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HHOACHUTEJBHASA 3AIINCKA

JlanHoe mocoOue mpeaHa3HaueHO IS CTYACHTOB BBITYCK-
HBIX KYPCOB SI3BIKOBBIX (DaKyJIbTETOB, MOJOJBIX CIICIHATUCTOB,
ACTIPAHTOB MEPBBIX JIET OOYYCHUS M MOXKET OBITh UCIIOJIE30BAHO
KaK B paMKax IPaKTUYECKOTO Kypca aHIJIMICKOTO S3bIKa, TaK M
NP BBIZICJICHUU aBTOHOMHOTO Kypca 1o Beioopy «Introduction to
Academic Writing». Ero HasHaueHue — CTUMYJIHPOBATh HAYYHYIO
AKTUBHOCThH CTYJICHTOB M MOMOYb MOJIOJBIM CIICIIUATINCTAM YBe-
pPEHHEE Yy4acTBOBAaTh B HAYYHOW KOMMYHUKAIIUM HA aHTJIMHCKOM
a3bike. MaTtepuansl nocodus paccuutansl Ha 36 - 40 yacoB ayau-
TOPHOU PabOTHI.

Marepuasbl MocoOHs MPOILIH anpoOaIiio B TCUCHHE Psiia
JeT Ha TUIOIIAJKe YPaIbCKOro TOCYAapCTBEHHOTO TIeIaroruye-
ckoro yHuBepcutera. HoBble peanuu, u mpexie BCero noTpedHo-
CTH caMUX 00OydYaromuxcsi, IPOAUKTOBAIM HEOOXOIUMOCTh TOJI-
TOTOBKH BTOPOH, JIOMIOJHEHHOW pelakiuu nocoous. M3menenus
KOCHYJIMCH CIISAYIOIUX MOMEHTOB.

B nocoOue, B 1omoJIHEHHE K MTEPBOHAYAIBHBIM 7 IOHUTAM,
BKJTFOUCHO IATh HOBBIX Pa3feiioB. AKaJieMUYecKass MOOMIBHOCTh
CTY/ICHTOB W TpEINOjaBaTeie, CTaBIas B IMOCIIEIHEE BpeMs pe-
aIbHOCTBIO, a HE OJaruM IMoxellaHueM, oOyCIIOBUJIA HaJIU4due B
O0COOUHU YPOKOB, TIOCBSIICHHBIX MOATOTOBKE 3asSBOK Ha IMOJTyYe-
HHUE IPAHTOB U MOTHBAIIMOHHBIM ITHChMaM.

Crnenyromuii HOBBIH pa3jiel JaeT MPEJICTaBICHUE O TOM,
KaK TOTOBUTH JKCIIEPTHOE 3aKJIFOUEHHE O TECTOBBIX 3a/IAHUSX.
JIaHHBIM FOHUT UMEET BBIPAKCHHYIO METOJIUYECKYIO HalpaBJICH-
HOCTB: B HEM aKIICHT CMEIIeH ¢ (JOPMAIBHBIX Ha COJEpPKATEIb-
HBIC XapaKTePUCTUKU MTUCbMEHHOPEUEBOTO TIPOIYKTA.

Paznen, mOCBAIIEHHBIN 3CCe-pacCyKICHUI0, B OOJBIIEH
CTETNICHH HallelIeH Ha o0ecrleueHue MPEeeMCTBEHHOCTH JAHHOTO
Kypca ¥ COJEP/KaTeIbHBIX KOMITOHEHTOB MPAKTHKH IMHChMEHHON
peuu MpebIayIuX JeT o0y4deHus. B Xome W3ydeHus JaHHOTO
paszjena CTyJIeHTBI U TPEroaBaTesId OCBAMBAIOT OIPEICICHHBIN



CTPYKTYPHBI MHBapUaHT, KOTOPBIA JIEXKUT B OCHOBE OOJBIINH-
CTBa HAy4YHBIX JKaHPOB.

3aBepLIAOIIMI pa3/ien MocoOusl COAEPKUT 3aJaHusl, IpeaHa-
3HAUEHHBIE JJISI CAMOCTOSITENIbHOM MoArotoBku. Crofja Mbl OTHECIH
KPYyI' BOIIPOCOB, CBSI3aHHBIX C CO3/IaHUEM U (IPOJBHKEHUEM» Hay4d-
HBIX ITyOJIMKALIIIA:

1.Kaxk HaiiTu BpeMs Ha TOATOTOBKY HAyYHOU paboThI?

2.Kak n30exarh KOMMYHHKATUBHBIX COOEB TIPH MEPETHCKE
C HayYHBIM PYKOBOIMTEJIEM U PEAAKTOPOM HAayYHOIO KypHana?

3.Kak obecnieunTs «9UTaeMOCTb)» CBOEH Hay4IHOH ITyOIMKaLin?

Bo BTOpOil penakuuu nocobust 6obuiee BHUMAaHUE yIems-
eTcs SI3BIKOBOMY O()OPMIICHUIO HAyYHOW pabOThl Ha aHTJIMHCKOM
A3bIKe; 0oJiee MOJPOOHO paccMaTpUBaIOTCA TPEOOBaHUS K CTPYK-
Type U COJIEP’KaHUIO OTICJIbHBIX KOMIIOHEHTOB (BBEJICHHE, 3a-
KJIIOYEHUE, aHAIUTUYECKas YacTh).

B 3aBepuieHue kypca Mbl IpejaraeM JBa aBTOHOMHBIX
IPOEKTHBIX 3a/laHusl, MOCTPOCHHBIX Ha aHaJIM3€ ayTEeHTUYHBIX
MaTepUasoB.

B nocoOuu mupoko MCHONb3YIOTCS TUIEPCCHUIKH, 00Jer-
YalollMe CTy/IeHTaM «HaBHUraiuo» B oubanorpadpum xypca. Mbl
CO3HATEJIbHO OTKA3aJIMCh OT 3aMMCTBOBAHUS M aJlalTalliy Mare-
pHAJIOB U3 AHTJIOSI3BIYHBIX MCTOYHUKOB: BKJIIOUYEHUE «3aUMCTBO-
BaHHBIX MaTEpPHAaJIOB) MPHUBENO ObI K HEONPABIAaHHOMY yBEIHYe-
HUIO0 00beMa MOcoOHs U MOMEIIANIO0 OCO3HAHUIO CTYJEHTaMH TO-
ro, YTO OHM BBIXOJST HAa YPOBEHb HENOCPEOCMBEHHO20 83AUMO-
oelicmeust ¢ Me#COYHaApOOHbIM AKA0eMUUeCKUM COOOUeCmBoM.

CrpykTypa pasfenoB, HX METOAMYECKOE HAIOJIHEHUE,
CTPOUTCS MO CJIETYIOIUM TPUHIIUIIAM:

< 00s13aTeNIbHOE UCTIOJIb30BAaHUE CTYACHUYECKHX ITyO-
JMKAIMA TPEKHUX JIeT (MaTepualioB CTYIEHYECKHX HaydHBIX
KoH(pepeHmii, KypcoBeix 1 BKP);

<> 0oOMeH MOATrOTOBJICHHBIMU MaTepHuajaMH (aHHOTa-
IIUM, T€3UCHl U TIp.) C JaTbHEHIIUM OOCYXJIEHHEM, BbIPAaOOTKOM
pEeKOMEeH1allui, peJaKTOPCKOI MpaBKoOi pabOT COKYPCHUKOB;



< aKIEHT Ha MPOOJEMHBIX 3a[aHHsX, Ha MparMaTH-
YECKOM COCTABIIAOLICH HAYyYHON KOMMYHUKALIVNHY;

< HCIOJb30BaHKe VHTEpHET-pecypCoB BEAYIIUX 3apy-
OCKHBIX YHHBEPCHTETOB: 110 XapaKTepy MaTepHalia IocoOue sBIsIeT-
sl B GOJIBIIION CTEMeHN KOMITHIISITHBHBIM; ABTOP HE CUUTAET 3a30p-
HBIM 3aMMCTBOBAHUC Y/IAQUHBIX MAMSITOK, 00pasioB (ECTECTBEHHO, C
yKa3aHHEM Ha COOTBETCTBYIOIIHIA SICKTPOHHBIN PeCypc).

T[MocienoBaTeNbHAsT peaATU3alUsl JAHHBIX PUHITAIIOB TT03BO-
JIIET CO3[aTh HA BBIIYCKHOM Kypce MOJ00ME aKTHBHOW HAayYHON
KOMMYHHKAIIMH, HEOOXOAUMOMN IS HMCCIIENOBATEILCKOH MOTHBA-
LUK MOJIO/IBIX ABTOPOB.

OT3bIBBI IPOCHM OTIIPABJISATH 10 anxpecy Soutrider@el.ru ¢
noMeTKoi «Academic writing.
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UNIT I. WRITING AN ABSTRACT

An abstract is a short summary of your completed re-
search. If done well, it makes the reader want to learn more about
your research. These are the basic components of an abstract in
any discipline:

1) Motivation/problem statement: Why do we care about
the problem? What practical, scientific, theoretical or artistic gap
Is your research filling?

2) Methods/procedure/approach: What did you actually
do to get your results? (e.g. analyzed 3 novels, completed a series
of 5 oil paintings, interviewed 17 students)

3) Results/findings/product: As a result of completing the
above procedure, what did you learn/invent/create?

4) Conclusion/implications: What are the larger implica-
tions of your findings, especially for the problem/gap identified in
step 1?

However, it's important to note that the weight accorded to
the different components can vary by discipline. It is essential that
your abstract includes all the keywords of your research, as it will
enable proper correspondence on databases which other research-
ers will search.

COMMON PROBLEMS ABSTRACT WRITERS FACE*

> Too long. If your abstract is too long, it may be re-
jected — abstracts are entered on databases, and there is usually a
specified maximum number of words. Abstracts are often too
long because people forget to count their words (remember that
you can use your word processing program to do this) and make
their abstracts too detailed (see below).

! Philip Koopman. How to Write an Abstract [9nexrpormsit pecypc]. URL:
http://www.ece.cmu.edu/~koopman/essays/abstract.html  (zara oGpaienus
15.07.10)



http://www.ece.cmu.edu/~koopman/essays/abstract.html

> Too much detail. Abstracts that are too long often
have unnecessary details. The abstract is not the place for detailed
explanations of methodology or for details about the context of
your research problem because you simply do not have the space
to present anything but the main points of your research.

> Too short. Shorter is not necessarily better. If your
word limit is 200 but you only write 95 words, you probably have
not written in sufficient detail. You should review your abstract
and see where you could usefully give more explanation — re-
member that in many cases readers decide whether to read the
rest of your research from looking at the abstract. Many writers
do not give sufficient information about their findings

> Failure to include important information. You need
to be careful to cover the points listed above. Often people do not
cover all of them because they spend too long explaining, for exam-
ple, the methodology and then do not have enough space to present
their conclusion.

Task 1. Here is an example for you of a ‘classical’ abstract
provided by Deborah Lee (Reference Services Review Vol. 31 No.
1). Think of a title to it and provide key words. Estimate the number
of words.

Purpose: To provide a selective bibliography for graduate
students and new faculty members with sources which can help
them develop their academic career.

Design/methodology/approach: A range of recently pub-
lished (1993-2002) works, which aim to provide practical advice
rather than theoretical books on pedagogy or educational admin-
istration, are critiqued to aid the individual make the transition
into academia. The sources are sorted into sections: finding an
academic job, general advice, teaching, research and publishing,
tenure and organizations.

Findings: Provides information about each source, indicat-
ing what can be found there and how the information can help.
Recognises the lack of real training of many academics before
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they are expected to take on teaching/researching duties and finds
some texts which help.

Research limitations/implications: It's not an exhaustive
list and apart from one UK book all the rest are US publications
which perhaps limits its usefulness elsewhere.

Practical implications: A very useful source of infor-
mation and impartial advice for graduate students planning to
continue in academia or for those who have recently obtained a
position in academia.

Originality/value: this paper fulfils an identified infor-
mation/resources need and offers practical help to an individual
starting out on an academic career.

LANGUAGE FOCUS: FORMAL GRAMMAR AND
STYLE
In order to retain a formal academic writing style:

1. Avoid contractions (won 't aren t);

2. Use the more appropriate formal negative forms:
(few, no, little instead of not...any, not...many/much);

3. Use Passive Voice in preference to adressing the
reader as ‘you’;

4. Place adverbs withing the verb (The solution can
then be discarded is preferable to: Then the solution is discarded);

5. Avoid expressions like stuff, bunch, whole lot of ,

meet with, come up with, go up and down, help out, cut down, do
over, look at: provide more formal lexis;
6. Limit the use of direct questions.

Task 2. Study the following abstracts, provided for the articles
published by ‘Voronezh Vestnik’; pick out fragments that might be
referred to 4 classical constituents of an abstract: is anything miss-
ing? compare the Rusiian and the English versiona of these abstracts
— are they fully compatible? If anything is unclear of baffling in
these samples, pose questions to clarify certain points. Provide Rus-
sian equivalents for key words; provide key words.

