPHU HOJTHIIA: MOHOKOJIOBBIE, MTOJIMKOIOBBIC H KPEO-
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JMU30BaHHBIE. TakuM 0Opa3oM, OHA HCIONB3YEeT TEPMHUHBI «ITOJIHKOJIO-
BBIN»U «KPEOJIM30BAHHBINY HE KaK CMHOHHMMBI, 2 KaK TePMUHBI U1 000-
3HAYCHUS SBJICHUH paszHoro mopsanka[8]. B pamkax JaHHOW CTaTbd MBI
OylleM HCIIONB30BaTh TEPMUH «IIOJHKOJIOBBIA TEKCT», JJIsi 0OO03HAUCHUS
CJIOKHBIX CEMHOTHYECKHX CHCTEM, TIOCTPOCHHBIX Ha COUCTAHHU Pa3HBIX
KOJIOB (SI3bIKOBOTO, MY3BIKQITBHOTO, TPA(UIECKOT0, TITACTHKA H T.1.).

[Tepexons x Hanboee MPOOIEMHBIM actieKTaM (hOPMHUPOBAHUS
(hOHETUYECKOTO HAaBBIKA, CBSI3aHHBIM MPEUMYIICCTBEHHO C HHTEpde-
PEHLIEH pycCKOro si3pIka, OTMETHM cienytouiee. OObIYHO axe y CTy-
JICHTOB TPO(eCcCHOHANTBHBIX OTIEICHUH IOCTATOYHO JIONTO COXPaHseT-
cs nedeKT, TPOAMKTOBAHHBIN MajaTaau3alieid B pa3IndHbIX KOMOWHA-
IIUSX COTJIACHBIX M IIACHBIX. [lamaTann3anys B OCHOBHOM COXPaHSACTCS
W3-3a HEMPABUJIBHOW MO3MIMY SI3bIKA TI0 OTHOIICHUIO K BEPXHUM allb-
BeonaMm U 3y6am. [1ogo0HOEe HEeNmpaBUIILHOE TIONOXKEHHE A3bIKA MPHUBO-
JUT ¥ K 3HAYUTEIBHBIM CJIOKHOCTSM TIPU MPOU3HECCHHH TJIACHBIX.
OueHb 4acTo, €cliM He CcKa3aTh MaccoBO, 0OydarolIuecs HE OCO3HAIOT
PasHHIly MEXAY TJIACHBIMH TOJIHOCTBIO TMEPEIHEro psiia, MepeIHero
OTOZIBUHYTOTO Ha3aJ psfa U CPECIHEA3BIUHOM MO3UIIMEH, KOTOPas TOXKE
uMeeT CBOM rpajzanuu. Emie omHa Tspkenast MO3HMLUS ATO MEPEXof OT
CPEJHES3bIUHBIX K TJIACHBIM 3aJHEr0 MPOJBUHYTOTrO BIIEpE] psila U
MyTaHWIA MEXKY TMO3HMIUSAMHU 33 THESI3bIYHBIX TiacHbIX. [Ipu dopmupo-
BaHWM COTJIACHBIX Hawnbojee CIOXKHBIMH cTaHoBsATCS mapel /f/ — I/,
IVl — 1wl Inl — /y/, /8] — /d/. JIonoNHUTENBHO HAa yPOBHE alIO(OHOB OT-
METHM MPOOJIEMHBIA XapaKkTep aclupalul — e¢ OTCYTCTBHUE MU HEJIO0-
CTaTOYHYIO BBIP@KEHHOCTh B TEX IMO3UIMSIX, IIe OHA HEOOXOaAMMa, W
HAIpPOTHB, €€ MOAYCPKHYTO BBIPAKEHHBIA XapakTep Tam, IJie¢ OHA HE
HyxHa. Ha ypoBHe oopmiieHHsI cHHTarM Hanbosee YacTOTHBIM cOoeM
MbI CYUTAEM OTCYTCTBUE JIOJDKHOT'O BBIICJCHHS MEPBBIX YAapHBIX, He-
JIOCTAaTOYHOE MHTOHAIIMOHHOE JIOBEJICHHE SJep U HECTIOCOOHOCTH BbI-
JIepKAaTh CTYIMEHYATHIA HUCXOISANIMNA KOHTYD.

