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KPEONM30BAHHbIN POK-TEKCT KAK CPE[ICTBO NOBBILWEHUA OCBEAOMNEHHOCTH
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AHHOTAIINA. B naHHOH cTaThe pacCMaTPUBAETCs IOHATHE KPEOIN30BAHHOTIO TEKCTA U KaK OIUH U3 ero
IIpe/ICTaBUTENIEN — POK-TEKCT. ABTOP IIPUBOJIUT OCHOBOIIOJIATATOIIYE YePTHI ¥ HH(POPMAIIOHHBIE YPOBHH
KPEOJIN30BAaHHOTO TEKCTa, KOTOPBIe OBLIIM BBIUJIEHEHBI HA OCHOBE PA3HOOOPA3HBIX IOAXOZOB K €ro OIpe-
JleIeHnIo. PaccMOTpeHB! B3auMOoIefiCTBIE BBIIIAEMbBIX YPOBHEH KPEOJIM30BAHHOTO POK-TEKCTA, & TaKKe
WX CAMOCTOATEIBHOCTD, a TAKKE U7les] MHOTO3HAYHOCTH HEKOTOPBIX HEBepOAIBHBIX KOMIIOHEHTOB. Ocoboe
BHUMAaHUe y/leJIfeTcs BO3MOXKHOCTU HCIIOJIB30BAHUA KPEOJU30BAHHOIO POK-TEKCTa Kak 3(PQdeKTUBHOrO
cpezcTBa (POPMUPOBAHUA JIMHIBOKYJIBTYPHOW KOMITETEHIIUH M OCBEIeHNA HACYIIHBIX IIpobseM (Hampu-
Mep, BOIHA) Ha YPOKaX aHTJIMMCKOrO fA3bIKA. JlaHHOE yTBep:KeHHe 1ajiee 0OOCHOBBIBAETCS IIPU ITIOMOIIU
aHaJIM3a Pe3yJIbTAaTOB HEAABHO IPOBEAEHHOTO SKCIIEPUMEHTA, KOTOPBIH, Ha HAII B3IJIAL, JOKA3BbIBAET, UTO
u3yuyeHUe CTy[EeHTaMH KDeOJM30BAaHHOIO POK-TEKCTa U BblJieJleHHe KOTHUTUBHBIX MeTadop u cdep-
HCTOYHHKOB B €70 OCHOBE MOJKET IIOCIIOCOOCTBOBATh HAIAXKIMBAHUIO MEXKKYJIBTYPHBIX OTHOIIEHMH. ABTOP
TIPUXOZUT K BBIBOZLY O HEOOXOAIMOCTH KOMILJIEKCHOTO aHAJIN3a POK-TEKCTA C IeJIbI0 60J1ee TOYHOH HHTep-
TIpETANUN U KOHKPETH3AI[UH BBIZIEIAEMBIX KOHIIENTYIbHBIX MeTaop B X0/le aHAIN3a BepOAIIBHOTO KOM-
TIOHEHTA.
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CREOLIZED ROCK-TEXT AS A MEANS OF RAISING AWARENESS OF TOPICAL ISSUES
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ABSTRACT. The article deals with the notion of “creolized text” and rock-text as one of its variants. The au-
thor enumerates fundamental features and information levels of a creolized text that are singled out on the
basis of a wide range of approaches to its definition. The article analyzes the correlation between the creo-
lized rock-text components, their independence and the idea of polysemantic nature of some non-verbal
components. Besides, special emphasis is laid on the creolized rock-text being an efficient method of teach-
ing cultural awareness and approaching topical issues (such as war). This idea is further reinforced by the
analysis of recently obtained experiment outcomes, which proves the point that studying creolized rock-
texts and identifying their cognitive metaphors and their source-domains at lessons might facilitate inter-
cultural relations. Eventually, the author arrives at the conclusion that it would be useful to analyze the
rock-text with the purpose of better interpretation of the singled out conceptual metaphors in the course of

study of the verbal component.

As is known, the modern semiotic ap-
proach to the notion of “text” defines
it as a combination of both verbal and non-
verbal symbols united by the single meaning
and effect on any recipient. In all likelihood, it
is this realization that largely encouraged the
research into such a linguistic phenomenon as
“creolized text”. Taking a wide range of ap-
proaches to its definition into account, we have
singled out the constituent features of a creo-
lized text that are as follows:

« Heterogeneity, which is constituted by
the existence of more than two diverse infor-
mation channels;

« Unity, which is manifest in the interac-
tion of all elements as a system;

« Single direction that establishes integrity
of the impact produced on the target reader.
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True it is, non-verbal components have long
been neglected by linguists down to their alleged
extralinguistic nature, that is, unworthy of study.
Non-verbal channels are hence gradually draw-
ing more and more scientific attention in the cur-
rent world tending to visualizing. Obviously, this
particular interest might be accounted for by a
host of factors — one being ambiguity of non-
verbal components mostly represented by:

« Plainness of a denotative meaning and
illusiveness/variability of connotative: gestures
in different cultures [7, p. 151, a dove [8, p.
26], etc.;

« Correlation of a text type with the func-
tion of the non-verbal: a loud voice [4, p. 230],
italics [1, p. 7], a_font [3, p. 96], etc.

Thanks to the aforementioned examples, it
seems reasonable to assume that not only do
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non-verbal components of a creolized text influ-
ence comprehension but also have a meaning of
their own. Thus, they must be taken into con-
sideration and interpreted insofar as possible.