9



1) POJIb KOHTEKCTA B UHTEPITPETALIMM NPOHUU
(THE ROLE OF CONTEXT IN THE INTERPRETATION OF
IRONY) K. M. Shilikhina

B cratbe ananmsupyercst posib KOHTEKCTa B MHTEpPIIPETALUU
MPOHUYECKUX BBICKA3bIBaHUM. VICronb3yss HMPOHUIO, TOBOPSLIMIA
YCTaHABIIMBACT ONpeE/eICHHbIC OTHOIIEHHUsI MEXITy Co0OM, anpeca-
TOM BBICKA3bIBaHUSI U OOBEKTOM HUPOHHYECKOro oTHoueHus. [Ipu
3TOM LIE€JIM TOBOPSIIIEr0 MOI'YT BapbHUpPOBATh OT JIETKOW KPUTHUKU J10
arpeccuu. MHTtepnperanusi upoHuH TpeOyeT OT ajpecara, BO-
HEPBBIX, OLEHKH NHTEHIIMH FOBOPSILLIETO UMEHHO KaK UPOHUYECKOM,
a BO-BTOPBIX, YCTAHOBJICHUS] KOMMYHUKATUBHOM LU TOBOPSIILIETO.
Uro0ObI azpecar MpaBWIBHO WHTEPIPETUPOBAT MHTECHIMIO TOBOPS-
IIEr0, BBICKA3bIBAHUE JOJDKHO COJEPKATh OMpe/elieHHbIe BepOasib-
Hble cuTHaibl. JlanpHelas MHTepHpeTanusl BbICKa3bIBaHUS BO3-
MO’KHA TOJIBKO C YYETOM BHEIIHEro KOHTEKCTa — TOM CUTyalluu, B
KOTOPYIO BKJIFOUEHBI TOBOPAIINHI, aipecaT U 0ObEKT UPOHHH.

The paper describes the role of context in the interpretation
of ironic utterances. Verbal irony is used to create specific relation-
ship between the speaker, the addressee and the object of irony.
The communicative goals of the ironist can vary from slight criti-
cism to aggression. The interpretation of irony requires, in the first
place, evaluation of the speaker's ironic intention as such. Second-
ly, the addressee has to recognize goals of the speaker. Ironic utter-
ances contain different verbal signals which help to determine iron-
ic intention. For further interpretation the addressee needs to take
into account external context, that is, the situation shared by the
speaker, the addressee and the irony's victim.

Key words: Discourse analysis, Pragmatics, Verbal irony,
Context, speaker's intention, intertextual relations, extralinguistic
information

2) ®JIOPUCTUYECKASL META®OPA KAK OPAT-
MEHT HAIIMOHAJIbBHON KAPTMHbBI MHUPA HOCUTEJIEN
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AHIJIMHACKOI'O S3BIKA (FLORISTIC METAPHOR AS A
FRAGMENT OF NATIONAL WORLDVIEW OF ENGLISH
SPEAKERS) T. N. Pankova

OnwuceiBaroTcs (parMeHT KOHLENTYAJIbHOW KapTHHBI MHpa
HOCHTENIEH aHIJIMHCKOTO S3bIKa W HEKOTOPHIE 3aKOHOMEPHOCTH
€CTECTBEHHOTO BO3HUKHOBEHHUS (DIOpPHCTUYECKON MeTadophl B
AHTJIMHCKOM SI3BIKE, MPEACTABICHHON B MeTaQOpUYECKUX 3HAYe-
HUSX JIEKCHUYECKHX EIWHUI], HOMUHUPYIOIIUX OOBEKTHl PaCTH-
TEJIBHOTO MUDA.

The aim of this article is to describe a fragment of conceptual
view of the world of English speakers and some rules of natural
origination of floristic metaphor in English language, represented in
metaphoric meanings of lexical units nominating the objects of veg-
etative world.

Key words: concepts, cognitive sphere, metaphorical
transfer, directions of metaphorical transfer, floristic metaphor

3) KOHTPKVJIbTYPA KAK WJEOJIOTHUSA (COUN-
TER — CULTURE AS AN IDEOLOGY) A. S. Myasnikova

ABTOp paccMaTpUBaeT COLMOKYJIbTYPHBIH (EHOMEH, Xa-
paxtepHblit uia CIIA 60-x romoB XX Beka, B KauecTBE HJI€0JI0-
ruu. [Tox mocnegHelt NOHMMAETCS] CHMBOJIMYECKHIT YHUBEPCYM, B
pamMKax KOTOPOTrO OCYIIECTBISETCS AMCKpEIUTALMs Halude-
CTBYIOIIMX COIMAJIbHBIX MHCTUTYTOB M TIOMBITKA JIETUTUMAIUU
HOBBIX. KOHTpKyIIBTypa B 3TOM Ka4eCTBE CTAHOBUTCS «aKTUBHBIM
TEKCTOM», KOTOPBIM «IIPOAABIMBAET» PEaIbHOCTh, 3aMEHAS €€
QIbTEPHATUBHOM. B CBSI3U ¢ TakuM MoHMMaHuEM (eHOMEHa 0Co-
00e 3HayeHHe MOJIy4aeT U3yYeHHE CEeMaHTHUYECKUX CJIBUTOB, WH-
JyLHPOBAHHBIX KOHTPKYJIBTYPOU B SA3BIKE.

The article considers a sociocultural phenomenon which
served as the USA ideology in the 1960s. Ideology is understood as
a symbolic universum within which discreditation of the existing
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social institutions and an attempt to legitimate the new ones take
place. Counter-culture becomes an «active text» which «presses
through» reality by exchanging it for an alternative one. In compli-
ance with this approach the study of semantic shifts induced by
counter-culture in the language obtains great importance.

4) CIIOCOBHOCTH K PEMNIEHUIO ITPOBJIEM KAK
HEOBXOJIUMOE VYCJIOBUE ITPO®ECCUOHAJILHON
IMOAIOTOBKM  IIPEIIOAABATEJISI  MHOCTPAHHBIX
S3BIKOB (HA ITPUMEPE OBYUYEHUA AYIMPOBAHUIO)
PROBLEM-SOLVING AS A MEANS OF PROFESSIONAL
TRAINING OF A FOREIGN LANGUAGE TEACHER (exem-
plified by listening comprehension) I. V. Shchukina

Crarbsi TIOCBSIIIICHA U3YYCHUIO BOIPOCA pa3BUTHS MPodeccH-
OHAJILHOW KOMMYHUKATHBHON KOMIICTCHIIUKM YYUTEIIsl HHOCTPAHHO-
IO s3bIKa C YYETOM COBPEMEHHBIX TCHICHIINI OOHOBIICHHUS COJICP-
KaHusi 00pa3oBaHKs B KOHTEKCTE MIIOOAIM3AIMH W YKPETUICHUS
MEXKYJIBTYPHBIX KOHTAaKTOB. B Hell paccMaTpuBarOTCsl yMEHWS,
CHOCOOHOCTH M KayecTBa, HEOOXOUMBbIE YUUTENIO A7l S(hEKTUB-
HOTO MEXKYJIBTYPHOTO OOIICHHS, TIPU 3TOM AaKIEHT JellaeTcsl Ha
CMOCOOHOCTH K pelleHHto mpobieM. B kadecTBe mpumMepa JeMOH-
CTPUpYETCS pa3BUTHE JAHHOW CIOCOOHOCTH Yepe3 CHCTeMY Ipo-
ONEeMHBIX 3aJJaHMI Ha 3aHATHUSX 110 ayTUPOBAHUIO.

The paper discusses the ways of developing EFL teachers'
professional competence. It is claimed that under the new circum-
stances (in the context of globalization and intense cross-cultural
contacts) it is absolutely necessary for an EFL teacher to be able to
solve educational as well as general problems in their classroom and
out-of-class activities. It is proved that problem-solving is a power-
ful means of improving their professional competence. Various
types of problem-solving tasks which help to develop the teacher's
listening comprehension skills are described.

12



5) PA3BUTHE COLIMOKYJIbTYPHOM HABJIIOJA-
TEJBHOCTHU KAK OJJHOI'O M3 BAXXHEMIINX KOMIIO-
HEHTOB MHOS3bIYHOM COLIMOKYJIbTYPHOM KOMIIE-
TEHLMUN (SOCIOCULTURAL OBSERVATION AS MEANS
OF DEVELOPING SOCIOCULTURAL COMPETENCE IN
FOREIGN LANGUAGE LEARNING) L. G. Kuzmina

W3710KEeHbI OCHOBHBIC MPUHIIUIIBI CONMOKYIBTYPHOTO IO/~
X0Jla K 00y4eHHUI0 MHOCTPAHHOMY SI3BIKY. PaccMOTpeHO MoHsATHE
COLIMOKYJIPTYPHOW KOMIICTCHIIMH. YCTaHOBIIEHO, YTO ISl ¢
dbopMUPOBaHUS HEOOXOAUMO PA3BUTHE BCEX €€ KOMIIOHEHTOB, B
TOM 4YHCJIE COIMOKYJIBTYpHOW HaOirogarenbHOCTH. JlaH 0030p
OCHOBHBIX 3aJlaHUH JJIsT Pa3BUTHS COIMOKYJIBTYPHOU HaOIII0/1a-
TEJILHOCTH.

The paper discusses the EFL learners' communicative com-
petence and their sociocultural competence as one of its main
components. It describes the principles of the so-called sociocul-
tural approach to teaching foreign languages. It is pointed out that
while teaching foreign languages it is essential to develop the
learners’ powers of sociocultural observation. The notion of
«powers of sociocultural observation» is being introduced and
interpreted. The paper also considers some ways to develop the
skills under discussion.

6) O KAUYECTBE HWHTEPHET-TECTUPOBAHU
®DI10 IO AHTJIMMCKOMY S3bIKY (ON INTERNET ENG-
LISH LANGUAGE TESTING MATERIALS FOR STUDENTS
IN HIGHER PROFESSIONAL EDUCATION) M. A. Sternina

AHanu3upyeTcsi coAep:KaHue KOHTPOIbHO-U3MEPUTEIbHBIX
MarepuasioB DeAepabHOTO MHTEPHET-IK3aME€Ha MO AHTJIUHCKO-
MY SI3BIKY U JEJAETCS BBIBOJ O €r0 KayeCTBeE.

The paper is devoted to the problem of language testing.
With reference to the first years of experience of taking part in
the Internet based National Testing for Students in Higher Profes-
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sional Education it analyses the testing materials provided for
EFL learners. It claims that both the content and the techniques of
the tests are of poor quality and fail to accurately measure the
students' foreign language competence.

Task 3. Assess any of these abstracts for formal grammar
or style: do you feel like improving them?

Task 4. Check yourself: What is an abstract? Name its clas-
sical constituents. What are the problems of abstract-writing most
scholars commonly face? What are prerequisites to style of an
abstract? What are the common flaws of abstracts you’ve been
discussing (if any).

Task 5. Choose any article you’ve already covered from
your 5™ Year Manual: write an abstract to it; provide key words.

Task 6 (Home task). Write a 200 words abstract on your
diploma paper, provide key words; prepare enough handouts for
your group mates. in class, swap abstracts and assess them , mak-
ing use of the grid:

Estimate the following High | Medium | Low

Quality of problem statement

Presentation of procedure

Evidence of results/ findings

Effect of conclusion

Presence of ‘heavy’ syntax

Presence of unclear, colloquial expres-
sions

Careless grammar (tenses, articles)

Be ready to comment on your findings.
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UNIT Il. WRITING A CONFERENCE ABSTRACT

Writing abstracts for conferences is an important art for aca-
demic linguists to master. It is not only a key job skill for the profes-
sional, but a knowledge of how they are written and read can help in
your reading of the literature as a student. The job of conference ab-
stracts is to inform organizers of your work that is either completed
or currently developing, so that they can judge its intrinsic interest
and likely quality against the others submitted. It is a competitive
process, but one to be undertaken seriously. It projects the future
(your ultimate findings; the full conference paper), and must do so
convincingly and responsibly.

Conference abstracts are different in nature from several relat-
ed forms: summary abstracts of completed work for publication (e.g.
of dissertations, or of published articles); and projections of research
to be done (often required in applications for funds, permission or
resources). The different audiences and purposes must be kept in
mind. In most cases, all such descriptions of research must be very
short, kept to a strict length limit, and must represent the final prod-
uct fairly and attractively.

Structure of an abstract

a. Introduction: explain why your abstract is important to
the field; briefly explain what your proposal is. Don’t write a
mystery novel. Tell what your idea is as soon as possible.

b. Data (or method, in experimental work): introduce your
data in a legible manner. Tables and figures are good, but do not
put too much information — present only a subset of data you
have if necessary.

c. Analysis (or result, in experimental work): always pre-
sent your analysis first. Make sure you spend more time on illus-
trating your analysis than debunking alternatives. If an attack to
an alternative is longer than your analysis, it is a bad sign!

d. Discussion (comparison with alternative analyses, further
consequences): don’t say, «This paper shows evidence against X’s
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theory», always say, «This paper shows evidence for Y, and com-
pares it with X». Name and depersonalize the alternative theory. It is
better to say, «A faithfulness-based analysis (Kawahara 2006) does
not account for X» than to say «Kawahara (2006) is fundamentally
mistaken when he says...». Discuss further consequences, but don’t
be too general. Don’t say «my proposal has far reaching conse-
quences for general linguistic theories».

e. Conclusion: end with a strong summary, rather than re-
maining questions. Repeat why your work is important. This par-
agraph is the last paragraph that the reviews read. It stays in their
memory!

No new problems, no new results, no surprises.

Stylistic Tips

Citation: it is very important to cite the previous studies. Ev-
idence that you know what you are talking about. With appropriate
citations, your abstract is likely to be sent to appropriate reviewers
(whose work you cite). Your reference list does not need to be com-
plete (in which case you say «Selected referencesy).

Typesetting: minimal 12 pt.; lots of margins; some space
is desirable around your figures, tables, diagrams, and examples.
Try to give clear subheadings, extra line between each paragraph.

Other tips: Avoid future tense («this paper will showy). It
sounds like your idea has not been developed. Avoid intensifying
adjectives and adverbs («this paper has a striking consequencey,
«my analysis is an important contributiony», «my analysis is un-
deniably better than Xs analysis» etc).

Task 1. Here is an example for you of a model abstract® with
paragraph-to-paragraph comments be ready to sum up points that
guarantee this abstract instant acceptance; provide the title and key
words for it.