[lepexonst K TEXHOIOTHIM, CIOCOOHBIM UCIIPAaBUThH CHTYAIIHIO,
OTMETHM, YTO B XOJI€ OCYIIECTBICHHUS MPO(ECCUOHAIBHOM MOATOTOBKH
OHH JIOJDKHBI BBICTYIIATh B COBOKYIMHOCTH C JPYTMMU TPaJAUIIMOHHBIMH
TEXHOJOTHsIMH (POPMUPOBaHUS (POHETUIECKOTO HaBbIKa. TeM He MeHee,
HaIll OIBIT IOKa3bIBAET, YTO OIOpPa HA IMOJIMKOAOBHIC TEKCThI B ITOM
CUTYallMu MoMoraer ObicTpee chopMHpOBaTh HYXKHbIE HaBbIKH. MTaK,
OJTHO 13 0a30BBIX 3aJIaHUH — ATO LIEJICHANIPABICHHOE ayINPOBaHUE 3BY-
KOBOH JTOPOKKH BBIOPAHHOTO KIIMIA WU BHACOPOJIMKA C TOCIEIyIO-
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e MMUTAIUEH OTACIBHBIX YacTel. Jlydrne moabupare BuaCOpS, TC
BUJIHO TOJIOKEHHE OpraHoB peud. llpyu 3TOM CTOWUT ydMTHIBaThH paco-
BYIO, BO3PacTHYIO, TEHIEPHYIO COCTABISIONIME W WHINBUAYaIbHBIE
OCOOEHHOCTH YKJIa/Ia KaK 4eJIOBEeKa, BRIOPAHHOTO TSI IMUTAIUH, TaK
oOyuaromuxcsi. B kauecTBe MOATOTOBUTENBHBIX YNPaKHEHUH HY>KHBI
HEOOJIBIIINE PACTSDKKH, TIOCTAHOBKA YKJIa[a B alWKaIbHYIO MO3HIIHIO,
MocJie 4ero HY)KHO TEepedTH K TPEHHWPOBKE OTAETHHBIX KOMOWHAITHIA
3BYKOB M3 BHIOPaHHOTO MOJHMKOJ0BOTO TekcTa. CoBceM HeoOA3aTeNnbHO
paboTtaTh co BceM BepOallbHBIM KOMIOHEHTOM. JlocTaTouHO BHIOUpATH
HauboJee CI0KHBIE TIO3UIINH, HO OTPadaThIBATh AIIEMEHTHI HE TOIBKO B
W30JISIIAH, HO U B YaCTH CHHTarM. Tak OyAeT ylydlaThcsi HE TOJIBKO
KayecTBO 3BYYaHMs, HO U YBEJIIMYMBATHCA E€CTECTBEHHBIM TEMIT peuw,
TOSIBSITCSI TIPAaBUJIHHBIE DJIEMEHTHI aKKOMOJAINHA ¥ aCCUMUJISAINH. Bu-
3yaJIbHbII KOMIIOHEHT ITOMOKET CO34aTh HYKHBIM HACTPOU.