In a wide variety of creolized texts rock-
text seems to be exceptional since it could pre-
sent a considerable number of information
channels that merge together. Moreover, many
researchers have proposed the idea of rock lyr-
ics being a contemporary form of poetry [5, p.
7]. With this in mind, let us have a brief over-
view of the levels that are explicable in terms of
rock-text:

1. Verbal - a self-sufficient component
of a creolized rock-text that is interpreted by
means of cognitive metaphors and metaphor
models. This level is generally constituted by
either a script of the text or a spoken text itself.
It is the core of a rock-text, that is to say, its
semantic centre, on which all further implica-
tions are based.

2. Iconic - either an independent or
meaningfully additional component, which is
determined by its interconnection with the
verbal part. Consequently, depending on the
context it performs a number of functions re-
garding the meaning: broadening, narrowing,
supporting, explanatory, etc. This channel is
manifest in album covers (static) or visual
metaphors (dynamic).

3. Paragraphic — a supplementary lev-
el, which in rock-text terms is closely related
with static manifestation of the iconic compo-
nent since it comprises peculiar punctuation,
font, layout.

4. Sound - a mostly meaningfully de-
pendent non-verbal component, which is ubig-
uitous in any creolized rock-text (music, sing-
er's voice, etc.), thus, cannot be omitted in lin-
guistic analysis despite the lack of a unified ob-
jective methodology of its interpretation. Nev-
ertheless, it has been considered an efficient
way of expressing complex ideas that in a text
are conveyed only via long-winded descriptions
since the time beyond imagining.

5. Kinetic — a subsidiary information
channel represented by gestures, facial expres-
sions, poses, actions, etc. Being open to more
than one interpretation, it presents a certain
challenge in analysis, but is nonetheless im-
portant.

Another key thing to remember is that
conceptual metaphors, which as discussed
above creolized rock-text is abundant in, are
used subconsciously, in other words, they fol-
low specific patterns of thought. To put it dif-
ferently, they are predetermined by culture and
we operate them in our thought processes.
“Therefore they seem to be a good means to
induce knowledge about the culture in ques-
tion” [2, p. 108]. A basis of one such an induc-
tion might very well be creolized rock-text. On

the one hand, it has an impressive number of
information sources both educational and in-
volving. On the other hand, rock lyrics has al-
ways been regarded as rebelliously topical, that
is, without sugar-coating the truth, as an au-
thor reflects his/her culture through the per-
spective of his/her own outlook on life. As a re-
sult, studying rock-texts may allow deeper im-
mersion in the culture of the target language
and raise awareness of serious issues.

To illustrate this point, an experiment has
been conducted with the participation of 50
students of International Relations Depart-
ment (the UrFU) whose level of English lan-
guage proficiency ranges from B2 to Ci1 (the
CEFR) and whose mother tongue is Russian.
At the first stage students were required to
come up with 3 verbalized concepts in Russian
that most closely render the meaning of “war”,
thus producing conceptual metaphors charac-
teristic of Russian mentality. All 150 responses
to “War is ...” may be grouped into 2 major
categories of metaphoric source-spheres:
1) anthropomorphic (65%) — death, suffer-
ings/pain, fear, tears, etc.; 2) sociomorphic
(30%) — conflict/fight, parting, homeland, etc.

For the next stage we had chosen 2 creo-
lized rock-texts (British and American) follow-
ing these criteria: the same age group of per-
formers and similar social background; singers
function primarily as poets rather than rock-
stars; the leitmotif through works — political is-
sues; close song release dates — 2008; being
noticed by the audience in the charts. Thus, we
selected “Illegal Attacks” by Ian Brown and
“Another Bag of Bones” by Kevin Devine. At
this point our chief concern was by studying
the lyrics, videos and EP covers of the songs in
question to lead students to realization of pe-
culiarities of British and American attitudes to
the concept of “war” through both verbal and
non-verbal components.

As a result, according to students’ inter-
pretation of all the aforesaid components these
2 source-spheres appear to be dominant in the
British song regarding “war”: 1) sociomorphic
(55%) — lyrics: crusade, charade, attacks, etc.;
2) anthropomorphic (43%) — EP cover: blood,
illness, suffering; video: pride, cruelty, etc. As
for the American song, they are: 1)
sociomorphic (70%) — lyrics: hell, lies, a long
way, commerciality; EP cover: religious con-
flict; video: funeral; 2) artifact (22%) — lyrics:
guns; video: weapons, bombs. In this way, stu-
dents arrived at the conclusion as to the differ-
ences in perception of the concept of “war”,
which, on the whole, boils down to the fact that
the concept systems in Russian, British and
American English are not so much different as
differently structured. Most importantly, the
similarities were noted as well, which rein-
forced the idea of abomination and absurdity



NEAATOTMYECKOE OBPA3OBAHUE B POCCHUU. 2016. Ne 4 37

of war, thus eliminating would-be proponents
of war.

To sum up, we are inclined to consider
creolized rock-text effective in forming linguo-
cultural competence due to the possibility of

the same time. By instilling these things in stu-
dents and “structuring and comparing culture
concept frames, which will further determine
the choice and flexibility of behavioural strate-
gies” [6, p. 74-75], teachers can contribute to

raising awareness of culture and tolerance at the eradication of discord between cultures.
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