2 From: Model Abstracts [Onexrponnblii  pecypc]. URL:

http://www.lsadc.org/info/dec02bulletin/model.html (nata oOpatueHuns
15.07.10).
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Auxiliary reduction (e.g. she's for she is) is well known to
be blocked before sites of VP ellipsis (*She's usually home when
he's), pseudogapping (*It's doing more for me than it's for you),
wh-movement (*1 wonder where he's now?), etc. Most analyses
connect this to empty categories. We show that this is incorrect.

The phenomenon to be examined is made clear, with exam-
ples of three of the major constructions in which reduction is
blocked. The examples simultaneously illustrate blocking of aux-
iliary reduction and remind the reader of what, say, pseudogap-
ping is. The last two sentences of the paragraph alert the reader
to previous accounts of the phenomenon and the alternative di-
rection to be taken here. (A general comment about the abstract
as a whole: The authors do not coin acronyms for the phenomena
under discussion (e.g. ‘AR’ for auxiliary reduction). This greatly
improves the readability of the abstract!)

Selkirk (Phonology and syntax, 1984:366) proposes a syn-
tactic condition on prosody: Deaccenting is necessary for reduc-
tion, and a phrase-final monosyllable cannot be deaccented. In-
kelas & Zec (1993) place the condition on prosodic (not syntactic)
phrases, assuming the mapping principle that a dislocated syntactic
phrase begins a new phonological phrase. Such accounts fail to
predict correctly on comparative subdeletion (*She's a better scien-
tist than he's [NP an [QP @ ]engineer]) or examples with subject-
auxiliary inversion (*He's taller than's his friend [AP @]). Here the
empty category or extraction or ellipsis site does not abut the auxil-
lary, yet still it cannot reduce. Inkelas & Zec posit (on rather weak
arguments) dislocation in subdeletion and pseudogapping and thus
predict the lack of deaccenting; but they must allow reduction in
subject-auxiliary inversion sentences to get Who's your friend?, so
they apparently cannot block *He's taller than's his friend [AP Q].

This second paragraph cites two of the previous works on
the topic, briefly stating their solutions to the problem. Construc-
tions which are problematic for the previous accounts are men-
tioned, again with an illustration of each construction. (In other
words, even if one assumes that the conditions on auxiliary re-
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duction make reference to empty categories, the previous ac-
counts fail to block reduction in some constructions.)

Previously unnoticed is the relevance of rejoinder emphasis
with too/so, as in | am TOO gonna fix itl. Reduction is blocked
(*I'm TOO gonna fix it!)--but here THERE IS NO DISPLACED
OR ELIDED CONSTITUENT. This is the key to the constraints
on auxiliary reduction. A syntactic condition of rejoinder empha-
sis calls for light accent on the auxiliary verb and heavy accent on
too/so (prosodic conditions of this sort on syntactic constructions
are not uncommon). But since (as noted by Selkirk) an auxiliary
can reduce only when completely stressless, the requirements of
rejoinder emphasis and auxiliary reduction clash irresolvably.

Here the authors introduce new data into the discussion: a
construction with no empty category/extraction site in which aux-
iliary reduction is blocked. This construction suggests that any
account of auxiliary reduction which appeals to empty categories
is misguided. Instead, the authors offer a sketch of the prosodic
requirements of this particular syntactic construction, which
clash with the conditions required for auxiliary reduction. Note
that the authors have signaled the importance of this new data by
presenting it in a separate paragraph, highlighting the clause in
which they point out there is no empty category, and stating ex-
plicitly that this (in their view) is the key to understanding the
problem. These stylistic points not only make it easier for the ab-
stract readers to appreciate the point of the argument, but they
also suggest that the authors will succeed in making the oral
presentation of this materials clear even to nonspecialists.

All the other constructions mentioned above similarly re-
quire lightly accented auxiliaries. For example, the VP ellipsis
construction could be described as one in which a VP contains
nothing but a lightly accented head (applied semantically to a free
variable over VP meanings). What this means is the distribution
of reduced auxiliaries can be completely accounted for by Sel-
Kirk's stresslessness condition — except that there are certain left
context conditions on cliticization (noted by Kaisse 1983), these
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being the only remaining syntactic conditions on reduction: Aux-
iliaries cliticize only to (1) subjects, (2) subordinators (than, that),
(3) proadverbial so, or (4) wh-words.

Having argued that rejoinder emphasis shows that the con-
ditions on auxiliary reduction cannot crucially depend upon emp-
ty categories, the authors now reconsider the constructions con-
taining empty categories, giving as an example the prosodic re-
quirements associated with VP ellipsis.

Our analysis needs no special rule for auxiliary reduction at
all. As a matter of morphology, the auxiliaries have (at least) two
shapes, one when completely deaccented and one when accented,
and the syntax of certain constitutuent types determines light ac-
cent on head verbs (something that has to be stated anyway). This
analysis offers no support for traces; in fact if traces exist, then
Selkirk's condition has to be modified rather awkwardly to say
not just 'if it ends a constituent' but 'if it ends a constituent or has
as its complement a case-marked trace.'

In the concluding paragraph the authors sum up their general
proposal and touch upon a larger theoretical question: the existence
of traces.

Task 2. The second abstract to the same theme was found
unsatisfactory and got instantly rejected Act as reviewers:read it
and write a portion by portion commenting.

Licensing of prosodic features by syntactic rules:
The key to auxiliary reduction

This paper will discuss the phenomenon of auxiliary reduc-
tion, a topic which has been treated by many syntacticians and pho-
nologists. We will show that traces do not exist and that any theory
assuming traces is gravely flawed and must be abandoned. We will
propose that in the morphology, every auxiliary has two shapes, one
when the auxiliary is completely deaccented and one when the aux-
iliary is accented. (There may be more than two shapes for the auxil-
laries.) Constructions such as VP ellipsis and wh-movement in
which auxiliary reduction is impossible are ones in which only the
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accented form of auxiliaries may appear, due to syntactic conditions
on accent patterns and on what may serve as the host for a clitic.
This also handles comparative subdeletion and pseudogapping,
which have been claimed to involve dislocation in order to preserve
the generalization that when there is an empty category next to the
auxiliary it cannot reduce, which is not necesssary with our pro-
posal. It may also be noted that our solution will account for the im-
possibility of auxiliary reduction before emphatic too or so in re-
joinders and in comparative constructions with subject-auxiliary in-
version. In conclusion, the results of this paper will have profound
effects on linguistic theory in general.

Task 3. Self-check: what is the specificity of conference ab-
stracts, in which way do they differ from related types of academic
writing? Innumerate standard constituents of a conference abstract;
give tips on how to write them. Are there any taboos in this type of
academic writing?

Task 4. Work with IFL USPU student conference abstract
collections. Find a sampe of good work and poor work. Comment
on them.

Task 5. Write a 500 words abstract for Students’ Interna-
tional Conference
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UNIT I11. WRITING A GRANT PROPOSAL
Task 1. Compare grant proposal structure with that of confer-
ence abstracts. Which components are basically the same? Which
would be new? Identify components in the example given below.

Contents of a proposal:

1. A Summary — best written after the following is
written.

2. An Introduction giving a brief statement of why
the area of study is important.

3. A brief explanation of the work previously done,
emphasizing why it is inadequate.

4. An explanation of how the research you propose
would advance knowledge beyond the condition in the previous item.

5. An explanation of the research you plan to do.

6. A statement of the specific hypothesis or hypothe-
ses you will test.

7. An explanation of how your research will specifi-
cally disprove, or fail to disprove, the hypothesis or hypotheses.

8. A budget itemized to explain the need for the fund-
ing that you are requesting.

Q. A justification of the budget to show that all the
requests are reasonable.

10. A timetable to show how you plan to accomplish
the work.

11. A bibliography of the references cited in the proposal.

A very brief (post-card-like) example of the above, or
more likely a summary of a longer proposal, might be as follows:

Roughly 70% of the American population eats avocadoes at
least once each year, so that potential exposure of the populace to
contaminants in avocadoes is widespread. Little research has
nonetheless been done with regard to the uptake of trace metals
by avocadoes during their growth. The proposed research would
address this problem by making the first detailed examination of
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the controls on concentrations of trace metals in avocadoes. Spe-
cifically, groundwater in 15 groves of avocadoes will be sampled
and concentrations of trace metals determined by atomic absorp-
tion. Concentrations of trace metals in the pulp of avocadoes
from the same groves will be measured by the same method. Hy-
potheses to be tested are that concentrations of Hg and Cd are
greater in avocadoes from groves in which groundwater has high-
er concentrations........

For some granting bodies, the proposal might actually be as
short as this example. More commonly each of the sentences
above would become at least a paragraph, if not a section of mul-
tiple paragraphs.

Following the guidelines: Granting agencies and institu-
tions typically have many rules regarding the format, content, and
length of a proposal. They have these rules to protect their re-
viewers, who commonly review proposals for no recompense
other than fulfilling their sense of obligation to the field of study.
Enforcement of the rules is thus commonly Draconian, and a
submitter has to follow the rules completely to avoid rejection
without review.

The letter format has traditionally been used for proposals
to seek funds from private foundation sources. Before sending a
letter format proposal to a foundation, you should call or send
them a letter of inquiry to make sure that they fund the type of
grant you are requesting, and to check on any specific require-
ments they may have. Remember to attach supplemental materi-
als such as brochures, efficacy studies, annual reports, tax certifi-
cates, or letters of support to your proposal.

Task 2. Study the Sample Letter Format Grant Proposal for

Foundations. Would you be inclined to consider it, if you were in
the position of addresser? Why?
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Orchard Middle School
387 Pine Hill Road
Orchard, VT 02331
703-555-1212
October 6, 2002
ABC Foundation
13 Hill Street
Boston, MA 02116

READ TO SUCCEED! PROJECT

The Orchard Middle School in Orchard, Vermont is seeking
a grant to provide help at risk students improve their reading
skills. These at risk students are currently reading at two or more
grade levels behind their peers. The objective of the Read to Suc-
ceed! program is to help at risk students improve their reading
speed, comprehension, and reading attention span to the point
where they are reading at grade level. Funding in the amount of
$16,504 is requested to implement this program and for the pur-
chase assistive reading software and hardware for the school’s
resource room.

Orchard Middle School has 276 students. Of those 276 stu-
dents, 59 have been determined to be at risk in their reading skills
for a variety of reasons including learning disabilities, such as
dyslexia and attention deficit disorder (ADD), or other economic
and language based difficulties. Additionally, Orchard Middle
School is eligible for Title 1 funds and if these students are not
given an opportunity to improve their reading skills, they are at
greater risk of falling further behind their classroom making tru-
ancy and dropping out of school more likely.

The Read to Succeed! project will provide students with ac-
cess to five computers equipped with scanners and assistive read-
ing software. Students will be able to see their text books and
classroom materials on-screen with words and text highlighted, as
it is read to them in a human-like voice. Included in the Read to
Succeed! project will be a day of training for the Special Educa-
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tion Specialist and the classroom teachers on the features and use
of Kurzweil 3000 software.

The goal of the Read to Succeed! project is to enable students
with learning and reading disabilities to improve their reading skills
to the point where they can succeed in school and develop the read-
ing skills that will prepare them for high school and post secondary
education.

Respectfully submitted,

Jennifer Hazelton

Special Education Coordinator

Attachments

Task 3. Using the sample given above as a model, trans-

form an article describing completed research into a grant pro-
posal letter.
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UNIT IV. HOW TOWRITE ALETTER
OF MOTIVATION

If you want to study or research abroad and apply for a
Master or PhD scholarship, or apply for a job, you are requested
to submit a cover letter, a letter of motivation or a personal state-
ment. The purpose of these three is to tie all of the pieces of your
application (application form, resume) together. Cover letter is
the most formal of these three, motivation letter, as the name im-
plies, focuses most on why you want this position and personal
qualities. A letter of motivation plays an important role during the
selection process.

How do you write a successful letter of motivation?

1. Take your time and start early. Never try to write it down
in one evening.

2. Read the announcement carefully. Highlight the main
keywords. Your cover letter should address these main points.

3. Do not start your letter of motivation by repeating your CV.

4. The letter of motivation should answer the following
questions:

e What are your professional goals? In which sector would
you like to work after obtaining your degree?

e In which way do you intend to contribute to the social, polit-
ical or technical development of your home country once you are in
a respective position? (Please refer to knowledge from books as well
as to your professional or personal experience. Specific examples
should be given).

o Why are you applying for the chosen program? Which of
the courses offered in this program are particularly useful in pur-
suing your professional goals? Make sure you are well informed!

¢ Why do you think you are the right person for this program?

¢ What knowledge and skills gathered in your previous edu-
cation will be useful?

¢ Have you already gained relevant professional experience?

25



¢ Do you have any experience as a member of an organiza-
tion? (Students association, NGO, volunteer service, etc.)

eHow do you characterize your own personality? Empha-
size your strong points, but be realistic.

e Why do you want to study in this particular country?
What do you know about its higher education system and the
specifics of studying/researching?

eDo you expect it to be different form studying at your
home university? If so, in which way? Gather more information
and talk to people

5. Make sure your letter of motivation is well composed.
First reflect on the questions above. Then write an outline and
then the text. Do not include the outline or the questions in your
text. Not all of the questions need to be answered.

6. Format your Letter of Motivation

* Length ca. 500 words, 1 — 1 1/2 pages!

* Insert a letter head with your name, address and contacts.

« Structure: Introduction, body paragraphs and conclusion.

* Use blank lines to create paragraphs.

7. Apply an appropriate style of writing:

« Avoid all kind of platitudes, flowery phrases and flattery.

« Deal with your topics in a reflective and objective way.

« Pay attention to grammar and spelling! Mistakes will put
your application into a bad light.