[IpoxsionbiBaHNEe pUTMa M TOBTOPEHHE TEKCTa BHIOPaHHOTO
(parMeHTa HapacHeBIO3BOJSCT MOHATH MHOW XapaKTep pUTMa B aH-
TJIMACKOM SI3bIKE W TPUBBIKHYTH K Hemy. 7l Hadala CTOWT BBIOPATh
Takue MPOU3BEACHUS, IIe OJHU U T€ K€ CJIOBAa MOBTOPSIOTCS MHOIO-
KpaTHO. B 3TOM OTHOIIEHUH yAa4HbI TOAOOPKH TPaJUIIMOHHBIX HAPO-
HBIX TIECEH C BHICOPSIOM, Oaiiaa, KOTOpble OJHOBPEMEHHO IO3BOJIS-
0T Pa3BUBATh COLIMOKYJBTYPHYIO KOMIETEHTHOCTb. OIHO M3 J0CTa-
TOYHO 3a0aBHBIX M YJAa4HBIX PEIICHHH ATO POJNMKU Ha cioBa «Black
Socks». U3 gerckoro ¢onma xopomuii 3pQeKT Ha CcaMmbIX pasHbIX
rpymmax mnojiydaics ¢ TOoJuKojaoBeiME Bepcusimu  «Little Red
Caboose». PUTMHYHBIM MYy3BIKIBLHBIM PSJIOM, CIIOCOOCTBYIOLIEM pa-
0oTe HaJ MHTOHALMOHHBIMH CTPYKTypamMH OTJIMYAETCS BHJIEOMPOJIyK-
uus koMmnanuu Jucueit u Tuma béprona.

Crenyromasi TEXHOJOTHSL 3TO T.H. «IIHChMO BCIyx» (Writing
‘aloud’). J{nst Takoi pabOTHI CTOWUT MOAOHPATh TEKCTHI, TIE JTUOO eCTh
cyOTUTpHI, 1100 BCE XOPOIIO CIBIITHO. B peun mepcoHaxei wim K-
TOpa HE JIOJDKHO OBITh HEMOHATHBIX IPaMMaTHYE€CKUX KOHCTPYKLUH,
MPOCTOPEYHBIX (POHETHUECKUX BapHUaHTOB, OOCIIEHHOM JiekcukH. Llemne-
HalpaBJICHHOE ayAWPOBaHHE JOJDKHO MpeNBapsATh COOCTBEHHO (oOHeE-
TUYECKUE TPEHUPOBKH. 3aT€M CHOBa HYXXHO OTpabOTaTh OTAEIbHBIC
3BYKOCOYETaHHMs, NiepeiTn Ha (h)pa3oBbIli YPOBEHb, IOCTAPABIIUCH T1O-
[acTh B TEeMII nepcoHaxei. I ToapKO MOTOM JaTh 3aJlaHHE Ha OJHO-
BpPEMEHHOE BOCIIPOM3BEACHUE TpaguuecKoil U 3BYKOBOH (HOpMBI. ITO
MO3BOJISIET AKTUBU3UPOBATH Pa3HbIE CUCTEMBI BOCIIPUATHS U BOCIIPOM3-
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BEACHHUS y 00y4YalOINXCsl, 3aJ]eiiCTBOBATE MOTOPUKY PYKH I (popMu-
pOBaHMsI KOTHUTUBHBIX CBsizeil. OOHOBpEMEHHO 3TO paboTaeT W Ha
yityuiieHue opgorpaduu, m03TOMy NPH U3yUYCHUU CIOXKHBIX TEM Kyp-
ca, MO)XKHO MOJ00paTh TEKCThl C AOCTATOYHO CIIOKHBIM JIEKCHUYECKUM
odopmMiIeHHEM.

IlogBoas UTOT, OTMETHM, YTO B COBPEMEHHBIX YCJIOBHAX IIOJIU-
KOJIOBBIE TEKCTBI IIPU IPABUJIBHOM HCIIOJIb30BAHUN MOTYT AaTh OYCHb
MHOTO, a MX CIIEKTp HeBepOANbHBIX KOJAOB MOXKET CTaTh XOPOIINM J0-
MOJTHEHUEM JJIsl yIy4IIeHHs MOTHBAaLUK OO0YYaroIIuXcs, COCOOCTBO-
BaTh Pa3BUTHIO JIMHTBOKYJIbTYPHOUH COUMOKYJIBTYPHONH KOMIIETEHIUH.
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