* Read your letter of motivation. Ask friends or colleagues to
comment on it. We easily tend to overlook our own mistakes. Let
yourself become inspired by sample letters of motivation, but do not
copy from the internet! Write your application yourself! Keep in
mind that your letter of motivation may be discussed with you dur-
ing selection interviews!

Task 1. What makes a letter of motivation look convincing
and effective? Sum up salient points.
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Task 2. Given below are 2 samples of covering letter — one
very effective, the other of poor quality; decide which is which
and give reasons why (no less than 6 for each letter).

Sample |

Mrs Matty Jenkyns

Personnel Manager

Manchester General Hospital

Hollbrook Avenue

Manchester

MN1 5BJ

Dear Mrs Jenkyns

I am looking for a placement within a hospital environment
from June to September of this year. | am writing to you as | under-
stand that Manchester General Hospital may have appropriate va-
cancies available. | have a strong interest in laboratory procedures
and clinical diagnostics which I understand are predominantly car-
ried out at this hospital. As I live only 5 miles from your site, travel
and accommaodation would not be a problem for me.

| first became interested in the hospital environment after a
school visit to your site. | was taken on a tour around the laboratories
where the differing techniques used in testing clinical samples for pa-
tients were demonstrated. Since then, discussion with my careers ad-
viser has confirmed my decision to aim for a career in this field.

Through my degree course, | have been able to develop my
interest in biochemistry, whilst improving my laboratory skills
along with my numeracy skills. | have gained some experience in
HPLC and have good computing skills, having used several sci-
entific databases. | achieved 68% in my first year examinations
and am hoping to achieve a high 2:1 for my course work this
year. While at University, | have also been able to utilize my
skills in working with people through a variety of vacation jobs.
My work at a busy insurance office was valuable in teaching me
the importance of ascertaining customers’ needs and providing
clear and accurate information.
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Sample 11

Dear Sir or Madam

| am about to complete my English and American Literature
degree at the University of Kent, with a prospective result of a 2:1.

As a literature student, | have a strong love of books of all
types and see work in a bookshop as a career area which would be a
good starting point for a career in publishing which is my eventual
career aim.

I have good experience of retail, having worked as a shelf
stacker for Sainsburies. | have studied modules in Shakespeare,
War Poets, Dickens and Creative Writing all of which 1 feel give
me valuable knowledge. My interests include reading, playing
computer games and stamp collecting and | am currently reading
Robbie Williams' thought-provoking autobiography.

I am writing speculatively in the hope that you may consider
me for any full-time vacancies that may arise in your store. I'm in-
terested especialy in the retail side of a bookstore: interacting with
customers and seeing where the modern tastes for literature lay.

I would be available to work from the beginning of June of
this year. | have previous retail experience and believe that this,
combined with my knowledge of and interest in books could be
rewarding both to your store and to myself.

Yours faithfully

Frank Harrison

Task 3. Use the sample below as a scaffolding to write a let-

ter of motivation to enter IFL Master Program. Make the necessary
alterations.
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With this letter | hereby would like to express my motiva-
tion for a PhD programme in Linguistics and English Language
offered by the University of Edinburgh.

With a major in literary studies as an undergraduate, and Mas-
ter in Linguistics 1 would now like to concentrate on English litera-
ture. | am particularly interested in twentieth-century literature,
women’s literature, US poetry, and folklore. My personal literary
projects have involved some combination of these subjects. Moreo-
ver, for the oral section of my comprehensive exams, | specialized in
twentieth century novels by and about women. The relationship be-
tween “high” and folk literature became the subject for my honors
essay on (Give brief description) and I plan to work further on this
essay by preparing a paper suitable for publication.

In my studies toward a PhD degree, | wish to examine more
closely the relationship between high and folk literature. My jun-
ior year and private studies of English language and literature
have caused me to consider the question of where the divisions
between folklore, folk literature, and high literature lie. Should 1
attend your school, I would like to resume my studies of English
poetry, with specialization in its folk elements.

Writing poetry plays prominent role in my career goals. | have
just begun submitting to the smaller journals with some success and
am steadily building a working manuscript for a collection. The
dominant theme of this collection relies on poems that draw from
classical, biblical, and folk traditions, as well as everyday experi-
ence, in order to celebrate the process of giving and taking life,
whether literal or figurative. My poetry is based and influenced by
my academic studies, since much of what | read and studied found a
place in my creative work as subject. At the same time, | study the
art of literature by taking part in the creative process, experimenting
with the tools used by other authors in the past.

In a few years, | see myself teaching literature and going into
editing or publishing poetry. PhD program offered by your Institu-
tion would be valuable to me in several ways. First, your teaching
assistantship program would provide me with the practical teaching
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experience | am eager to acquire. Further, earning a Ph.D. in Lin-
guistics & English Language would support my other two career
goals by adding to my skills, both critical and creative, in working
with language. Ultimately, however, | see the Ph.D. as an end in it-
self, as well as a professional milestone; | enjoy studying literature
for its own sake and would like to continue my studies on the level
demanded by the Ph.D. program.

To my knowledge, this program is very competitive, at-
tracting highly motivated students, but 1 am convinced that my
good academic record and my motivation make me a strong rec-
ommendation for a place at it. | would be honored if you decide
to accept my candidateship to be Ph. D. student at the University
of Edinburgh.

Thank you very much for your time and consideration.

Task 4. Find a suitable Master programme offered by a
British/American University and write a letter of motivation in
order to get a grant supported position.
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UNIT V. HOW TO WRITE
A CRITICAL ARTICLE REVIEW

When writing a critical review of an article, you will need
to summarize, evaluate, and offer critical comment on the ideas
and information that the author(s) presents in the article. Re-
search / scientific articles are highly structured to make infor-
mation easy to find. The research article usually has the following
sections: Title Page, Abstract, Introduction, Method, Results,
Discussion, References, and Tables / Figures. Your goal should
be to read and understand the article, analyze the findings or ar-
guments, and evaluate and comment on the article.

Always remember who the addressee is: a student, a
novice scholar or a colleague, equal in status. Our mission is to
encourage writers to do a better job even as we praise or fault
them. Some poor articles are result of lack of experience. Some
equally poor job can be result of a don’t-care-attitude of people
who have been in the field of research for a long time. If you re-
view a student’s paper the emphasis should be on practical tips
and recommendations. Spare you sense of humor or disparaging
remarks for someone of equal status (anyway, balance of appre-
ciation and criticism should be observed).

Reading the Article

« Allow enough time to understand it.

« Read the article without taking notes to gain an overall
idea of its main idea.

« Identify: the research question (usually stated in the Abstract
and Introduction); the hypothesis(es) (usually in the Introduction);
the test of the hypothesis (in the Methods);the findings (in the Re-
sults, including tables and figures); how the findings were interpret-
ed (in the Discussion)/

« Read the article again analytically and make notes of main
ideas and main topic. Highlight important ideas and make brief notes.
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« Read the article in depth again.

Writing the Article Summary

Introduction

— Give the title of the article and name of the author(s) and
provide a full citation of the article. Identify the writer by profes-
sion or importance.

— ldentify the purpose of the article.

— Tell what the research question is and explain why it is
interesting and important. Give your overall impression.

— It is important that the introductory paragraph include a
thesis statement which identifies the main points you will be dis-
cussing in the body (analysis) of the review.

Body (Analysis)

— Briefly describe the methods, design of the study, how
many subjects were involved, what they did, the variables, what
was measured, and where the research was conducted.

— Describe the results / what was found.

— Write an analytical summary of the main findings, argu-
ments, or conclusions of the article / study.

— Discuss the strengths and usefulness of the article / study.

— Discuss the weaknesses, limitations, or problems of the
article / study.

— Discuss what you learned from the article and if you rec-
ommend it to other students.

— Support your analysis with quotations and/or specific ex-
amples throughout.

Conclusion

— Summarize the previous discussion.

— Make a final judgment on the value of the article.

— State what you learned from the article.

— Comment on the future or implications of the research.
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The following skeleton review® will help you not to grope
for words, avoid conversational style and cover all essential re-
view points:

1 — What type of article are you reviewing? (authentic,
analytical, well articulated, authoritative, balanced, candid, clear,
commendable, competent, concise, creative, decisive, disciplined,
dynamic, engaging, enlightening, enriching, entertaining, expan-
sive, explicit, expressive, extraordinary, fascinating, forceful,
genuine, helpful, imaginative, impressive, ingenious, inspiring,
intriguing, knowledgeable, masterful, noteworthy, opportune, or-
derly, organized, perceptive, persuasive, plausible, pointed,
praiseworthy, precise, professional, profound, progressive, rare,
realistic, reflective, relevant, remarkable, significant, skilled,
stimulating, symbolic, sympathetic, systematic, thoughtful, time-
ly, unique, useful, valuable, well versed, warm, worthwhile)

2 — What is the significance of the topic in your opinion?
(core, foundation, fundamental, topical, contemporary, important,
significant, vital, key, essential, critical, crucial, major, central, nec-
essary, pivotal, principal, beneficial, basic, weighty, emerging.)

3 — What words best describe the area covered by the
article or paper? (area, subject, competency, topic, field, matter,
theme, issue, specialty, focus, discipline, sphere, domain, prob-
lem, affair, question, realm, topic)

4 — What does the article attempt to do? (Questions,
probes, queries, explores, looks into, investigates, searches for,
surveys, seeks, examines, delves into, researches, enquires into,
interrogates, argues that, confronts, scrutinizes, casts doubt on,
reviews, assesses, analyses, considers, appraises, charts, maps
out, offers advice,)

5 — What line of reasoning does the author seem to take?
(Argument, case, line of reasoning, claim, contention, defense, ra-
tionale, basis, an explanation, the grounds, the motivation, belief,

% From: How to Write Powerful Advanced Article Reviews [nexrpouubrii
pecypc] URL: http://knol.google.com/k/how-to-write-powerful-advanced-
article-reviews# (narta obparenus 15.07.10)/
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opinion, line of argument, view, assertion, declaration, statement,
allegation, principle)

6 — From your overall impression — what has the author
achieved? (Developed, explained, fleshed out, advanced, pro-
gressed, expanded, described, defended, rationalized, validated,
explained, justified, supported, interpreted, clarified, represented)

7 — Select up to three words that best describe this au-
thor's effort (Clear, concise, relevant, tidy, lucid, plain, unambigu-
ous, understandable, logical, comprehensible, intelligible, eloquent,
coherent, simple, well-structured, sound, convincing, succinct, perti-
nent, apt and appropriate.

Task 1. Check yourself: What makes article review a rig-
idly traditionalistic type of academic writing? How should an
article be addressed? What is the function of introduction, main
body and conclusion in a review?

Task 2. Read the review below and decide what might be
the prime objective of writing it:

« help a post-graduate with his Master’s degree paper;

« to promote publication;

« to discourage an inappropriate piece of work from being
included in the conference proceedings;

« to prove the reviewer has better command of the subject
than his scholarly adversary;

« to promote the reviewer’s views etc.

What is the academic status of its addressee? Point out dis-
course markers that help you to identify the addressee and the
prime objective.

Cummins, J. 1993. Bilingualism and Second Language
Learning. Annual Review of Applied Linguistics 13, 51-70.

Cummins notes that aside from the highly charged sociopo-
litical aspects of the argument about bilingual education, "the in-
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terpretation of academic research in regard to bilingualism and lan-
guage learning has also been subject to volatile debate” (Cummins
1993: 52). Cummins’ own approach to second language acquisition
Is is not free from controversy, and what he presents in this article is
basically a review of research which defends a theoretical frame-
work he has espoused since the 70s. After travelling through the
maze of Cummins’ reasoning, one is faced with the counterintuitive
conclusion that the best way to teach English to Spanish-speaking
children in the US is through an intensive program of literacy devel-
opment in the mother tongue.

Cummins’ scholarship includes the concepts Of linguistic
interdependence, common underlying proficiency, basic interper-
sonal communicative skills, cognitive-academic language profi-
ciency, and the threshold hypothesis. These ideas figure promi-
nently in Cummins’ 1993 article. Cummins first discusses the na-
ture of childhood language shift. The Sirén study he reviews
clearly indicates that minority mother tongue instruction at the
pre-school level effectively prevents child language shift to the
majority language. The role of the school in mother tongue
maintenance must be shown, since it is a prerequisite for the de-
velopment of mother tongue literacy, which Cummins maintains
a minority child must develop in order to transfer these abilities
to the majority language acquired in the extra-curricular context.

Unfortunately for Cummins, the Sirén study is a two-edged
sword. In concluding a review of research on the effectiveness of
different approaches to the education of minority language children,
Cummins states the following: «Specifically, achievement in the
minority language is generally sensitive to the amount of instruction
in that language but majority language development is relatively in-
sensitive to school exposure. In fact, the trends from a considerable
number of programs suggest an inverse relationship between expo-
sure to the majority language and achievement in that language»
(Cummins 1993: 63). The evidence from Sirén cited by Cummins
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suggests that the putative inverse relationship does not exist. Sirén
reports on the language behavior of minority language in response to
minority-language communication from the mother. If the child re-
sponded in a given language, he or she was identified as more fluent
in that language. The vast majority (85%) of children in the mono-
lingual minority education treatment remained more fluent in their
mother tongue. Of the minority language children submersed in
Swedish, only 25% remained more fluent in their mother tongue.
Cummins notes, appropriately, that mother tongue education in the
school is indeed critical to maintenance. What Cummins does not
mention is the fact that even minority language education produces
abysmal results in the majority language.

Missing in this article is discussion of the specific technique
used to impart L2 at the primary school level. For example, Cum-
mins discusses the results of the Ramirez study, one which shows
that little benefit in increased English skills is produced in an im-
mersion program, but what kind of immersion is Ramirez discuss-
ing? Cummins omits any mention of this and uses the Ramirez data
to support his threshold hypothesis, contending that minority lan-
guage children need to remain in mother tongue programs even
longer! But, there is another interpretation, a rival hypothesis. The
structured immersion being described by Ramirez and associates
may not be adequate, the techniques ineffective, the program poor-
ly conceived and devoid of meaningful parental participation. Bad
structured immersion is no better than sink-or-swim submersion.
There is an implicit assumption that the structured immersion used
in the TESL of the Ramirez studies is the most effective way to
facilitate the acquisition of English, and that its failure to produce
results superior to those found in a mother tongue bilingual educa-
tion programs constitutes an indictment of the approach. Here just
the opposite may be true. If the structured immersion is failing to
serve needs of students, then mother tongue bilingual education is
just as ineffective. The solution, in that case would not be even
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more mother tongue education, but rather improved techniques for
teaching children a second language.

Shaw N. Gynan - 698 words

Task 3. Change this review so that it sounds supportive
(use skeleton review phrases).

Task 4. Browse the Internet for paper review samples that
might answer a different purpose.

Task 5. Select a diploma or a course paper of the previous
years that is closer to your field of study; read it and study the
review: do you agree with the reviewer on all the points? Does
the review sound balanced and objective? What would you like to
add/change?

Task 6. select a conference abstract of the previous year’s
student conference proceedings and write an article review.
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UNIT VI. REACTION PAPERS
(TEST ASSESSMENT REACTION LETTER)

Reaction papers are close to reviews but are more personal
and less formal in style. Test assessment reaction letters — regu-
larly executed by teacher trainers and senior staff; indeed, review-
ing testing materials is an increasingly important part of teacher’s
academic work which stems from higher career placement, tutor-
ing and colleague mentoring. These papers are less formalistic
and do not follow any particular structure; nevertheless, in order
to write an effective test review one should bear in mind:

- Give clear instructions (as to what exactly needs to be al-
tered, and in which way; observations like ‘ your test is not con-
sistent and valid’ are useless as well as frustrating);

- If you find ‘what to do’ part for learners vague and inef-
fective, suggest your reformulated version; in most cases the test
designer just cannot do any better;

- Writing a test is a time consuming nerve wracking task!
Don’t be a ‘hatchet person’! Respect the designer’s effort and do
NOT antagonize him/her by blatant criticism!

Given below are guidelines for reviewing a standard test.

Common MCQ Item Violations

e Grammatical inconsistency ( distracters don’t mesh
properly with the stem)

e Extraneous clues or cues (like an)

e Impure items (testing 2 things — e.g. verb tense and word order)

e Unparallel options (in either grammar or length)

e Sensitivity (upsetting themes)

¢ Double answer or key (more than one response correct)

¢ No answer (no correct option)

¢ Giveaway distracters (nonsensical)
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Common True/False Item Violations

e Answer patterns

¢ Questions don’t appear in the same order they are in the text
¢ Not enough questions (there should be from 7 to 10)

¢ High guessing factor (no third option)

e Focus is on more than one idea from the text

e Questions are written on higher level of difficulty than the text
o Effects of background knowledge are not considered

e Trivial detail not meaning is tested

Common Matching Items Violations

e Options and Premises are equal in number

e Premises are not numbered, options are not lettered

¢ Options are longer than premises

¢ No blanks provided

e Presence of ‘widows’

¢ Not clear whether options can be used more than once

Common Cloze/Gap Fill Item Violations

e Answers are too long

¢ Not enough context provided

e Blanks are of different length

¢ No possibility for a list of acceptable responses provided
¢ Gap in the first sentence

Common General Test Violations

¢ No test specification (general description, a list of skills to be
tested and operations students should be able to do, the techniques for
assessing skills, timing, the expected level of performance and grad-
ing criteria)
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e Mixing formats within the same section of a test

e [tem format doesn’t match the test purpose or course content

o All items are same level of difficulty

¢ 30/40/30 principle is not observed, the test starts with ‘ex-
tra challenge’ tasks

e Ambiguous items, negatives or double negatives

e Race, gender or ethnic background bias

¢ No keys provided

e [tems of one-two levels of thinking according to Blooms
Taxonomy (Knowledge, Comprehension, Application, Analysis,
Synthesis and Evaluation)

e Unclear instructions

General Test Assessment Considerations

1. Test validity

2. Test reliability

3. Test practicality

4. Test differentiating capacity

Task 1. Analyze a test sample; give suggestions how to im-
prove it.

Task 2. Write a feedback letter to a test designer: assess the
test, give lucid and helpful recommendations as to how to im-
prove it.
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UNIT VII. ROUND TABLE: PLAGIARISM,
IMITATION, OR CARESSLESSNESS:
FORMING A PROFESSIONAL STANDPOINT?

Task 1. What is plagiarism? Sum up salient points.

The Encyclopedia Britannica 1911 edition identifies its ety-
mology as being the Latin plagiarius — a kidnapper, stealer or ab-
ductor of a slave or child, and the Oxford traces it further back to the
Greek plagion — “a kidnapping'. On the other hand, its coinage ap-
pears to be relatively recent: the first occurrence identified in the
Oxford is in 1621. It appears to have been in common usage by the
mid-eighteenth century. Here are some approaches to writing, be-
ginning with a plagiarism approach and ending with a acceptable
quoting technique. If we investigate different interpretations of pla-
giarism, they all include the following constituents:

1. publication: the presentation of another person's ma-
terial, work or idea. A pre-condition for plagiarism is that the new
work is made available to others; personal notes are not at issue;

2. content: the presentation of another person's materi-
al, work or idea. A pre-condition for plagiarism is that some part of
the new work is derived from someone else's prior or contempora-
neous work;

3. appropriation: the presentation of another per-
son's material, work or idea as one's own. A pre-condition for
plagiarism is that the claim of originality of contribution is either
explicit or implied by the manner of presentation; or the presenta-
tion may be such that the reader is reasonably likely to infer the
work to be an original contribution;

4. lack of credit given: the presentation of another per-
son's material, work or idea as his or her own, without appropriate
attribution. A pre-condition for plagiarism is that the reader is not

* Fragments used, abridged, from: Clarke R. 'Plagiarism by Academics: More
Complex Than It Seems' [Dnekrponnsiii pecypc] URL:
http://jais.isworld.org/articles/default.asp?vol=7&art=5 (dara obpareHus
15.07.10)
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made aware of the identity of the originator, nor of the location of
the original contribution.

Task 2. Where does plagiarism stop? Draw a line between
the last approach that would produce plagiarism and the first
approach that would produce acceptable original work.

1. Copying a paragraph as it is from a source without
any acknowledgement.

2. Copying a paragraph making only small changes,
such as replacing a few verbs or adjectives by synonyms.

3. Cutting and pasting a paragraph by using the sen-
tences of the original but leaving one or two out, or by putting
one or two sentences in a different order.

4. Composing a paragraph by taking short standard
phrases from a number of sources and putting them together with
some words of your own.

5. Paraphrasing a paragraph by rewriting with sub-
stantial changes in language and organization, amount of detail
and examples.

6. Quoting a paragraph by placing it in block format
with the source cited.

Task 3. Agree or disagree; develop the idea, prove your

standpoint:

1) Plagiarism is much like pornography.

2) Plagiarism is violation of copyright laws.

3) It tends to result in accelerated progression within
the discipline for 'less fit' academics.

4) Many basic textbooks contain passages that come very
close to plagiarism. So too do dictionaries and encyclopedia articles.

5) With plagiarism detection programmes this form
of academic misdemeanor will soon be wiped out.

6) It is almost impossible to prove: as such, it is an al-

legation to get rid of misfits (either students or academics).
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7) ‘Nothing comes from nothing’: undue constraints
on imitation stunt learning.

8) «Copying from one source is plagiarism, copying
from several sources is researchy.

9) The strong bias against copying in academic work
is an entirely western intellectual preoccupation.

10) Appropriation as no longer an evil, but rather an
art-form.

11) A text is interpreted differently by each reader, due
to the perceptive and cognitive apparatus of the reader. In this
case, is there sufficient justification for authorial monopoly on
even the presentation of an idea, let alone the idea itself?

12)

Task 4. Rank the following types of work from the ones
plagiarism is criminal to those where it is not a case for appli-
cation:

« informational brochures;

« scholarly books;

o text-books;;

« refereed papers;

 NEWSpapers;

« invited presentations at professional events;

« research working papers;

o unpublished materials;

« trade publications;

« invited presentations at academic events;

« casual publications (e.g. student newspapers, postings on
email-lists, web logs);

« professional, unrefereed publications

Task 5. Render the following article®, sum up salient
points. Suggest a course of action to discourage plagiarism.

® A. Cemenosa. Ilpoyunts yumrens [Dnextpommsii pecypc]. URL:

http://www.newizv.ru/news/2010-01-28/120779/ (nata obpamenus 15.07.10)
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IIpoxypamypa pazbupaemcsi ¢ peKmopom, KOmopuli om-
YUCIUI CMYOeHmMo8 3a Niauam

Hupexrop ¢umnmana CuOMpCKOil rocynapcTBEeHHON akaze-
Muu puszndeckoit KynbTypsl (Cuol’ADK) B ropoae bepe3orckom
(CepmiioBckast obmactb) ApreM TepkyrnoB OOBUHSIETCS B Ipe-
BBILICHUU NToJHOMOouui. Haxonsce nmoa cinenctBueM 3a BbIMOra-
TENbCTBO JIEHET Y BBIIYCKHUKOB, OH Ha JHAX oTyuciauia 13 cry-
JICHTOB, B YbMX pabOTax HAIJIKCh 3aMMCTBOBaHUSA U3 MHTEpHeTa.
B MecTHOM npoKypaType He COMNIACHIIMCH C TAKUM PaJIuKaJIbHbIM
crioco0oM BocnuTaHus JieHTseB. Celiuac 3aKOHHOCTb IpUKaza 00
OTUYHUCIIEHUH pPAacCMaTPUBAETCS B CyJle. DKCIEPThl OTMEYAIOT, YTO
HE3aMaCKUPOBAHHBIN MJIaruaT CeroJHs MOXHO HAlTH YyTh JIH HE
B Ka)KJ0M BTOPOI IUIIJIOMHOM pabore.

[Tpobnema «1103aMMCTBOBAHHBIX» U3 MIHTEepHETA AUIIIOMOB
JUIsL CUCTEMbI OTE€YECTBEHHOI0 00pa30BaHMs aKTyajbHa, KaK HU-
KOTJla, CBUJETENILCTBYIOT OJKCHepThl. HemaBHO aHaJIOTMYHBIH
Clly4ail IpoM30IlEea B OJHOM U3 HETOCYAAPCTBEHHBIX BY30B Ps-
3aHU. «HecKOoIbKO BBITYCKHUKOB MPEIOCTAaBUIN JAUIIJIOMBI, HOJI-
HOCTBIO CKadaHHbIe U3 MHTEepHEeTa, — pacckazan «HW» npe3uaeHt
Bceepoccuiickoro gonna oopasosanus Cepreit Komkos. — Huuero
UM, €CTECTBEHHO, HE 3aCUMTalM, AUIJIOMbl HE BbIIAJIN U IpE-
JOXKHUIM Hamucath pabory camum. HaydHas pyKoBOAMTEIbHHLA
no>kajioBajach B Mpokypatypy u PocoOpuanzop. [Iposenu mpo-
BEPKY, @ B PE3yJIbTAaTE BBISICHWIOCH, YTO J1aMa TaK aKTUBHO IOJ-
Jiep’KuBaja CTY/IEHTOB 32 HEMaJIEHbKOE BO3HAIPaXKICHUE».

ITo naHHBIM JKCIEPTOB, OJHUX TOJBKO CaWTOB, IpeJara-
IOLUX KYIOUTh FOTOBBIM JUIUIOM WIK JAUIJIOMHYIO paboty, B Py-
HeTe OoJsiee IBYyX MJIH. A CKOJIBKO B By3aX CTYJEHTOB, BCS CaMo-
CTOATENIbHAs PaboTa KOTOPBIX 3aKIIOYAETCs JIMIIb B HaKaTUU
KHOTOYKH «KOMHpOBaTh»? «B MOCKOBCKHMX 00pa3oBaTeNbHBIX
YUPEXKJIEHUSAX TaKUX CIIydaeB MeHbIle Onaroaaps OoJbIIeMy
KoHTpomo, — nosgcHun «HM» Cepreit KomkoB. — A B pernoHaib-
HBIX By3ax OT 70% IUIIIOMHBIX paOOT WM KYTJIEHBI, UJIA B3SThI
u3 Cetn». YToOBI HE OMYCTUTH «II€PETMBAHUS U3 MYCTOrO B I1O-
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pOXKHEE», P By3aX OOBIYHO CO3/IAI0TCS SKCIIEPTHBIE TPYIIIBI 110
CBEpKE paboT Ha MpeaMeT Iiaruara. B cnemnuanbHyto nporpaMmmy
BBOJSTCS IBA-TPHU MPEUIOKEHHS] U3 TEKCTa — U KOMIIBIOTEP BBI-
JIAeT, CKOJIbKO IPOLIEHTOB TEKCTa 3aMMCTBOBaHO U3 MHTepHeTa.
Ecnu coBnano 6omnbmie 60%, TO TUIUIOM WM KypcoBast OOBSBIIS-
IOTCS TIOJTHOCTHIO KOMITUJIMPOBAHHBIMH, & CTYICHTY IIPeaJiaratoT
MOMEHSITh TEMY U TOBTOPUTH MOMBITKY CAAYH.

[IpoOnema B TOM, OTMEYAIOT AKCIEPTHI, YTO CUTYAIUIO
CJIOHO HCIIPaBUTh, MOKA CYIIECTBYIOT JaBHO YCTapeBIIUE HOP-
MBI HAIKMCAHUS JUIUIOMHBIX U KYypcOBBIX pabotr. [lo mMHeHHIo
9KCIIEPTOB, OHU MPOBOIMPYIOT CTYACHTOB Ha IUIaruaT CUJIbHEE,
YeM camble KpacouHble OaHHEpHI. «ATTECTAIIMOHHAS KOMMCCHS
Yaiie CMOTPHUT Ha MPAaBHIBHYIO PAaCCTAHOBKY TOUYEK-3amsThIX, a
HE Ha CyTb TeKcTa, — pacckazan «HW» pextop UuctutyTa obpa-
30BaTEJIbHOMN MONUTUKH «IBpUKay Anekcanap Amamckuid. — Jlns
00pa3oBaHus U HAYKH Takas paboTa mpocto Oecrione3na. HyxHbr
JIpyrHue MOAXO0bl, TpeOyroe TUYHOCTHOTO U TEOPETHYECKOIrO
OTHOLIEHUSI CTYy/AE€HTa K TeMme. ABTOp JOJDKEH 00001arh, a He
NepEenuChIBaTh, aHAJTU3UPOBATh, @ HE LIUTUPOBATH, JENaTh BBIBO-
IIbI, @ HE TIPOCTO CKJIEUBATh KYCKU UYKUX MBICTICI.

Task 6. Listed below are general rules of attribution; mak-
ing use of these, review one alumna diploma paper from plagia-
rism/attribution standpoint. Give overall impression whether
there is:

- appropriate attribution;

- intentional fraud;

- reckless plagiarism;

- careless copying;

- accidental similarity.

In the case of generic attributions to well-known authors
(e.g. Piaget, von Neumann, Newton), and of well-known and
well-documented quotations used in section and chapter headings
(e.g. Keats, Martin Luther King), it may be reasonable to name
the author, but nominate no specific work. Generally, however,
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attribution should be achieved through one of the following
mechanisms:

« Harvard-style citation, perhaps without page-numbers.
This approach adds to the length of the text, but minimizes the
interruption of the flow;

« Numbered footnotes or endnotes. These have much less im-
pact on the length of the text, but are nonetheless disturbing to the
reader because of the uncertainty as to whether the note contains
information of relevance, and hence as to whether the break in con-
centration is warranted that is involved in a diversion to the note;

« No citation within the text, but attribution to the source in
notes at the end of each chapter or the book as a whole. A re-
finement to this approach is to include within each endnote a key
to the page-number and line-number in the text where the source
has been used,

« mention of the name of the author at the beginning of the
relevant segment of text, or perhaps within the relevant segment of
text, and inclusion of a reference at an appropriate point elsewhere
in the publication;

« mention in the Preface or Introduction of the authors and
works used as sources during the preparation of the book;

« a Further Reading, Recommended Reading and/or Prima-
ry Sources List at the end of each chapter or section, which con-
tains all works that were drawn on during the preparation of that
segment. Particularly important references can be supplemented
with annotations;

« a single Reference List at the end of the book, which contains
all works that were drawn on during the preparation of the book.

The result of your findings may be formulated in the
following way (provide illustrations, refer to certain pages):

« the author's approach to attribution to sources, and the
execution of it, were of very low quality;

« the specific allegations were in part factually accurate,
and in part inaccurate;
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« limited evidence was located of additional instances of incor-
poration;

« there was little evidence of any claim of originality by the
author.

« the primary problem was, within at least some Chapters, the
use to an excessive extent of verbatim, near-verbatim and close-
paraphrase segments, compounded by the very poor quality of at-
tribution;

« an inference of intentional plagiarism would be unrea-
sonable;

« an inference of reckless plagiarism would also be unrea-
sonable;

« the plagiarism was therefore not of the most serious na-
ture;

« the paper in question showed ample evidence of careless pla-
giarism;

o the plagiarism was therefore sufficiently serious to re-
quire action in relation to both the author and the paper.
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UNIT VIII. HOW TO WRITE
AN ARGUEMENTATIVE ESSAY (STEP BY STEP)

Task 1. Be ready to name components of an argumentative
essay and enlarge upon them.

What is an argumentative essay?

The argumentative essay is a genre of writing that requires the
student to investigate a topic; collect, generate, and evaluate evidence;
and establish a position on the topic in a concise manner. The argu-
mentative essay is commonly assigned as a capstone or final project
in first year writing or advanced composition courses and involves
lengthy, detailed research.

Argumentative essay assignments generally call for exten-
sive research of literature or previously published material. Argu-
mentative assignments may also require empirical research where
the student collects data through interviews, surveys, observations,
or experiments. Detailed research allows the student to learn about
the topic and to understand different points of view regarding the
topic so that she/he may choose a position and support it with the
evidence collected during research. Regardless of the amount or
type of research involved, argumentative essays must establish a
clear thesis and follow sound reasoning.

The structure of the argumentative essay is held togeth-
er by the following.

« A clear, concise, and defined thesis statement that oc-
curs in the first paragraph of the essay.

In the first paragraph of an argument essay, students should
set the context by reviewing the topic in a general way. Next the
author should explain why the topic is important (exigence) or
why readers should care about the issue. Lastly, students should
present the thesis statement. It is essential that this thesis state-
ment be appropriately narrowed to follow the guidelines set forth
in the assignment. If the student does not master this portion of
the essay, it will be quite difficult to compose an effective or per-
suasive essay.
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« Clear and logical transitions between the introduction,
body, and conclusion.

Transitions are the mortar that holds the foundation of the
essay together. Without logical progression of thought, the reader
is unable to follow the essay’s argument, and the structure will
collapse. Transitions should wrap up the idea from the previous
section and introduce the idea that is to follow in the next section.

« Body paragraphs that include evidential support.

Each paragraph should be limited to the discussion of one
general idea. This will allow for clarity and direction throughout
the essay. In addition, such conciseness creates an ease of reada-
bility for one’s audience. It is important to note that each para-
graph in the body of the essay must have some logical connection
to the thesis statement in the opening paragraph. Some para-
graphs will directly support the thesis statement with evidence
collected during research. It is also important to explain how and
why the evidence supports the thesis (warrant).

However, argumentative essays should also consider and
explain differing points of view regarding the topic. Depending
on the length of the assignment, students should dedicate one or
two paragraphs of an argumentative essay to discussing conflict-
ing opinions on the topic. Rather than explaining how these dif-
fering opinions are wrong outright, students should note how
opinions that do not align with their thesis might not be well in-
formed or how they might be out of date.

4.Evidential support (whether factual, logical, statistical,
or anecdotal).

The argumentative essay requires well-researched, accurate,
detailed, and current information to support the thesis statement and
consider other points of view. Some factual, logical, statistical, or
anecdotal evidence should support the thesis. However, students
must consider multiple points of view when collecting evidence. As
noted in the paragraph above, a successful and well-rounded argu-
mentative essay will also discuss opinions not aligning with the the-
sis. It is unethical to exclude evidence that may not support the the-
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sis. It is not the student’s job to point out how other positions are
wrong outright, but rather to explain how other positions may not be
well informed or up to date on the topic.

« A conclusion that does not simply restate the thesis,
but readdresses it in light of the evidence provided.

It is at this point of the essay that students may begin to
struggle. This is the portion of the essay that will leave the most
immediate impression on the mind of the reader. Therefore, it
must be effective and logical. Do not introduce any new infor-
mation into the conclusion; rather, synthesize the information
presented in the body of the essay. Restate why the topic is im-
portant, review the main points, and review your thesis. You may
also want to include a short discussion.

Task 2. Make use of the scheme below (picture 1); use it as
scaffolding to write an argumentative essay with your partner(s);
swap shop format is recommended.

Task 3. Write an argumentative essay on PLAGIARISM
Samples of argumentative essays to study
https://owl.english.purdue.edu/owl/resource/659/1/ What is a
‘hook’? https://www.kibin.com/essay-writing-blog/good-hook-
sentences How to write an effective thesis
https://www.Kibin.com/essay-writing-blog/thesis-statement-

examples/
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kioin)

Argumentative Essay Outline

Section 1 - Intro:

Section 2 -
Developing Your
Argument:

Opposing

Section 3 - View 2

Refuting Opponents’
Arguments:

Section 4 - Conclusion:

www. kibin.com

Picture 1. Argumentative essay outline
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UNIT IX. WRITING A CALL FOR PAPERS

Participation in conferences related to your field of study is
guarantee of your keeping up with latest research, developing
useful network and, with time, establishing your own scholarly
reputation. Conferencing may be a highly rewarding experience —
ideally, it is business and pleasure combined; in some cases,
though, participation in a conference may entail loss of time and
frustration: your abstract may get lost, accommodation proves to
be inadequate, there are last-minute shifts in the programme, etc.
Any CALL FOR PAPERS should be read closely with a focus on
PURPOSE, TARGET AUDIENCE and EXPERTISE:

You might use the questions below for navigation:

1. What is your purpose — do you intend to listen to
leading experts in your field, are you planning to share your find-
ings/to instruct? Is professional networking your major objective?
Do you intend it to be a break from teaching classes routine?

2. Organizing committee — do they have any prior
experience? Is there any mention of prior events? Which? When
was this call for papers issued and what’s the deadline? (for big
scale conferences the deadline might be at least 2-4 months ad-
vance or more). Which details about abstract prerequisites are
omitted? What do you know of Host University? Are there links
to their website?

3. Does this conference aim at high scholarly stand-
ards? In this case there should be some mention of reviewers’
policy; the field of the conference is concrete and narrow. Some
conferences are purposefully huge overpopulated events covering
any aspect of linguistics or EFL teaching — in this case they aim
at liaison more than research. Is the aim of the conference stated?

4. What can be said about logistics and financial side
of the event?

5.

Task 1. Read the following Call for Papers and com-
ment on it; use questions above to guide you:
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2nd INTERNATIONAL CONFERENCE ON PHI-
LOLOGY, LITERATURES AND LINGUISTICS

13-16 July 2009, Athens, Greece

Call for Papers and Participation

The Athens Institute for Education and Research (AT.IN.E.R.)
Is organizing its 2nd International conference on Philology, i.e. lan-
guages, literatures and linguistics, 13-16 July 2009. For more infor-
mation about the conference and the institute please visit:
www.atiner.gr/docs/Literature.htm.

The conference registration fee is 250 euro, covering access
to all sessions, 2 lunches, coffee breaks and conference materials.
A Greek night of dinner and entertainment, a half-day tour to ar-
chaeological sites of Athens, and a special one-day cruise to
Greek islands are organized. Special arrangements will be made
with local hotels for a limited number of rooms at a special con-
ference rate.

The aim of the conference is to bring together scholars and
students of languages, literatures and linguistics. Areas of inter-
est include (but are not confined to):

« Literatures and Language

- Classics

- Medieval and Renaissance Literature

- Contemporary Literature

- Comparative Literature

- Drama, Film, Television, and other Media

- Poetry and Prose (Fictional and Non-fictional)

- Translation

* Linguistics

- Theoretical Linguistics

- Language Acquisition

- Teaching of Foreign Languages (including Technology in
the classroom)

- Sociolinguistics

Selected papers will be published in Special Volumes of
Conference Proceedings.
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Please submit a 300-word abstract by December 17th,
2008, by email atiner@atiner.gr or mail, to: Dr. Gilda Socarras,
Academic Member, ATINER & Assistant Professor, Auburn
University, USA. Abstracts should include: Title of Paper, Fami-
ly Name (s), First Name (s), Institutional Affiliation, Current Po-
sition, an email address and at least 3 keywords that best describe
the subject of your submission.

If you want to participate without presenting a paper, i.e.
chair a session, organize a panel, evaluate papers to be included
in the conference proceedings or books, contribute to the editing,
or any other offer to help please send an email to Dr. Gregory T.
Papanikos, gtp@atiner.gr Director, ATINER.

Task 2. Compare this event to the previous one: point
out differences; which details are missing in the previous one?
Comment on italycised fragments: in which way are they
helpful to understand format of the event?

International Conference to Mark the 80th Anniversary of
the English Department, Faculty of Philology, University of Bel-
grade

ENGLISH LANGUAGE AND LITERATURE STUDIES:

IMAGE, IDENTITY, REALITY (ELLSIIR)

4-6 December 2009

Faculty of Philology, Belgrade

Third Call for Papers

The English Department at the Faculty of Philology, Uni-
versity of Belgrade, is pleased to announce the third international
conference on English language and literature studies, which will
be held on the occasion of the 80th anniversary of the Depart-
ment. The aim of the ELLSIIR conference is to promote ex-
change of ideas across different areas and theoretical frameworks
of English linguistics and anglophone literary/cultural studies
throughout a broad academic community.
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We welcome proposals for papers addressing diverse issues
within the general theme of the conference — IMAGE, IDENTI-
TY, REALITY — in the following fields:

* Theoretical Linguistics

* Applied Linguistics

* Literary Studies

* Cultural Studies

The official language of the conference is English.

Each paper will be allotted 30 minutes (20 minutes for
presentation and 10 minutes for discussion).

A selection of papers will be published after the conference.

PLENARY SPEAKERS:

* David Crystal OBE (Honorary Professor of Linguistics at
the University of Bangor, UK)

» Bas Aarts (Professor of English Linguistics, University
College London, UK; Director of the Survey of English usage)

* Lynne Cameron (Professor of Applied Linguistics, The
Open University, UK)

« Jennifer Jenkins (Professor of English Language, Univer-
sity of Southampton, UK; Director of the Centre for Applied
Language Research)

» Stephen Regan (Professor of English, University of
Durham, UK)

« Samuel Thomas (Lecturer in English, University of
Durham, UK)

* Colin Nicholson (Professor of Eighteenth Century and
Modern Literature,University of Edinburgh, UK)

ABSTRACT SUBMISSION GUIDELINES

Abstracts should be no longer than 300 words and should
be sent via e-mail (as Word 1997-2003 attachments) to: ellsi-
ir.belgrade@gmail.com

Abstracts should be fully anonymous (title of the paper +
abstract + references).

The following information should be specified in the body
of the e-mail:
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(1) Title of the paper

(2) Name of the author(s)

(3) Affiliation of the author(s)

(4) Key words

(5) E-mail address

IMPORTANT DATES

Submission of abstracts: 1 August, 2009

Notification of acceptance: 15 September, 2009

CONFERENCE FEE

The conference fee is 80 Euros. The fee includes:

* conference pack

* coffee break refreshments

ACCOMMODATION

Hotel reservations can be made by the organizers upon request.

We look forward to your participation.

On behalf of the ELLSIIR Organizing Committee,

Katarina Rasuli¢ — k.rasulic@fil.bg.ac.rs

Ivana Trbojevi¢ — i.trbojevic@fil.bg.ac.rs

Task 3. Render the following Call for Papers into Eng-
lish, using Task 1, 2 events for linguistic support; comment on
the event: what information should have been provided to in-
crease participation and general appeal? (the information
was issued in mid-September).

HNudpopmanuoHHOE MHCHEMO
YBaxaemsle Koseru!

B pamkax npasnHoBanus 90-netuss ['OY CIIO «Kpacnoy-
GUMCKHMIl Te1arornyeckuil Koiemx» Kadenpa HWHOCTPAHHBIX
S3bIKOB NpUriamaer Bac mpuHsATh ydactue B paboTe MexayHa-
POIHOM Hay4yHO-TIpakTU4ecKoil KoHdepeHIMH «COBpeMEHHbBIE
TEH/ICHIIMH B TPENOJaBaHUM MHOCTPAHHBIX S3BIKOB», KOTOpasl CO-
croutcs 1 okrsaopst 2009 roaa.

Hayuno-npaktiueckass kKoH(epeHIUs] TPOBOJUTCS C IIEJbIO
00CYXJIEHUSI TEOPETUUECKUX M MPAKTHYECKUX MpoOieM, Mepcrek-
TUBHBIX TEHJICHIMH NPENoaBaHUsl MHOCTPAHHBIX s3bIKOB. KoHpe-
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PEHIUS paccuMTaHa Ha IIUPOKUNA OOMEH OIBITOM, HJIESIMH U METO-
JIMKaMH, HAIPaBJICHHBIMU HAa COBEPIIICHCTBOBAHUE OOYYCHUS WHO-
CTPaHHBIM SI3bIKaM.

B pamkax HIIK npeanaraercst o0cyxaeHue
CIIETYIOIIHUX TIPOOIIeM:

e 001IEEBPONICIICKNE KOMIIETEHIIMU BIIAJACHUS HHOCTpPAH-
HBIM SI3BIKOM;

® COBPEMEHHBIE TIeITarOTHYECKHE TEXHOJIOTHH B O0yYeHHH
MHOCTPAaHHOMY SI3BIKY;

® Ie/Jaroruyeckas KOMMYHUKALHS,;

® COBpEMEHHbIE MHPOPMALMOHHBIE TEXHOJIOTHH B 00yye-
HUM HHOCTPAHHBIM S3bIKaM;

e 00yueHue B KOHTEKCTE TUAJIOra KyJIbTyp;

® TECTUPOBAHHE U MOHUTOPHHI KaK CPEJCTBO MOBBIIICHUS
Ka4yecTBa 00y4YCHUsI HHOCTPAHHBIM SI3BIKAM;

e 00y4eHHEe NHOCTPAHHbBIM S3bIKaM BHE S3bIKOBOW CpPEIbl;

® HOBbIE (DOpPMBI OpraHM3alMU CaMOCTOSATEIBHOW pPabOThI
00y4aroIuXxcs B X0/1€ U3y4YEHUS HHOCTPAHHOTO fA3bIKa;

e Ipo0JIeMbl U MYTH MOBBIIIEHUS MOTHBALUU K M3YYECHHUIO
WHOCTPaHHBIX SI3bIKOB;

e nojroroBka kK EI'D: nmpobiemsbl U epcrneKkTrBbI;

® 0COOCHHOCTH paHHETro O0y4YeHUs] MHOCTPAHHBIM S3bIKaM.

Kondepenuus Oyner npoxoauts B I'OY CIIO «KpacHoy-
(bUMCKUH TIeJarOrHYecKuid KOJUIek» o aapecy: CBepioBcKas
oOnacrts, r. Kpacnoydumck yn. Csepasnosa, 18

VYyactue B koH(pepeHnun OecruiatHoe. [Ipoe3n no mecra
KOH(EpEeHIINH U MMPOKUBAHUE 32 CUET YIACTHUKOB.
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Jns ygactusi B KOHGEPEHIIMM HEOOXOIUMO B CPOK A0 25
CeHTSIOPA HAIIPABUTh B OPTKOMUTET CJIETYIOIIUE MaTEPUAIIbI:

— TEKCT cTaTthbu (TpeOoBaHUS K OPOPMIICHHIO CTaTbHU MpPH-
BEJICHBI B IPUJIOKEHUU 1);

— 3as4BKY Ha y4JacTue B KoH(pepeHuuu (dhopma 3asiBKU TPH-
BE€JICHA B IPUIJIOKEHUH 2);

Coop Ha nyb6aukanuu coctasisier 200 pyOeid, BHOCUTCS
HAJIMYHBIMH B IeHb KOH(PEPECHIIUH.

BapuaHnThbl npefocTaBlieHNsl IOKYMEHTOB B OPrKOMUTET
KOH(epeHuun:

— 10 3yeKTpoHHON mourte: IKpK@yandeX.ru BiIo)KEHHBIMH
daitnamu (craThs.doc, 3asBka.doc) ¢ Temoi nmucbMa «CTaThs IS
CcOOpHHUKA OT ...»;

— Ha JUCKETaX W OYMaKHBIX HOCHUTEISAX, MPUCHUIAEMBIX
MOYTOBBIMU OTIIPABICHUSAMHU WM MEpelaBaeMbIMH JTUYHO IO aji-
pecy: 623300, CepmnoBckas obiacts, ['OY CIIO «Kpacnoy-
dbumMckuii negarornyeckuil Koyemk», yn.Ceepanona, 18, UMLI.

TpeGoBanus k opopMiIeHHIO TE3HCOB, TOKJIAT0B:

O6bem — no 7 crpanun ¢opmara A4, pemakrop Word,
mpudt Times New Roman,

pasmep mpudra 14 pt, MexcTpouHslii nHTEpBan 1,5, aBToMa-
TUYECKUM TIEPEHOC CJIOB, 3alIPET BUCSYMX CTPOK, BBIpaBHUBAaHHE
TEKCTa MO IIMPUHE CTPAHMLIbI, KHU)KHASI OPUEHTALUs], TIOJIsl CBEPXY,
CHHU3Y, cleBa, cipasa 1o 20 MM, adzary 10 MM, HOMepa CTpaHHMI] He
yKa3bIBaTb.

PETUCTPAIIMOHHASA ®OPMA
damunusa Nms OT4ecTBO

Yupexnenue
OJDKHOCTD
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YueHas cCTeIEHb YYC€HOC  3BAHUC

An-
pec
Tenedon dakc e-
mail

dopma mpe3eHTAUU: JI0KJIA] (15-20 muH.) cemu-
Hap/MacTep-Kiace (40 muH.)

Hazpanue BBICTYIUICHUS

Kparkast annoTtammst (He 6omee 50 cioB)

Task 4. Render the USPU IFL Call for Papers into Eng-
lish, make it sound: a) a serious scientific event; b) a great so-
cial occasion (alterations and additions are welcome!)

Task 5. Find a call for papers that you consider ideal for

your own research debut; bring it to class and explain your
choice.
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UNIT X. POSTER PRESENTATIONS

What are posters for? Posters are used to:

[ | Stimulate interest and discussion (you are not lim-
ited to 5-10 minutes of discussion time and you have a select au-
dience of people really interested in your sphere of research)

[ ] Receive feedback on research. In case you are
‘stuck’ with your research poster presentations provide more ide-
as and recommendations than an oral report ever would (remem-
ber that visualists are much more numerous than audial channel
learners, after all).

| Generate contacts: you might talk to a couple of
people — don’t get upset — these might become research contacts
with greater probability than the amorphous big audience.

[ | In case you are engaged in a number of sessions in
a number of functions posters can talk for themselves — you still
have immediate feedback: see poster attack results:

General rules of poster presentations®

Remember that when it comes to posters, style, format, col-
or, readability, attractiveness, and showmanship all count. Take
the time to get things right. Keep your title short, snappy, and on
target. The title needs to highlight your subject matter, but need
not state all your conclusions, after all. Some good titles simply
ask questions. Others answer them.

DON’T leave people wondering about who did this work.
Put the names of all authors and institutional affiliations just be-
low (or next to) your title. It's a nice touch to supply first names
rather than initials.

DON’T use too small a type size for your poster. This is the
single most common error. For text, 20-point type is about right
(18 point in a pinch). Not enough space to fit all your text? Then

® Steven M. Block. Do's and Don'ts of Poster Presentation // Biophysical Jour-
nal. Volume 71. December 1996 3527-3529. P. 2-6.
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shorten your text! Strive for consistency, uniformity, and a clean,
readable look.

DON'T make your reader jump all over the poster area to
follow your presentation. Don't segregate your text, figures, and
legends in separate areas. Lay out the poster segments in a logical
order, so that reading proceeds in some kind of linear fashion
from one segment to the next, moving sequentially in a raster pat-
tern. The best way to set up this pattern is columnar format, so
the reader proceeds vertically first, from top to bottom, then left
to right. This has the advantage that several people can be all
reading your poster at the same time, walking through it from left
to right, without having to exchange places. Consider numbering
your individual poster pieces (1, 2, 3, ... ) so that the reading se-
quence is obvious to all.

Break your poster up into sections, much like a scientific
article. Label all the sections with titles. Always start with an ab-
stract, and write up this section so it can be easily read and di-
gested, in contrast to the abstracts found in some scientific jour-
nals. Display all your graphs, pictures, photos, illustrations, etc.
in context. Write clear, short legends for every figure. Follow up
with a Conclusions section. You may wish to add some kind of
executive summary at the end; many successful posters provide a
bulleted list of conclusions and/of questions answered or raised.

DON’T ever expect anyone to spend more than 3-5 min
(tops!) at your poster. If you can't clearly convey your message
pictorially in less time than this, chances are you haven't done the
job properly.

Get right to the heart of the matter, and remember the all-
important KISS Principle: Keep It Simple Stupid! In clear, jargon-
free terms. your poster must explain 1) the scientific problem in
mind (what’s the question?), 2) its significance (why should we
care?), 3) how your particular experiment addresses the problem
(what's your strategy?), 4) the experiments performed (what did you
actually do ?), 5) the results obtained (what did you actually find?),
6) the conclusions (what did you think it all means?), and, optional-
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ly, 7) caveats (and reservations) and/or 8) future prospects (where
do you go from here ?). Be brief, and always stay on point.

DON'T leave prospective readers hanging, or assume
they're all experts. They're not. DON'T stand directly in front of
your poster at the session, or get too close to it. Don't become so
engrossed in conversation with any single individual that you (or
they) accidentally prevent others from viewing your poster. Try
to stay close by, but off to the side just a bit, so that passers-by
can see things also so that you don't block the vision of people
already gathered 'round.

Poster Assessment:

Content:

Score: 2 — Purpose of work unclear / irrelevant. Contributes
little to scientific development

Score: 4 — Work demonstrates some purpose. Somewhat
contributes to scientific development

Score: 6 — Purpose of work clearly defined, understandable.
Definite contribution to scientific development;

Score: 8 — Purpose proficiently stated and explained. Sig-
nificant scientific contribution

Organization

Score: 1 — Insufficient flow to poster. Lack of overall or-
ganization, structure hard to follow.

Score: 2 — Poster marginally flows between sections. Some
difficulty following structure.

Score: 3 — Flow of poster clear, logical transitions between
sections. Overall organization fairly strong

Score: 4 — Poster maintains flow throughout, well-paced.
Exceptional overall organization, easy to follow structure.
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Presentation Performance:

Score: 1 — Presenter appears unprepared, unable to convey
ideas. Presentation is not concise, too much / little information
given. Inappropriate presentation style

Score: 2 — Presenter appears somewhat prepared, attempts
to convey ideas. Presentation is fairly concise, information usual-
ly appropriate. — Presentation style somewhat appropriate

Score: 3 — Presenter shows clear understanding of topics,
well prepared. Presentation is concise, useful information con-
veyed. Appropriate presentation style

Score: 4 — Presenter shows insightful knowledge, easily
able to convey ideas. Presentation is extremely concise, appropri-
ate information given.

Presentation

Task 1. What are the benefits of poster format of partic-
ipation in a conference? Sum up salient points of poster
presentation.

Task 2. Prepare your final talks on Art in poster format.
Choose one of the following topics or suggest your own:
> Art and Politics
Modern Art: Crisis of Values or...
Female beauty throughout ages
Art and War
Art and Cultural Identity
Art and Literature

YVV V VYV

Task 3. View peer posters; provide advice and assess
their work, using the criteria above.
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UNIT XI. HOW TO WRITE
A LETTER OF APPRECIATION

Appreciation is the process of thanking the people for their
help, it is always important to be thankful to the people who help us
In our career or in our job or in any matter of our life. It is necessary
to take proper steps to write an appreciation letter. A well written
appreciation letter can improve relationships and can also open
doors for further opportunities. There are different types of apprecia-
tion letters, such as business appreciation letter, employee apprecia-
tion letter, staff appreciation letter, teacher appreciation letter etc...’
Appreciation letters are protocol constituents of any conferencing;
one is expected to write a thank-you letter to your hosts after partici-
pation in a conference — catering for your accommaodation, setting
up networking events, meeting you at the station and seeing you off
takes a lot of time and trouble; hosting a full-scale conference is a
nerve-wracking experience, and your letters provide invaluable
moral support. If you host a conference, you are expected to write
letters of appreciation to plenary speakers — they are busy people
whose coming guaranteed the success of your event.

Reviewing your articles or papers is another matter that
calls for a thank-you letter. So does writing a reference. So does
help of your scientific advisor. One thing to remember: within
Russian cultural tradition such letters might be regarded formalis-
tic and often omitted; in English speaking countries absence of a
thank-you letter is a tell-tale signal of something radically
wrong — up to breach of networking contact.

Letter of appreciation tips:

« Be honest - people usually know when you're not being
sincere.

« Don't forget the point of writing the letter — explain why
you are showing your thanks! By being very specific, you let the

" How to write a letter of Appreciation [Dnextpommsii pecypc]. URL:
http://www.whitesmoke.com/letter-of-appreciation (narta oOpateHuns
15.07.10).

64


http://www.whitesmoke.com/letter-of-appreciation

recipient of your letter know that you are aware of just how much
time and trouble they went to on your behalf and that you appre-
ciate their efforts.

 Use a handwritten note or letter for a personal apprecia-
tion letter, or company letterhead and sharp printing for a busi-
ness letter.

« Be direct and concise in your writing.

« Only thank someone for something already done; to thank
in advance is presumptuous.

 Be prompt in sending your appreciation letter, don’t make
people wait for it for a fortnight.

« Whenever possible, address your letter to a specific per-
son.

« As with all letters, a thorough spell and grammar check to
ensure your letter is free of errors.

Task 1. Express your attitude to the following state-
ments:

> teachers in Russia would rather prefer some little
parting gift or at least flowers than a thank-you letter;

> paper reviewers shouldn’t be thanked formally —
reviews is their job and part of their academic load,;

> letters of appreciation can help you to establish a
positive attractive self-image.

Task 2. Read the following examples of thank-you let-
ters; what is the occasion of writing them? Are relations of
author/addressee formal or informal?

1) Dear

“I just wanted to let you know that I really appreciate the
letter of recommendation you wrote on my behalf to of
the Company. Getting that job with the Company

is very important to me. Thanks to the time you took to write that
letter on my behalf, Mr. called to offer me the position yes-
terday. I thank you so much for your efforts on my behalf.”

2) Dear
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I've decided to write you a small note, thanking you for
your help. | enjoyed being taught by you immensely; you are an
excellent teacher and have inspired me to continue learning with
an open and positive mind. I appreciate all your hard work, it’s
meant so much to me.

Once again, thank you so much for your time, expertise and
patience!

3) Dear

We are writing you this letter to appreciate your valuable
contribution to professional development of our staff. Your
commitment and dedication served as positive model for Russian
colleagues and enhanced positive image of the University.

We are very much impressed that during your service as
Senior English Language Fellow you have initiated many long
term projects that ensure liaison of English language teachers,
University, American Consulate. Due to your efforts and bril-
liance, we have achieved the tough goal of creating ELTA
URALS, launched Assessment through IT course and increased
professional networking.

Once again we appreciate your hard work and dedication.

With Regards,

Task 3. Write a letter of appreciation to your scientific ad-
vosor; write a group appreciation letter to an USPU teacher
whose work you consider most deserving a thank-you letter.
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UNIT XIl. SELF-ACCESS TASKS

Section 1. Writer’s Productivity Issues
(How to Make oneself start writing)

Read and test out ideas, suggested by Goodson, P. Becom-
ing an academic writer: 50 exercises for paced, productive, and
powerful writing. Los Angeles: Sage. 2013. (exercise 1-7). Be
prepared to discuss:

What is writing productivity? Give a definition.

What is the purpose and structure of a writing log?

Take an interview of one academically productive member
of teaching staff and one student (use the following questions as
guideline):

e What does it take to get her/him to write (to begin and/or
to continue)?

. What keeps her/him away from writing?

o. What aspects of writing does s/he really enjoy?

o. What aspects of writing does s/he especially dislike?

Compare answers and report your findings.
Be prepared to present and discuss your own writing log ( 1
month duration) in class.

Section 2. Communicative Effectiveness
in Academic Discourse

1.E-mail correspondence and etiquette issues

Familiarize yourself with Appendix 3 from: Swales, J. M.
and C. B. Feak. 1994. Academic writing for graduate students:
Essential tasks and skills — A course for nonnative speakers of
English. Ann Arbor: University of Michigan Press. What are the
10 prerequisites of e-mail communication with people of
higher status? (academic advisors and instructors?) Which of
those have you so far observed? Neglected?
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Make a study of the following e-mail letter samples: which
of the prerequisites are in evidence, which are violated?

1.3npaBctByiite, Enena CepreeBna.

ITo noBoxy KypcoBoil paboThl. Sl BaMm €€ He MpuUckLIaKo Mo-
TOMY, YTO y MEHs M0 OJHOMY M3 IPEIMETOB IPOOJEMBbI C 3aué-
TOM, KOTOPbIE YK€ celdac 3aTSATMBAIOTCS /10 CIEAYIOIIEro roja.
U ecnu 51 3a4€T B KOHEUHOM HUTOT€ TaK U HE MOJy4dy, TO €CTh HE
POy Ha TPETUH KYpC, TO 0COOOT0 CMBICIA B KYPCOBOM HET — B
9TOM Clly4ae sl He cTaHy mpojoiiukarh yuédy. [losTomy moka 4ro
s OCTAaBIIIO 3alLUTy KYpCOBOM Ha OCEHb.

Ha nHsX BBIIUTIO BaM OCTAaTOK MPAKTUYECKOTO MEPEBOIA.

2.3npaBcTByiite. HyxHbI 3amanus maius coaum 3adera (7
ceM) u sk3ameHa (8 cem) mo uH.sg3. ['apudynnuna KOnusa. 401
rpynmna 3a04HO€ OT/IECJICHHE.

3. Tema: OTBer: § Hamumry, KOHEYHO, TOJILKO HE 3HAIO,
Kak 910 Aenaercd. 17 uronsa 2016 r., 9:56 nons3oBarenb Ennsa-
BeTa <shustrovaev@mail.ru> wanucan: Bukropus, 1006poe yTpo.
bubnmoreka mpocuT Bamry aHHOTanuoO. MOXKHO JBa TpeJIoKe-
HUS OBICTPO HamucaTh?!

4. 51 Bam BbICbUIaO MPEeIBAPUTENbHBIN BapuaHT paboThl. Y
MeHSI €TUHCTBEHHAs BO3MOXXHOCThH 3aBTPa ChE3AUTh M CAATh Ha
kadenpy KypcoByro, IO3TOMY 5 CIaM TOT BapHUaHT, KOTOPBINA €CTh
(myHO ObUTO crmath lro uioHs). Ecnu »Toro genats HE HY>KHO
0e3 Bamero o100peHusi, HalUIIUTE MHE UM COOOIIUTE IO HO-
mepy +79530074744.

Cnacub6o!

5.Communicating with publisher/editor

Read: Worsham, L. 2008. “What editors want.” Chronicle of
Higher Education, September 8. http://chronicle.com/article/What-
Editors-Want/45909; sum up recommendations, provided in this
source. Do academic advisors ‘want’ similar things from you?

Conduct an interview with an editor of one of USPU refer-
eed journals. Which recommendations turned out to be exactly
the same? Have you learned anything else from these talks?
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Read: Katherine Carter and Judy Aulette. Publish, don’t
perish: ten tips// English Teaching Forum, Vol.54, N 1, 2016. — P.
20-28. Rank tips suggested as to personal value; Make a list of 10
questions to cover the article and present them in class

2. Communicating your ideas to the Reader

Familiarize yourself with the article: Writing for the Read-
er: a problem-solution approach. By Tom Miller and Dee Parker.
English Teaching Forum. Volume 35, No. 1 (1997).

sum it up in class.

Conduct a peer interview (one of contributors to annual
students’ conference proceedings volume); make use of questions
for writers and readers (Figure 2) in the given article.

Section 3. Focus on Language workshop

Make use of Appendix 1 (donated by E.M. Basanova) and
Swales, J. M., and C. B. Feak. 1994. Academic writing for grad-
uate students: Essential tasks and skills—A course for nonnative
speakers of English . Ann Arbor: University of Michigan Press;
find detailed answers to the following questions:

1) What are the most common functions of indirect
questions in academic writing?

2) What is the effect of ‘scare quotes’ in academic
publications?

3) What are the functions of citations in RP? What
tenses are used when introducing citations? Why?

4) What are the requirements for good RP titles?

5) What is the specificity of using articles in academ-
ic writing?

6) What are the most common Latin expressions re-
ferring to textual matters?

7) Do adjectives of praise and blame depend upon a
field of study? (provide illustrations)

8) What is the role of personal pronouns I/we in con-

structing the writer’s persona in RP? Point out cross-cultural dif-
ferences in their use.
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Be prepared to report your findings in class
Section 4. Mock examination

Get prepared to give extended answers to the following

questions:

1. What are GS texts? In which spheres of academic
communication are they most common?

2. General rules of building a definition. Sentence,
extended contrastive and comparative definitions.

3. Write your own problem-solution text that includes
a process description and, if possible, a definition.

4. What do you most commonly need in a data com-
mentary?

5. «It is important for students to learn to be confi-

dently uncertainy. Explain the phrase. What are the linguistic
tools for being ‘confidently uncertain’?

6. What are 3 principal requirements of writing a
GOOD summary (Swales, p.105-106)? What are comparative
summaries?

7. 10) Find 2 articles on the same topic. Write a com-
parative summary.

8. What are functions of a critique as a take-away exam?

9. What is the difference in methods part of RP between
sciences and education, social sciences, etc.? (see Swales p. 164).

10. What are the 3 moves of the Create-a-Research-

Space rhetorical pattern? Do you think it is necessary to keep to
that order when writing an RP, or is an author free to change that
order to construct a more rhetorically effective paper?

11. What is the function of limitations in discussions?

12. Introductions are like maps which help the driver
start out in the right direction. Is this simile effective in disclos-
ing the function of an introduction? Express your viewpoint, be
argumentative.
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Section 5. Project work

1.Make use of ideas and procedures, suggested by: Christine
M. Tardy. Writing for the world: Wikipedia as an Introduction to
Academic Writing // English Teaching Forum. —Vol.48 N 1, 2010 in
order to draft, edit and submit your Wikipedia publication.

2.Make use of ideas and procedures, suggested by: Ann
Grigoryan and John Mark King. Adbusting: Critical Media Lit-
eracy in a Multi-Skills Academic Writing Lesson // English
Teaching Forum. Volume 46, No. 4. 2008. Familiarize yourself
with adbusting sample and create one of your own, making use of
Ad analysis assignment

Follow up for project work: write a reaction letter, ad-
dressed to authors of one of the articles, making comments on
your experience of trying out their ideas and providing advice for
improving (adapting) the procedure.
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GLOSSARY

AKTyallbHOCTB HMccleioBaHms — POSitioning (showing that studies
are relevant and significant and have some new contribution to make)

Amnnorarust — abstract

brarogapcTBeHHOE MUCHMO (OT OpraHU3aIMU Uil YACTHOTO
nuia) — a letter of appreciation

Bkian B passutue tTemsr — findings

Beictynate MogeparopoM cekuuu — to chair a section

3asBKa Ha IpeaocTaBlIeHe TpanTa — grant proposal

3asBKkU Ha y4yacThe (B KOH(pEpeHIMH) TPUHUMAIOTCA 10 —
submission date

Nudopmannonnoe mucemo — a call for papers

Kurouebie cioBa — keywords

MOTHBAIMOHHOE MUCHMO, MHCHMO C H3JI0KEHHEM MOTH-
BoB — letter of motivation

Hosusna pabotsr — originality

[Manka ygactauka koHdepenuuun — conference pack

[Tnaruar — plagiarism

[Tnenapusbiii nokinan — panel talk

[Mocnenuuii cpok moga4yn matepuanos — deadline

[ToaroroBka 4epHOBOTO BapraHTa AoKyMeHTa - drafting

I[MpakTudeckoe 3HaueHue padbotel — practical implications

[TpucBoEHME UyKOTO UCCIIEA0BaHUS — appropriation

Penensust — critical review

CoOopuuk marepuanoB KoHpepeniun — a Selection of pa-
pers, conference proceedings

Cnyuvaiinoe coBnajieHne popMyIupoBOK u mp. — accidental
similarity

CchU10uHBIH anmapar ucciaeaoBanus — attribution

CreH0BBIN JOKIA — POSter presentation

Tesucs! noxmana — conference abstract

Teoperuueckas 0a3za ucciemaoBanus (Tpyabl) — citation

YcraHoBiieHre HaydHBIX cBsi3eit — professional networking

[ITabnon noxymenTa — template
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VyebOHoe u3nanue

Cgenenus o0 aBToOpE:

MakeeBa Cperi1ana OJjieropHa
KaHAUIaT (GUITOJIOTMYECKUX HAYK, TOIICHT
3aB. KaQeAPOil aHTIIUHCKOTO S3bIKA, METOUKU
Y TIEPEBOJIOBEICHUS
WNHcTuTyT nHOCTpaHHbIX A3bIKOB (YpI'IIY)

(343) 235-76-77

Introduction to Academic Writing
BBeneHne B Hay9HYI0 KOMMYHHUKAILIUIO
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